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Introduction

"Mental health is a state of well-being that enables people to cope with life's
stressful moments, to develop all their abilities, to be able to learn and work
adequately, and to contribute to the betterment of their community." (World Health
Organization; 2022)

In this way, mental health is considered as a fundamental part of the person, and
oriented to the school context, a poor mental health can interfere on specific
aspects of the school life of children and adolescents by affecting their social and
individual capacities, such as decision making, establishing relationships and
understanding of the world.

Moreover, considering the post-pandemic context, problems related to mental and
emotional health worsened, as previously established mental health disorders in
children, e.g., depression, anxiety, and post-traumatic stress disorder, were
affected, as COVID-19 confinement had a direct impact on people's lives,

especially children and adolescents.

According to the online survey conducted by the Children's Hospital of Mexico,
children, being more vulnerable to this potentially traumatic experience, can
trigger emotional, cognitive, behavioural, and somatic symptoms. The document
mentions that some of these could evolve into more serious mental health

disorders, such as ASD, or anxiety.

It is in this sense, that this research seeks to raise awareness of the importance
of the duty and the current need to look after the mental well-being of students,
and to propose some considerations that teachers could integrate into their

classes, to work with these students and achieve learning.

For this, through 2 cycles of intervention of an action research based on the
Kemmis model, we first sought to identify the presence of students in the



Escuela Secundaria Oficial n0.0323 "José Vasconcelos" specifically in groups A,
B and C of 1st grade, with mental health problems that could be classified within

the so-called psychosocial disability.

This in order to choose the subjects of study, which for this research were 4
students identified with one or more mental disorders, categorized within the
psychosocial disability, 2 students of the first-grade group A and two belonging to
the first-grade group C.

In order to later investigate about the mental disorders presented by the students
and their characteristics, to be able to plan the interventions, analyze the actions,
observe the response of the students to the work strategies implemented, to
finally reflect if they were adequate and to be able to improve future interventions,
and thus at the end of the research propose the best academic considerations for

the work with students with psychosocial disabilities.

Thus, this research begins by stating the problem to be addressed, the general
objective and the specific objectives, accompanied by the research questions and

the justification of the problem. All this constitutes Chapter I.

In the Contextual Framework, that is, Chapter Il, a brief description is given of the
context in which the research will be carried out and of the subjects of the study.

Chapter Il deals with the theoretical framework where all the topics related to the
research are presented, starting with the aspects related to the objective of the
research, such as: Disability, having to define in the first instance this concept to
continue with the central concept of the research which is psychosocial disability.

The concept of learning barriers, since it follows that psychosocial disability
generates some barriers to the students who present it, so it is necessary to have

knowledge of everything that this concept implies or refers to.



Finally, we have the concepts of Universal Design for Learning (DUA), which will
be the design on which the design and planning of the interventions for this
research will be based, were some of the strategies that were implemented in the

interventions to work with the subjects of study.

Then, in Chapter IV, the research methodology is addressed, where first the
approach and type of research design are presented, followed by the
characterization of the methodology, the description of the research model to be

used, and the stages that would be followed in the research.

Subsequently, Chapter V presents the Action Plan, i.e., the actions to be
developed during the interventions, as well as the how, why, and the time in which

they would be developed within the research, in order to achieve the objectives.

Meanwhile, Chapter VI presents the description of each stage of the research
model (Kemmis Model) followed for the development of the document, as well as
the results of each cycle of intervention with their respective analysis.

The final part of the research is composed of the conclusions, i.e., the academic
considerations addressed to teachers for working with students who present the

characteristics of mental disorders related to psychosocial disability.
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l. Problematic Statement

During the teaching-learning process, most students may face obstacles in the
different contexts in which they interact, which could hinder this process. We will
call these obstacles "Barriers to Learning and Participation” (BAPS), which
include students' conditions ranging from their ethnic, cultural or social origin to
the presence of different abilities (disability) that have caused their exclusion from

the homogeneous curriculum.

Emphasizing the aspect of disability, most of the time only the presence of
physical, intellectual or mental disabilities is considered. However, the existence
of psychosocial disability should be considered, which refers to a "restriction
caused by the social environment and focused on a temporary or permanent
impairment of the psyche due to the lack of timely diagnosis and adequate
treatment” (Portal Unico del gobierno, 2018).

And, considering that in the post COVID-19 pandemic context, not even Mexico
was exempt from suffering the health, social and economic impact, this situation
presented unprecedented challenges for adolescents in the region, who
experience significant alterations in their learning trajectories, as well as in their

interactions with peers, teachers, and mentors.

We can mention this, considering the systematic review elaborated by Loades, et
al. (2020), where they mention that more than one third of adolescents declare

high levels of loneliness due to confinement.

For they consider the existence of well-established links between loneliness and
mental health, mentioning that they found that loneliness is associated with

depression and subsequent anxiety.

Focusing on the school setting, the right to education was one of the most affected

during the pandemic, causing serious setbacks in learning, development, and
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access to educational opportunities. This was due to school closures, difficulty in
accessing educational resources and benefits such as school meals and

counseling, and uncertainty about returning to school.

And although the non-face-to-face teaching modality and the use of ICTs were
helpful to give continuity to the educational work, the forced digital transformation
of education was so abrupt, that it showed many deficiencies and gaps in our
society and educational system. Although, many of these problems that were

seen were not new problems but became much more evident with the pandemic.

How were the case of the mental health of children, adolescents and young
people, as children integrated this situation of confinement in their daily thinking
and, consequently, it has a negative impact both academically and psychosocially
(Berasategi, N.; et al.; 2020), caused by an increasement in feelings and negative

emotions,

According to the literature, all these negative feelings and emotions of students
have influenced their mental health, with increased symptoms of stress,
posttraumatic stress disorder (PTSD), anxiety and depression. (Brooks SK.; et al.;
2020); (Casagrande M, et al.; 2020) caused by an increasement in negative

emotions.

This indicates a correlation between these negative emotions and various mental
health disorders among students, as increased symptoms of stress, PTSD,
anxiety and depression indicate that these mental health conditions are more

prevalent or intensified in students who experience negative emotions.

Stress, which can be due to a variety of factors such as academic pressure or
personal challenges, is a common response to difficult situations. However, when
stress becomes chronic or overwhelming, it can significantly affect a person's

mental health.
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Post-traumatic stress disorder (PTSD) often arises after experiencing or
witnessing a traumatic event. If students have been through distressing
experiences, this can contribute to the development of PTSD symptoms. Anxiety
and depression are also common mental illnesses that can be influenced by
negative emotions. Students who consistently experience negative emotions may
be at an increased risk of developing these conditions or seeing their symptoms

worsen.

Recent evidence also suggests that being younger acts as a risk factor for
developing mental health problems associated with COVID-19. (Hossain MM; et
al.; 2020). Considering that the periods of puberty and adolescence are important
periods for brain development, so they are more susceptible, experiencing
continuous changes in the brain along with physical and emotional and social

changes, which occur at the same time.

Thus, as a consequence of the above, we need to consider the presence of
students with psychosocial disability in our classrooms, so increases the need to
work with individual(s) with disabilities, defined as a person or persons who have
a physical or mental impairment, that substantially limits a major life activity (U.S.
Department of Justice, s/f).

So, our duty as teachers in this new situation is to integrate children who face this
type of Learning Barriers to the regular classroom based on the Article 3°
Constitutional, section Il clause (f), that states that education "shall be inclusive,

taking into account the diverse abilities, circumstances and needs of the learners”.

This presents a new challenge for teachers, as they can now be both facilitators
and barriers to inclusion, as it involves a commitment to the learning of students
with disabilities, a willingness to leverage the resources needed to teach, as well

as a commitment to self-reflection on their own practice.
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Therefore, the main objective of this document is to show to the school
community, mainly teachers, about the importance of considering the mental well-
being of students, proposing academic considerations to work with these
students, since the application of study strategies are key in the development of
learning and academic success (Raya Ramos, E.; 2010).
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I.I General objective

The main objective of this research is to propose academic considerations for

teachers in relation to working with students with psychosocial disabilities in order

to achieve learning.
I.Il Specific objectives

+ Detection of the presence of pupils with mental disorders related to

psychosocial disability, in groups of 1st grade pupils.

* To find out what strategies or actions are in place in the institution to

deal with the mental disorders faced by students.

» To propose materials, and teaching strategies to the teachers in base
of the risk or protective factors of pupils who may present mental

disorders related to psychosocial disability.

All this, through the use of tools developed by the researcher teacher herself.
Some of the first instruments to be implemented will be diagnostic, such as:

» Review of the school records of the working groups.

* The survey on Mental Well-Being Context.

* |Interview with institutional counsellors on the characteristics of students

to identify if there are students with mental health problems.

15



I.Il Research Questions

* What is the current importance given to the mental health of students in the

school where the research is performed?

* What strategies for addressing mental health are already in place in the

school where the research is performed?

* Do teachers have training on how to deal with students with mental

disorders?
I.IV Hypotheses

The implementation of materials, classroom activities and strategies that consider
the needs and characteristics of students with psychosocial disabilities during

English classes will result in meaningful language learning.
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I.V Research justification

This research seeks to demonstrate the little or no attention and importance given
to the mental health of students, which could evolve into psychosocial disability,
which in turn could generate learning barriers that make it difficult to achieve
learning, since the influence of students’ emotions and/or feelings on the
educational.

We should mention the influence of emotions, since, Goetz, T.; et al. (2003)
mention the existence of three reasons to explore emotions in education: their
impact on the quality of learning, students' well-being (physical and mental state)
and their role in socialization (peers and teachers), which are important in directly
addressing two of the main aspects of psychosocial disability, mental well-being,

as well as socialization.

Emotions can have both positive and negative effects on their mental health. By
experiencing positive emotions, students tend to improve their concentration,
motivation, and overall satisfaction with their lives. Conversely, experiencing
negative emotions, such as sadness, anger, and stress, can lead to decreased

concentration, motivation, and an increased risk of mental health disorders.

Regarding social relationships, students are often confronted with various social
interactions, whether among peers or friends, teachers, parents and/or brothers
or sisters. These can become stressors, leading to social isolation, bullying or
conflicts between peers, teachers and/or tutors, evoking emotions such as
loneliness, excessive stress, and pressure, which can lead to negative emotional

states, such as anxiety and depression.

Similarly, it is worth mentioning the cognitive level, since mental disorders can
affect areas such as attention, memory, processing speed, and problem solving,
which are extremely important intellectual processes given their contribution to

the improvement of learning achievements (Tamblyn D.; 2003).
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In addition, we must consider that the cognitive level of students with mental
disorders is not the same as that of students who do not have them, since some
students with ADHD often have difficulty maintaining attention, concentrating, and
controlling impulsive behaviors. They may have difficulty with tasks that require

sustained mental effort, organization, and time management.

While students with anxiety disorders may present problems with areas related to
attention and memory, having difficulty concentrating, racing thoughts and
difficulty retaining information. Excessive worry and fear can also negatively affect

problem solving and decision making.

As for depressive disorders, they can lead to cognitive disturbances such as
decreased concentration, memory problems and slower thought processes.
Students with depression may have difficulty retaining information, making
decisions and feeling motivated. These cognitive difficulties can further hinder

academic performance and overall functioning.

It's important for the present research, mention the intervention of the previous
factors, in order to recognize the impact and influence that mental health have in
the educational context and to demonstrate the relevance to address this topic,
as well as to raise awareness of the need for a process of re-professionalization
of the teaching staff to be able to attend and work adequately with students who

face this type of situation.

Therefore, starting from the postulate of the Self-Determination Theory, which
indicates that students can be influenced intrinsically or extrinsically, we are able
to recognize the influence of social factors, and focusing on the educational
context, one of the most present social interactions in the learning process of
students (Zamarripa, J.; et al.; 2016), is the teacher, who is constantly present

and interacting in the school and classroom environment of students.
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The teacher plays a fundamental role in the students' learning process, as they
are responsible for facilitating knowledge, guiding, and motivating students, and
creating an environment conducive to learning. Their importance and influence lie

in various aspects of their teaching performance.

Good teaching performance involves using appropriate teaching methods,
adapting to the individual needs of students and encouraging active participation
in the classroom by creating a positive and safe learning environment in the
classroom, establishing rules of conduct, fostering collaboration and respect

among students, and valuing diversity and individual opinions.

A positive learning environment promotes better academic performance by
creating an environment conducive to the development of academic, social and
emotional skills. Recognition of the importance of teacher performance is
fundamental to improve the quality of education and promote student learning,
which is part of the objective of the research.

From this arises the need and responsibility as teachers to generate interventions
that consider the aforementioned factors that influence both mental health and

school performance.

Thus, to improve student learning, we must first consider the generation of a
preventive method through the development and strengthening of mental health
in our teaching performance, for the early and timely treatment of mental

disorders, in order to avoid the subsequent formation of learning barriers.

And thus, fulfil with the obligation to address diversity in the classroom to comply
with the principles of equity and inclusion, which as a result of the Acuerdo
Nacional para la Modernizacion de la Educacion Bésica issued on 1992, the
reform of Article 3 of the Constitution and the enactment of the Ley General de
Educacion of 2019, has promoted the process of integration of students with

disabilities in regular basic education schools.
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Thus, the Secretaria de Educacion Publica (SEP) has placed the Plan and
Programs of Study for Basic Education: Aprendizajes Clave para la Educacion
integral 2017, establishing that education systems need to be set up to make it
possible for more inclusive and equitable societies to exist within the framework
of inclusive education. As a result, the school must provide learning opportunities
that address students' needs.

Thus, undoubtedly, this approach forces us to create and implement work
strategies, which can be used in the development of classes, for the teaching of
students with psychosocial disabilities, in order to minimize school lag and provide
an inclusive education to achieve compliance with the eleven areas of the egress

profile of obligatory education:

1. Lanquage and communication,

2. Mathematical thinking,

3. Exploration and understanding of the natural and social world,

4. Critical thinking and problem solving,

5. Socioemotional skills and life project,

6. Collaboration and teamwork,

7. Coexistence and citizenship,

0o

. Artistic appreciation and expression,

9. Attention to the body and health,

10.Care for the environment,

11.Digital skills
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(SEP, 2017)

Mainly, number 1, 3, 5, 6, 7y 9, as they are related to the research problem of
psychosocial disability, which is subject to the social and health context in the

case of no. 9.

Thus we can mention these areas of the egress profile will be the ones that will
be fulfilled mainly, by mentioning the use of language to relate to others (1),
exploration of the social environment that could include interactions in the school
and family environment (3), identify their strengths and weaknesses, as well as
the development of emotional intelligence to improve their relationships with
others (5), being able to participate in individual and group activities, being
familiar with the basic rules of coexistence both in the family and school
environment (7), and finally identifying their physical and mental characteristics in

order to maintain good health (9).

All this basing the teaching practices, in the pedagogical principles, mainly the
principles number 1, 3, 5, 6 and 13, which are presented below with their

respective analysis.:

1: Put the student and his or her learning at the center of the educational

process.

Since its primary objective is to aid individuals in realizing their full cognitive
potential—the mental, emotional, and social skills that enable them to take part in
social life, contribute to the economy, and prosper as individuals in a pluralistic

and rapidly changing society.
3: To offer accompaniment to learning.

Since effective learning demands the teacher's support as well as that of other
educational community members involved in a student's formation (students,

teachers, parents, tutors, etc.), who develop didactic activities, create
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environments, and create social and cultural spaces that are supportive of the
student's emotional and intellectual growth.

5: Stimulate the intrinsic motivation of the student.

Along with this, it is the responsibility of teacher to develop teaching methods that
make information applicable and encourage student appreciation of both
themselves and the relationships they build in the classroom.

6: Recognize the social nature of knowledge.

Since we will talk about psychosocial disability, it is essential to cover the topic of
social interaction due to its role in the construction of knowledge. Therefore, it is
essential to encourage collaboration and foster environments in which group work

is central, and finally the principle of
13: Appreciating diversity as a source of richness for learning.

Basing its practice on inclusion by acknowledging and appreciating individual,
cultural, linguistic, ethnic, and social diversity as significant and positive aspects

of the classroom learning process.

And to the 'Domains, criteria and indicators of the profile of teachers' (USICAMM,
2022):

Il. A teacher, who knows his or her students in order to provide them with

inclusive, equitable and excellent educational attention; and

I, A teacher, who builds favourable environments for learning and

participation of all children and adolescents.

All this, in order to respond to the educational work focused on personal attention
and from a humanistic vision of the formation of students, in the achievement of

meaningful learning, favouring children and adolescents, in strengthening their
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knowledge, skills, attitudes and values, in order that they develop in a
comprehensive manner and have access to an educational service with inclusion,

interculturality and equity.
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[I. Contextual framework

II.1 Location and Contextualisation

[l.I.I Physical context

First, mention will be made of the location where the institution where the research
will be conducted is located, i.e., Secondary School no. 0323 "José Vasconcelos",
in order to delimit the context in which the students develop, since this can

influence their academic development.

The location of the school can determine the students’ access to important
educational resources, such as libraries, computer centers, etc. Depending on
whether it is a rural or urban area. Thus, in order to know the previous aspect, we
sought to know the demographic composition, as well as the presence of people

with disabilities, in order to know if the community was familiar with these cases.
a) Location and territorial boundary

For official, administrative and political matters, San Lorenzo Tepaltitlan has the

category of delegation belonging to the municipality of Toluca de Lerdo.

Settled on a plain located in the centre of the Toluca Valley, the average altitude
of the delegation is between 2,400 and 2,920 metres above sea level, at the
coordinates 99° 37.3' longitude and 19° 18.7' latitude. (Annex 1)

b) Population

According to INEGI's 2020 Population and Housing Census, the municipality has
a population of approximately 910,608 people living in the municipality of Toluca.
The population density is 841 inhabitants/km?, making it an urban and con-urban
municipality. Similarly, this census mentions the existence of a population with

some kind of disability, there are 1,177 inhabitants (Annex 2).
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Il.II Institucional Context

Knowing the school context is critical to understanding and effectively addressing
the needs of students, faculty, staff, and the broader educational community in
order to provide a quality education tailored to the needs of students. By
understanding the unique characteristics and circumstances of each school,
teachers and decision-makers, such as principals, can take appropriate steps to

promote academic success.

For this reason, the following are characteristics and circumstances of the
institution that could be recovered through direct observation, since no instrument
was designed to collect this information.

The Escuela Secundaria Oficial No. 0323 "José Vasconcelos", offers the service
of General Secondary School, and is located at 5 de mayo corner with
Independencia Nte. Street without number, in the San Lorenzo Tepaltitlan
Delegation, in Toluca de Lerdo, State of Mexico. With Work Centre Code for the
morning shift 15EES0486J.

The Official School No. 0323, is an educational institution, under the direction of
the Teacher Maria del Socorro Guerra Martinez, which belongs to the field of
public education, corresponding to the educational level of basic secondary
education, working under a school-based modality, characterized by the presence
of students and teachers in the classrooms and extracurricular spaces of the
School in previously programmed class schedules in two shifts: morning and
afternoon, with a timetable from 7:00 to 13:10 hours and from 14:00 to 20:00

hours respectively.

The main activity of the institution is the formative and integral attention to
children/adolescents between 11 and 15 years of age with the main objective of

improving academic achievement, through diversified strategies aimed at
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achieving the expected learning, and at the same time allowing the inclusion,
equity and participation of all members of the school community.

The school has three groups of each grade level, each with approximately 45 to

50 students, for a total enrolment of 450 students attending the school.

For this research this description of the institutional context was made, in order to
have a general overview of the school, its purpose, the staff in charge of it
(directors), the work schedule, the students; as well as to understand the
community and establish effective relationships with educational actors, such as
parents, administrative staff and members of the teaching staff, as this would
facilitate collaboration with the school, promoting greater participation and support

in educational activities and strengthening the link with the school.
[I.1I.1 Physical context

Considering that school infrastructure is the "set of facilities and services that
allow the functioning of a school, as well as the development of daily activities in
the school building" (Garcia. et al., 2007: 15). The basic infrastructure conditions

of the institution were:
Basic campus services
The school has at its disposal:
« continuous and sufficient water supply during the school day,
» electricity during the school day,
» sanitary facilities (toilets) for students and teachers.

Sufficient and accessible school spaces
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» The school has a classroom for each group (9 classrooms); however, these
do not have enough space for the number and mobility of students, and
consequently are not adequate physical environments for the development

of activities (lighting, hearing, ventilation and temperature).

* The school has additional spaces to the classrooms for the development of
academic activities, tutoring and those of teachers and directors (library,

multi-purpose room, media room, teachers' room and school management).

* The school has spaces for the development of civic, sports, cultural and

recreational activities (court, playground or civic square, green areas).

» The school does not have any facilities for the access and mobility of people

with disabilities.
Basic health and safety conditions

* The school campus is a secure building (walls, roofs, floor, perimeter fence,
as well as security cameras at the entrance of the institution).

* The school is located in a low-risk area due to natural disasters, which are

characteristic of the environment.
* The school does not have any extinguisher.

 The school has a civil protection plan that is known by the school

community.

* The school has adequate signage and supplies for the prevention of and

response to contingencies.

» Classrooms and toilets are constantly cleaned.
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Such a description of the school infrastructure was made because it is important
to know the state of the buildings, fire and earthquake safety measures, and other
safety-related aspects, as this allows to identify possible risks and to take

preventive measures to ensure the safety and well-being of the students.

Similarly, knowledge of school infrastructure helped to make efficient use of
available resources. This includes the design of classrooms and common spaces
suitable for learning, the organization of spaces in a functional and comfortable

way, and the efficient management of technological resources and materials.

This description of equals allowed us to determine the capacity of the school and
the distribution of facilities, such as classrooms, laboratories and recreational
areas. This facilitates the organisation of school activities, the allocation of spaces
for different uses and the adaptation of the educational environment to the needs

of the students.

Finally, this description was useful because, by knowing the infrastructure,
improvements, such as the creation of collaborative spaces or the integration of
educational technology, could be considered to create an environment conducive

to students' well-being and learning.

.11 Classroom context

In this section we seek to describe the characteristics of the work groups, that is,
the groups assigned by the head teacher to teach the English sessions, these
were the three first grade groups (A, B & C).

In first place are the section _Work groups backgroundll, where through diagnostic
instruments applied by the English teacher, it was possible to count the number
of female and male students in the group, as well as to know the means or

resources available to the students to carry out schoolwork or homework, and
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also to know the average of the previous school year, in order to identify students
with a higher risk of having low academic achievement.

Direct observation was also used, as well as the information provided by the
students in informal conversations or comments made to the trainee teacher, in
order to create a group profile, since this provides us with information about the
characteristics, background and needs of the students as a whole.

This is mentioned in the section _Work groups characteristics', where aspects
such as English level, class work, skills, and interests are included. This
knowledge made it possible to adapt classes and design teaching strategies that
fit the characteristics of the group.

[1.III.I' Work groups background

Group A data

The first-grade group A it is composed by of 43 pupils, 21 of them are male and
22 females. The pupil‘s age is ranging from 11 to 12 years old, where 23 of them
are still at the age of 11, while the remaining 20 are already 12 years old (Annex
3).

Talking about the means or resources that students have to do their homework
and schoolwork, 23 of them have a private space to study, 21 of them have
computer equipment (computer or laptop), 38 have access to Internet service at
home, 17 have access to their own or a family member's mobile phone to send
homework, 38 have their own e-mail and finally 25 pupils have an EnglishSpanish

dictionary (Annex 4).

At the academic level, the lowest GPA in the previous school grade is known to
be from 7.0 to 7.9 with six pupils with it, while the highest is known to be between
9.0 and 9.9 with 17 pupils with it (Annex 5).
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Group B data

The first-grade group B it is composed by of 44 pupils, 21 of them are male and
23 females. The pupil's age is ranging from 11 to 12 years old, where 27 of them
are still at the age of 11, while the remaining 18 are already 12 years old (Annex
6).

Resources of the students to do their homework and schoolwork: 30 of them have
a private space to study, 25 of them have computer equipment (computer or
laptop), 41 have access to Internet service at home, 44 have access to their own
or a family member's mobile phone to send homework, 34 have their own e-mail

and finally 17 pupils have an English-Spanish dictionary (Annex 7).

At the academic level, the lowest GPA in the previous school grade is known to
be from 6.0 to 6.9 with two pupils with it, while the highest is known to be between
9.0 and 9.9 with 15 pupils with it (Annex 8).

Group C data

The first-grade group C it is composed by of 45 pupils, 24 of them are male and
21 females. The pupil‘s age is ranging from 11 to 12 years old, where 30 of them
are still at the age of 11, while the remaining 15 are already 12 years old (Annex
9).

Resources of the students: 26 of them have a private space to study, 20 of them
have computer equipment (computer or laptop), 38 have access to Internet
service at home, 9 have access to their own or a family member's mobile phone
to send homework, 36 have their own e-mail and finally 28 pupils have an English-

Spanish dictionary (Annex 10).

At the academic level, the lowest GPA in the previous school grade is known to
be from 7.0 to 7.9 with seven pupils with it, while the highest is known to be
between 9.0 and 9.9 with 18 pupils with it (Annex 11).
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[l 1Il. 1 Work groups characteristics

English level

As far as the subject of English is concerned, there is no previous knowledge of
the language, since the students answer that they had never received training in
this subject in their schools or taken extra courses in a verbal survey (Annex 12),
in addition to the fact that in the diagnostic test applied there are only answers

randomly given by the students, which do not provide real data. (Annex 13)

However, it was observed that the pupils can recognise some words, names, and
numbers that they already know in simple, so we could place them at PreAl level,
since according to the Common Framework of Reference for Languages, at this

level the pupils:

. Can understand short, very simple questions and statements, provided
they are delivered slowly and clearly and accompanied by visuals or

manual gestures to support understanding and repeated if necessary.

. Can recognise every day, familiar words/signs, provided they are
delivered clearly and slowly in a clearly defined, familiar everyday

context.

. Can recognise numbers, prices, dates, and days of the week, provided
they are delivered slowly and clearly in a defined, familiar everyday

context.
. Can understand short, simple instructions for actions such as —Stopll,

—Close the doorll, etc., provided they are delivered slowly face-to-face,
accompanied by pictures or manual gestures and repeated if

necessary.

32



Likes and interests

Discuss about the students’ interests the only data available were collected

through observation and writings of their likes and dislikes of the students made

by them during the class. Thus, it was possible to find out the following

information: (Annex 14)

Preferred musical artists:

Hobbies:

Bizarrap
Bad Bunny
Rauw
Alejandro
Daddy

Yankee

Karol G
Kevin Kaarl
Harry Styles
Justin
Bieber

Ed Sheeran

Taylor Swift
BTS

Korean girl
groups:
BlackPink

and Twice

Playing football, listening to music, drawing, or colouring, playing video games

(Plants vs. Zombies, Free Fire & Minecraft), watching Netflix series.

Knowing the tastes and interests of the students was of great importance in the

development of the work, since it helped to select, adapt, and personalize the

activities and strategies implemented to meet the objective of the research.
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Likewise, this description was made because when students feel connected and
interested in what they are learning, their motivation and commitment increase.
This is observed in active participation, enthusiasm for learning and the
development of a positive attitude towards education since an emotional

connection is created between educators and students.

Students notice that their interests are valued and considered by the teacher,
strengthening the relationship and trust between them. In addition, when students’
likes and interests are incorporated in the classroom, a more welcoming,
meaningful, and enriching learning environment is created for students, which
could lead to the achievement of learning, which is part of the main objective of

this research.

Work performance

Talking about the students' work performance, based on what was observed
(Annex 15), the interaction patterns preferred by the students to work in the
classroom are teamwork or in pairs, to the extent that they can choose their
partners, since they feel more confident working with friends or classmates they

already know.

Similarly, as for the skills that could be observed in the students, they have much
room for improvement in oral and written comprehension, since when a teacher
gave them instructions, or when they read them, the students were not able to
understand them and had to repeat them 3 or 4 times more, and even then, they

did not perform the activities as they were asked.

In the case of the three work groups, we can identify that they harbour various

emotional, social, and cultural barriers.

The first and most notorious that we can distinguish is the lack of motivation to

study in addition to the disinterest of the students in the subject, where many times
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they end up doing the minimum amount of work in the classroom, enough for a

minimum passing score, but not enough to really improve their learning.

The next barriers we found are related to the students' social environment. It was
observed that the students had few social skills and were not able to communicate
as effectively as others, since they did not engage in conversations among peers
outside of class activities, in addition to the fact that during teamwork we observed
the little patience they had towards their peers who found it more difficult to

understand the activity, so we can deduce a lack of empathy.

In addition to this, the great influence that parents and guardians still have on the
way students learn, as most of them have grown up in a home where subjects
such as mathematics are given more importance, and they have instilled a lack of
interest in learning languages, which creates a cultural barrier for students when

learning subjects such as English.
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II. IV Study group

II. IV.l Application of diagnostic instruments

For the development of the research, the implementation of instruments was
carried out during the observation days corresponding to the period from 22
August to 9 September 2022, with the main objective of collecting information
about the context of the institution regarding the problem, as well as the subjects
of study, i.e. teachers and students of the grade where we would work (1st grade),

in order to delimit the study group for the research.

In the first instance, through instruments such as observation guides review of
school records and interviews, information was collected from the students in
each of the first-grade groups (A, B & C) in order to identify the possible subjects
of the study.

As afirst resource, an observation guide would be used for each first-grade group,
which were to be completed with the support of the parents or tutors of the
students, however, these could no longer be applied, as it was not possible to

have contact with the adults responsible for the child. (Annex 16),

Its purpose was to identify in the students some of the indicators of mental health
problems given by the detection guide of mental health problems based on
Jellinek and Murphy, cited by Romanowsky, 2019 (p.190-192), and thus have an
overview of whether in the working groups there were students who presented
mental health problems, with whom we could work to achieve the objective of the

research.

Subsequently, through the delivery of an official letter to the institution's director,
authorisation was obtained to have access to the files of the first-grade students,

in order to identify the presence of students who are formally diagnosed with a
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mental health problem, and who could be classified as possible persons with

psychosocial disabilities. (Annex 17)

In addition, by means of an online survey, The five questions from the survey on
mental health and wellbeing, applied by the School Education Gateway (Annex

18), were used for its elaboration, forming questions 8 to 12.

Question 1 was added in order to find out which members of the school
community responded to the survey, and what subject they taught if they were

teachers.

Questions 2 to 7 sought to know how teachers defined their relationship with
students, whether they considered it important to know their characteristics and

whether they had applied diagnostic instruments to do so.

We also wanted to know if they had knowledge about the influence of emotions
(which, as previously mentioned, influence mental health) on learning and if they

had any training to deal with issues of this nature.

The general purpose of the application of this survey was to have an overview
about how the institution implements actions and how often it does so, to attend
to students with these characteristics or any others related to the mental health of
the students, as well as to find out whether the teaching staff is formally trained
to work with students who present this disability and what strategies they

implement in their teaching work, to achieve learning.

The information gathered through these diagnostic instruments will be presented

below.
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[I. IV. Il Analysis of diagnostic instruments
ILIV.II.I Review of school records

As mentioned above, by means of prior authorisation from the institution's
management, a review of the school records of the first-grade students in groups
A, B & C was carried out in search of information indicating the presence of any

mental health problems in the students.

However, no information useful for the purpose of the research or related to the
problem was found, as the files consisted mainly of the enrolment form, which
contained personal information about the student (full name, age, address),
details of parents or tutors, and information about their physical condition (height,

weight, vision or hearing problems, congenital diseases).

The files also contained documents used for the student's enrolment such as birth

certificate, CURP, parents' or guardians' identification and proof of address.

Since no useful information was obtained from the review of these files, we went
to the Guidance Department, where we had the opportunity to conduct an

interview with the counsellors in charge of the first-grade groups (Annex 19).

This interview was based on some of the indicators given by Romanowsky (2019:
190-192), for the detection of mental health problems. The indicators were
previously selected based on those that were easy to observe in the students or
that the counsellors could be aware of, such as in which subjects‘ students tended
to have more incidences, how they behaved in the classroom, if they were

aggressive, etc.

Although the interview was useful to know in a general way the situation of the
students, such as that they had low academic performance, especially in the

subjects of Spanish, mathematics, and English, or that the students had difficulty
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following rules, among other aspects that are mentioned in the respective annex
20.

However, we obtained more useful information about the students when we asked
directly and outside the time of the interview, if they had documentation that

indicated if any student had a diagnosis of a mental disorder.

Thus, the teachers presented us with the files of four students, which according
to the neurological examinations provided by the parents or guardians, we were
able to identify were diagnosed with mental disorders, which could lead to
psychosocial disabilities, which is part of the research objective of the document.
(Annex 21)

Information for four students was obtained, two from the first-grade group A
(pupils 1 & 2), and two from the first-grade group C (pupils 3 & 4). From the
firstgrade group B, no information was obtained on students with mental health

problems.

In the case of the students in the first-grade group A, student 1 a has the clinical
diagnosis of combined type T.D.A.H., Dyslexia, and anxiety. This diagnosis was
made through the EEG study and Brain Mapping, carried out by a neurologist
certified by the National Institute of Neurology (INNN).

As for student 2, he has a diagnosis of attention deficit and hyperactivity disorder,
based on an outpatient paediatric neurology consultation issued by the Social
Security Institute of the State of Mexico and Municipality (ISSEMYM).

In cases of first grade group C. Student 3 by means of a psycho-pedagogical
evaluation where USAER staff identified 7 significant indicators of the presence

of minimal cerebral dysfunction and indicators of neurological immaturity, in
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addition to a probable diagnosis of T.D.A.H. Therefore, it was suggested to the

pupil's tutor that a neurological evaluation be carried out.

In the case of student number 4, he has a diagnosis of generalised anxiety

disorder, challenging dissocial disorder and oppositional complex partial crises.

In the cases of students 1, 2 and 4, they are being treated with medical treatment,
which they must take for a long time with subsequent revaluations. While in the
case of student number 3, despite the delivery of the results of the psycho-
pedagogical evaluation to the student's tutor, it was suggested that a neurological
evaluation be carried out to confirm or rule out the diagnosis of Attention Deficit

Hyperactivity Disorder. The tutor said that he would not do so.

As a result, the student is not being treated.

These four students were chosen as study subjects because, considering that
psychosocial disability is related to psychological and social issues caused by
alterations to health and mental disorders which prevent an active participation in

the community.

In addition, Romanowsky (2019: 184) mentions that some of the mental disorders
that can lead to psychosocial disability are: depression, bipolar disorder,
obsessive-compulsive disorder, anxiety disorder, or post-traumatic stress
disorder. And although not everyone has one of these disorders, we can mention
that ADHD also involves psychological aspects that intervene in social issues,

which will be described later in Chapter 1l in its respective section.

. IV. Il. 11 Online survey

We often hear about actions to promote inclusion in the school community,
programs to address the socio-emotional environment of students and dynamics

to be implemented during classes, known as "active breaks," to reduce the stress
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level of students in the school. What are schools in general doing to address
mental health issues, and can both teachers and students expect support from

the school?

In order to answer these questions related to the research topic, an online survey
was conducted among the teachers of the institution Escuela Secundaria Oficial
no. 0323 "José Vasconcelos”, where the teaching intervention is being carried

out.

The survey on the 'Context of Mental Wellbeing' was a questionnaire in Google
Forms, which as described in the section 'Application of diagnostic instruments’,
takes the 5 questions from the School Education Gateway Mental Health and
Wellbeing Survey, and adds another 7 in order to, as mentioned above, generate
an overview of the actions implemented by the school to address the issue of

mental health in students, for a total of 12.

The survey was available from May 22 to 26 and collected a total of 13 responses
from the school community, including directors, administrative staff, guidance

counselors and teaching staff (Annex 22).

The results obtained from each of the questions will be shown below, to later show

the respective analysis in the conclusions section of the survey.

Question 1. What is the role you play within the institution?

To open the questionnaire, and to have knowledge about which actors of the
school community participated, they were asked about the role they played in the
institution. 84.6%, that is, 11 of the participants were classroom teachers, while
7.7% were Directors, and finally the Guidance Counselor obtained the same
score (7.7%).
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Of the classroom teachers who responded to the instrument, they oversaw
teaching the following subjects:

* Spanish

* Chemistry

* English (2 teachers)

* Mathematics (2 teachers)

» Science with emphasis on physics (2 teachers)

» Tutoring and social-emotional education

* Arts (2 teachers)

* Technology (2 teachers)

Figure 1. Question 1. What is the role you play within the institution?

13 respuestas

@ Directivo

@ Personal administrativo
@ Orientador/a

@ Docente frente a grupo

Question 2. How would you define your relationship with students?

In this question, teachers were asked to self-evaluate their own practice and to

mention how they consider their teacher-student relationship to be.
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A 69.2% mentioned that they had a good relationship with students, while 15.5%
defined it as a respectful relationship and 7.7% as professional.

A more detailed response was presented, where the teacher described that most
of the time, she used to maintain simply a teacher-student relationship, and there
were few times when she was closer to the students, since the same subject does

not allow her to establish a great connection with them.

Figure 2. Question 2. How would you define your relationship with students?

LD Copiar

2. ;Cémo definiria su relacion con los estudiantes?
13 respuestas

8

6

4

2

; 1(7.7 %) 1(7.7 %) 177 %) m

Buena De respeto Profesional buena

Bueno En muchos casos de maestra... Respetuosa

Question 3. How do you consider yourself in the classroom?

In the same way as in the previous question, teachers were asked to reflect on
their interventions and choose the descriptors necessary to describe their

person/attitude in the classroom. Among the possible answers were:
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Creative e Strict

+ Attentive * Friendly
* Enthusiastic * Flexible
* Authoritative « Calm

The descriptor with the highest percentage was Attentive, with 76.9%, followed by
flexible with 53.8%, strict with 46.2%, creative with 30.8%, enthusiastic and friendly
with 23.1%, calm with 15.4%, and finally authoritarian with the lowest percentage of
7.7%.

Figure 3. Question 3. How do you consider yourself in the classroom?

|_D Copiar

3. (Como se considera dentro del aula de clases? (Seleccione todos los que
correspondan.)

13 respuestas

Creativo 4(30.8 %)

Atento 10 (76.9 %)
Entusiasta —3(23.1%)
Autoritario
Estricto
Amistoso
Flexible

Tranquilo
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Question 4. At the beginning of the school year, did you apply any diagnostic instrument

to get to know the students? Which one(s) and what did it consist of?

This was an open-ended question where teachers had to mention and describe the
diagnostic instruments used to get to know the students and elaborate their group

profile, if any. Some of the answers were:
* No (indicating that no instrument was used).
» Tests (this in order to know only their previous knowledge).
» KPSI form, learning styles test and socioeconomic study.
* Learning styles test, subject diagnosis.

* A pedagogical battery to see their level of knowledge and a learning style

test.

* A diagnostic test which was a test of both open and multiple-choice

questions.

* Psychosocial record to determine the physical, emotional, and social status

of the students.

* Reactives

Diagnosis and creative challenges

Question 5. Do you consider that knowing the characteristics of the students, with
respect to likes and interests, learning styles, educational and family context, is

important for your teaching performance? Why?

This was also an open-ended question where teachers had to mention whether it is
important for them to know the characteristics of their students (likes and interests,

learning styles, educational and family context).
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The 92.30% (12 participants) were responses that indicated that teachers consider it

relevant to know their students. Some of the responses were:

* Yes, because the design of strategies starts from that, and it is important to

have a relevant impact on the students' formation.
* Yes, because based on that we can design our strategies and activities.

* Yes, because many times they want me to listen to them and learn about
their family situations and in school matters we tend to spend with all
students at different times to see their level and development in learning

the subject.
* Yes, it helps us find better teaching techniques.

+ Of course, it does, in many occasions students have emotional conflicts

that do not allow them to perform well academically.
* Yes, it allows me to have better strategies.
* Yes, to know how to plan the topics.
* Yes, because it allowed me to develop strategies according to their needs.

* Yes, because it allows me to innovate my classes and attend to the

students' needs.
* Yes, because it is a starting point for learning.

While one answer, representing 7.7%, mentioned that it is not necessary to know
the characteristics of the students, since a large number of students are handled,
which would be somewhat complicated to achieve, and that it could only be based

on the general aspects of the group.
Question 6. To what extent do you consider that students' emotional state

influences their learning?
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Here the teachers had to inquire about their knowledge of the teaching-learning
process and the factors that intervene in it, to what extent the emotional state
influences the students' learning. Three options were presented: a lot, a little and not

at all, the first one being the one that obtained 100%.

This indicates that all agree on the impact that emotions have on learning.

Figure 4. Question 6. To what extent do you consider that students' emotional state influences their

learning?

@ Mucho
@ Poco
@ Nada

Question 7. Have you requested pedagogical guidance or are you trained to deal
with socioemotional situations?

The purpose of this question was to find out if teachers are trained or have some
training to adequately address socioemotional issues of students. 61.5% answered

Yes, while the remaining 38.5% were No.
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Figure 5. Question 7. Have you requested pedagogical guidance or are you trained to deal with

socioemotional situations?

@ Si
@ No

Question 8. Thinking about your school, which of the following does the school
offer to support the mental health of students?

This question sought to know what measures or strategies were implemented by the

institution to support students' mental health.

The majority of the 13 respondents indicated that their educational center offers
mental health or wellness support for students in one way or another and most
indicated more than one action. Only 15.4% indicated that their school or one they

know of does not offer any mental health or wellness support for students.

The most common interventions appear to be Willingness to support people with
learning difficulties, and Social and emotional skills development within subject
lessons (53.8% of respondents stated that this is offered at their school or one they
know), followed by General mental health education within curriculum lessons or
other mandatory sessions, and Anti-bullying actions, both at 38.5%.

While, creative and/or physical activities for students, both at 38.5%, and Creative
and/or physical activities for students with learning difficulties (53.8% of respondents
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stated that this is offered at their school or one they know), followed by General
mental health education within curriculum lessons or other mandatory sessions, and
Anti-bullying actions, both at 38.5%.

Creative and/or physical activities for students with learning difficulties, both at

38.5%. 5% and creative and/or physical activities to support emotional well-being, A
designated mental health support specialist within the center, and an external mental

health specialist (psychologist, psychiatrist, clinical social worker with 23.1%.

Other support strategies are also present in the educational centers: a support
program for students and a specific private space or classroom, e.g., for meditating

or dealing with frustration (15.4%).

The least indicated type of support was mindfulness classes (0 %).

Figure 6. Question 8. Thinking about your school, which of the following does the school offer to support

the mental health of students?

Educacion general sobre la sal...
Disposicion a apoyar a las pers...
Acciones en conira del acoso e...

7 (53.8 %)

Desarrollo de habilidades socia... —7(53.8 %)
Actividades creativas y/o fisica... 3(23.1%)
Un programa de apoyo para lo... 2 (15.4 %)
Un espacio privado especifico... —2 (15.4 %)
Un especialista de apoyo de sa... —3(23.1 %)
Un especialisia externo en salu... 3(23.1%)
Sesiones de mindfulness.{—0 (0 %)
Mi centro educativo no ofrece n... —2(15.4 %)
0 2 4 6 8

Question 9. How often does the following happen to students?
In this question, two situations were presented:

Targeted approaches to specific at-risk or struggling students (e.g., parents' meetings,

consultations with individual students).
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School-wide promotion and classroom activities on mental health and wellbeing (e.g.
anti-bullying program, classroom approaches to developing social and emotional
skills, group sessions on specific issues).

Where teachers, they were to analyze how often it happened.

As for the frequency with which specific approaches for at-risk or struggling students
occur (e.g., staff meetings, consultations with individual students), the situation
varies considerably for teachers. Although targeted actions occur at least once or
twice a quarter for more than 60% of respondents, for some teachers such actions
occur on a more regular basis: weekly (23.1%). While for other teachers, specific

actions and plans for at-risk students take place only once or twice a year (7.7%).

Figure 7. Question 9. Targeted approaches to specific at-risk or struggling students.
Enfoques dirigidos a alumnos especificos en riesgo o con dificultades (p. gj.

reuniones con padres de familia, consultas con los alumnos individualmente)

13 respuestas

@ Diariamente.
@ Semanalmente.
Una o 2 veces al trimestre
ﬂ @ Una o 2 veces al afio.
@ Menos de una vez al afio.

@ Nunca.

Regarding the frequency of center-wide promotion and classroom activities on
mental health and well-being (e.g., anti-bullying program, classroom approaches to
develop social and emotional skills, group sessions on specific issues), the situation

is diverse.
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While most of respondents (53.8%) indicated that such activities took place once or twice
a quarter, the same frequency as specific approaches, while 23.1% state that activities

occur weekly.

In 15.4% of the respondents' educational centers, activities that integrate the whole
center take place once or twice a year, while 7.7% indicate that there has never been

such promotion.

Figure 8. Question 9. School-wide promotion and classroom activities on mental health and wellbeing

Promocion de todo el centro y actividades en el aula sobre la salud mental y el
bienestar (p. ej. programa contra el acoso escolar, enfoques del aula para desarrollar
habilidades sociales y emocionales, sesiones de grupo sobre cuestiones
especificas).

13 respuestas

@ Diariamente.
@® Semanalmente.
© Una o 2 veces al trimestre.
m @ Una o 2 veces al afio.
@ Menos de una vez al afio.

@ Nunca.

Question 10. In your educational institution or in one you know, who can receive

emotional and mental health support?

The purpose of this question was to find out who were the actors of the educational
community that had access to or the possibility of receiving emotional and mental

health support at the institution.

It was identified that students are the priority for receiving such support, with 92.3%,
followed by parents with 61.5%, then teachers and educational staff with

53.8%, school management with 46.2%, while administrative staff obtained 38.5%.
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The remaining 7.7% indicated that no one received support for these issues.

Figure 9. Question 10. In your educational institution or in one you know, who can receive emotional and

mental health support?

10. En su centro educativo o en uno que conozca, ;Quién puede recibir apoyo
emocional y de salud mental? (Seleccione todas las que procedan)

13 respuestas

Alumnado. —12 (92.3 %)

Padres y madres. —8 (61.5 %)
Profesorado y persqnal | 7(53.8%)
educativo.
Direccion escolar. %)
Personal administrativo.
Nadie.
0.0 25 50 7.5 10.0 125

Question 11. What do you think are the obstacles that prevent students from asking for

mental health support at school?

Here the teachers had to select the 5 obstacles that they considered most affected
the students' need to ask for support in mental health issues. The options presented

were as follows:
» Stigma, peer, and social pressure.
 Difficulty accessing support.
* Lack of information.
* Lack of adequate staffing.
» Lack of teacher training and guidance.

* Financial cost of support.
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* Not a priority selected by the school.
* Not a priority selected by regional and central authorities.

When examining the obstacles that prevent students from obtaining mental health support

at the educational center, the opinions of the participants were divided.
The main obstacle is believed to be the difficulty in accessing support (69.2%).

Other barriers appear to be related to structural reasons that depend on funding, the
structure of the educational system and/or educational priorities, as indicated by

more than half of the respondents.

Such reasons may include mental health and emotional support being seen as
stigma, and under social and peer pressure (61.5%), lack of specialized staff
(61.5%), financial cost of support and lack of information (53.8% and 46.2%
respectively), lack of teacher training and guidance (30.8%) and not being defined

as a priority by regional or central authorities (15.4%). Only 7.7% of respondents
have indicated that mental health support is not a priority in their school.

Figure 10. Question 11. What do you think are the obstacles that prevent students from asking for mental

health support at school?

Estigma, presion social y de co... —8 (61.5 %)

Dificultad para acceder al apoyo.
Falta de informacion. —6 (46.2 %)

Falta de personal adecuado. —8 (61.5 %)
Falta de formacion y orientacio...
Coste economico del apoyo.

No es una prioridad selecciona...

No es una prioridad selecciona. ..

Question 12. Who should be responsible for mental health and wellness support at the
school?
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In the last question, teachers were asked to select three options to indicate who they
considered should be responsible for providing the necessary support related to

mental health and well-being.

According to the respondents, the three people who should be most responsible for mental
health and wellbeing support are, in first place, the school psychologist or other specialist
who can make medical referrals (84.6%), followed by the school counselor (46.2%) and
in third place, the designated teacher, people from outside the school, e.g. medical
specialists, wellbeing experts, social workers or regional or local counselors (30.8%).
Respondents also referred to a social worker, the principal and each teacher as possibly
being responsible for providing mental health and welfare support for students, while less

reference seems to be made to special needs teachers.

Figure 11. Question 12. Who should be responsible for mental health and wellness support at the school?
Psicologo, psicologa escolar, e... —11 (84.6 %)

Enfermero, enfermera escolar,... |-

Asesor/a escolar, orientacion s...

6(46.2 %)

4(30.8 %)
4(30.8 %)

Profesor/a designados designa...
Persona exterior experta en bie...
Profesor/a de necesidades esp...

-1 (7.7 %)
1(7.7 %)

Cada profesor o profesora.
Direccion escolar.
Especialista médico externo. 4 (30.8 %)
Trabajador/a. 0 asesor/a social...

0.0 25 50 75 10.0 125

Survey Conclusions

The survey shows that almost all of the respondents' schools, or the schools the
teachers know of, provide some type of emotional and mental health support for their
students. However, the frequency of interventions targeted to specific at-risk

students and school-wide interventions appear to vary by school.

Frequencies vary from weekly interventions and measures, to twice a quarter, to
once or twice a year. Difficult students may receive more support on a weekly basis
(perhaps as a result of individual events), but a school-wide approach (e.g., a series
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of planned activities, etc.) targeting larger groups of students) is less common. In
both cases, more than 60% of respondents reported doing wellness and mental
health activities 1-2 times per quarter or 1-2 times per year.

This infrequency could be partly explained by barriers such as stigma, social and
peer pressure, which are reflected in the school and classroom climate, as well as
cultural and structural constraints (such as lack of specialized staff or the fact that it

IS not a priority of central authorities).

This demonstrates the complexity of the problem, which depends as much on the
individual perceptions of students and staff as on the structural difficulties in
addressing it. The survey shows that not only pupils receive mental health and

wellbeing support, but also school workers and parents.

This could indicate that there is an understanding (at least in a minority of
respondents' centers) that centers have a key responsibility to provide wellness and
access to mental health services to both students and center staff. It could be that if
mental health and wellness were defined as a priority by attracting investment in staff
training, schools could make mental health and wellness support more accessible
and normalize by combating the negative connotations and biases - among all

stakeholders - associated with "asking for help,” and destigmatizing it.
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Chapter Il



[l. Theoretical framework
[ll.I Disability

Based on the World Health Survey (2002-2004), about 785 million (15.6%) people
over the age of 15 live with a disability, while the Global Burden of Disease*
estimates a figure of about 975 million (19.4%) people. Of these, the World Health
Survey estimates that 110 million (2.2%) have very significant difficulties in
functioning, while the Global Burden of Disease estimates that 190 million (3.8%)
have "severe disability”, the equivalent of the disability inferred for conditions such
as quadriplegia, major depression, or blindness. The Global Burden of Disease
alone measures childhood disabilities (0-14 years), estimated at 95 million (5.1%)

children, of whom 13 million (0.7%) are "severely disabled".

And according to the World Report on Disability (2011), an estimated 1.3 billion people

(about 16% of the world's population) have a significant disability.

In terms of national data, according to press release No. 713/21 of the National
Institute of Statistics and Geography (INEGI), at the end of 2020, 899 thousand
(13%) of people with disabilities and/or some mental problem or condition are
children, 869 thousand (12%) are young people, 2.2 million (31%) are adults and 3.2

million (45%) are older adults.

As we can see the percentage of people with disabilities is high, and in fact this figure
is increasing due in part to the ageing of the population and the increase in the
prevalence of non-communicable diseases, and there is an assumption that almost

everyone will suffer a temporary or permanent disability at some point in their lives.

But what is a disability? Throughout history, the concept of disability has undergone
major changes; in ancient cultures it was associated with interventions by
superhuman powers or divine punishments and was a condition that led to rejection

and isolation.
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And although this conception was gradually changing, the definition of disability was
still wrong, since the traditional terminology of disability only reflects the medical
approach focusing on individuals and ignoring the environment as one of the factors
that contribute to disability, and understands it as an individual problem, because to

describe this problem, some characteristics are identified and labelled.

This focus is only on the causes and characteristics or, in other words, on the
aetiology and pathology of diseases and disorders. However, knowing about a
person's disorders and impairments tells us nothing about their abilities and talents.
By focusing on medical causes, it makes social dynamics and human rights invisible,
reducing the person to a category and masking the complexity of the disability

experience.

This gives strength to stereotypical views of disability that emphasise wheelchair users

and some other "classic" groups such as the blind and the deaf.

The people most excluded from the labour market are often those with mental health
problems or intellectual impairments. People with more severe impairments often
suffer greater disadvantage, as evidence from rural Guatemala (2) to Europe

(3) shows.

"The traditional medical approach to disability is overly focused on the individual, is
not sensitive to changes in levels of participation and is unable to capture

environmental influences." (Hollenweger, J. 2014. UNICEF)

However, there is now an awareness that disability involves an interaction between
an individual's personal circumstance (e.g. being in a wheelchair or having a visual
impairment) and environmental factors (such as negative attitudes or inaccessible
buildings) that together result in disability and affect that individual's participation in

society.
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Thus we have definitions that state that a disability is any condition of the body or mind
that makes it difficult for the person with a disability to perform certain activities and

interact with the world around him or her (Centers for Disease Control and Prevention).

While the Convention on the Rights of Persons with Disabilities (CRPD), which
entered into force on 3 May 2008, in its article 1, defines persons with disabilities as
"those who have long-term physical, mental, intellectual or sensory impairments and
who, in interaction with various barriers, may be hindered in their full and effective

participation in society on an equal basis with others".

Thus, as we can see, having a disability does not only refer to the physical domain,
but also includes the cognitive and social domain, which indicates the existence of
many types of disabilities, which affect people with disabilities:

* The vision + Communication

* Movement * Hearing

* Thinking * Mental health

*  Memory » Social relationships
O Learning

In fact, the World Health Organization (1999) mentions that disability has three

dimensions:

. Impairment in a person's bodily or mental structure or function;
examples of impairments are loss of a limb, loss of vision or loss of

memory.

. Activity limitation, such as difficulty in seeing, hearing, walking or

problem solving.
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. Restrictions in participation in normal daily activities, such as

working, participating in social and recreational activities, and

obtaining health care and preventive services.

Table 1 provides a basic overview of these concepts. As the table

indicates:

» ICIDH-2 has three dimensions: Body Functions and Structure,

Activity and Participation.

Contextual Factors are an integral component of the classification

and consist of Environmental Factors and Personal Factors.

Each dimension or component can be expressed in terms of

positive and negative aspects.

Each dimension identifies domains that are "categories" of
classification. Functioning and disability are then recorded using
qualifiers, which are numerical codes. The first qualifier for each
dimension and component is uniform and specifies the extent or

magnitude of functioning or disability in that category.

The second qualifier is specific to each dimension and is explained

in the relevant sections of each dimension.

Table 1. Disability Dimensions

Body Functions &
Structures

Activities

Participation

Contextual
Factors*

60




Leve lof Body (body Individual Society (life Enviromental
Functioning parts) (person as a situations) Factors
whole) (external influence
on
functioning)
+

Personal Factors
(internal influence

on functioning)

Body function

Performance of

Involvement in

Features of the

Characteristics
Body structure individual’s life situations physical, social,
activities and attitudinal
world
+
Attributes of the
person
Positive aspect Functional and Activity Participation Facilitators
(Functioning) structural
integrity
Negative Impairment Activity Participation Barriers /
aspecto limitation restriction hindrances
(Disability)
Qualifiers:
First Uniform Qualifier: Extent or Magnitude
Second
Localization Assistance Subjective (under
satisfaction development)
(under

development)

Note: Contextual Factors are essentially components of the classification and interaction with all three

dimensions.

Source: ICIDH-2. World Health Organization. (1999).

Thus, we can say that disability can be:

» Related to conditions that are present at birth and may affect

functions later in life, including cognition (memory, learning and

understanding), mobility (moving around in the environment),
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vision, hearing, behaviour, and other areas. These conditions can
be:

o Disorders in individual  genes (e.g.,

Duchenne  muscular dystrophy).
o Disorders of chromosomes (e.g., Down's syndrome); and

o The result of maternal exposure during pregnancy to
infections (e.g., rubella) or substances, such as alcohol or

tobacco.

» Associated with developmental disorders that manifest during
childhood (e.g., autism spectrum disorder and attention deficit

hyperactivity disorder or ADHD).
» Injury-related (e.g., traumatic brain injury or spinal cord injury).

» Associated with a long-term illness (e.g., diabetes), which may

cause disability such as vision loss, nerve damage or limb loss.

» Progressive (e.g., muscular dystrophy), static (e.g., limb loss) or

intermittent (e.g. some forms of multiple sclerosis).

As we can see, in recent years the understanding of disability has shifted
from being only a physical or medical perspective to one that takes into
account the physical, social and even political context of a person, so we
can define it as a complex phenomenon that "results from the intersection
between persons with impairments and attitudinal and environmental
barriers that prevent their full and effective participation in society on an
equal basis" United Nations (2008).
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Thus, understanding that disability arises from the relationship between
the state of health or impairment of a person and the various factors that
influence their environment, we can conclude that the environment of a
person strongly influences the experience and extent of disability, as the
same environments can be creators of barriers that often prevent the full
and effective participation of persons with disabilities in society on equal

terms with the rest.

Thus, we can mention that the experience of disability resulting from the
interaction of health conditions, personal factors and environmental
factors varies greatly. And although disability correlates with
disadvantage, not all people with disabilities are equally disadvantaged.
For example, women with disabilities face gender discrimination as well
as disabling barriers, similarly we can observe that school enrolment rates
differ according to disability, and children with physical disabilities tend to

do better than children with intellectual or sensory disabilities.

It should also be noted that "people with disabilities" does not refer to a
single population, but rather to a diverse group of people with different and
varied needs, because even if two people have the same type of disability,
they may be affected in very different ways.

People with low income, no work or low educational attainment have a
higher risk of disability. Data from Multiple Indicator Cluster Surveys in
selected countries show that children from the poorest households and
those from ethnic minorities are at significantly higher risk of disability than
other children (United Nations Children's Fund, 2008).

And as we know, people with disabilities experience significant inequalities
compared to non-disabled people, and although efforts are being made to

improve equity and inclusion in society for people with disabilities based

63



on major regional and global human rights frameworks, and great strides
have been made to make the world more accessible to people living with
disabilities, much more work is required to meet their needs related to
personal and environmental factors including negative attitudes,

inaccessible public transport and buildings, and limited social support.

To break these vicious circles, an understanding of disability as it relates
to the interactions between the characteristics of the person and their
immediate environment is required in order to make progress in improving
social participation by addressing these barriers and making it easier for

people with disabilities to live their daily lives.

lll. Il Psychosocial Disability

As is the case throughout much of the world, there is now a serious lack
of attention given to mental health issues in Mexico. In our country, it is
crucial that the responsible authorities create accurate and up-to-date
records to understand who and where the people with mental illnesses

are.

The psychological disability, though not new, is one of the most forgotten
and neglected because it cannot be seen at first glance. The United
Nations Convention on the Rights of Persons with Disabilities now
recognizes this, and we now know that illnesses like depression and
epilepsy cause psychosocial disability by restricting daily activities like

studying.

Psychosocial disability occurs permanently or temporarily at any age of
life and is related to psychological, social, or mental disorders (which may
have an organic, psychological, or social origin). So, we can deduce that

people with this disability may have limitations in interpersonal
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relationships, perception of the environment or reality, attention,

concentration, and communication.

Romanowsky (2019: 84), defines it as, "a disability that occurs
permanently or temporarily and is related to psychological and social
aspects, caused by alterations in mental health and severe mental

disorders".

Similarly, the World Health Organization (1999) lists it as "a term used to
describe a disability resulting from a mental, emotional or behavioural
disorder, or a combination of these, that causes substantial impairment in

functioning".

This definition underlines the impact of mental disorders on a person's
ability to perform daily activities, maintain relationships and participate in
society in the relationships between the individual, the family, the school
community, by focusing on the educational context; thus, generating a

social problem with stigmas and discrimination towards these people.

Thus, from what we can observe psychosocial disability is a complex
concept, since the term accounts for the "conjunction between medical
model and social model, since it arises from the incorporation of the rights
approach to the medical approach to define the restrictions caused by the
environment to those whose impairment is caused temporarily or

permanently by the mind". (Arenas, Melo, 2021).

It refers to the difficulties people face to develop effectively in society due
to mental health problems or emotional disorders, which often cause
limitations in various aspects of their lives. But what are the causes of this
disability?
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Considering that various mental disorders can lead to this disability, such
as depression, schizophrenia, bipolar disorder, obsessive compulsive
disorder (OCD), anxiety disorders, post-traumatic stress disorder,
agoraphobia, or borderline personality disorders (Romanowsky, 2019:
184), and since each of these mental disorders has its own characteristics,

there are no specific causes.

However, Romanowski (2019: 185) mentions some risk factors, which we
can understand as all the characteristics of the individual or his
environment that makes the occurrence of mental problems and disorders
more likely than most of the general population. Focusing on the

educational context, the risk factors specific to students are as follows:

* They are temperamentally fragile and vulnerable.

+ They are very withdrawn and shy.

* They face situations where they must adapt to multiple changes,
for example: separation of parents, new partners, stepsiblings,
changes of school, friends.

» Affected by chronic ilinesses or major physical disabilities.

* Subjected to excessive or age-inappropriate demands.

* Presence of a significant sensory disability.

» Presence of an intellectual disability.
* Being unwanted or unloved by someone.

Thus, as we can see, psychosocial disability is a problem to which more
attention should be paid. In fact, the WHO (1999) (stresses the importance
of recognizing psychosocial disability as a valid form of impairment that

requires support and appropriate adaptations.
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Therefore, as teachers, when working with children and adolescents, who
are a vulnerable group, it is essential to provide comprehensive care that
covers all aspects of disability, since these alterations have an impact on
the performance of students, in areas such as: cognitive functions
(thinking, judgment, etc.), affective or emotional functions (mood and
humor), and psychological and social functions (individual, social and
community interaction skills, as well as the formation of bonds).
(Romanowsky, 2019: 184)

It is relevant to take the appropriate educational measures so that the
student is welcomed in the classroom and at school, since, due to the lack
of knowledge of the disability, many of these students suffer harassment
or abandonment by parents and caregivers, or mistreatment and

exclusion by the school.

[ll. Il Learning Barriers

As we know, during the teaching-learning process, situations can arise
that hinder both the teaching intervention and the student's performance
during class, and can hinder the school life of any student, not only those
with some kind of disability or developmental delay, as they generally limit

full access to education and learning opportunities.

These challenges and/or difficulties are known in education as "Barriers
to Learning and Participation” (BAP). The term BAP is adopted instead of
"special educational needs" to refer to all difficulties experienced by any
learner. BAP is seen as arising from the interaction between learners and
the contexts, people, policies, institutions, cultures and social and

economic circumstances that affect their lives (SEP, 2018, p. 25).

67



Thus, with this definition, we can mention that these barriers can manifest
themselves in various forms, from institutional constraints to personal
limitations. A major barrier to learning is the lack of access to quality
education. The unequal distribution of educational resources, such as
schools, books, and technology, creates a gap that deprives many people

of learning opportunities.

In addition, rigid education systems and outdated teaching methods can
hinder the learning process. When students are forced to adopt a one-
size-fits-all approach, their unique learning styles are neglected and their
ability to grasp concepts effectively is hindered. Fear of failure and an
emphasis on grades further discourage exploration and creativity, stifling

the joy of learning.

Not forgetting socio-economic factors, we note that economic constraints
can limit access to educational materials, tutoring or additional support,
making it difficult for people from disadvantaged backgrounds to thrive
academically. This economic gap excludes many from decision-making

processes and perpetuates inequality in society.

On the social side, discrimination and prejudice can also act as barriers,
affecting the self-esteem and confidence of marginalised groups, making

it difficult for them to engage and participate in educational settings.

In the area of participation, barriers often arise that prevent people from
fully participating in social, political and community activities. These
barriers can stifle collective progress and limit the diverse perspectives
needed to address complex challenges. A major barrier to participation is
a lack of inclusion and representation. When certain voices are silenced
or marginalised, it hinders the democratic process and prevents the

development of comprehensive solutions. In addition, language and
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cultural barriers can further alienate marginalised communities, making it

difficult for them to participate in and contribute to public discourse.

In addition, lack of awareness and understanding can create barriers to
participation. Some individuals may feel disengaged or apathetic due to a
perceived disconnect between their concerns and decision-making
structures. Limited knowledge of their rights and opportunities may deter
them from actively participating in civic activities, perpetuating a cycle of

disempowerment.

However, these barriers can be mitigated or eliminated when they are
identified and minimised. Thus, the duty of the teacher must be to treat
the learner according to their individual differences to ensure an effective
learning process, considering that the learner may have problems with

one or more types of learning barriers.

Thus, there is a need for interventions according to their needs to ensure
that they reach their full potential. Barriers to learning can be intrinsic
barriers, such as mental disorders, dyslexia, ADHD, autistic spectrum
disorders; or extrinsic barriers, such as cultural barriers, emotional factors,

as well as extrinsic barriers, such as those mentioned above.

Lieb, 1991, mentions the following: (a) lack of time, (b) lack of confidence,
(c) lack of information about learning opportunities, (d) scheduling

problems, (e) lack of motivation and (f) "bureaucracy".

Thus, to address these barriers to learning, we must strive for educational
equity. This requires providing the same opportunities and resources to all
learners, regardless of their background. Inclusive pedagogical practices
that accommodate diverse learning styles and foster a supportive learning
environment can enable learners to overcome barriers and reach their full

potential.
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We must prioritise inclusion and representation. Ensuring that diverse
voices are heard and actively soliciting input from under-represented
communities can lead to stronger and more inclusive decision-making
processes. By fostering inclusive spaces, amplifying marginalised voices
and raising awareness, we can unleash the collective power of

collaboration and pave the way for a more just and equitable society.

[ll. IV Universal Design for Learning (UDL)

Universal Design for Learning, or UDL, according with UNICEF (n/d), is an
"educational framework that recognises that all children and adolescents
learn in diverse ways and benefit from differentiated learning techniques

in the classroom"

So, we can understand it as a teaching approach that works to
accommodate the needs and abilities of all learners and eliminates
unnecessary hurdles in the learning process. This means developing a
flexible learning environment in which information is presented in multiple
ways, students engage in learning in a variety of ways, and students are

provided options when demonstrating their learning.

This approach is particularly suited to children and adolescents with
different types of disabilities and facilitates their inclusion in the classroom,
and will therefore be the basis for the design of the research interventions

as the study group are pupils with one type of disability.

However, in order to start with the implementation of this approach, we
need to take into account certain considerations: Provide Options for
Perception, Provide Options for Expression and Provide Options for
Comprehension (CAST, 2011).

Considerations for UDL
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* Provide Options for Perception - Based on the premise that
students access information differently, this principle means
providing flexible and multiple ways to present information. For

example, using PowerPoint as a visual supplement to your lecture.

* Provide Options for Expression - Since students vary in their
abilities to demonstrate their learning in different ways, this
principle means providing flexible and multiple ways to allow
students to express their knowledge or demonstrate their skills. For
example, providing students an option of writing a final exam or

submitting a final assignment.

* Provide Options for Comprehension - Students are motivated to
learn for different reasons and vary in the types of learning activities
that keep them engaged. This third principle means providing
multiple ways for engaging in course activities. For example,
engaging students in both group work activities and individual work,

as opposed to engaging students only in individual work.

Remember that providing choices does not mean changing course
expectations

(e.g., if your course learning outcomes includes being able to
communicate in writing, students need to demonstrate their learning

through a written assignment).

The implementation of the SAD in this work will be of great importance
and usefulness, as it will be the approach on which the design of our
classes will be based. Some of the advantages for which it will be

implemented are as follows:

1. Inclusion: SAD seeks to ensure that all students have access to

education and learning materials. By designing our classes according to
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SAD principles, we can remove barriers and provide meaningful learning
opportunities for all, including students with disabilities or learning

difficulties.

2. Equity: By adopting the SAD, we ensure that all students have the
opportunity to achieve the same educational goals. Inclusive classroom
design allows each student to receive the supports and accommodations

necessary for their learning, which promotes educational equity.

3. Flexibility: SAD focuses on providing multiple means of
representation, action and expression, and engagement. This means that
students have a variety of options for accessing information, participating
in activities and demonstrating their learning. By designing our classes in
a flexible way, we can cater to the different preferences and needs of

students, which can enhance their motivation and engagement.

4. Enhanced learning: SAD-based design encourages active and
meaningful learning. By providing multiple ways of presenting information,
allowing for active student participation and offering options for learning
expression, it encourages greater engagement and deeper understanding

of concepts.

5. Diversity of learners: In any group of learners, we will find a diversity
of abilities, cultural backgrounds, learning styles and prior experiences.
By using SAD, we can take this diversity into account and adapt our

lessons to be accessible and meaningful for all students.

In short, basing our classroom design on Universal Design for Learning is
important and useful because it promotes inclusion, equity, flexibility and

meaningful learning. By taking into account individual student differences
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and offering multiple options, we can create an educational environment

in which all students have the opportunity to succeed.
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V. Methodology

IV.1 Qualitative Research

Because this research is interested in or is aimed at studying issues
related to social behaviour, specifically in the school environment, it will
be qualitative, as it will seek to understand how the educational actors, in
this case teachers and students, develop in the classroom context in
relation to the problem, which is the need for our teaching performance to
adequately address students with psychosocial disabilities in order to

generate an inclusive environment.

This, considering that the main objective in this type of research is to use
concepts that help us to understand social phenomena in natural
environments, in order to understand the experiences, perceptions and
behaviours of the people studied, as well as the meanings they attribute
to them (Bryman A. Social Research Methods (3rd edn). Oxford University
Press, 2008).

This is done through the collection of descriptive data using methods such
as conversational or written communication, observable behaviours,
participation and discussion of the individuals and groups studied, as well
as the reading of related textual and visual media. Thus, the results are
more descriptive, and inferences can easily be drawn from the data

obtained.

In this type of research there are many methods that are designed in a
way that helps to reveal the behaviour and perception of the target
audience in relation to the research topic. However, for the purpose of this

paper, action research will be used.
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IV. 1l Research-Action Methodology

Considering that action research is used in the everyday context, to
provide solutions to real problems, this will be the methodology to be
implemented, as the document seeks to provide a solution to the
previously mentioned problem, which is a real or existing problem in the

educational field.

According to Latorre (2005), the educational action research is

an expression used to describe a group of activities that teachers carry out
in their own classrooms for purposes such as: curriculum development,
professional selfdevelopment, improvement of educational programmes,

planning systems or policy development. (25)

These activities have in common the identification of action strategies
which are implemented and later subjected to observation, reflection, and
change. It is considered as an instrument which generates social change
and educational knowledge about social and/or educational reality,

provides autonomy and empowers those who carry it out.

Therefore, we can conclude that action research refers to the creation of
strategies to improve the educational and social system, which, in the case
of this research, will be academic considerations for teachers to work with

students with psychosocial disabilities in order to achieve learning.
IV. lll Characteristics of action research

Some of the characteristics of action research proposed by Kemmis and
McTaggart (1988) will therefore be considered, and these are set out

below:
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It is participatory, i.e., people work with the intention of improving
their own practices, as the research follows an introspective spiral:

a spiral of cycles of planning, action, observation and reflection.
It is collaborative, carried out in groups by the people involved.

It creates self-critical communities of people who participate and

collaborate in all phases of the research process.

It is a systematic, praxis-oriented learning process (critically

informed and engaged action).
It tests practices, ideas and assumptions.

It involves recording, collecting, analysing our own judgements,
reactions and impressions of what is happening; it requires keeping

a personal diary in which we record our reflections.

It makes critical analyses of situations.

Proceeds progressively to broader changes.

Thus, Kemmis' model will be used, elaborated to be applied to teaching,
where the development process is organised on two axes, a strategic one
constituted by action and reflection; and an organisational one constituted
by planning and observation, where both axes are in continuous
interaction, which contributes to solve the problems and to understand the

practices that take place in the teaching exercise.

The process is made up of four interrelated phases or moments,
previously mentioned: plan, action, observation, and reflection. Each of
the moments involves a retrospective view and a prospective intention that

together form a self-reflective spiral of knowledge and action.
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Kemmis' model is represented in a spiral of cycles, where each cycle is

composed of four elements:

1. The development of a critically informed action plan to improve

what is occurring.

2. An agreement to implement the plan.

3. Observation of the effects of the action in the context in which it
takes place.

4, Reflection on these effects as a basis for further planning,

critically informed action, through successive cycles.

Reflect

CYCLE 1
Observe

Reflect ‘
Revised
plan

CYCLER2 Observe

Figure 12. Simple Action Research Model
(from Maclsaac, 1995)

Thus, for the development of this document, the action research plan will

consist of 2 cycles, which will follow the order of the previously mentioned
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phases. In the first instance, in the planning phase, we will analyze which
would be the relevant resources to implement in order to collect the
greatest amount of useful information for the research, and thus design
them, to be subsequently applied both in the observation days and the
teaching interventions, referring to the action phase. Then we will proceed
to observe the performance and effects of these during their application,
to proceed with an analysis of whether they were useful and how, i.e., if
they had the expected impact on the research, which will be reflected in

the last phase which is the reflection.
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V. Action Plan

OBJECTIVE: Propose academic considerations for teachers in relation to working with students

with psychosocial disabilities in order to achieve learning.

STRATEGY: Design and implementation of planning that integrates audiovisual and physical

resources (REALIA), as well as games, and at the same time employs collaborative work.

ACTION DETAILED EXPECTED RESPONSIBLE RESOURCES
ACTIONS RESULTS
Analysis of the Through Know the real Trainee teacher. | Observation
institutional and diagnostics state of the guides.
classroom context | designed by institution from
of the working the research which we start in
groups. developer, order to achieve English level
applied both the objectives. test.
DESCRIPTION
to the
i Know the real
Collection of teaching staff possibilities of :
contextual and to the the institution to Worklng BTOtP
information about studen.ts fulfill the purpose files.
the institution, as belonging to of the research in
well as the study the work terms of human .
groups through groups to esoUrces. On-line survey.
diagnostic identify their

instruments during
the observation
journey from
August 22" to
September 9t
2022.

characteristics
regarding the
research
objective.

Detail the current
situation of the
working group in
terms of
characteristics
that could
negatively affect
the research.

Pre-designed
interview.
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ACTION DETAILED EXPECTED RESPONSIBLE RESOURCES
ACTIONS RESULTS
Implementation The first Students show Trainee teacher. | YouTube
and analysis of the | strategies are | greater interest videos.
first planning that implemented | and participation
integrates using REALIA, | during the Posters.
strategies adapted | audiovisual classes. Flashcards.
tothe . and physical Most of the Worksheets.
characteristics of material. As
) students feel
students with well as . .
. ) included during
psychosocial collaborative .
. class dynamics.
disabilities. work, to later
analyze the Favor social
performance interactions
of these among students
plasdlel strategies by | by implementing
Design and observing the | collaborative
implementation of | behaviorand | work.
the first planning learning
that integrates the | results of the
strategies of students, to
collaborative work, | choose the
use of audiovisual | strategies that
and/or physical worked best
material, and for the
dynamics that achievement
include games; of the
during the 1st objective, and
intervention to improve the
journey from next
October 10t to intervention.
21, 2022.
ACTION DETAILED EXPECTED RESPONSIBLE RESOURCES
ACTIONS RESULTS
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Implementation
and analysis of the
second planning
that integrates
strategies adapted
to the
characteristics of
students with
psychosocial
disabilities.

DESCRIPTION

Design and
implementation of
the second
planning that
integrates the
strategies, with the
necessary
adjustments based
on the areas of
opportunity
observed during
the previous
intervention;
during the 2nd
intervention
journey from
November 22 to
December 9, 2022.

The range of
strategies and
resources
implemented
was
expanded. To
subsequently
analyze the
performance
of these
strategies by
observing the
behavior and
learning
outcomes of
the students,
in order to
choose the
strategies that
worked best
for the
achievement
of the
objective, i.e.,
the relevant
academic
considerations
for working
with students
with
psychosocial
disabilities and
achieve
learning.

There is a better
work
environment
based on trust, so
students feel
closer to the
trainee teacher.

Students are
more motivated
and confident to
participate.

Students find it
easier to work in
collaborative
activities.

Most of the
students feel
included during
class dynamics.

Students
improved their
performance in
class, complying
with the work
requested.

Trainee teacher.

Digital

presentations.
Posters.
Flashcards.
Word cards.
Audios

Worksheets.
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Chapter VI



V. Implementation of the Action-Research Plan

VI. 1 First cycle

The development of the first cycle of the action research was carried out
during the practice day corresponding to the period from October 10 to 21,
2022, where the main objective was to implement the 1st planning with
strategies aimed at meeting the needs of students with psychosocial
disabilities (Annex 23).

The development of the action plan was divided during the two weeks of
practice, in which we would work with the social practice of Introducing
oneself and third persons, as an introduction to the subject, because the
students have no previous knowledge of the language as it was the first

time, they were taught the subject.

The following is a description of the goal, the steps, the actors involved,
the resources, as well as the instrument or strategy that will help measure

progress.
Description - First week

+ Goal

Students are able to greet and introduce themselves in a short
conversation.

» Action steps

The trainee teacher conducts dynamics to approach students and

establish a climate of trust.

Students become familiar with basic vocabulary such as greetings,

classroom rules and expressions to use during English classes.

The trainee teacher introduces the topic of greetings through audiovisual

resources.
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The students carry out a conversation using the expressions seen during

the classes.

The trainee teacher introduces the topic of professions.
» Actors who intervene to achieve the objective.

Trainee teacher and students.

< Resources

Posters, Flashcards, videos, projector, worksheets. Digital presentation,

cards for group work.

* Instrument to measure progress

Rubric to evaluate the worksheets implemented.

Hello work where they had to complete the sentences to talk about what

they learned.

Checklist to verify if the didactic material covers the necessary elements
to work with the study subjects (classroom context, course requirements,

students' characteristics, teacher's characteristics).

Checklist to verify if the implemented material has the necessary

characteristics to achieve the expected learning in the subjects of study.
Description - Second week

+ Goal

Students are able to introduce themselves and others in conversation.

* Action Steps

Students activate their prior knowledge of Spanish occupational

vocabulary and relate it to English through visual resources.

Students relate vocabulary in class to the context of their community.
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Students introduce a person and his/her profession in a short dialogue.
+ Actors that intervene to achieve the objective.

Trainee teacher and students.

< Resources

Worksheets, Flashcards.

* Instrument to measure progress

Checklist to verify if the didactic material covers the necessary elements
to work with the subjects of study (classroom context, course
requirements, students' characteristics, teacher's characteristics). (Annex
24)

Checklist to verify if the implemented material has the necessary
characteristics to achieve the expected learning in the subjects of study.
(Annex 25)

VI. 1.1 Plan

During the development of the 1st day of intervention, the use of didactic
material was implemented, as well as strategies that follow one of the
three considerations of the UDL (providing options for perception,
expression or comprehension), so that with these activities all students

would be included in the class work.

Some of the materials to be implemented will be videos, posters, and
flashcards, as visual resources, for the construction of meaningful
knowledge, taking advantage of the communicative potential of images,
sounds and words by exposing students to experiences that stimulate

their senses, and where different learning styles are worked with.

Collaborative work was also used, since it improves problem-solving skills,

encourages social interaction and fosters communication skills.

87



Activities outside the classroom were implemented to increase
communication, organization and decision-making skills, as well as to

increase motivation to learn and understand what they are experiencing.

VI.I. Il Action

During the two weeks of teaching intervention, resorted to the
implementation of materials and strategies designed for the integration of

students with psychosocial disabilities, following UDL considerations.

Providing options for perception:

As a visual resource, some posters were used, with the purpose of
providing support to students by showing the language they could use in

the classroom, as well as exemplifying the activity to be performed.

The use of a YouTube video related to the class topic was intended to
introduce the vocabulary of greetings and when to use them; however, it
was not possible to implement it, since the use of the equipment to project

it was not allowed.

The Flashcards had the function of introducing vocabulary about

professions, and activation of prior knowledge.

Provide options for expression:

Through the design of activity worksheets to evaluate the comprehension
of what was exposed by the teams, it was sought that students would pay
more attention to the presentation of the final products of their peers and
express it through various forms such as drawings, comprehension

questions, descriptions, etc.

Provide options for comprehension:
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Oral - a type of brainstorming was conducted where students had to name
10 items from the same semantic field, which in that case was professions,

this with the purpose of reviewing the vocabulary previously seen in class.

Students also developed their oral skills through the presentation of a
conversation between students, where they had to put into practice what
they had learned (formal and informal greetings, professions and what
they do).

Written - to corroborate that the students understood the vocabulary of
professions, they were asked to draw pictures of the professions seen in
class. They were also asked to write short sentences about the functions
of the professions seen in class, using their previous knowledge in their

mother tongue, and supporting them by providing them with vocabulary.

Implementation of games

The Hot Potato Game was used so that students could review the
vocabulary of the classes, improve their interaction among classmates,
and create an atmosphere of trust by performing an activity that everyone

knew and already knew how it was developed.
VI. I. Il Observation

During the implementation of the aforementioned strategies and didactic
material, it was possible to identify that the attitude of the students was
shy at the beginning, and they were embarrassed when they were asked
to participate, and they did not do it, it is assumed that this happened,
since it was the first time interacting with them, so there was not yet an

atmosphere of trust, thus, participation was practically null.

However, as the class progressed and more dynamic activities were done,

the attitude of the students changed to be more enthusiastic, as more
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active and new activities were presented, that is, activities that they were

not used to doing with the teacher.

This change in the students' attitude was observed when it was indicated
that activities involving games or activities in the playground would be
worked on, as well as during the activities that were carried out in groups,
with the help of the trainee teacher, because as the students accompanied

them, they were more confident in trying to respond or share their ideas.

The easiest activities to develop were those involving the use of
flashcards, since the students related the images to their previous

knowledge of their mother tongue and related it to English.

On the other hand, the activities where there was less participation or
where the students showed an attitude of not wanting to participate were
those carried out in the playground, since the students, not being used to
carrying out this type of activities, were embarrassed, and they did not

behave well, since they did not follow instructions.

It was identified that the students had a hard time relating among peers
outside their circle of friends, that is, when they were told that they would
work as a team, the students showed a negative attitude, since they did

not like the way their peers worked.

It was also observed that the activity that the students liked to do the most
was drawing and coloring; they were very creative and animated when
doing them. While in the writing activities, they took a long time to do them,
this could be attributed to the fact that they had never taken English
classes, so they had no previous knowledge. So, they had to be supported
by giving them a model of how to do it or doing the activity together with

them.
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VI. I. IV Reflection

According to what it was possible to observe, and considering the results
of the students, we can assure that there is much room for improvement,
since the attitude of the students during the class is still not totally positive,
since English is one of the subjects that the children like the least because
of its degree of difficulty, having to learn a new language from scratch, the
students maintain an attitude of denial to want to learn, or they themselves

create a mental block by predisposing themselves that they will do it badly.

Therefore, for the next intervention, more attention should be paid to the
student's attitude, and try to make it positive, encouraging them to
participate through words of encouragement or supporting them in the
pronunciation of words, which is the most difficult skill for students
(speaking). This is because the attitude of the students plays a
fundamental role in their learning process, as it can influence motivation,

participation, persistence and learning effectiveness.

In addition, attention should also be paid to the students' attitude towards
collaborative work, considering the various factors that influence it, such
as school culture, previous experiences, group dynamics and individual

expectations.

Reflecting on students' attitudes can help us to better understand their
perceptions and emotions, and to identify strategies to encourage more

positive and productive participation.
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VI. Il Second cycle

The development of the second cycle of the action research was carried
out during the practice day corresponding to the period from November 21
to December 9, 2022, where the main objective was to implement new or
improve strategies aimed at addressing the needs of students with

psychosocial disabilities.

In the same way as the previous cycle, we will proceed to describe the
goal, the steps, the actors involved, the resources, as well as the
instrument or strategy that will help measure progress according to the
social practice given (understands and expresses opinions about a

community service). (Annex 26)
Description - First week

 Goal

To familiarize the students with the vocabulary, as well as to make a brief
introduction to the topic of community services, which will be worked with

during the classes.

» Action steps

Activation of students' previous knowledge through the activity of linking

flashcards of professions with their respective workplaces.
Introduction to the topic through a reading.

Familiarization of students with the vocabulary of professions and
workplaces.

+ Actors that intervene to achieve the objective.

Trainee teacher and students.

¢ Resources
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Flashcards, audios, projector, notebooks. Worksheets. Digital
presentation.

* Instrument to measure progress

Rubric to evaluate the worksheets implemented.

Checklist to verify if the didactic material covers the necessary elements
to work with the subjects of study (classroom context, course
requirements, students' characteristics, teacher's characteristics). (Annex
24)

Checklist to verify if the implemented material has the necessary
characteristics to achieve the expected learning in the subjects of study.
(Annex 25)

Description - Second week

 Goal

Students produce sentences using the corresponding grammatical

structures as well as the vocabulary previously seen.

* Action Steps

Students are able to identify register types, through audios and readings.

Verify if students are able to identify the uses of the expressions seen in

previous classes, through the scanning strategy.

» Actors involved to achieve the objective.

Trainee teacher and students.

¢ Resources

Digital presentation projector. Worksheets, Flashcards, Posters.

* Instrument to measure progress
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Rubric to evaluate the worksheets implemented.

Checklist to verify if the didactic material covers the necessary elements
to work with the subjects of study (classroom context, course
requirements, students' characteristics, teacher's characteristics). (Annex
24)

Checklist to verify if the implemented material has the necessary
characteristics to achieve the expected learning in the subjects of study.
(Annex 25)

Description - Third week

 Goal

Students interact as a group to produce a conversation about community

service based on the expressions seen in class.

» Action steps

A brief review of the structures seen during the previous weeks is done.

Students in teams begin the production of the final product (conversation

about a community service).

» Actors involved in achieving the objective

Trainee teacher and students.

« Resources

Flashcards, posters, worksheets.

* Instrument to measure progress

Rubric to evaluate the worksheets implemented.

Checklist to verify if the didactic material covers the necessary elements

to work with the subjects of study (classroom context, course
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requirements, students' characteristics, teacher's characteristics). (Annex
24)

Checklist to verify if the implemented material has the necessary
characteristics to achieve the expected learning in the subjects of study.
(Annex 25)

VI 1.1 Plan

During the development of the 3rd day of intervention, the range of didactic
material was expanded, as well as strategies that follow one of the three
UDL considerations (providing options for perception, expression or
comprehension), so that with these activities all students would be

included in the class work.

Some of the materials to be implemented will be digital presentations,
posters, flashcards, and wordcards as visual resources, to facilitate
comprehension, as well as retention of information, by being personalized
and adapted to the characteristics of the students, especially those of the
study group (students with psychosocial disabilities), to meet their specific
needs. These were selected considering the purpose of their
implementation, whether it was to practice vocabulary or to activate

previous knowledge.

Similarly, auditory resources were used, such as audios of conversations,
since they allow students to develop their imagination, creativity, increase
their interest and motivation to learn, since they are an alternative and
innovative channel of instruction for the student, in addition to stimulating

the function of the senses, activating experiences and previous learning.
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VI. 1.1l Action

As in the previous cycle through the three weeks of teaching intervention,

we resorted to the implementation of materials and strategies designed

for the integration of students with psychosocial disabilities, following the

considerations of the UDL, in addition to considering the observations on

the resources and strategies of the previous cycle.

Provide options for perception:

Use of digital presentations as support for the explanation of the topic and

the activities to be developed during the classes.

Flashcards. This resource was used for different purposes.

1.

3.

Checking previous knowledge - when students had to match
images of professions/ trades with images of workplaces

corresponding to each one of them.

. Deduction - students had to guess the type of register

(formal/informal) used in each situation and the way people spoke

(enthusiastic, angry, polite).

Vocabulary review - by employing the images as a memory game.

Wordcards. This didactic material still had different uses. For example:

>

Exemplifying on the blackboard how an activity on the worksheets

would be solved.
Helping students to answer the activity as a group.

Review the answers as a group.
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Posters. This material was used to show for the whole class the material
they had individually and to exemplify how they should carry out the

activities.

Readings in the form of dialogues. The purpose of presenting the readings
in this format was to diversify the ways of working on reading skills and
thus increase the students' interest.

Use of audios to develop listening comprehension.

Playing audios while reading. The purpose of this activity was to help
students become familiar with the sounds, register and intonation of the
language, as well as to exemplify the pronunciation of vocabulary.

Provide options for expression:

Through the design of activity worksheets to evaluate the comprehension
of what was exposed by the teams, we sought to have students pay more
attention to the presentation of their peers' final products and express it
through various forms such as drawings, comprehension questions,

descriptions, etc.

Provide options for comprehension:

Comprehension questions. As is already well known, this strategy helps
to check if the student managed to understand what the readings are

talking about.

Strategy, reading, speaking and writing. The intent of the strategy is that
by talking about their reading to students, they remember, process, and
learn from the experience of others. First, students read the text

individually, they can take notes on what they consider most important.
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Then as a group, they discuss the content of what they have just read.
Subsequently, the students will answer the questions requested in writing.
At the end of the activity, some students are asked to share what they

have written in order to encourage a brief class discussion.

Strategy completes the dialogue with expressions from the previous
exercise. The objective of this exercise was to verify understanding of the

vocabulary.

Scanning - color coding. The scanning strategy was used to verify that the
students understood the grammatical uses seen in class, through the
search for sentences that exemplified them in the reading.

Implementation of games

Hot potato game. The purpose of this activity was to review vocabulary in
a fun and engaging way for the students, as well as to integrate all
students in a single activity.

Riddles. This activity was used for the activation of previous knowledge.

High-five" activity: students stand up, raise their hands and when the
phrase "high-five" is said, they high-five their closest partner. Whoever is
left without a partner is asked a question about the class.

VI.1l. 1l Observation

During this intervention, the activities and material implemented were
diversified, although the materials or strategies that were identified as
having worked in the previous intervention (flashcards, games (hot
potatoe), team performance evaluation sheets) were reused. Thus, in this
intervention it was noted that the attitude of the students was more active,

perhaps because a topic of their interest was worked on, in addition to the
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fact that they already had prior knowledge of vocabulary and a general

idea of the topic, since it had been addressed in the previous day.

Likewise, this positive attitude and interest could be identified due to the
students' reactions; expressions of astonishment and enthusiasm were
observed, which were more visible during the development of the
audiovisual activities. This is deduced what happened because the
teacher had not used the implementation of videos or digital

presentations, so they were new activities for the students.

They also showed interest and amazement when using the audios, since
they had never had this approach to the language. Although it also caused
them confusion, as they did not understand how the activities worked with
the audio, or because of the low level of the students, they did not
understand what was being said, so it was decided to support them in
exemplifying vocabulary with mimicry or in extreme cases, using

translation.

The easiest activity for the students to develop was the relation of
expressions with their purpose, since this had also been addressed in
previous classes. One of the activities that also showed a lot of student
participation was brainstorming where students mentioned what each

profession did.

While the activity that was observed to be more complicated for the
students was writing and interpreting a conversation about community
service. This was despite the fact that the students were shown a model
of how they were to do their conversation. They did not understand what
they were supposed to do.

This is with regard to writing, while in speaking no team wanted to move

on to interpreting their conversation since they were embarrassed to
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speak in front of the group in English because they did not know how to

pronounce the words.

However, overall, the students' performance was good. There was
participation, they handed in all the work requested because it was not
complicated, and they were not left with doubts, since the vocabulary was
reviewed several times, in addition to the fact that they were topics that
had already been seen previously, so it was easy for the students to

develop the activities.

VI. II. IV Reflection

Based on these observations about students' attitudes, we can mention
that there are several reasons why there is more participation when varied

activities and audiovisual elements are used.

The first would be multisensory stimulation, as varied activities and
audiovisual elements involve different senses, such as sight and hearing.
This provides a richer and more stimulating learning experience for
students. By using different sensory modalities, different areas of the brain
are activated, which can improve information retention and keep students

interested.

In addition, we can consider that they present variety and fun, and break
the monotony and routine in the classroom. Students tend to get bored
when they are constantly faced with the same teaching methodology. By
introducing variety and visual elements, a more dynamic and fun
environment is created, which makes students feel more engaged and

motivated.

Thirdly, we would have the achievement of interactive learning, since

audiovisual elements, such as videos, multimedia presentations or
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simulations, allow for greater student interaction and participation. In
addition, students can become actively involved in the learning process,
either by answering questions, discussing ideas or solving problems. This

active participation promotes deeper and more meaningful learning.

There is cognitive stimulation, as we must consider that audiovisual
elements can help present information in a clearer and more visually
appealing way. Graphs, images, diagrams and videos can simplify
complex concepts, making them easier to understand. This is especially
beneficial for visual learners or those who learn best through images and

visual representations.

This goes hand in hand with considering that students have different
learning styles, i.e., some are more visual, others auditory or kinesthetic.
By using varied activities and audiovisual elements, the opportunity is
provided to cater to a variety of learning styles and allow each student to

find a way to connect with the material.

In summary, varied activities and audiovisual elements promote more
active student engagement by stimulating multiple senses, providing
diversity and enjoyment, encouraging interaction, facilitating
comprehension, and accommodating different learning styles. These
strategies help maintain students' interest and attention, which translates

into greater participation and engagement in the learning process.
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Chapter Vi



VII. Conclusions

After developing the action plan to achieve the main objective, we can
conclude that adapting the lesson plans, as well as the materials to be
used, to the characteristics and needs of the students, is of vital
importance in the teaching and learning process. Mainly of those who are
more susceptible to face more learning barriers, when presenting some
mental health problem, and more if these could derive in Psychosocial
Disability, because this as it is already of our knowledge, could imply
significant disadvantages for the educational integration of the student,
delaying and even making impossible the achievement of learning.

Therefore, as academic considerations to take into account in our teaching
performance to meet the need to include students with this condition,
when cases arise in our groups, it is proposed in the first instance the
adaptation of resources to implement in class (lesson plans, teaching

materials), because this adaptation leads to advantages such as:

1. Attention to diversity: Since students have different learning styles,
learning paces, interests, and abilities, by adapting planning and
materials, the diversity of students is recognized and respected, allowing
each one to access the content effectively. This fosters inclusive and
equitable learning, where all students have the opportunity to participate

and progress.

2. Improved engagement and motivation: When planning and
materials are tailored to the characteristics and needs of students, a more
relevant and meaningful learning environment is created. Students feel
more motivated and engaged when the content relates to their interests,
experiences, and personal goals. This promotes active participation and

higher achievement in learning activities.
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3. Facilitation of meaningful learning: By making these adaptations,
we seek to establish connections between the new knowledge and the
students' prior knowledge. This facilitates meaningful learning, where
students can build new concepts and skills from their existing
understanding. By considering their needs, deeper and more lasting

learning is promoted.

4. Personalization of the learning process: Each student has his or her
own specific strengths, weaknesses, and challenges. By adapting
planning and materials, the learning process can be customized to meet
those individual needs, especially students with mental health issues. This
involves providing additional supports, appropriate challenges,
supplemental resources, and differentiated activities based on students'

abilities and preferences.

5. Improving teaching effectiveness: Such adaptation of planning and
materials to the characteristics and needs of students allows us as
teachers to offer more effective and efficient teaching. By considering
students' specific learning styles and difficulties, teachers can select
appropriate strategies and resources that maximize learning impact. This
contributes to better academic performance and greater satisfaction in the

teaching process.

6. Promoting inclusion and educational equity: As a last and most
important advantage, the adaptation of planning and materials is
fundamental to guarantee inclusion and educational equity. By
considering the characteristics and needs of students, exclusion is
avoided, and equal learning opportunities are provided. This is especially
important for students with disabilities, special needs or in disadvantaged
situations, as they are offered the necessary support to enable them to

participate fully in the educational process.
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As a second consideration, diversifying the types of materials by referring
to using visual, auditory and play elements in combination is very useful

and can provide several significant benefits, for example:

» It caters to different learning styles by considering a variety of
student preferences. Some students may learn best through
viewing pictures or graphics, while others may benefit more from
listening to recordings or participating in playful activities. By using
a variety of materials, an inclusive learning environment is created,

and student participation and understanding is maximized.

» By using visual, auditory, and playful elements, students are
provided with multiple ways to access information and concepts,
and this can facilitate a deeper and more complete understanding
of the content. For example, when introducing new vocabulary, an
image (flashcard) can be shown, an audio recording can be played,
and a related play activity can be performed. This combination of
elements provides multiple entry points to knowledge, which helps

learners build connections and retain information more effectively.

» Supports the stimulation of language skills, as each type of material
used in learning English stimulates different skills. Visual elements
help develop visual comprehension, image and word association,
and interpretation of graphs or diagrams. Auditory elements
promote the development of listening comprehension,
pronunciation, intonation, and familiarity with different accents and
rhythms of the language. Play elements encourage active
participation, collaboration, problem solving and language practice
in real contexts. By diversifying the types of materials, students are
offered a wider range of opportunities to develop and strengthen

different language skills.
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» Diversifying the materials used in English language instruction can
increase student motivation and engagement. Engaging visuals,
interesting audio recordings, and fun play activities capture
students' attention and keep them involved in the learning process.
This helps create a positive and stimulating environment, which in

turn fosters greater interest and enthusiasm for the language.

» By using different types of materials, students are given the
opportunity to apply language in real and meaningful contexts.
Visual elements can depict everyday life situations, auditory
elements can present authentic dialogues, and play activities can
simulate real communication situations. This helps students
develop practical communication skills and prepare them to interact

in real-life situations outside the classroom.

As a third consideration, the implementation of games in the classroom as
an educational tool is mentioned, as it provides active and participatory
learning, since games that actively involve students provide opportunities
for peer interaction. And by working in teams, it requires the development
of skills such as decision making and problem solving, which promotes a

more dynamic and stimulating learning.

Similarly, it can be found to create motivation and engagement in students,
as the games are naturally engaging and fun, which fosters interest and
enthusiasm for learning. Thus, by creating a playful environment, it can

lead to greater knowledge retention.

On the other hand, games can be specifically designed to reinforce
specific content and skills. For example, games can be created to practice
vocabulary, concepts, problem solving, reading comprehension, among

others; by providing a safe environment to practice and apply.
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Games can challenge critical thinking, problem solving, creativity and
decision making; so students must analyze situations, plan strategies to
adapt to different scenarios, and by doing this, the development of

cognitive skills is stimulated.

As one of the most important benefits closely related to the problem,
games can provide relief from stress and anxiety, mainly those associated
with academic learning. By creating a playful and relaxed environment,
games help reduce pressure and attention. This facilitates a better mood

and greater receptivity to learning.

Games provide memorable and meaningful learning experiences, so
students tend to better remember what they learn through direct
experience and active participation. Games can create impactful and

emotional moments that remain in long-term memory.

Another advantage of the implementation of games as a didactic resource
is the development of social skills, since by proposing group games, social
interaction and teamwork are promoted. Students learn to communicate,
cooperate, negotiate, take turns, and resolve conflicts. These social skills

are fundamental for personal development and life in society.

This brings us to the fourth consideration, the implementation of
collaborative work in the classroom, since it offers numerous advantages

for both students and teachers, the most important of which would be:

v Active learning in the learning process. Students could be directly
involved in problem solving, discussions and hands-on activities,
allowing them to construct their own knowledge in a more

meaningful way.
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Development of social skills: as students learn to communicate
effectively, listen to and respect the opinions of others, negotiate,
resolve conflicts and collaborate productively. These social skills
are essential for both the educational setting and the students'

future careers.

Diversity of perspectives: Collaborative work in the classroom
allows students to share different points of view, experiences, and
knowledge. This enriches the learning process, as each team
member brings unique ideas and contributes to the development of

more creative and complete solutions.

Cooperative learning: encourages cooperation among students,
promoting an environment of mutual support. Students can help
and complement each other, which facilitates the acquisition of new
knowledge and skills.

Development of cognitive skills: because this style of work
encourages critical thinking and logical reasoning, students are
challenged to analyze problems from different perspectives, to
formulate and evaluate hypotheses, to seek innovative solutions

and to make informed decisions.

Increased motivation and engagement. Teamwork can increase
students’ motivation and engagement in learning. By actively
participating in collaborative projects, students feel more involved

and responsible for their own academic progress.

Preparation for the world of work: Collaborative work in the
classroom reflects the work dynamics present in today's world of

work. Students acquire skills and competencies that will be useful
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in their professional lives, such as teamwork, effective

communication, problem solving and adaptability.

As a final consideration, there is the use of REALIA, which as we already
know, refers to the use of real objects or authentic materials in the
classroom to contextualize and enrich the learning of a language.
Although these resources were not mentioned in the action cycles, they
were implemented during subsequent interventions, and it was observed
that they were of great support to the teacher in terms of presenting
vocabulary, introducing the subject matter or carrying out review activities,
for example, REALIA was used to review the alphabet through the lead-
in: Arranging game, where students had to arrange alphabetically
according to the initial letter of some objects placed in the schoolyard by
the trainee teacher, (apple, ape (toy), book, barbie (doll), can, car (toy),
dinosaur (toy), etc.). (Annex 27)

It can also be implemented as a support to exemplify and familiarize the
student with what will be seen in class, for example, in the social practice
of language 'Write instructions for using a bilingual dictionary', REALIA
was used to present the students with different types of dictionaries, so
that they could identify the characteristics, differences and uses of each

one.

Thus, as we can see, REALIA can be used for different purposes, and its
implementation in English classes has advantages, such as:

« Gain linguistic authenticity by providing students with the
opportunity to interact with authentic, real-world materials. This
allows them to experience language in real, everyday situations,
which contributes to more authentic and meaningful learning.

Students can become familiar with vocabulary, expressions and
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language structures used in real contexts, which improves their

comprehension and production of the language.

It creates a connection to the real world, as it allows students to
make direct connections between what they are learning in the
classroom and the real world. They can relate language content to
objects, situations, and experiences in their environment, which
increases their motivation and relevance to learning English. This
facilitates the transfer of knowledge and skills from the classroom

to everyday situations outside the school context.

It functions as a sensory stimulation, as the use of real objects in
the classroom provides a more complete sensory experience.
Students can see, touch, smell and manipulate the objects, which
stimulates multiple senses and enriches their understanding and
memory. For example, by using fruits, kitchen utensils or maps in
an English class, students can experience a direct connection
between vocabulary and physical objects, which aids in language

retention and comprehension.

It generates experiential learning by encouraging students to
actively participate by interacting with real objects, allowing them to
experience the language in action and learn through practice and
experimentation. This promotes deeper and longer lasting learning,
as students are actively and personally involved.

The use of REALIA enriches the learning environment by sparking
curiosity and promoting critical thinking. Students are motivated to
explore and discover the purpose and use of objects, which allows

them to develop research, analysis, and reasoning skills. In
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addition, they are able to pose questions, solve problems and
reflect on the connections between language and the real world.

In summary, adapting lesson plans and materials to the characteristics
and needs of students is essential to promote inclusive, meaningful, and
personalized learning, as this contributes to greater engagement,
motivation, and academic success. Similarly, the implementation of
games in the classroom can be useful because it promotes active,
motivating and socially interactive learning. Games can reinforce content,
stimulate critical thinking, and provide a playful environment that facilitates
knowledge retention and skill development.

In addition, the use of REALIA in secondary English classes offers
advantages such as linguistic authenticity, connection to the real world,
sensory stimulation, experiential learning, and the development of
curiosity and critical thinking. By taking advantage of these authentic
resources, students can strengthen their language proficiency and

develop communicative skills in real and meaningful contexts.

And finally, the implementation of collaborative work in the classroom
offers numerous advantages, as it promotes active learning, development
of social skills, enrichment of perspectives, cooperative learning,
development of cognitive skills, motivation, and engagement, as well as

preparation for future employment.
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Annex 1. Location and territorial boundary

pET P )
1 1 1 A
¥ R - . u oy
h E % f“' b s I'-ﬁ“ B ad ﬁy\
tomoied i e : fee W2\
g ¢ & 3 i :
o, b 3 T S —
5 3 S VT 7 T LLeNa De viDa
& £
f§ £ 42880 CAsoea DELEGACION
g
2 3 "t ] 31 SAN LORENZO TEPALTITLAN
i 22 con vemmnig = s : ! " i
H S s oo i A e 3 o — ]
H “ = .4 4 £ san S H i E Delegaconty | Pob. | uniadesTerntonses | pob. | cie
o , © £ 1acon 07 woALED, S I arweawmes S Angefin 2 i 3 Eog e
tf %, ExHacienda la Hip. r% § ) 5 £ & s noune, 2 e g
N0 N X ceansmAN w00 DE TEDA Eiano, H 2 rsegrs bt
i Magdalena (Barrio e & L 3 i OO | H ofcome soressn | 3062 | 3108
s Son Juan de la £ §i.6 i > L 3 : H antomi, Condorminio
5 & Cru) £l = I Charco 38 £ 3 * H i Tepatttisn
5 g 5 Fsh: L L i 5 FETR FTTS
2] " & L 33 L B, g
b 5 i 9 = 2 % 3 SN LA o ey . 5 3
Juan aoama S 2 2 : /‘ g &
enon: 2 T § sé' i s [ aee
g : H 7 4 W s aows
] % VA CAmANZA ,§ £ : 5 i 4
5 {3 =2 f A s
£ o s wosconTr % 3 I o >
A > asa [0
A e -
H %
. centro H i : 5 [
Iy 2 2 3 e Cbecers |
3 3 i | o ", |am0s7 N
3 § § PR— py ; P Oclegaconal ne | swof
HA L = e Mo E mansous | S b 3| sroc |
2 gy PRI 0 QUENL AR # La Crespa w“‘“ ser | mon
{ T o 1 bt H H £ S
5 £ s g H 3 E 58 o0
g o i : “%“’% H o 3y f‘ HA T
: . %, | itotomo ¢ i
8 cammarncs , o o 5 § el B2 sise | 510
b H s moereNDINGA v £ °j £z % H
e s 8 2
ol A T e LI S L
~ R Kippnsd I R g 3 0 T
EMogote 2 2 H H T
& s TN e e agrownco o SO Rincén de D e
O BT 2 L £ ek il B By -
4 1onAs A LN £ B mueorvaoeo | % T i i ]
8 5 ey g i : i3 %ii iy
e ool L - g
£ £ T 1 sors
£ l‘tt‘:nrtmm) 7 ] = g L.wf L=l Vicente
H 3 [Catenent ey ¢ aunonnt 14 i Lombardo
§ camsoouu H & SEE 5 e
it —— F H HE !
H 3 ot H : s g
HE L ] H i ] o T T H i
st A g 3 3 WiaTIA e L H g §o g H =
2 £ e onouus ) e Tatd 1o E 5/§
Independencia £ H 2% A THE Gy - L
195 MA woap Va5 NOMENE gz =i o o
s e S Bueng £ ot i i
E &
3 AKO ZARS 2 = &
fleanle, s U s ey o] 3 2 £
s ISenbr s o ineg i BUENAVISTA é «:
g H 2235 52| orwesoo 3 ¥ o o
E I 2ag3| o B8 Buenavista 2 - £ P o x
B dszEtE R E] e R : 5 St : Sbioiond )
<] 33882 22 4 8 H a
23 S e § L § £ a £ e
£ womi oo g 2 8 s 2 : H o ¥
¢ g § § ML INDUSTRIA AUTOMOTRIZ §
i 301 £ 1 8
sousrsnAiso H ¥ i, 1
et hatonied | § 0o s —
£ i U e L
E E s INDUSTHIA GImICA o
T T
\_ o Sisod o 5 w0 w0 w0 w0 )

Source: Ayuntamiento de Toluca. https://www?2.toluca.gob.mx/san-lorenzo-tepaltitlan/
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Annex 2. Population

% de etnicidad y discapacidad de la
poblacion

3.33

0,44 E—

0.00
Poblacion de 3 afios v Poblacion que habla Poblacion con
mas que habla alguna alguna lengua discapacidad

Source: IMPLAN. Informacion sociodemografica Toluca 2020. Localidad: 0075, San
Lorenzo Tepaltitlan. p. 34. https://www?2.toluca.gob.mx/wp-content/uploads/2021/08/tolpdf-
umplan-Informacion-sociodemografica-Toluca-2020-IMPLAN. pdf

124


https://www2.toluca.gob.mx/wp-content/uploads/2021/08/tol-pdf-umplan-Informacion-sociodemografica-Toluca-2020-IMPLAN.pdf
https://www2.toluca.gob.mx/wp-content/uploads/2021/08/tol-pdf-umplan-Informacion-sociodemografica-Toluca-2020-IMPLAN.pdf
https://www2.toluca.gob.mx/wp-content/uploads/2021/08/tol-pdf-umplan-Informacion-sociodemografica-Toluca-2020-IMPLAN.pdf
https://www2.toluca.gob.mx/wp-content/uploads/2021/08/tol-pdf-umplan-Informacion-sociodemografica-Toluca-2020-IMPLAN.pdf
https://www2.toluca.gob.mx/wp-content/uploads/2021/08/tol-pdf-umplan-Informacion-sociodemografica-Toluca-2020-IMPLAN.pdf
https://www2.toluca.gob.mx/wp-content/uploads/2021/08/tol-pdf-umplan-Informacion-sociodemografica-Toluca-2020-IMPLAN.pdf
https://www2.toluca.gob.mx/wp-content/uploads/2021/08/tol-pdf-umplan-Informacion-sociodemografica-Toluca-2020-IMPLAN.pdf
https://www2.toluca.gob.mx/wp-content/uploads/2021/08/tol-pdf-umplan-Informacion-sociodemografica-Toluca-2020-IMPLAN.pdf
https://www2.toluca.gob.mx/wp-content/uploads/2021/08/tol-pdf-umplan-Informacion-sociodemografica-Toluca-2020-IMPLAN.pdf
https://www2.toluca.gob.mx/wp-content/uploads/2021/08/tol-pdf-umplan-Informacion-sociodemografica-Toluca-2020-IMPLAN.pdf
https://www2.toluca.gob.mx/wp-content/uploads/2021/08/tol-pdf-umplan-Informacion-sociodemografica-Toluca-2020-IMPLAN.pdf
https://www2.toluca.gob.mx/wp-content/uploads/2021/08/tol-pdf-umplan-Informacion-sociodemografica-Toluca-2020-IMPLAN.pdf
https://www2.toluca.gob.mx/wp-content/uploads/2021/08/tol-pdf-umplan-Informacion-sociodemografica-Toluca-2020-IMPLAN.pdf
https://www2.toluca.gob.mx/wp-content/uploads/2021/08/tol-pdf-umplan-Informacion-sociodemografica-Toluca-2020-IMPLAN.pdf
https://www2.toluca.gob.mx/wp-content/uploads/2021/08/tol-pdf-umplan-Informacion-sociodemografica-Toluca-2020-IMPLAN.pdf
https://www2.toluca.gob.mx/wp-content/uploads/2021/08/tol-pdf-umplan-Informacion-sociodemografica-Toluca-2020-IMPLAN.pdf
https://www2.toluca.gob.mx/wp-content/uploads/2021/08/tol-pdf-umplan-Informacion-sociodemografica-Toluca-2020-IMPLAN.pdf
https://www2.toluca.gob.mx/wp-content/uploads/2021/08/tol-pdf-umplan-Informacion-sociodemografica-Toluca-2020-IMPLAN.pdf

Annex 3. Pie chart “Group A. Pupils age”

Pupils age

47%
53%

® 11 years ™12 years

Annex 4. Circular chart “Group A. Pupils resources”

Pupils Resources

\
\
-y

= Private space to study

= Computer equipment

= Access to Internet
Access to a mobile phone

= Own e-mail

= English dictionary
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Annex 5. Bar chart “Group A. Pupils GPA”

Grading in Education

GPA

0 2 4 6 8 10 12 14 16 18

m7.0-79 m8.0-89 m9.0-99
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Annex 6. Pie chart “Group B. Pupils age”

Pupils age

60 %

B 11 years B 12 years
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Annex 7. Circular chart “Group B. Pupils resources”

Pupils Resources

44

® Private space to study

® Computer equipment

¥ Access to Internet
Access to a mobile phone

" Own e-mail

® English dictionary
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Annex 8. Bar chart “Group B. Pupils GPA”

Grading in Education

Pupils age

GPA

-\

67 %

B 1] years ® 12 years

Annex 9. Pie chart “Group C. Pupils age”

129



Annex 10. Circular chart “Group C. Pupils resources”

Pupil Resources

N\
W,

e’

® Private space to study

® Computer equipment

¥ Access to Internet
Access to a mobile phone

" Own e-mail

® English dictionary

Annex 11. Bar chart “Group C. Pupils GPA”

Grading in Education

GPA

0 2 4 6 8 10 12 14 16 18 20

®70-79 ®80-89 ®90-99
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Annex 12. “English level” Oral Survey
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Annex 13. English Level Test

ESCUELA NORMAL No. 1 DE TOLUTA ee—
LS w—;—mmmvwwwuLMtumw
PROYECTOS DE INTERVENCION DOCENTE-PRACTICA PROFESIONAL

PRUESBA DE DIAGNOS TICO NIVEL DE LENGUA

Nombre

Grado: Snipba =t Fecha

Docents Practicante  Xareni Nicté Garcia Vasquez
USE OF ENGLISH
L Instructions: Choose the option that see ms most accarate to you. Only one is correct.

You should not cheek more than one. value: 1 point each
I.lshe James? 7. My father's sister s my_ oy
ay No.be s, a) danghter
by Yes heis b) aum
¢) Yes, he does. <) unck
d) Yes he's, d) cousin
2. Maria _ ~ never late for work,
a) am % Lianna isn't marmed,
b) are a) s Hanma
<) were b) i she?
d) s ¢} she isnt?
d) 't she?
1. I'm Miss Martin. How do you do?
1) How do you do? 0. Where do the children go every day at 9007
by Good bye. a) They are going to school
<) Excuse me, b) They go to the school
¢ Good moming. ¢) They go to school
d) They going to school
4, Yow are you?!
#) 1'm English, 10. Jan____ o the library this
by Fine, morning.
¢) 'm a doctor. 8) isstudy
d) Yes, |am. b) studving
¢) is studying
5. What do you do? d) are studyng
1) 1I'm & waiter.
b) Very well. Thank you 1LA: " Wherccanlgeta ) s -
¢) How do you do? At the greengrocer's

4y 'm Halian
a pound of strawberrics

6. Do you speak French? b) loaf of bread
w) Yes. you do, ¢) packet of sugar
b Yes, |speak. d) beefsteak
¢) Yes.lam
d) Yes ldo
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12, “We are going to the supermarket. Tell
what you need.”

a) us

b) our

) we

d) ours
13. *Margot works as a supermarket assistant.
Ask _ what she has to do,

a) she

b) him

¢) her

d) hers

14. * have a timetable, please?”
“Certainly, madam. Here you are.”

a) Would you

b) Can you

¢) Canl

d) Would |

15. Ms. Guth rather not invest that
money in the stock market.

a) hasto

b) could

¢) would

d) must

16. Alicia,
too hot in here.
a) opens
b) open
¢) opened
d) will opened

the windows please. It's

17. The movie was the book.
a) as

b) as good

¢) good as

d) as good as

18. Eli's hobbies include jogging, swimming.
and

a) toclimb mountains

b) climb mountains

¢) toclimb

d) climbing mountains

19. Mr. Hawkins requests that someone
the data by fax immediarely.
a) sent
b) sends
¢) send
d) tosend

20. Who is
a) tallest
b) tall
c) taller
d) the tallest

. Marina or Sachiko?

21. The concert will begin fifteen
minutes.

a) in

b) on

¢) with

d) about
22. 1 haveonly a Christmas cards left
10 write.

a) few
b) fewer
c) less
d) little

23, Each of the Olympic athletes for
months, even years.

a) have been training

b) were training

¢) has been training

d) been training

24, "We can go to the theater by bus and get
at Colon Square.”
a) off
b) out
¢) down
d) on
25. The company will upgrade
computer information systems next month.
a) there
b) their
c) it's
d) its
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26. When I graduate from college next June, |
a student here for five years.
a) will have been
b) have been
¢) has been
¢ will have
27. Cheryl likes apples.
not like oranges.
a) so
b) for
¢) but
d) or

she does

28. You were the New York
office before 2 p.m.

a) suppose call

b) supposed to call

¢) supposed calling

d) supposed call

29. Why are you doing this course?
a) W's more cheap.
b) It's more cheaper.
¢) Itcheap
d) It’s cheaper

30. Tom's hOUSe iS......evernnrssennnn, than
Jane’s

a) better

b) more good

¢) gooder

d) the gooder

DE A DI

IL Instructions: Select the underlined word
or phrase that is incorrect.
value: 1 point each.

31. The majority to the news is about violence
or scandal.

a) The

b) to

) news

d) violence

32. Takeshi swimmed one hundred laps in the
pool yesterday.

a) swimmed

b) hundred

c) in

d) yesterday

33. When our vacation, we plan to spend three
days scuba diving.

a) When

b) plan

¢) days

d) diving

34. Mr. Feinauer does not take critical of his
work very well,

a) does

b) critical

¢) his

d) well

35. Yvette and Rinaldo send e-mail messages to
other often.
a) and
b) send
¢) other
d) often

Use of English= /35

=

=
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READING

lll. Instructions: Read the following reading and based on it, mark whether the
sentence is true or faise.

value: 1 point each.

My name is Bart Simpson and I'm ten years old. | live in a beautiful city called Spripgﬁeld. in
the USA. My mother’s name is Marge and she is a housewife. My father's name is Homer.
Every day | get up early in the morning. | get dressed and have a delicious breakfast. Thep |
take the bus to school. Classes start at eight o'clock and finish at half past three. My favorite
school subject is Physical Education. We do some exercise and play sports. | hate Math's.
When | arrive home, | watch the cartoon show “ltchy and Scratchy”. Later, | have supper and
walk the dog. Its name is Santa. Millhouse is my best friend. We have fun'together. We I_ike
playing video games, riding our bikes, surfing on the internet, reading comics and collecting
strange bugs. | generally have dinner at half past nine. Then | brush my teeth and | go to bed
at ten o'clock because | am really sleepy at that time.

Are the following sentences true or fa}se?

1.- Bart is eleven years old.

2.-He goes to school on foot.

3.- He doesn't like Maths.

4.- Physical Education is boring.
5.-His pet's name is Santa.

6.- Bart likes reading the newspaper.
7.- Bart has got heavy eyebrows.
8.-He has dinner at nine.

9.-Bart's mother is a housewife. A

—

10.- He reads comics before going to bed.

eacher's guide.

Reading = /10

A1l

A2

B1

1-14

14-28

28-35

Descriptions

* | familiar

Can understand and use
everyday
expressions and very basic
phrases aimed at the
satisfaction of needs of a
concrete type. Can
introduce him/herself and
others and can ask for and
give basic personal
information about home,
personal possessions and
people he/she knows. Can
interact in a simple way
provided the other person
talks slowly and clearly and
is prepared to cooperate.

The student is
understand  sentences and
frequently used expréssions
related to areas of experience
that are particularly relevant to
him/her (basic information about
him/herself and his/her family,
shopping, places of interest,
occupations, etc.). Can
communicate in simple and
routine tasks requiring simple
and direct exchanges of
information on  familiar or
routine matters. Can describe in
simple terms aspects of his/her
background and environment as
well as matters related to
his/her immediate needs.

able to

The student is able to |
understand the main points |-
of clear texts in standard
language if they deal with
familiar matters, whether in
work, study or |leisure |
situations. Can deal with ||
most  situations likely to
arise whilst travelling in an
area where the language is |
used. Can produce simple |
connected text on topics
which are familiar or of |

personal interest. Can
describe experiences,
events, wishes and

aspirations and briefly give
reasons and explanations
for opinions and plans.
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Annex 14. “Likes and interest™
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Annex 15. “Work Performance” Observation Guide

Describe de manera general el estilo de trabajo del compafero docente; destaca s elementos mas

sgnificativos del trabajo dulko.

Docente tutar de 1a escueia secundana: Lo L) Worso

Afos desenvicio: T £ e Preparacidn profesional: e Lab

L Asignatura (s) observadas durante la jornada | o

-A) Forma de trabajoy |, e = VN
estilos de ensefanzal! i ik a
del docente en elj. ... cCandd - &

aula. R o whiieoy
B) Rutinas escolares 2 o )
al interior del aula. (aceal, '

C) Forma en quey, | ‘ ; as g
| Interacciona el bxo
{ docentes con los| -

ialumnos durante |a ooV, '
{ clase. wn gt wli Pt > ey

r -

D) Materiales vy . \ N
recursos  didacticos ! s o \ ‘

que utilizay- \ A
regularmente N A L > |
“yrante las dases. ' O A

€) Formas mediante’ . At
'as cuales promueve; ' ot o N
la disciplina durantey | Y

| el trabajo en el aula. i AR \

<Qué te 3gradd de I conducddn de la clase de tu docente tutor?

-t s canlle oo o wrka, — 2 N R

Loz of = L~ [ - A A i Lacls

137



CULTURA ESCOLAR DI LOS ALUMNOS 0 EDUCACKON SECUNDARIA

CARACTERISTICAS DE LA COMUNIDAD ESTUDIANTIL
¢Gustos ¢ interis do los estudiantes? (Musica, deportes, pasatempos, etc |

Nowbh.24 4

L. . soake sarveles con. L&_ﬂ\‘.‘pg o 2 T s g

Formas ce convivencia, interaccidn y socislizacdn entre los estudiantes: {grupos de amigos, convivencia
entre pares, etc |

z b as o
L sasgle L= L= (XS . i -
Simbi 05 que los Identifican con un grupo o cultura jJuvenil.
Loy modinmos 2 s\ Lan "“3'“‘;" adizan w o\soe gl

ALEO0S  fur o srolirage tul o 2003

Valore: que practican los estudlantes de manera cotidiana:
‘: £ - - o 3

Ll Slaoias M v weeptided poiccocts oods

Culturs escolar de los estudiantes: (hibitos, costumbires y tradiciones)

2k : : Lo
\ S < 2 v Ayt
2 iue\n
Expectativas académicas de los estudiantes:

T LD VO L .

Froblematicas & que se enfrentan los estudiantes: [violenca, drogadiceicn, alcoholisma, bullying,
insegunidad, etc |

S5 _obieena  wiglesiig yeagaryvsded oo, poide koo gdluserc: & 3°

P R . X

Formas en yue se IEan & interace con el personal docente, directivo y de apoyo de 13 institucidn
educativa. =
bas clvwmsa, sooaMssen sos roeosacn st aaline ro o Aploy Voo
Silasidode B Aa seiugla oasc Bl il st o Ve Ml i
sidar Airgue b & Fioicbhe: o e Zbieunst
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Annex 16. “Detect a student with Psychosocial Disability.”
Observation Guide

Ic',Cémo detectar a un nifio con discapacidad psicosocial o
problemas de salud mental?

La deteccidn de la discapacidad psicosocial se realiza por profesionales de la salud mental como psicélogos o
psiquiatras, mediante instrumentos especializados como pruebas psicoldgicas como el WISC o WAIS. Sin
embargo, Romanowsky (2018) en su Manual para la inclusién de nifios con discapacidad, nos presenta una
guia de deteccion de problemas de salud mental, qué podria servir de apoyo para la identificacion de
alumnos con posibilidad de presentar dicha discapacidad

Instrucciones: La siguiente guia, debera ser llenada junto con el alumno y orientador del grupo. Se debe
marcar con una X los indicadores qué el nifio presenta a menudo, a veces o nunca.

Guia de deteccion de problemas de salud mental

Indicadores Nunca Aveces A menudo
1. Quejas por dolores y
molestias.
2. Pasa mucho tiempo solo.

3. Se cansa facilmente o tiene
poca energia.

4. Inquieto, incapaz de
permanecer sentado.

5. | Tiene problemas con algtin
profesor.

6. Menos interesado en los
estudios o el juego.

7. | Tiene mucha energia.

8. Suefia despierto(a), fantasea
demasiado.

9. Se distrae facilmente.

10. | Se asusta ante situaciones
nuevas.

11. | Se siente triste, llora con
facilidad.

12. | Estairritable y enojado.

13. | Se siente inutil.

14, | Tiene problemas para
concentrarse.

15. | Tiene menos interés por
amigos y/o amigas.

16. | Pelea con otros nifios y nifias.

https://normalltoluca-
my.sharepoint.com/:w:/g/personal/garciaxareni_a normalltoluca edu mx/EXlg gc4BNNAIKIeC
0aOA kBA502BI7sJ4IPAEK6ICWMDA
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Annex 17. Principal Authorization

Carta de Solicitud de permiso,
Toluca, estado de México a 5 de septiembre, 2022

A quien corresponda
Asunto: Solicitud de permiso

Reciba usted un cordial saludo. A través de la presente, yo Xareni Nicté Garcia
Vasquez. Practicante de la Escuela Normal nimero 1 de Toluca, de la Licenciatura
de Ensefianza y Aprendizaje del Inglés en Educacion Secundaria. Solicito de
manera formal un permiso para acceder a los expedientes de los estudiantes de
primer grado.

El motivo para presentar esta solicitud es la recabacion de informacion acerca de
los sujetos de estudio, los estudiantes del primer grado grupos A, B & C, para la
elaboracion de un perfil de los grupos de estudio. Para llevar a cabo la investigacion
accion, que sustentara mi documento recepcional, en modalidad tesis, que lleva por
nombre “Considerations for Teachers About Their Teaching Performance Regarding
Students with Psychosocial Disabilities to Achieve Leaming."

Cabe mencionar que el tratamiento de los datos recabados seguira los
procedimientos de derecho a la privacidad y proteccién de datos personales y
utilizados exclusivamente para fines académicos.

Sin mas que agregar, le agradezco por la atencién y el tiempo prestado. Esperando
respuesta a la misma quedo de usted

Atentamente, #44 - —zoo/o
//y”: -A‘ /°<;!‘01717 t{dl’a; l%

._Z)If “TOre-

Xareni Nicté Garcia Vasquez.

= ‘ ﬁ/ﬂ;’/? 022
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Annex 18. Survey on mental health and well-being

-Erasmus+ About | Support | English ~

School Gateway

Europe's online platform for school education

ﬁ LATEST RESOURCES ERASMUS+ OPPORTUNITIES TEACHER ACADEMY

o

eys » Survey on mental health and well-being

Survey on mental health and Latest

Well'belng iy RESUltS Survey on literacy and school
libraries
Survey Reading time: 3 minutes 23.05.2019 o 4 10.6K Survey 01.09.2022 o 1 1684

Survey on learning outside the
classroom - Results
Survey 06.07.2022 o 2 4160

Survey on teaching history
from multiple perspectives
Survey 12.05.2022 2 1 2088

The survey on mental health and well-being was open on School Education Gateway
from 12 February to 24 March and gathered a total of 306 responses.

Results (N=306)

1. Thinking of your school or a school you know,
which of the following does the school provide for
students’ mental health support? (Choose all that

apply.)
General mental health education [N 33%
Provision to support individual
with mental health difficulties _ ps%

Anti-bullying actions 64%

Social and emotional skill

[I————
development within lessons 50%
Creative and/or physical —
activities 45%
A peer support programme - 21%

A designated private space or
room B 1%

A desi 1 in-school iali | 25%

An external mental health

spocialist I 3%

e e _______.__ EB —al

Source: School Education Gateway. (2019). Survey on mental health and well-being — Results.
https://www.schooleducationgateway.eu/en/pub/viewpoints/surveys/poll-on-mental-health.htm
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Annex 19. Interview Format

Entrevista con Orientadores de la Institucion

Docente en formacién Xareni Nicté Garcia Vasquez

Objetivo: El objetivo de esta entrevista es la recopilacion de informacidn sobre los
alumnos de primer grado de la institucién escolar Secundaria Oficial n0.0323 “José
Vasconcelos”, con el fin de identificar a los alumnos con problemas relacionados a la salud
mental. Se busca establecer evidencia que apoye la investigacién que a su vez busca

students with Psychosocial Disability to achieve learning”.
1. Enel grupo o grupos a su cargo ¢ Existen estudiantes con un bajo desempefio
respecto a los estandares del ciclo?

2. ¢Como describiria el desemperio escolar y comportamiento en el aula de dichos
alumnos?

3. I&En qué materia o materias son en las que suele tener mas incidencias?
4. ¢Cudles son las incidencias mas recurrentes?

5. ¢Tiene alguna indicacién o recomendacion por parte del padre, madre o tutor
del alumno para trabajar o tratar con el/ella?

6. En base a la anterior pregunta, (A detectado o tiene conocimiento si el alumno
tiene algun trastorno de la conducta o mental?

7. Dichos alumnos ¢Suele pelearse con otros nifios?

8. ¢Estos alumnos normalmente siguen las reglas impuestas?

9. ¢Ha recibido quejas de que dicho(s) estudiante(s) molesta o se burla de otros?

https://normalltoluca-
my.sharepoint.com/:w:/g/personal/garciaxareni a normalltoluca edu mx/EXlg gc4BN
NAIKleCoaOA kBA50Q2BI7sJ4IPAEKGICWMDA
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Annex 20. Interviews Recordings

Interview Counsellor 1° A& B

https://drive.google.com/file/d/1Waa7iFgRISBmA2K7GO5vH-CwP--gX9rR5/view?usp=drivesdk

Interview Counsellor 1° C

https://drive.google.com/file/d/IWZKNbyJsU0Ovg4QJbm3rOvccBOPclAY zu/view?usp=drivesdk
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Annex 21. Neurological examinations provided by the Counsellors
Students Group A

Student no.1
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Student no. 2

issamyen

@ GOBEITE0 O8L
LSTADO DE MEXICO

CONSTANCIA MEDICA

A QUIEN CORRESPONDA:

Por medio de la presente se hace constar que el (la) padente: SENEEEEER
PSS, oV de ISSEMYM: 0858216-11 acudid
serviclo de CONSULTA EXTERNA DE NEUROLOGIA PEDIATRICA por cursar
con el diagnostico: TRASTORNO DE DEFICIT DE ATENCION E

HIPERACTIVIDAD.

Se extlende |2 presente a solicitud del Interesado (a), en la Cludad de Toluca,
Estado de México, a los 12 dias del mes de OCTUBRE del 2022.

a e ismmamys

ATENTAMENTE MEDULD DE

Al 70 A BN T
i s e ll 5% v

ol -~

o8

g iR P2 3
AT
NOIPITAL MATERND iMFANTIL
DRA. KARINA SALGADO HERNANDEZ - 38503

MEDICO NEUROLOGO PEDIATRA
ADSCRITO DEL HMI
CEDULA PROFESIONAL 8070158
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Students Group C

Student no.3

ASUNTO: INFORME

Toluta, Mainico 3 S de Sepnarore de 2022

A QUIEN CORRESPONDA, sl
PRESENTE

Qulenes susciben, personal Cue N1 | "Rl 6 (0 - < oricl o el sece e
Piim, spmeesrmaglgmmet. 513 €0 Ave. Vicente Lombaroo Toledano s/n. La Crespa, 19, Secs. Se dirigen a ustad
g2 lamaners mas atenia para caca conacer el (nfarma dal Al mn 0 SEEG—_—_—_———————
Corst S Crudo Srunolil SN | e — 5570 20 Prol San LU Potos Le S

Comalco,

El akamino fue evaluaco per el persanal de USAER en diferent=s momentds curante los cuzlés se mastraba
POCO Cooperativo e inatento & las indicadones v sa nqapa & realizar as activicades que se e daban, en
ccasicnes fue necesaric plantear de diferente maners 1 Instruccidn y Se dio mas Dempe para ejecutar la
accidn, hablaba en voz bajs cuando daba respuestas que na sabia, requeria o afirmachon constante pars sus
producciones.

Los resultadas de 1a evaluacidn fueron los siguientes:

L3 @scala coleraada de Reven reparta un percentd de 5, Rango V Que Corresponce s una Inteligencia Ceficianta
Para una persona con su edad crencldgica actual, Este rasultado colncide can el que sa chriere 2n of Test
Ecave de Inteligencia ce Kaulman donde ] CI CoOmMpuesto repara un centll 1 con una categoria descriptiva de
Muy Bajo. £l Test gestditico visomotor Sender refiere uns maduracion de 6 sfics, 11 meses; 1o que @
encuentra muy por debajc de su &cad cronoldgics actusl, ademds ce 6 indicadares sgnificativas v 1 muy
significativo de la presencia de una Disfuncidn Cerebral minima, Presenta probiemas en cuanto a su memoria
a corto plazo, stencidn focal y sostenids, asi como para planear y organizar ol material.

£n su dibujo de |3 figura humana se observa inmadure: neurclégica, ya que su dibuje na corrssgonde 3 un
nifo ce su edad, Adn no esta iNCorporado su esquema corporal , manifiesta dificultades en su coordinacion
motara cebico 3 inmacure: neurolégica y debide 2 la impulsividas, perc icgra @l pacales (triciclo, biciciesa),
Trepa v safta sin dificultad, logra subir y bajar escaleras, lan2a y cacha, puede patear, brinca con un sole pR,
alterna pies, con ambes pies. Identifica izquierda y derecha

£n el aspecto fonalégico & slumno tiene cansolidades tooos fos fonemas cel habla. £n una conversadidn
SApresa sus intereses, gusios o preferencias 3 traves de oraciones, Describe con fluldez &l contenido de sus
series favoritas, 23! mismo, describe acciones pasacas, prasentes y futuras. Responds & preguntas cerrades.
0 la discriminacion fonciégica requiere la repeticion de pares minimas pars corregir los errores, En ls
memcria auditivs cambla 1a secuancia de las palabres sencillas; en la retencidn de palabras compleias soic
VL3 una palabra de una serie de tres. Logra retener oracicnes simples. En el seguimiento de Instrucciones
requiere que sean fragmentadas, no comprende dos indicaciones al mismo tiempo, necssita su lenguae
externa pars ragudar s conducta en | ejecucidn de 3 instrucciones, responde a preguntas de juicio de forms
concreta, en el razonamiento aun no tiene consolidads las noclones ce tiempg, |dentifica absurdos verdakes.
£n &l aspecto seméntico, aun nologra definir que es una persona, animal u objeto, 84 Lapar do sxpresar para

SORETARL L
SO PUHIT AR W Iy RN
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v -

OSSEAVACIONES: €L ALUMNG FUE ATENDIDD A TRAVES OZ ORIENTACIONES, 52 MIZO ENTRESA 08
RESULTADOS DF EVALUALION PSICOPEDAGOGICA A LA ASUELA DEL ALUMNO Y <% L2 SUGIRIS REALIZAA
UNA VALORACION NEUROLOGICA, PARA CONFIRMAR O DESCARTAR L DIAGNOSTICO OF U PROSASLE
TOAH, 5IN EMBARGO LA ABUELA REFIRIC QUE NO LO REAUZARIA. 25T RUBRG £5 MUY WAPORTANTE 3¢
RETORAE, YA QUE LA VALORACION Y ATENCION NEURDLOGICA £S5 DETERMINANTE PARA CUZ 52 OBSERVEN
AVANCES, PUES COMO S MENCIONG ANTERIORMENTE EL ALUMING PRESENTA & INOICADORES
SIGNIFICATIVOS ¥ 1 MUY SIGNIFICATIVO DE LA PRESENCIA DE UNA DISFUNCION CERZSRAL MINIVA £
INDICADORES DE INMAGUALZ NEURCLOGICA.

ATENTAMENTE

147



Student no. 4

INSTITUTO MEXICANG DEL SEGURO SOCTAL e —————— T R
T E e CSTAESTY T

DELEGACON REGIONAL CETADO OF MEXICO AONNTT

HOBPIAL GENERAL REGIONAL 130
PSIQUIATIVA
CONTRA REFERENCIA
s INFORMACION CONFIDENCIAL
FECHA DE LA PRIMERA CONSULTA. 27 de Marss de 2019 PECHA DE ALTA DEL SERVICIO . 11 de JULIO de 2022
DULROSTICO INCIAL,. AL Trastorno de ansiedad | DIANGNOSTICO FINAL.. FALT Trastarno de ansiedad
generalizada, £91.3 Trastorno disocial desafiante y gencralizada, F91.3 Trastorno disocial desafiante y
oposicionists, crics parciales complejas
s, .“’. "*. complejas CODKIOCIE 10 F
TOTAL DE CONSULTAS OTORGADAS..
~ RESUMEN CLINICO
Fuente de informacion: Directa ¢ indirocts (papas del paciente), Confiable
Motive de atencidn y diagnostico de envio: amicdad
Masculing 11 aflos de edad
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acstudior cuando sea grande. Deportes negados. Antes jugaba futbol. Pero despucs ya no quiso ir %
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npitiendo que hugs sus conas yu ocialion mes, ot en dos oquipos de furbol, o In cutegoria grunde ¢ poriero ¥ en la chiquity ex medin, of

_Ig_fmuh_lg_ﬂgrdimm—dmdahm:ch@umwlmw!gmmvm&

148



Annex 22. “Mental Health Context” Survey

Contexto Bienestar Mental

Objetivo: El objetivo de este cuestionario es la recopilacion

de datos relacionados a la importancia dada en la institucion escolar Secundaria
Oficial no.0323 “José Vasconcelos” a la salud mental de los estudiantes, con el

fin de conocer la forma en que la institucion atiende o enfrenta los problemas
relacionados al cuidado de la salud mental. Se busca establecer evidencia que
apoye la investigacion-accion sobre el bienestar socioemocional de estudiantes,

e identificar las areas de oportunidad emergentes, que permitan la construccion de
ambientes de aprendizaje inclusivo.

nirexal3@gmail.com Cambiar cuenta

£2 Nocompartido

* Indica que la pregunta es obligatoria

1. ¢Cuadl es el Rol que funge dentro de la institucion? *

O Directivo
O Personal administrativo
QO orientador/a

(O Docente frente a grupo

En caso de ser docente frente a grupo ;Cual es la asignatura que imparte?

Tu respuesta

2. (Como definiria su relacion con los estudiantes? *

Tu respuesta

3. (Cémo se considera dentro del aula de clases? (Seleccione todos los que

correspondan.)

Creativo
Atento
Entusiasta
Autoritario
Estricto
Amistoso

Flexible

O0O000O000

Tranquilo

*
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Resource: Mental Health Survey. Own elaboration. https://forms.gle/Vta29ypeii9gGoAp8

Annex 23. Lesson Plan First Cycle

APRENDIZAJE EN EL SERVICIO

ESCUELA NORMAL No. 1 DE TOLUCA
LICENCIATURA EN ENSENANZA Y APRENDIZAJE DEL INGLES EN EDUCACION SECUNDARIA

WEEKLY LESSON PLAN

Escuela Secundaria Oficial No. 0323 “José Vasconcelos” [cex: | 1seesoass)
Margarita Diaz Porcayg
Xareni Nicté Garcia Vasquez
1°“A,B, & C” I No. students: I 45 per group
prendizajes Clave para la Educacion Integral. Lengua Extranjera. Inglés. Educacion Basica.
Plan y programas de estudio, orientaciones didacticas y sugerencias de evaluacion.
G 1 Pu Students develop the skills, knowledge, attitudes and learning strategies to participate and interact in oral and written social language practices
¥ in different routine, habitual and familiar communicative and cultural contexts with native and non-native speakers of English.
Specific purposes for the
s Cpurpof Students sustain interactions and adapt their performance through a variety of oral and written texts in a variety of communication situations.
Social learning environment and
‘Communicative activity essign and ¢ .
Social practice of the Introduces himself and third persons.
e Students to practice greetings, introducing yourself and others.
e Students will be able to say appropriate greetings in a conversation
* Students determine the appropriate greeting while reading a conversation
® Students use appropriate greetings in writing
Expected achievements
e Students recognise the most common professions in their community.
e Students ar: 0 introduce a person by mentioning what he/she does (profession).
e Students will be able to recognise the written form of the numbers 1-100.
e Students will be able to identify the pronunciation of each number.
learning prodi make an individ on their favorite public figure.
English level of
Students PRE A1 A1 (acceso) A2 (plataforma)
1°A: 43 students — 100% TA0 TAO
How man_,y 1°B: 44 students — 100% 1'8:0 1°8:0
students? 1°C: 45 students - 100% 1c.0 1rco

® Can understand shor:, very simple
questions and statements, provided they

. Ca

Can understand and use familiar
everyday expressions and very basic

used expressions refated to areas of most
immediate  relevance

(eg, basic

are delivered slowly and needs about and
*  clearly and accompanied by visuals or of a concrete type. family, shopping, places of interest, | =
What can they manual  gestures to  support | ®  Cani < sk i
arding to undarstanding and ransated if fr 2nd s hacis narcanal infrematine | 8 Can rameimicsta in cmnle sad eine |
1* week
1° A & C - October 11st,
1° A & C - October 10th, ’ 1°A & C- October 13rd,
Dete: 2922 m&ﬁu o U T o:?:bzer 13rd %ﬂt 2 (et 2022 %ﬂ 3
1°B- October 11st 2022 D 2022 ‘ M 1°B — October 14th, 2022 s
Functional Formal Greetings (How are you?, Good | Functional Formal Greetings (It’s nice to meet you, Functional | Professions (nurse, judge, surgeon, mechanic,
language: morning, Good afternoon, Good language: How is it going?, How are you doing? Itis a language: carpenter, architect, accountant, butcher,
evening, What are you doing?, Good to pleasure to meet you, [t’s an honor to meet police officer, hairdresser, secretary, bus
see you, How do you do?) you, Nice to meet you). driver, builder, shopkeeper)
Informal Greetings (Hey!l, What's up? Informal Greetings (How are ya?2, What's
Howdy!, What's up? Long time no see!) new?, What's going on?, How are things?
How is everything?, How's life?)
Resources: Posters: “Classroom rules” & Resources: | Whiteboard Resources: | Whiteboard
“Classroom Language” Cards: “Excuse me, are you...?"” Flashcards: “Professions of my community”
Worksheet: “Formal or Informal Poster: "Completing sentences™ Worksheet: “Draw the profession”
Greetings”
YouTube video
Conversation Model: “Greetings”
Whiteboard
Time: 30 min | Interaction: T- Whole class Time: 5 min Interaction: T— Whole class / Ss. —Ss. Time: 5 min Interaction: T- Whole class
1. The trainee teacher introduces herself to the Ss. 1. The instructions for the lead-in ‘Letter string dictation’ | 1. Give the instructions for the lead-in: “Name ten”:
2. The poster "Guidelines” (Annex 1) is shown and are introduced: Students will be dictated 5 of the Ss. Must think of 10 items that fit in the criteria of
the working rules are explained, as well as the sentences to be seen in class as a long string of letters | professions and write down on their notebook (here the Ss.
vocabulary that will be used during all the lessons (e.g geedmerning. Nicetomestvoy, Will be able to write in Spanish if they don’t know the name
(Annex 2). Howdy, Longtimenesss)- of the profession in English) /1 min/.
3. Ss. are asked to go out in an orderly fashion to the 2. After dictating the letter strings, students should try to | 2. One student (volunteer) will share their answers with
institutional courtyard. form the sentences and then discuss them in pairs. the group and the teacher will write them down on the
4. Instructions for the activity "Strike a pose” are 3. Each pair of students report back to the class their board the professions, but in gnglish,
given”: Ss.stand in a circle and are given one answers. 3. T.will ask if any other students wrote down different
minute to think in a gesture or pose that professions, in order to form a list of all the professions
represents them. Next, the first student steps that the students wrote down.
forward and says, "My name is [Ss. name],” 4. Ss. Copy the vocabulary in their notebooks.
accompanied by the gesture or pose they have
come up with. Then everyone repeats the student's
name and gesture. Next, student B steps forward
and says his or her name with a gesture or pose.

Source: Lesson Plan 1°t Cycle of the Action Plan. Own elaboration Lesson Plan 1st
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https://forms.gle/Vta29ypeii9gGoAp8
https://forms.gle/Vta29ypeii9gGoAp8
https://normal1toluca-my.sharepoint.com/:w:/g/personal/garciaxareni_a_normal1toluca_edu_mx/EQxqRl4gr9BDuaES0nicGFYBFFedEDLwS33neS-1Lic2-A?e=bAGvBt
https://normal1toluca-my.sharepoint.com/:w:/g/personal/garciaxareni_a_normal1toluca_edu_mx/EQxqRl4gr9BDuaES0nicGFYBFFedEDLwS33neS-1Lic2-A?e=bAGvBt

Intervention.docx

Annex 24. Checklist to verify the elements of the didactic material

Criteria Yes No

Classroom context
(e.g., number of students, resources)

Course requirements (e.g., objectives,
syllabus, methodology, assessment).

Students’ characteristics (e.g.,
age, language level)

Teacher characteristics.
(e.g., teaching style, belief about
learning and teaching)

Source: McGrath (2013: 62-3)

Annex 25. Checklist to verify the characteristics of the implemented
material

Criteria Yes No

Novelty: That is the topics, illustrations
and activities are unusual.

Variety: This refers not only to activities,
English skills.

Attractive presentation: This is usually
achieved using color and illustrations or
pictures.

Appealing content: Topics should not be
limited to those of interest to the
learners.

Source: Tomlinson (1998)
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https://normal1toluca-my.sharepoint.com/:w:/g/personal/garciaxareni_a_normal1toluca_edu_mx/EQxqRl4gr9BDuaES0nicGFYBFFedEDLwS33neS-1Lic2-A?e=bAGvBt
https://normal1toluca-my.sharepoint.com/:w:/g/personal/garciaxareni_a_normal1toluca_edu_mx/EQxqRl4gr9BDuaES0nicGFYBFFedEDLwS33neS-1Lic2-A?e=bAGvBt

Annex 26. Lesson Plan Second Cycle

APRENDIZAIJE EN EL SERVICIO

ESCUELA NORMAL No. 1 DE TOLUCA
LICENCIATURA EN ENSENANZA Y APRENDIZAJE DEL INGLES EN EDUCACION SECUNDARIA

WEEKLY LESSON PLAN

Escuela Secundaria Oficial No. 0323 “José Vasconcelos” |C.C.T: 15EES0486)
Margarita Diaz Porcaye,
| Xareni Nicté Garcia Vasquez
1°“A,B, & C” No. students: | 47 - 50 peer group
| Aprendizajes Clave para la Educacién Integral. Lengua Extranjera. Inglés. Educacion Basica.
| Plany programas de estudio, orientaciones didacticas y sugerencias de evaluacion.
al Pu Students develop the skills, knowledge, attitudes and learning strategies to participate and interact in oral and written social language practices
¥ in different routine, habitual and familiar communicative and cultural contexts with native and non-native speakers of English.
Specific purposes for the o ’ _ " : 5 Y
c:cle purgosc Students sustain interactions and adapt their performance through a variety of oral and written texts in a variety of communication situations.
Social learning environment Familiar & Community
Communicative activity Giving and receiving information on the provision of a ¢ ity service.
Social practice of the Understand and express opinions about a ser
.
.
e Can distinguish expressions in spoken exchanges.
i el D ® Can recognise the composition of utterances in spoken exchanges.
e Can produce expressions to give information.
e Can adjust volume and speed when composing oral texts.
Language learning products Representation of a dialogue about a community service.
English level of
Students PRE A1 A1 (acceso)
1°A: 43 students — 100% 1°A:0
How ey 1°B: 44 students — 100% 1°8:0
students? 1°C: 45 students - 100% 1co

®  Can understand short, very simple
questions and statements, provided they

are delivered slowly and
®  dearly and accompanied by visuals or
manuzl  gestures  to  support

2|

Can understand and use familiar
everyday expressions and very basic
phrases aimed at the satisfaction of needs

Interaction: T- Whole class

Time: 5 min.

Time: 5 min.

1** week

Date: | 1° A, B & C— November 21%, 2022 | Number of lesson: | 1 Date: | 1° A & C— November 23, 2022 | Number of lesson: | 2
Functional » Professions (military, doctor, firefighter) Functional » Phrases to ask and give information (Can | have, Would |
language: » Trades (shopkeeper, builder, waiter) language: » Relation between people (friends, colleagues, clerk,

» Workplaces (hospital, shop, restaurant, construction, client)

police station, barracks) » Adjectives (friendly, indifferent, rude, enthusiastic)

Resources: » Flashcards Resources: » Flashcards

» Audio » Audio

» Projector » Projector

» Notebook » Notebook

» Conversation scrip » Conversation scrip

» Worksheets » Digital presentation

Time: 30 min. ion: T— Whole class

1. Ss. match images of professions/trades with images of workplaces 1.
corresponding to each one. (See Annex 1)
2. T.asks students: What service does each public servant/place offer?

Time: 30 min.

Using the hot potato game, the T. asks the "burnt" pupil to say a wrods related
to the previous lesson

Int:

1. T.hand out the script of a conversation. (See Annex 2)
2. T.presents the script of a conversation.
*Call to a fast-food restaurant:

you?

-B: Hi, I'd like to order something from your menu.
-A: Sure, for pick up or delivery?

-B: For pick up

-A: Okay. May | take your order?

please?
-A: Okay, would you like any sides?

please?
-A: Sure, anything else?
-B: That'll be all, thank you.

-A: Pizza Hut, "No one guipizzas the hut” Good afternoon, how can | help

-B: I'd like @ medium Hut Cheese pizza, but it could be without mushrooms,

-B: I'd like some marinated wedge fries, and can | have a 2L Coke to drink,

1

anewp

7.T. hand out the worksheets. (See Annex 5)
8. Ss. Write which expressions from the conversation are used in the mentioned
situations.
*Greeting someone:
*Offering a service:
*Expressing what do you need:
*Farewell:
1. Ss. completed the dialogue with expressions of the previous exercise. (Annex 5)
Pizza Hut. Good
I'd like to
Okay. | take your order?

Sure, anything else?

That'll be all,

how 72
something from your menu.

medium Hut Cheese pizza.

Source: Lesson Plan 2" Cycle of the Action Plan. Own elaboration Lesson Plan 2nd

Intervention.docx
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https://normal1toluca-my.sharepoint.com/:w:/g/personal/garciaxareni_a_normal1toluca_edu_mx/EXO6gncimCtMskzT0vC_mmkBc5UTxUw_zpBqo4R5zbK1uw?e=v5lOxJ
https://normal1toluca-my.sharepoint.com/:w:/g/personal/garciaxareni_a_normal1toluca_edu_mx/EXO6gncimCtMskzT0vC_mmkBc5UTxUw_zpBqo4R5zbK1uw?e=v5lOxJ
https://normal1toluca-my.sharepoint.com/:w:/g/personal/garciaxareni_a_normal1toluca_edu_mx/EXO6gncimCtMskzT0vC_mmkBc5UTxUw_zpBqo4R5zbK1uw?e=v5lOxJ
https://normal1toluca-my.sharepoint.com/:w:/g/personal/garciaxareni_a_normal1toluca_edu_mx/EXO6gncimCtMskzT0vC_mmkBc5UTxUw_zpBqo4R5zbK1uw?e=v5lOxJ

Annex 27. Example of Lesson Plan using REALIA

ESCUELA NORMAL No. 1 DE TOLUCA
LICENCIATURA EN ENSENANZA Y APRENDIZAIE DEL INGLES EN EDUCACION SECUNDARIA
APRENDIZAJE EN EL SERVICIO

WEEKLY LESSON PLAN
| Escuela Secundaria Oficial No. 0323 “José Vasconcelos”
| Margarita Diaz Porcayg
_| Xareni Nicté Garcia Vasquez
| 1°a88ac [

Aprendizajes Clave para la Educacion Integral. Lengua Extranjera. Inglés. Educacidn Basica.
Plan y programas de estudio, orientaciones didacticas y sugerencias de evaluacion.

C.CT: [ 15EES0486)

| 45 per group

Students develop the skills, knowledge, attitudes and learning strategies to participate and interact in oral and written social language practices
in different routine, habitual and familiar communicative and cultural contexts with native and non-native speakers of English.
Students sustain interactions and adapt their performance through a variety of oral and written texts in a variety of communication sit
ACADEMIC AND TRAINING
* I ing and followi
* Write instructions for using a bilingual dictionary.

*  Select and review bilingual dictionaries.

*  Understand the use of textual components of bilingual dictionaries.

®  Write instructions.

* Editinstructions.

Expected achievements

Language learning products Students create an instructive for using a bilingual dictionary
English level of
Stu = PRE A1 Al (acceso) A2 (plataforma)
1°A: 43 students — 100% a0 A0
How man! 1°B: 44 students —100% 1'8:0 1'8:0
students? 1°C: 45 students - 100% 1rco 1rco

e Can understand short, very simple
questions and statements, provided they

2re deliversd siowty and "
« sy snd: wecompanied by visuals' o . mmdemanﬂ_aml useﬁmiar im-hn relevance (eg,
focz Al everyday expressions and very basic about
- oSt i PP phrases zimed at the satisfaction of needs family, shopping, places of interest,
understanding and repeated if s e e
LSRR DY o necessany (CERR, 2020) |e can i sk e can Scate in simple and routine
according to the [N “';"';f:m def;'v";“; for and gve basic personal information tasks ing simple and dirsct
CEFR? deanyx“"’"'i“::dew about his/her home, possessions and exchanges of information cn famiiar or
o people he/she knows. routine matters.
s ‘E"““"E'P"'"e":e’y‘”'?"'“:‘mw +  Caninteractin 3 basic way provided the | Can dascribe in simple terms aspects of
s f“%wk e other persan talks slowly 2nd clearly 2nd hisher past and enviranment, as well as
d:.’f = provided;they s willing to cooperate. to cooperate. issues relsted to  higer their
o Py in s derinel, famiian. eyecyday OGN o e
context. I A
1% Week
1° A & C—March 6" Number of 1° A & C—March 7% Number of 1°A & C- February 9™ Number of
[ 1°8- March 7 | lesson: | 1| Datel 1°8 — March 9% lesson: I 2 [ I 1°B— March 10% lesson: 3
Functional Types of dictionaries (Bilingual, Functional | Types of dictionaries i Parts of a dictionary entry (entries,
language: Monolingual, Picture (Pictionary), language: Monolingual, Picture (Pictionary), Online, language: | subentries, parts of speech, phonetic
Online, Encyclopedic, Electronic, Encyclopedic, Electronic, Specialized, transcription, guidewords, synonyms,
Specialized, Thesaurus) Thesaurus) collocations, forms of the entry, translation,
Parts of a dictionary entry (entries, example)
guideviords, translation,
Resources: REALIA Lead-in (apple,ape Resources: | REALIA Dictionaries (Bili i I, Audio
(toy),avocado; book, blocks, ball/ can, Pictorial, Online (cellphone), Encyclopedic, Worksheet
cap, carrot; dragon(toy), dinosaur, doll; Electronic, Specialized, Thesaurus) Wordcards
eggfiretruck, flower, football ball.) Whiteboard Poster
REALIA Dictionaries (Bilingual, White sheets
Monolingual, Pictorial, Online
(cellphone), Encyclopedic, Electronic,
Spedcialized, Thesaurus)
Whiteboard
White sheets

Time: 5 min | Interaction: T—Whole class / Ss. — Ss.

1. Lead-in: Riddles

*Ss. Try to guess what type of dictionary is talking about

accord with the description gived by the teacher.
(partipation per each correct answer)

1. Lead-in: Arranging Game!
*Ss. Have to order alphabetically some objects placed in
the school playground by the teacher. (Annex 1)

1. Lead-in: Listening (Annex 4)

* Ss. Listen the people talking about the parts of the
bilingual dictionary and match the parts they mention with
their definition.

a) Entries The visual representations
of the words included in the dictionary.

b) Guidewords All the words in bold
letters, listed in alphabetical order with their corresponding
information within a dictionary.

c) Graphic components ____ Two words usually

printed at the top of the page of a dictionary to indicate the
first or last entry on that page.

*Ss.Exchange worksheet and grading each other (Group
response review). (Annex 5)

Time: 35 Interaction: Ss.

1. T.Make some questions to the Ss. Related to the
activity.
*Do you knew the name of all the objects?
*Whirh tanl/racniirea unis Fan 1ica ta cearch haw ta

1. By rows the T. Give a set of words/topics and the Ss.
Have to analyse it and decide which type of dictionary they
have to use to search what was ask on the list. (Annex 3)

*  Rilinoual-

1. T. Ask the Ss. to look up the word "dictionary”, in the
dictionary once the Ss. have found it, they are asked to
analyse that fragment and identify other elements that
make un the dictinnarv in addition ta those seen

Source: Lesson Plan using REALIA. Own elaboration Lesson Plan 4th Intervention.docx



https://normal1toluca-my.sharepoint.com/:w:/g/personal/garciaxareni_a_normal1toluca_edu_mx/ER-mUnV2HCRLp9zbay8wT5QB7rx_dWVqt1F6ZrpB9HAcJA?e=TpUaxH
https://normal1toluca-my.sharepoint.com/:w:/g/personal/garciaxareni_a_normal1toluca_edu_mx/ER-mUnV2HCRLp9zbay8wT5QB7rx_dWVqt1F6ZrpB9HAcJA?e=TpUaxH

Asunto: Se asume responsabilidad

Toluca, Méx., 10 de julio de 2023

H. CUERPO DE SINODALES
PRESENTE

Quien suscribe C. XARENI NICTE GARCIA VASQUEZ, estudiante del octavo semestre de la
Licenciatura en Ensefianza y Aprendizaje del Inglés en Educacién Secundaria, por este
conducto, asume de manera total la responsabilidad de haber estructurado y elaborado el
documento titulado: Considerations for Teachers About Their Teaching Performance
Regarding Students with Psychosocial Disabilities to Achieve Learning, conforme a las
Orientaciones Académicas para la Elaboracion del Trabajo de Titulacién. Con la supervisidn
del .director de trabajo de titulacién fue estructurado en la modalidad de: Tesis de
invest'gacion; asi como de haberlo adecuado a las observaciones hechas por la Comisiéon de
Titul'xcion. Finalmente, defenderlo suficiente y de manera argumentada ante los sinodales, de
tal forma que demuestre mis saberes categéricamente ante ellos, a través del dialogo
académico que tenga lugar durante el desarrollo del examen profesional.

Agradece ampliamente el interés y el apoyo que siempre se me brindd como estudiante.

ATENTAMENTE

C. XARENI NICTE GARCIA VASQUEZ



Toluca, México 12 de julio de 2023.

Dra. Ana Laura Cisneros Padilla
Secretaria de la Comision de titulacion
PRESENTE

El que suscribe MTRO. ALCIDES RAFAEL GUZMAN MARTINEZ Asesor del estudiante
XARENI NICTE GARCIA VASQUEZ matricula 191527140000 de 8' semestre de la
Licenciatura en Ensefianza y Aprendizaje del Inglés en Educacién Secundaria quien
desarroll6 el trabajo de titulacion denominado Considerations for

Teachers About Their Teaching Performance Regarding Students with Psychosocial
Disabilities to Achieve Learning en la modalidad de Tesis de investigacion; se dirige a esta
Comision a su digno cargo para informar que este documento ha sido concluido
satisfactoriamente de acuerdo con lo establecido en los documentos del Plan de Estudios

2018 rectores del proceso de titulacion.

Sin otro particular, le envio un atento y cordial saludo.

ATENTAMENTE

MTRO. ALCIDES RAFAEL GUZMAN MARTINEZ
Asesor de Titulacion
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C. GARCIA VASQUEZ XARENI NICTE

ESTUDIANTE DEL OCTAVO SEMESTRE (LEAIES)
PRESENTE.

La Direccion de esta casa de estudios, a través de la Comision de Titulacion de
la Licenciatura en Ensenanza y Aprendizaje del Inglés en Educacion Secundaria
del Ciclo Escolar 2022-2023, comunica a usted que su Tesis de Investigacion
intitulado:  Considerations for Teachers About Their Teaching Performance
Regarding Students With Psychosocial Disabilities to Achieve Learning, fue
Dictaminado Favorablemente. Ello significa que a partir de la fecha podra

realizar los tramites correspondientes para sustentar su Examen Profesional.

Sabedor de su alto sentido de responsabilidad, le envio un cordial saludo.

ATENTAMENTE (

DRA. ANA TAURA CISNEROS PA
SECRETARIA DE LA COMISIO
TITULACION
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SEBULYADON FuERTLY Dl ECTOR

SECRETARIA DE EDUCACION

SUBSECRETARIA DE EDUCACION SUPERIOR Y NORMAL
DIRECCION GENERAL DE EDUCACION NORMAL
SUBDIRECCION DE ESCUELAS NORMALES
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