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Introduction 

In the Educación Normal there are three-degree modalities to obtain the 

degree of Licenciado en Enseñanza y Aprendizaje del Inglés (Bachelor in English 

Teaching and Learning), which are research thesis, portfolio of evidence and 

practice report. The latter is the one below. 

The following paper addresses the proposed application of a personalized 

learning method in classrooms of 50 students in 50 minutes. The reason for this 

is derived from the problem observed during the teaching practice, which is the 

standardization of learning on the language needs. 

In order to carry out this proposal, an action plan is proposed, which details 

how it is planned to intervene during the teaching practice through this method 

and what elements are necessary for its application, such as related 

methodologies, forms of evaluation, data collection techniques, and moments of 

execution. The aforementioned will serve as the support for the proposal. 

The professional competencies that will be reinforced through the 

application of the proposal in the teaching practice are listed, being detailed by 

competency and unit of competency. As well as the hypothesis to be tested, and 

the general and specific objectives that will guide the realization of the proposal. 

Then, it will be followed by the action plan in function and the resources and 

strategies that will serve as the core of the proposal to apply a personalized 

learning method. In addition, a reflection will be presented for each moment of 

intervention, together with the results that these strategies yielded when applied. 

It also includes a chronogram of activities and times for the implementation 

of the proposal, with established dates of what is intended to be done per month, 

during the time the proposal is in force for the writing of the Practice Report. 

Finally, it also has a section of conclusions that show the results of applying 

a personalized method and the answer to the issues raised at the beginning. 
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Additionally, there are also the resources and materials that were 

implemented during the intervention as an annex. These resources will be 

mentioned throughout the document, and the reader can access them in the final 

section of it. 
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Justification 

The problematic 

One of the most consistent issues observed and experienced in the 

Mexican classrooms, through the teaching practice across fifth, sixth and seventh 

semesters, was the standardization of the learning process, which, according to 

Latta (2020) assumes that if every individual is exposed to the same sets of 

instructional conditions, didactic sequence, activities and teaching method (as 

well as assuming that every teacher teaches the exact same way), the outcomes 

will be that all students learn at the same time and with the same level of 

knowledge.  

This concept was reflected in the teaching practice by applying the same 

lesson plan and resources with the same level of English, and the same didactic 

sequence in each group where the interventions took place.  

Consequently, this affects the language needs of each student, since in 

this standardized lesson plan there is no room for students to personalize their 

learning. Since, by considering all students at the same level of English, the 

learning process is distorted for those students with a Pre-A1 level, as well as for 

those with a B1 level, since their performance is restricted when trying to 

understand complex structures, or to remain at a standstill without advancing to 

higher levels of complexity, in the case of advanced levels. 

This act represented a conflict for the trainee teacher at the moment of 

developing the class, since the sequence did not apply to all the groups and 

reinforces the standardization of the learning process, and it could be observed 

that many students did not understand the instruction in English, simply because 

their level of English did not allow them to understand the teacher’s register at the 

moment of speak. In the same way, at the moment of apply the different resources 
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and materials could be noticed that they did not work with all students for the same 

reason. 

Now, based on Tomlinson (2001), in a differentiated classroom, the 

teacher must assume that there are different students and therefore they must 

have different needs, in this case, language needs. 

Thus, this should be reflected in how the teacher plans for a differentiated 

classroom as opposed to planning with a single method for all students. 

This is where the concept of language needs becomes important for this 

research, which on the basis of Perera (S/A), is defined as the linguistic resources 

that students need to deal in a timely manner with the communication situations 

in which they will be involved in the short and medium term, a period of time that 

could be substituted with the participation of students according to their immediate 

context. And that in this case, they are the focus of the research and what 

personalized learning plans to address in 50-50 classrooms, and therefore, this is 

the concept that will be adopted to refer to language needs in this report. 

Another important aspect to mention is the role that the teacher plays in 

standardization, since it leads to teacher-based learning, that based on Al Zu’be 

(2013) it contradicts the first pedagogical principle of the current curriculum by 

placing the teacher at the center of learning, which reinforces the problem 

addressed in this document.  

It is worth mentioning that the personal practices of the trainee teacher took 

elements of this methodology to base his past practices, which precedes the 

problem raised about the standardization of the classes. In general, the teacher 

in training tended to develop the same lesson plan for all the groups attended, 

considering the group's level of English, and ignoring the diversity of English 

levels present in the group and consequently the language needs of each student. 
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In this sense, this report and the accompanying action plan propose the 

role of the teacher as a facilitator in the differentiated classroom, on the basis of 

Tomlinson (2001), and the implications of this role in personalized learning will be 

explained through teaching practice. Since, in accordance with the author, this 

type of teacher is able to detect and interpret the students' hints regarding their 

interests and learning preferences, in this case, detected through a diagnostic and 

appreciated in order to apply them within the method.  

Tomlinson also mentions that this role is also responsible for developing a 

diversity of formats in which students can collect input and ideas, which will also 

be reflected in the method to be applied. Finally, it is mentioned that this role also 

provides a diverse range of opportunities through which students can 

communicate and broaden their knowledge and learnings. This is an essential 

aspect that will be taken into account for the personalized evaluation included in 

the method. 

That is why, this research is focused on Personalized Learning, that agree 

with Patrick (2013) is an approach in which the teaching method to develop the 

class and guide students, the results that the lesson will have, the content that is 

going to be worked, the activities that students are involved, the rhythm of the 

class and pace, as well as the tools to implement in the lesson, and different 

supports to provide to students, are customized for each individual learners’ 

needs, interests and context.  

Also, this approach is defined by Basham (2015) as a tailoring learning for 

each student’s strengths (such as talents, skills, and opportunities), needs and 

personal and academic interests, to support all learners in the group to achieve 

the highest standards possible.  

However, this document intends to explain how it can be adapted to large 

classrooms and focused on language needs, since the first pedagogical principle 

in the current syllabus Aprendizajes Clave, SEP (2017), is to put the student in 
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the learning center, what means that (supported by the above), the learning 

process must be designed to address each of the previously mentioned 

characteristics, and this, in turn, must be reflected in the planning of the didactic 

sequence, taking into account the group profile of each classroom and each 

individual element that constitutes it, and not making generalizations or 

standardizations regarding the competencies and achievements that students 

should attain.  

In this way, concepts such as the factory model education, on the basis of 

Go Guardian (2020), which are linked to the counterpart of personalized learning, 

that is standardization, and that ignore the different forms and strategies of 

learning, as well as to the language needs of each student. 

Findings on this subject during past intervention journeys and recent 

observations reflect that personalized learning is a non-observable issue during 

the practice journeys, as a derived consequence of same design in the lesson 

plan with the same level of English, among other factors as the quantity of 

students in each classroom and the lack of time to reach at every learner in a 

supportive way to meet their language needs. 

As a result, the personal interest on that matter increased, and this 

document attempts to propose a concept that best describes the context in which 

the intervention is being developed, in this case, the concept of large classrooms 

is echoed, which according to Ur (1996) are rooms around 40-45 students and 

based on the fact and context of the scenario of study, are the 50-50 classrooms, 

rooms with approximately 50 students and 50 minutes of class, in a 49m2 room, 

without technological equipment, screen or video projector, and without electricity 

connections, where the only resource is a whiteboard, desk-chairs for students 

and a desk for the teacher. 

In this regard, it is planned to explain why it is essential to apply this 

proposal in large classrooms and to propose an appropriate and suitable method 
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of personalized learning through the proposed action plan, to attend all the English 

levels in the classroom and to avoid the standardization of the learning process 

focused on the students’ language needs. 

 It is planned that the following will be executed through the design of a 

personalized lesson plan (see annex 9-10), which in accordance with Solberg 

(2014) is a customized learning plan developed by the teacher, which establishes 

specific objectives based on the group's personal interests, academic strengths, 

talents, interaction patterns, adapted from the British Council (2011), and their 

professional and academic goals.  

The above will be reinforced by taking into account the voice of students 

which based on Ipurangi (2020) are thoughts, feelings, visions, and actions of 

students, and their suggestions for the design of the session, with the purpose of 

changing the teaching practice from a standardized and one-size-fits-all class to 

a personalized class tailored to the group focused on addressing their language 

needs.  

Considering, of course, the current syllabus, which will offer the social 

practices of language to base the lesson plans and the expected learning to guide 

teaching and ensure that students achieve them. 

Consequently, the research will serve to promote a proposal for a 

personalized learning method that will change the standardized practices of the 

trainee teacher and innovate within the purposes of this document in terms of 

teaching practice. 

Its transcendence lies in the application of personalized learning in a 

context where it has not been applied before (because the idea of applying it in 

50-50 classrooms has simply been ignored and has remained only in the teaching 

discourse), and the results that this action will have on student learning. This will 

help other Mexican teachers and teachers in training to learn how teaching 
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practice is transformed, departing from traditional standardized teaching by 

applying this method. Therefore, this is the conceptual gap and innovation that 

this report will fill, in addition to the gamification system it offers. 

Therefore, the application of personalized learning in 50-50 classrooms is 

taken as a fundamental point, where it is desirable that the academic needs of the 

students are met during the session, taking into account their work suggestions, 

and where the optional corresponds to the design of a planning format that takes 

into account the above mentioned and that serves to organize the session. 

It is expected that some of the benefits of the application of personalized 

learning within 50-50 classrooms will include the creation of a supportive learning 

environment for students, which in accordance with Ipurangi (2020) will allow 

each student to be taken into account, valued in the learning process, and in this 

way, make the classroom serve as a space for inclusion and empowerment of 

learners, attending to their language needs in order to include them in active 

participation during the session. 

It is planned that another of the benefits is to comply with the pedagogical 

principles proposed by the current curriculum, which in this case and as 

mentioned above, have not been given the importance they possess, or have 

simply been ignored by the teachers and institutional system of each school. This, 

as already mentioned, represents a problem that has been observed in different 

contexts, and the tendency to disappear is far from what is desirable for this area. 

And finally, it is thought that through the application of the attached action 

plan, and some elements of the different methodologies that are intended to be 

used, such as gamification, student-centered learning, collaborative learning, and 

the community language learning method, the teaching-learning process will 

contain the necessary elements to be also attractive to the student and that in this 

way there will be personalized learning focused on their language needs. Each of 
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these methodologies has student-centered learning in common, i.e., they go hand 

in hand with the personalized learning method that this proposal seeks to address. 

It is worth mentioning that most of the recent bibliography has been 

considered for this document, in order to ensure that the research is based on 

and enriched with new and innovative contributions, and to adjust to the current 

syllabus, the curricular proposal and pedagogical principles, as well as the 

pedagogical and action approach focused on social practices of the language it 

offers, that according to Secretaría de Educación Pública (2011), they are 

patterns or ways of interacting that, in addition to the production or performance 

of oral and written texts, encompass a series of activities associated with these.  

The above become important when planning the sessions, since not being 

in an environment where English is used as a second language, but rather as a 

foreign language, the teacher has the task of creating social learning 

environments where the use of English is paramount and to be able to perform 

exchanges with it through social language practices. 

It is necessary to mention that, although the method has been 

disseminated in the educational field, and several authors consider it as one of 

the most influential in student-centered learning, as well as its importance within 

the current curriculum, little has been said about the implementation of 

personalized learning in large classrooms. This issue in question is a focus of 

attention, since no current studies have been found related to this problem and 

even more, how to solve it according to current learner needs, based on Perera 

(S/A). 

In conclusion, the reason for working with personalized learning is to 

propose a personalized learning method to work in 50-50 classrooms, which 

contains elements of different methodologies and knows how to take advantage 

of them to meet the students’ language needs. 
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Hypothesis 

By applying a personalized learning method in 50-50 classrooms, the first 

pedagogical principle will be accomplished by putting the students at the center 

of learning to attend to their language and contextual needs. 

General objective 

To apply the personalized learning method to attend the language and 

contextual needs of the students in 50-50 EFL classrooms. 

Specific objectives 

To apply a diagnosis of English level adjusted to the Common European 

Framework of Reference to know the language needs of the students. 

To diagnose the study group to discover their learning strategies, 

interaction patterns and interests. 

To design a personalized lesson plan which takes into account the 

characteristics of the study group to avoid standardization. 

To design didactic resources for the study group which contains enough 

elements to attend the students’ language needs. 

To base the evidence of learning according to the suggestions of the 

students and the descriptors of the Common European Framework of Reference. 

To implement the role of the teacher facilitator and its characteristics in a 

differentiated classroom as the basis of the method. 

To apply methodologies related to personalized learning, such as student-

centered learning, collaborative learning, and community language learning 

method in the design of the personalized learning method. 
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To apply the personalized learning method to generate a supportive 

learning environment during the class. 

To create and apply a gamification offline system related to the interests of 

students as a strategy for personalized learning. 

To evaluate the proposal through a comparison of past teaching practice 

with that where the method was used. 

To reflect on the application of a personalized learning method within 50-

50 classrooms. 

These objectives will be met through the following sections, where they will 

be reflected in the development of this proposal. 
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Action Plan 

Study group: Second Grade Group A 

First of all, it should be mentioned that the diagnostic tool dedicated to 

assessing the students' level of English was formed with questions subject to the 

Common European Framework of Reference, established by the Council of 

Europe (2020), which offers descriptors that served as support for the 

aforementioned questions. Thus, it was determined that the instrument would 

evaluate the language skills Listening, Reading, Use of English, and Writing. The 

Speaking skill was omitted, since the number of students prevented it from being 

evaluated in a timely manner, and the time spent in the secondary school was 

only six hours with each group, and of these, two hours were set for applying the 

diagnostic test. 

Once this situation is clarified, the result of the English level is presented 

in the following way. 

Levels of English 

According to the instrument to evaluate the level of English, designed by 

the teachers in training, adjusted to the Common European Framework of 

Reference in the second grade, group "A": 

30 students obtained the Pre-A1 level. 

10 students obtained the A1 level. 

 4 students obtained the A2 level. 

Forty-four students were diagnosed. Thus, the predominant level in 2nd 

grade group A corresponds to Pre-A1. However, although the information 

gathered reflected that this was the predominant level, the resources and 
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materials were not going to be designed only at this level (as it would be done in 

a standardized classroom), as they would contradict the objectives listed in this 

document. 

Interests 

In addition, an instrument (fig. 1), was applied to collect the students' 

interests.  

Figure 1 

Student ID 

 

 

 

 

 

 

 

 

 

 

Note: This instrument was designed to gather the interests of the group, ways of 

work and interactions patterns. Source: Author. 

In this section, the students' idols and talents were taken into account. The 

following list gives an overview of the idols.  
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Arctic Monkeys, BTS, Stray Kids, Kevin Karl, Garry Hasty, German 

Garmendia, Olivia Rodrigo, Jukilop, Han Jisung, Ed Maverick, Jeremy, Aldogeo, 

Queen, ACDC, Leonardo Dicaprio, El Mariana, Bad Bunny, Minigod, Maradona, 

Robben Lewandoski, Black Bear, Smokey Nagata, Eminem, Cristiano Ronaldo, 

Santa Fe Klan, Tom Brady, Melanie Martinez, Messi, Spreen, Boy Pablo, Alemán, 

Edwin Caz, Hombres G, Mr. Beast, Metallica, Billie Eilish, Coldplay, Nirvana. 

The following list includes the talents found within the study group. 

Dancing, cooking, drums, swimming, playing volleyball, lecturing, creative 

notes, music, drawing, reading, painting, lettering, playing videogames, writing, 

biking, playing soccer, make up, running, beatboxing, being a leader, math, 

playing basketball, playing the piano, mechanics, doing Muay Thai. 

Interaction patterns and learning strategies 

Within the same instrument, a space was determined to collect the 

students' preferred ways of working. First, the interaction patterns, which 

correspond to the following list.                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                  

18 students prefer to work in team. 

8 students prefer to work in pairs. 

5 students prefer to work individually. 

5 students prefer to work in group. 

In the same way, the group's learning strategies are listed. 

14 students prefer to learn with games. 

9 students prefer to learn with notes. 

5 students prefer to learn with some kind of projects. 
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5 students prefer to learn with songs. 

2 students prefer to learn with comics. 

2 students prefer to work with worksheets. 

1 student prefers to learn with posters. 

Finally, the students were asked for some suggestions for the class, and 

the list below gives an account of these. 

They consider that there should be a question time at the end of the class, 

teamwork, games in group, outside activities, funny classes, notes-based class, 

good rapport, board games, thematic classes, fast classes, no homework, 

peaceful classes, interesting classes, understandable classes, special classes, 

and playing music during the class. 

This is, in summary, the group profile of the 2nd A group, and in this way, 

the second specific objective of this document was fulfilled. 

Personalized learning method 

In order to fulfill the purposes of this document, it is planned to intervene 

through the following personalized learning method. 

In the first instance, the application of the proposal will take place during 

the established teaching practice journeys, the first of two weeks of observation, 

and then a teaching practice journey divided into two parts, the first consisting of 

two weeks of practice and the second for three weeks of intervention. 

During the observation period, the application of language diagnostics and 

data collection instruments for the group profile will take place. And during the 

period prior to the intervention journeys, the group profile and the first draft of 

customized planning will be constructed. 
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It should be noted that this planning, in addition to being designed taking 

into account the suggestions and characteristics of the group, will also consider 

aspects of teaching methodologies that are adapted to the group. 

These methodologies will be part of the action plan with which it is planned 

to intervene in the teaching practice period. They are mentioned below. 

The first method to take into account is the personalized learning itself, 

based on Jones (2015), which will take into account the aspects of the group 

profile of the study group. Some characteristics of this profile are the students' 

talents, interaction patterns, learning strategies, hobbies, favorite music, video 

games they are familiar with and suggestions for the teacher's work. 

This learning method will be present throughout the implementation of the 

proposal and will be renewed monthly (since this is the programmed time for 

practice/intervention journeys), referring to the group profile, since the learning 

needs of the students will not be the same as at the beginning of the research. 

Secondly, we find the student-centered learning methodology, which on 

the basis of Al-Zu’be (2013), this puts the student at the center of learning, as the 

current curriculum proposes in the first pedagogical principle.  

This methodology will work both in the lesson plan and in the practice and 

execution of the lesson plan. Its application will be permanent during the 

intervention and research process. And it will be reflected in each lesson plan 

developed by the trainee teacher, as well as in the materials and resources used 

during the session, so that, by putting the student at the center of learning, and 

taking into account his or her immediate context, the first pedagogical principle 

that this plan is intended to address is fulfilled. 

Another methodology to be used is Gamification, which, according to 

Blankman (2022), takes elements and narrative of a video game to a different 
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environment. In this case, to the classroom, which will be one of the most present 

methodologies in the lesson plan, since according to the group profile, students 

prefer to learn through games and thematic classes. Furthermore, according to 

the same author, this methodology is ideal to increase the students' interest in the 

class, making them engaged and immersed in the session, since it captures their 

attention by containing elements that are familiar to them, making the teaching 

and learning process even more in line with their characteristics. 

To implement this methodology, a complex gamification system has been 

designed with the video game Clash Royale, which the study group has in 

common. 

Class Royale Gamification System 

Referring to Blankman (2022), the narrative and elements of the video 

game Clash Royale were taken, which addresses aspects such as competition, 

rewards, battles and continuous improvement. These elements were adapted to 

take them to a classroom environment, where they would have different 

applications according to the elements of a classroom. Each of these elements is 

explained in detail below. 

The gamification system has an economy of coins and gems (economy of 

tokens) based on Hudachek (2021). The teacher gives a coin when a student 

participates in the class by answering the questions, and exercises of the lesson. 

They can also win coins in the contest where the price is a number of coins. With 

five coins, students can buy 0.1 point and there is no limit to the number of coins 

they can win. As for the gems, the teacher gives a gem when a student makes a 

relevant contribution to the topic of the lesson, or in the contest where the price is 

a number of gems. 

According to the group profile, the predominant form of interaction is 

teamwork, and the most mentioned work strategy was the game and dynamics, 
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so applying gamification, the teams would be called clans, and these clans would 

compete in games to win 20 trophies, which are the participation credits in the 

teamwork modality. Related to this, the elixir system was adopted to democratize 

these participations, with five elixir points as the limit of participation per team in 

the class dynamics. The elixir bars were made so that they were interactive, and 

students could see in real time their performance according to participation. 

The competitions between teams would be called "Clash of Clans", 

recalling one of the titles of the company Supercell, which contains many features 

of Clash Royale, and that also incorporates the collaborative learning 

methodology, where the clans are formed by diverse students and different levels 

of English to promote the achievement of the objectives in a collaborative manner, 

taking into account the capabilities of each member.  

In this sense, the trophies won by each clan would accumulate until they 

reach one hundred, and teams could exchange them for 0.1 rating points, which 

would be applied to all members of the clan. As part of the classroom climate, the 

classroom setting will take into account the sounds and music of the game itself. 

This methodology will also serve as part of classroom management, since being 

a 50-50 classroom, strategies are needed to promote student's engagement, from 

Conway (2020), and their active participation to build their learning. 

The reason for the creation of the gamification system is based on the 

suggestions of the students that were collected in the diagnosis. Upon reflecting 

on them, it was concluded that a proposal to address all these suggestions, could 

be the development of a gamification system, which would take into account 

aspects such as teamwork, team games, fun classes, thematic classes, special 

classes, quiet classes and playing music during class. 

Upon taking the idea, students were asked during the first classes about 

the favorite video game that proliferated in the group, resulting in the 

aforementioned Supercell title; Clash Royale. 
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In this way, strategies were designed to take the narrative of the video 

game and bring it to the classes, so that it would work to strengthen the 

personalized learning proposal, adding to the method as a complement to the 

design of materials, thematic activities, and classroom management system. 

However, it was determined that the use of this system would be optional and 

would be used under the pertinent and favorable conditions for its implementation, 

such as the subject of the class, the purposes of the class and the design of 

activities. 

It was then determined that this would be the role of this system in this 

personalized learning method. This fulfilled the ninth specific objective of this 

document. 

Finally, since this gamification system offers offline (see annex 1), and 

online resources (see annex 2), materials were designed to be implemented in 

these two contexts. 

Additional methodologies 

The last but not least methodology is In addition, we plan to implement 

aspects of the Community Language Learning methodology, which as reported 

by Richards and Rogers (2001), the students determine what is to be learned, so 

the teacher is a facilitator and creates a supportive learning environment, this 

method will address the language needs of the students, and the teacher in 

training will be in charge of adapting their suggestions to the contents of the 

current syllabus.  

In the same way, taking into account the students' suggestions about how 

they want to learn, the trainee teacher will make the necessary adjustments to the 

planning, making it flexible so that it meets the needs of the students, specifically 

the language needs. 
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The action plan contemplates the type of formative assessment to evaluate 

learning, which on the basis of Andrade (2019), consists of continuous and non-

punitive evaluations in the classroom that are administered during the course of 

a unit, in order to identify the strengths and weaknesses of the students, and that 

these become part of their evaluation, recognizing the areas of opportunity to work 

on.  

Similarly, SEP (2018a) provides guidelines for formative assessment that 

should be included in the planning of classroom work, which contains fundamental 

characteristics such as placing students at the center of the educational process, 

generating inclusive and meaningful learning opportunities, promoting safe and 

collaborative learning environments, and assuming the role of mediator rather 

than instructor.  

This formative evaluation will be conducted mainly through direct 

observation, supported by the assessment guidelines attached to each planning 

focused on the LSP who will lead the sessions. And also, through specific 

guidelines to evaluate the evidence of comprehension. This personalized 

evaluation will be complemented with peer-assessment, as reported by Andrade 

(2012), students provide feedback to each other, according to the common 

interaction patterns in the classroom. 

Due to the nature of this research, the way to record observations and 

progress, as well as evaluations and reflections of the application of personalized 

learning in 50-50 classrooms, will be conducted by means of a practice journal, 

and will help to reflect on each stage of the processes to be developed in the 

implementation of the action plan. It is very important to emphasize that this 

instrument will be a fundamental part of the continuous improvement and 

adjustments to the research. 
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It is estimated that the implementation of the method will be developed over 

8 weeks, so that the processes will converge in a practice report that will give an 

account of what was done and how the proposal worked. 

Competences to improve in the teacher in training 

As part of the professional commitments from the trainee teacher's role, 

and in order to achieve the objectives set out in this report, the following 

professional competencies established in the graduate profile of the degree, 

stipulated in the current syllabus for this degree (2018b), will be improved. 

Uses knowledge of the English language and its didactics to make 

transpositions according to the characteristics and contexts of the students in 

order to address the curricular contents of the current study plans and programs. 

And with the second and fourth units of competence. 

Characterize the student population with which they will work to make 

didactic transpositions congruent with the contexts and the plans and programs. 

Uses the theoretical-methodological elements of research as part of their 

continuing education in English. 

Likewise, with the competence: 

Designs teaching and learning processes in accordance with current 

approaches to English language, considering the context and characteristics of 

students to achieve meaningful learning. 

And the first unit of competence, which refers to: 

Recognize the cognitive processes, interests, motivations, and formative 

needs of the students to organize the and learning needs of students to organize 

teaching and learning activities. 
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In addition, the following competency will be reinforced: 

Uses innovation as part of their teaching practice for the development of 

student competencies. 

Taking into account the first and second competency units: 

Implements innovation to promote English language learning in students. 

Designs and/or uses learning objects, resources, didactic and 

technological means in the generation of English learning. 

Concluding that this Practice Report will also serve to achieve the 

aforementioned competencies, and in this way, improve the teaching practice.  
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Personalized Learning in 50-50 EFL Classrooms 

First application of the method 

The implementation of the proposals set forth in the action plan took place 

during the third period of teaching practice. From January 30 to February 24, the 

first step was the design of the lesson plan (see annex 1).  

Personalized lesson plan 

 The lesson plan format was adapted from the Escuela Normal No. 1 de 

Toluca template (fig. 2). 

Figure 2 

Lesson plan format (first page) 

 

Note: This is the lesson plan format of the Escuela Normal No. 1 de Toluca. The 

presented page gathers the curricular information to develop the planning of the 

sequence. Source: Escuela Normal No. 1 de Toluca. 
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This format proposes some necessary elements for the organization of the 

practice period and the development of the class, such as school information 

(identification data of the institution where the trainee teacher works, as well as 

the time he will work), curricular information according to the current syllabus, 

Aprendizajes Clave (communicative activity, learning environment, social practice 

of language, expected learning, final product), and group information or profile 

(learning styles and strategies, and special features of the group), all of which are 

condensed on the front page. 

This section was adapted so that it would be functional for the proposal, 

therefore, as the priority is to meet the language needs of the students, the section 

on learning styles and special characteristics of the group was replaced by a table 

that will explain the level of proficiency in which the students of the study group 

find themselves according to the proposals by level of Aprendizajes Clave (fig. 3). 

These descriptions serve to locate students within a linguistic panorama where 

they can act according to their language needs. 

Figure 3 

Personalized lesson plan format (first page)  
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Note: This is the first page of the personalized lesson plan, taking into account 

the three different levels of English in the group according to Aprendizajes Clave. 

Source: Secretaría de Educación Pública (2017, p. 169) and author. 

Furthermore, it includes a table of contents to be worked and general 

objectives per session, as well as a space that summarizes the contents and 

objectives per week, and the final product (fig. 4), which contribute to the 

organization and location of the topics to be worked on during the sessions and 

that will contribute to the fulfillment of the expected learning. 

Figure 4 

Lesson plan format (second page) 

 

 

 

 

 

 

 

 

 

 

 

Note: This is the second page of the lesson plan format, where the contents 

dosage is included, with objectives per session and objective of the journey, that 

refers to the expected learning. Source: Escuela Normal No. 1 de Toluca. 
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Due to the nature of the proposal, this section was also modified, and some 

channels were added to explain aspects such as the assessment guidelines for 

the SPL to be worked during the practice period, which would help guide the 

evaluation by direct observation (fig. 5). As well as the section on the Class Royal 

gamification system, which aims to explain its structure to be implemented in the 

classroom and serve as a guide for the teacher. This system was kept present in 

the planning despite not being applied on some occasions. 

Figure 5 

Personalized lesson plan format (second page) 

 

 

 

 

 

 

 

 

 

 

 

 

 

Note: This is the second page of the personalized lesson plan, where the contents 

dosage is included, but in this case, it is also added the guidelines to evaluate by 

direct observation, according to the CEFR. In addition, there is located the Class 

Royale Gamification System and its descriptions. Source: Author. 
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It should be mentioned that this format was proposed for previous practice 

periods, and that it was chosen because of its usefulness in organizing the 

sessions in a more effective way. 

As can be seen in the organization format of the class according to the 

template (fig. 6), some aspects such as the SPL, communicative activity, the 

product of the session, and the final product of the practice period are considered 

again. Later, in the distribution of the activities, it is observed that it contains 

sections to determine the objectives for each stage of the session, so that through 

the fulfillment of these, the general objective of the session is fulfilled, which in 

turn will comply with the general objective of the intervention period.  

Figure 6 

Lesson plan format (third page) 

 

 

 

 

 

 

 

 

 

 

Source: Escuela Normal No. 1 de Toluca. 
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The spaces corresponding to the description of each stage of the class are 

also added, where the process of the proposed activities is described, on one side 

is the time that will be used for each stage, the skills that will be developed, the 

resources and materials, and finally there are two sections that refer to the 

language that will be used in the session, with two subsections that request the 

content and vocabulary, all this information corresponding to each stage of the 

class. 

At the end of this format, there are four spaces to place assessment tools 

and strategies that will be used in the session, as well as a section to describe 

possible problems and solutions in class. 

Once the format was reviewed, it was modified in favor of the proposal, so 

it was edited as follows (fig. 7) 

Figure 7 

Personalized lesson plan format (third page) 

 

 

 

 

 

 

 

 

 

 

Source: Author. 
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The curricular aspects of the class were respected, such as the general 

objective and the product of the session, as well as the PSL to work on, the 

communicative activity and the product of the practice period. In the part of the 

session, it was decided to continue working with the sections of objectives by 

stage and essentially with the sections to describe the activities by stage. The 

modifications that were made, therefore, are observed in the following sections.  

It was decided to omit the space for the time of the session and moved to 

the one that contains the name of the stage (the first column on the left side), 

leaving the language skills section, since by proposing to meet the language 

needs of the group, it was considered important to emphasize these skills at each 

stage of the session. In the same way, the resources column was respected, since 

these play an important part within the proposal that this document establishes. 

However, the language section and its subsections, which referred to 

content and vocabulary, were completely omitted, since these were already 

summarized in the second page of the personalized lesson plan format (fig. 4, p. 

29), and it was decided to give priority to a space where the Students could 

express their suggestions to the class, and in this way, meet one of the objectives 

of this document.  At the end they would be asked to express their suggestions to 

be taken into account and apply them in the design of activities for future sessions.  

In the same way, a space was granted in the planning to the suggestions 

of the tenured teacher, so that the teacher in training received professional 

feedback in favor of improving his teaching practice. 

Finally, a section for homework was added, since when working with the 

Instagram profile or printed materials, it was considered prudent to place this 

space as a reminder for the teacher-in-training. 

However, an extra section was added to the adopted planning format, 

which referred to the profile of each group with which to work (fig.8). This table 
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appeared in each group lesson plan, to take into account the interests of the 

students when design the planning and carry out the class. This table condenses 

group information into three levels. 

The first refers to the idols of the students, who are people from the artistic 

environment with whom they feel identified. In the second part, their talents are 

contemplated, so that they are used for the design of the session activities, in the 

third part, the interaction patterns are also included, in order that the activities take 

advantage of these aspects. The fourth section gathers the learning strategies, 

and the fifth part compiles all the students’ suggestions.  

This table was designed to meet the first specific objective of this 

document, which suggests the elaboration of a lesson plan customized to the 

study group. It takes into account the gathered data from the instrument that was 

applied at the beginning of the practice period. 

Figure 8 

Personalized lesson plan format (last page).  

 

 

 

 

 

 

 

 

 

 

Source: Author. 
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In this way, the lesson plan was designed, rescuing the most important 

aspects that would help guide each session with the aim of satisfying the language 

needs of the students and the objectives of this document. 

Personalized lesson plan outcomes 

Once the planning format was designed and took place in the application 

stage, it was possible to notice some of the effects it had on teaching practice. 

The reflection will be divided into three moments, before, during and after applying 

the planning. 

Backwards 

Before applying it, that is, during the reflection of the previous lesson plan, 

the adaptation of the design of the new format and the conclusion in the planning 

of the practice period. 

First, it was reflected that in the previous lesson plans, where the learning 

process, as well as the evidence of student learning, the activities, and the level 

of English in the didactic resources were standardized, that is, designed in a one-

size-fits-all way, the classes were developed as a copy of the previous one. All 

these issues derived from the 50-50 classrooms, since planning in this way saved 

time and effort on the part of the teacher trainee, since technically it was like 

planning for a single group, with the same level of English and consequently with 

the same language needs. 

This, in addition, meant that the diagnostic results of English level and 

student interests were useless and had no effect on the lesson plan, since they 

only served to narrate the group profile of the groups and to exist as a reference 

document that was a requirement of the course focused on teaching practice in 

the Escuela Normal No. 1 de Toluca. 
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Although it was easier to plan classes in this way, the first pedagogical 

principle was contradicted, and instead of putting the student at the center of 

learning, their position within the classroom was completely ignored, and although 

students delivered their final products per day, the evidence was of work but not 

of learning.  

Upon reflection, it was concluded that despite the fact that the lesson plan 

directed students through a learning process that did not take into account their 

characteristics and strategies, and in any case "worked" for the advancement of 

the sessions, it was not ideal, and contradicted the proposal emphasized in this 

document. 

However, greater organization was also noted when planning the 

sequence and distributing the activities and contents, since, due to the nature of 

the format, it required the trainee teacher to take into account the objectives of 

each stage of the session before deciding which activities to carry out in order to 

achieve the expected learning. In this way, the planning of the didactic sequence 

was simpler and more concise.  

These were the benefits of adapting the lesson plan format, not only based 

on the group profile, but also in favor of the teaching practice and its continuous 

improvement, because in the end, planning should not only be seen as an 

administrative requirement, but also as a tool during the class and after the class 

if one wishes to investigate the continuous improvement of the practice. 

In fact, it would be ideal to take into account the diagnostic instruments that 

were initially elaborated with a function in mind, and that the results that these 

would yield would be reflected in the lesson plan, both in the class planning and 

as an annex. In this way, the first specific objective of this document would be 

fulfilled. 
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During 

At the time of developing the class, something different from all previous 

practices was noticed. It was the first time that the class finished as it was written 

in the planning. It is explained below. 

Previously, most classes ended at the development stage of the class, and 

the closing was almost not covered. It is worth mentioning that on those occasions 

the corresponding adjustments were made, and it was a goal to at least fulfill the 

objective of the class, since time did not allow the conclusion of the session, and 

it had to end in some way. This was an issue that could not continue to happen, 

since the teaching practice was affected by the lack of organization on the part of 

the trainee teacher by leaving loose ends in four different groups that were 

confused at the time of starting a new class. 

This situation was not repeated during the application of the adapted 

format of the lesson plan, since taking into account one of the students' 

suggestions, which was to have "fast classes", and considering that too many 

activities in a single session would be useless if none of them achieved, it was 

decided to fulfill the objective of the session with a single activity, one that would 

concretize the expected learning in the closing stage. 

This resulted in total achievement of the session in the lesson plan, and 

the continuity of the practice period and the dosage of the expected learning to 

comply with the SPL was followed. Likewise, at the time of applying this format, 

students' suggestions could be deposited in a suggestion box or commented 

directly with the trainee teacher. This space always took place at the end of the 

class, so that the trainee teacher would consider their suggestions in order to 

make adjustments for the next class.  

Now, it happened that most of the time the students did not make 

suggestions, but the teacher in charge did take advantage of her space for 
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suggestions to discuss them with the trainee teacher and thus improve the 

teaching practice. 

In this regard, the lesson plan was applied during the session and 

functioned as another tool to organize the class and keep control over it. 

After 

Once the lesson plan was applied, a reflection on its usefulness in the 

session and for the proposal was conducted. 

It was already mentioned that thanks to the adaptation and distribution of 

the activities, the class was completed as planned, but it is questioned whether 

working in this way worked for the proposal. Thus, taking into account that it is 

intended to apply a personalized method, the elements present in the planning 

that contributed to the construction of this method should be considered. 

First of all, the fact of adapting the planning to give the students a space to 

make suggestions contributes to take into account the voice of the student, since 

through this, the learner is given a voice, providing them with the opportunity to 

co-construct their learning experience, based on Blouin (2016), as by doing so, 

there is a direct positive impact on the engagement towards the class and the 

motivation that their suggestions and listening to them, generates. 

Thus, with this space, the group was given the opportunity to participate in 

the construction of their learning, and they were given the responsibility to modify 

aspects of the class with which they were not satisfied. 

However, as mentioned, in most of the classes the students did not make 

suggestions. Therefore, the question arises as to the meaning of this space for 

suggestions, and what role it plays within the planning, if it affects or favors it in 

any way. 
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In addition, emphasis should also be placed on the sections dedicated to 

specifying what type of skill was to be developed for each stage of the session. 

These sections served mainly to remind the trainee teacher what the emphasis 

would be at each stage, but also to pay attention to the register of language when 

speaking or to the way of writing on the whiteboard. 

Another aspect to mention is the group profile attached to the planning, 

which served as a reference for the design of the activities and the considerations 

to be taken into account for the delivery of learning evidences, which would be 

the result of the learning strategies that the students had previously suggested.  

In this case, the idols section only served to get to know the students better 

and with the mentioned artists to create a playlist of music that would serve to 

strengthen their listening comprehension through extensive listening or listening 

for pleasure, which according to THE ICAL TEFL, is listening not to obtain specific 

information, but to expand the narrative related to listening, so that the songs in 

English served for this purpose. 

Reflection and conclusion of the personalized lesson plan 

Making a personalized lesson plan for a group is an arduous and time-

consuming task, taking into account that during the teacher practice period a total 

of four groups with fifty students each are attended. The time to plan the classes 

and develop materials and resources during the third period of teaching practice 

was two weeks prior to the intervention, with three hours a day to plan the classes 

and develop the materials. In total, there were 42 hours of effective work. 

Considering time as a resource in the process of implementing the 

proposal, it was concluded that approximately 10 and a half hours corresponded 

to each group.  
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Although it may seem that this time is enough to develop the planning, the 

reality is different, since the following elements must be considered: The 

communicative approach in effect in the current curriculum, that is, the social 

practice of language, and its dosage per week so that it covers a full month, the 

expected learning that will direct the fulfillment of the SPL, the linkage of the group 

profile and the type of learning strategies present in the students with the 

sequence of the class, the corresponding adjustment to the curriculum, the 

pedagogical principles to consider, and of course the application of the 

intervention proposal (personalized learning) to meet the language needs of the 

students and the gamification system Class Royale (see annex 9). 

Considering all of these elements takes time, and even more so when 

didactic resources adjusted to the three levels of English proficiency in the group 

must be developed.  

For example, if a worksheet is to be developed for an activity, this 

worksheet must be designed in three versions, each one adjusted to the English 

level of the students. Now it must be considered that this worksheet will work for 

one class, and in total there are eight classes per month (the duration of the 

practice period), so, if on average it takes one hour to design a worksheet from 

the beginning (and adjusted to the three levels of English), in the end it would be 

eight hours out of the 10 hours available, not counting the planning of the eight 

classes considering all the aspects mentioned above. 

Of course, the learning strategy can change, and the worksheet in the 

example can be replaced by any other material, sometimes simpler, sometimes 

more complex. The intention of exemplifying this situation is to reflect the 

organization of time as a resource. 

In the end, planning each class takes two hours in total, including 

resources, so that a total of 16 hours would be needed to have the lesson plan 



44 
 

and materials ready for application, all this for each group. To make personalized 

lesson plans the four groups, 64 hours would be needed to apply the method.  

Before proceeding further, we list the distribution of time in the daily routine 

of the trainee teacher to understand time as a resource. 

Table 1 

Distribution of time. 

Distribution of working time 

Activities Time 

School 5:00 am – 17:30 pm 

Dinner 17:30 pm – 18:30 pm 

Planning 18:30 pm – 21:30 pm 

Practice report writing 21:30 pm – 22:30 pm  

Sleep 22:30 pm – 5:00 am 

Note: This table shows the distribution of the trainee teacher's time, considering 

it as a resource within the proposal. Source: Author. 

Given this situation, it was decided to apply the proposal with only one 

group, since the amount of time to apply it to the others was prohibitive for the 

teacher in training, since it demanded more time than was available for planning, 

and even so, planning a month of classes with a personalized method took 16 

hours, without counting the other classes that had to be planned even without the 

personalized method. 

To conclude, making a personalized lesson plan in a 50-50 classroom 

takes time, but it is possible with 42 hours or three hours a day for two weeks. 

What is not possible is to customize four different lesson plans with the elements 

considered in this proposal. If so, 4.5 hours a day would be needed to elaborate 

them. In this case, personalized learning cannot be applied. Not in four 50-50 
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classrooms at the same time. Even so, the third specific objective of this document 

was met. 

Design of personalized resources and materials 

During this time, the proposal to design didactic resources according to the 

students' level of English and according to their context was applied. For this 

purpose, the four existing English levels were considered, from Pre-A1 to B1. 

The social practice worked at the first period was:  Compares the 

same news in different publications, with the expected learning: Reviews 

journalistic news. Reads journalistic news. Contrast a news item in several 

newspapers. 

This social practice was modified in its structure, to place it in the real 

context of the students, so it was left as follows: Compara la misma noticia en 

diferentes publicaciones (Compare the same news report in different media 

publications.), in this way, the most common social network in the study group, 

which is Instagram, would be taken as a medium to make the reading materials 

and publish them on that platform. 

Since one of the expected learning required contrasting information, a total 

of three versions of the same news were made (see annex 3). In order for each 

student to have access to the material appropriate to his or her level of English.  

It is worth mentioning that this news contained the same information for all 

four levels, but with an adapted register for each one, since needs to be provided 

in a way that is understandable to the learners, depending on their language 

proficiency levels (see annex 4). 

In addition, all the news that were worked on in class were real and local 

news, so that they were adapted to the context and immediate environment of the 

students and thus, make learning meaningful. Furthermore, this promotes 
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situated learning, which is part of the pedagogical principles of the current 

curriculum, and which takes advantage of the student's immediate context to favor 

the learning process. 

A digital workbook was made for these readings, which contained the 

questions pertaining to each reading, written in a neutral English register that all 

levels could understand. As mentioned above, this could border on 

standardization, however, since they needed the same information, the questions 

had to be formulated in such a way that they would retrieve the required data., 

which students could print if they wished (see annex 5).  

This, so that each student would be responsible for his or her learning, 

since, following Tomlinson (2001), teachers who differentiate instruction 

emphasize that in their role as mentor or coach (which in this research is changed 

to facilitator), they give as much responsibility to the student as they are capable 

of 

This resource was designed in a controlled level of English to generate 

comprehension questions about the news, and the questions asked for the same 

information at all levels. Finally, it is recalled that these resources were also 

available in physical form, so that students who did not have a mobile phone could 

print them at home or request a copy of them at the school stationery store. 

Applying the personalized resources and materials 

Once the materials were designed, they were uploaded to the Instagram 

profile Class Royale (see annex 6), with instructions in the description of each 

post, which referred to the work to be done in the workbook. 

One day before the class, students were informed that the materials would 

be available on that profile, so they were provided with the QR code and 

username so they could look it up and follow the account. The same happened 
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with the digital workbook, as they were informed that they could download it 

through a QR or bring it printed to class, this was intended to get them to initiate 

and participate in their own learning, and to take responsibility for their own 

learning, with reference to Saskatchewan (2007). 

However, when the first class where the materials were to be used took 

place, several students did not have the resources because they did not have a 

mobile phone or had forgotten to print the workbook. During that first class, 

students of the same English level had to work in pairs, so that everyone could 

access the materials, since the entire class was based on them. A couple of 

reflections arise here. 

The first is that an entire class having to depend on a material to which not 

all students have access contradicts the personalized learning proposal, since, if 

alternative solutions were not provided, the class would not function properly. 

In this case, the teacher should consider alternative activities for the 

classroom operation, and if the didactic material is to be taken as the basis of the 

class, then it should be a material that everyone, without exception, can access 

at the time, and contemplate all possible scenarios to meet them in case of need. 

But in this case, establishing the above does not only imply leaving it in the 

discourse, but bringing it to reality. It is then where questions arise, since if each 

student is a different reality, in this case it would mean that fifty realities should be 

addressed at the same time.  

However, this number is reduced when several students share the same 

problem or simply lack the problem. The adjustments to be considered are more 

manageable for the teacher once this information is known. 

The second reflection was that the gradual provision of materials and 

resources to the students generates a habit of making them dependent on the 
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teacher, so that when they encounter a problem, they do not know how to solve it 

because they had not been there before. 

Therefore, taking the next step, at least in the 50-50 Mexican classrooms, 

to give sufficient autonomy to students so that they become responsible for their 

own learning is a risk-taking for the teacher. And the emphasis is on risk-taking 

and not on decision making because in everyday teaching practice, the teacher 

is afraid to trust his students and believes that he has to be in charge of everything 

that happens before, during and after class, and with this reinforces that students 

depend on what he does or does not do.  

However, one of the principles of the curriculum states that the student 

should be at the center of learning, and this means that he should also be involved 

in constructing and taking responsibility for his own learning. Therefore, by not 

seeking the resources and materials or solving the problems of accessing them, 

the student himself would be denying his autonomy and this principle would be 

nullified.  

However, if analyzed from the other side, it would be believed that the 

teacher is the one who should find a way for everyone to have access to them 

and would completely deny this autonomy. The line between these two paradigms 

is very thin, nevertheless, the following alternatives were considered. 

First, the position of Gill and Halim (2007) was taken, which states that 

when students make decisions on how to solve a task, they are free to choose 

the strategies that best suit them and take advantage of the search for necessary 

information in a variety of resources. Consequently, the range of access to the 

resources by the trainee teacher was expanded, in this case, in addition to having 

the digital materials, access copies were printed for the group, that is, the readings 

were edited in a reading compendium, which was categorized by levels of English 

proficiency according to the CEFR.  
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These copies were publicly accessible to the students, and they had 

several options to take advantage of them, the first one was to use them directly 

to read when someone else was not using them, so if they preferred this option, 

they had to look for and be aware of the available copies when it was their turn to 

use them. They could also take a picture of the reading and work with it from their 

mobile phones, so that they had to look for access to this resource and not wait 

for the teacher to hand them their copy personally. Another option was to work in 

pairs through the printed materials, although it should be noted that this option 

was discarded by some of them once they obtained the reading material with one 

of the previous options. These modifications brought about some results. 

The first to be noticed was that access to students was partially covered, 

providing the whole group with available resources from which they could choose 

according to their learning strategies so that they could take responsibility and 

participate in the construction of their learning. Thus, the fourth specific objective 

was met. 
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Conclusion of the first application 

It was also observed that by working in this way -with personalized 

readings for the four levels-, the results in the comprehension questions were 

positive (fig. 9), and at the end, in the class plenary, where a brainstorming stage 

was held, students from all levels (but not all students) participated, providing the 

answers to the questions in order to have a general idea of the news. 

Figure 9 

Percentage of results by applying the personalized resources 

 

 

 

 

 

 

 

 

 

Note: This is the graphic that shows the percentage of positive results in answers 

when applying the workbook of readings, based on personalized readings. 

Source: Author. 

Thus, through reflection, it was concluded that the personalized materials 

and resources served to ensure that no student was left behind in the learning 

process, and the learning barriers they faced in participating in this process (such 

as materials with a higher level of English than theirs), were partially eliminated 

by having access to materials according to their level of English. However, the 

result only went so far. 
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Personalized Learning in 50-50 EFL Classrooms. Part II 

Second application of the method 

The second application of the method took place during the fifth period of 

teaching practice, from March 6 to March 31, 2023. On this occasion, the lesson 

plan format was worked as in the previous period, with the same sections and the 

same modifications. 

In this case, the SPL corresponded to "Reads plays", with the expected 

learning "Selects and reviews short plays for young people, reads short plays and 

understands the general meaning, main ideas and details, and participates in 

dramatized readings". 

As already mentioned, in the lesson plan the expected learning was dosed 

so that the student was directed to the final learning of the day, which was, in this 

case, to participate in a dramatized reading (fig. 13, see in annexes). In this case, 

it was decided that this would be the final learning, since Reading plays, in this 

case the SPL, was a learning that had to take place in the first sessions. 

Personalized lesson plan (2) 

The lesson plan for this application had the same focus as the first one 

(see Annex 10). All possible aspects that favored the personalization of learning 

were considered, as mentioned in the design of the lesson plan during the first 

application.  

What is highlighted in this second application was the use of the space for 

suggestions by the students, since at first, the comprehension exercises proposed 

by the teacher were questions about the play. So, after listening to the 

suggestions and taking into account the students' opinions, the decision was 

made to design and plan the evidence of comprehension, since in this case, the 

social practice of language focused on the skill of reading, so part of the didactic 
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sequence was focused on the design of these evidence. Thus, during this 

application what was emphasized was the diversity of activities and the 

personalization of the learning evidence on the part of the students, which are 

explained below. 

Design of personalized resources and materials (2) 

As mentioned in the diagnostic of the study group, they have diverse 

learning strategies, which consist of taking advantage of some types of resources 

such as posters, comics, chunks, worksheets, songs, projects, games, and notes 

in the notebook. Knowing this, the trainee teacher made the decision to base the 

contents not only to present them in different ways but also to generate activities 

based on these learning strategies. 

Based on this, it was decided that within the classes focused on the reading 

of the play, evidence of comprehension would be requested according to the 

scene read. And here is where the learning strategies listed take relevance, as 

these served as evidence of reading comprehension. This is explained below. 

First, to contextualize the reader, it should be clarified that the base 

material for the development of the class was the script of a play. This play was 

written by the trainee teacher, so that it was designed particularly for the study 

group (see annex 7). 

In this case, to address the language need of each student, which refer to 

the four language skills, namely, listening, speaking, reading, and writing, the 

content of the play was designed according to each level of English in the group. 

In this regard, Tomlinson (2001) refers to differentiated content, suggesting that 

content can be differentiated in accordance with a learner's level of proficiency, 

interests or learning profile. This will be explained during the description of its use 

in practice. 
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The script of the play was made in the following way. The title was "The 

Loyalty Army", and it was a classical style play, recalling aspects of medieval 

theater such as tragedy, drama, and battles, divided into three acts with three 

scenes each one. 

This play contained 27 characters, each with an English level, so that 

students of all levels could actively participate in the learning process and in the 

dramatized reading. This is according to Tomlinson (2001), who states that 

differentiation of content according to readiness aims to tailor the material or 

information learners are asked to read and understand.   

In this case, instead of making the same play adapted for all levels, which 

would have been an arduous and time-consuming task, it was decided to 

implement this strategy, and classify each character with a performance level of 

English. In this way, a varied text was used as resource, as under this approach, 

it is stated that the teacher should provide students with differentiated texts based 

on their needs. 

This work was available in both digital and physical format, since, on the 

basis of Tomlinson (2001), referring to the role of the teacher in a differentiated 

classroom, linguistically speaking, the students should be provided with a diversity 

of formats in which students can collect input and ideas, in this case, with two 

different formats of script presentation. 

As mentioned above, this play was to be used as the central focus of the 

class, for reading and later a dramatized reading that would also serve to evaluate 

speaking skills.  

Focusing first on the reading skill, the sequence of the class was designed 

so that the reading was guided by the teacher in training, through the voice of the 

narrator, and when a character participated, the turn was given to the students 
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with the corresponding level. In this way, the reading took place within the session, 

and one scene was read per class. 

To assess students' comprehension, different ways of presenting the 

evidence were established. This, derived from the diversity of English levels in the 

group, so that each evidence was adjusted to their language needs and students 

demonstrated their reading comprehension with evidence within their possibilities 

in terms of their English level. 

Regarding the speaking skill, a rehearsal script was also developed to 

encourage collaborative work, which was posted on Class Royale's Instagram 

profile. This rehearsal script was an extract of the main play, but with extended 

dialogues of the characters, so that there were all four levels of English to 

participate. In this way, the language needs of the students would be met. Later 

on, the dynamics of this resource will be discussed. 

Applying the personalized resources and materials (2) 

The application of the resources was conducted during the fifth practice 

period. The first step was to inform the students about the way of working in the 

classroom and the materials that would be requested for the development of the 

sessions. Therefore, the students had to print the play and take it with them to 

work on the second session. 

In the meantime, during the first class, emotions in English were 

remembered and used to interpret the dialogues. They were also informed about 

the elaboration of a glossary as a self-management tool, which they would fill in 

with the unfamiliar words they identified during the classes, and especially when 

reading the play. 
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Once the students received the contextualization of the organization of 

class work during the fifth practice period, the application of the materials and 

resources proceeded. 

Nevertheless, in the first class where the materials would be applied, not 

all the students had a copy of the script of the play, despite having been informed 

in advance. In this case, the trainee teacher encouraged responsibility in the 

students, and emphasized that the script was necessary, either digitally or 

physically, according to the possibilities of each one. 

Even so, this possible problem had been considered, so the trainee 

teacher was in charge of printing an extra copy, so that when a student had to 

read and did not have the reading, this copy would be provided by the trainee 

teacher, and they would have the opportunity to participate in the reading. 

First, the title of the play was read to the students, as well as the technical 

aspects, such as characters, scenes, and descriptions of each scene. 

Once this was clarified, it proceeded with the instructions, which were that 

the trainee teacher would guide the reading through the narrator's voice, and at 

the moment a character spoke, depending on the character's level of English, a 

student would be selected from the group's list according to the same level of 

English as the character. Once finished, the meaning of the dialogue would be 

corroborated, inferred by the students, and spoken in their native language. 

While the reading was going on, the students had to be alert to identify 

unknown words, and start writing their glossary. 

It was noticeable that the play was of interest to the students, since at the 

end of the readings, a number of questions were raised throughout the classroom, 

and the students expressed their curiosity by asking what happened next. This 

fact was what motivated them to continue paying attention to their classmates 



57 
 

while reading during the following readings, since they wanted to understand 

everything that happened in the play. 

Personalized comprehension evidence 

Now, at the end of each reading, students were required to produce 

evidence of comprehension, which is important to mention because of its relation 

to personalized learning focused on meeting the language needs of the students. 

On this issue, Tomlinson (2001) also mentions differentiated products, defining 

them as the form through which students will express their learning, taking into 

account their abilities and possibilities. So the teacher considers these aspects 

but also the learning profile of the group. 

 Consequently, having three existing levels of English in the group, it was 

reflected that questions with an controlled English register for students requesting 

specific information from the reading (as in the last period) was not enough to 

personalize learning, so in this period it was opted to use a range of diverse 

alternatives where students had the opportunity to express their understanding 

according to their level of proficiency in English, since, following Tomlinson 

(2001), the concept of differentiation of content according to learning profile 

involves guaranteeing that the students has a way of reaching the materials and 

ideas that fits their preferred way of learning. 

Some of the available evidences of comprehension were: 

A word cloud with key words of the scene (fig. 10). 

Figure 10 

Word cloud assessment guidelines. 
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Note: CEFR guidelines for assessing word cloud, extracted from the overall 

written production guidelines. Source: (CEFR, 2020: 66). 

An acrostic with the name of one character and key words of the scene 

(fig. 11).  

Figure 11 

Acrostic assessment guidelines. 

 

 

 

Note: CEFR guidelines for assessing an acrostic, extracted from overall written 

production guidelines. Source: (CEFR, 2020: 66). 

Drawing of the scene (fig. 12). 

Figure 12 

Drawing of the scene assessment guidelines. 

 

 

 

 

Note: CEFR guidelines for assessing a drawing of the scene, extracted from 

reading for information and argument guidelines. Source: (CEFR, 2020: 56). 
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A playlist for the scene with music according to the ambience (fig. 13). 

Figure 13 

A playlist of the scene according to the scene ambience assessment guidelines. 

 

 

 

Note: CEFR guidelines for assessing a playlist of the scene according to the 

scene ambience, extracted from identifying cues and inferring (spoken, signed 

and written) guidelines. Source: (CEFR, 2020: 60). 

A drawing of a character with physical description (fig. 14). 

Figure 14 

A drawing of a character with physical description assessment guidelines. 

 

 

 

 

 

 

Note: CEFR guidelines for assessing a drawing of a character with description, 

extracted from creative writing guidelines. Source: (CEFR, 2020: 67). 
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A quote of a character and explain its meaning in the mother tongue (fig. 

15). 

Figure 15 

A quote of a character and explain its meaning in the mother tongue guidelines. 

 

         

 

 

 

Note: CEFR guidelines for assessing a quote of a character and explain its 

meaning in the mother tongue, extracted from overall written production 

guidelines. Source: (CEFR, 2020: 66). 

A comic of the scene (fig. 16). 

Figure 16 

A comic of the scene assessment guidelines. 
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Note: CEFR guidelines for assessing a comic of the scene, extracted from reading 

as a leisure activity guidelines. Source: (CEFR, 2020: 58). 

As can be seen, in almost all of these comprehension evidences, there are 

descriptors for each level of English, of what students can do with the language; 

however, there are evidences that, due to their complexity, only contain 

descriptors for one or two levels, so that students can choose the evidences with 

which they feel confident and comfortable expressing themselves with the 

language, in a way that adapts to their abilities and needs.  

A tangible or intangible gift for a character to change the final of the story 

(fig. 17). 

Figure 17 

A tangible or intangible gift for a character to change the final of the story 

assessment guidelines. 

 

 

 

 

 

 

 

 

Note: CEFR guidelines for assessing a tangible or intangible gift for a character 

to change the final of the story, extracted from creative writing guidelines. Source: 

(CEFR, 2020: 67). 
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A letter to a character (fig. 18). 

Figure 18 

A letter to a character assessment guidelines. 

 

 

 

 

 

 

 

 

Note: CEFR guidelines for assessing a letter to a character, extracted from 

creative writing guidelines. Source: (CEFR, 2020: 67). 

Each of these alternatives was aligned with the Common European 

Framework of Reference, in order to justify their implementation within the 

planning and evaluation process. 

This is how each of the evidence of comprehension was evaluated, in order 

to focus on the proficiency levels of the students according to their level of English, 

and in this way, to attend to their language needs. Así fue como se cumplió el 

quinto objetivo específico de este documento. 

In this way, the objective of designing materials and resources according 

to the English level of the students to attend the students’ language needs was 

achieved. In addition to this, they were able to actively participate in the learning 
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process, since as it was expressed in the previous practice period, this was a 

point to be addressed and reinforced by the teacher, and this would be manifested 

in this period through the planning of activities and the design of resources. 

However, in order to address the language needs in terms of speaking 

skills, in addition to the dramatized reading per class, and to emphasize the 

communicative approach of the current curriculum, a resource was designed to 

encourage safe environments for speaking. The name of this resource was Safe 

Places for Speaking, and it was designed by the teacher in training through the 

gamification system Class Royale, which used the classic video game interface 

to present the information.  

So, this resource was related to the SPL that was worked on during the 

practice period and presented an extended scene from the play read during class. 

It is worth mentioning that this resource was used entirely digitally, so that 

students could visit it as many times as they wanted. 

The activity worked as follows: The resource was worked in teams of four 

students, and it proposed to first read some recommendations to perform the 

activity, so that students would feel comfortable to speak in English and conduct 

the conversation. Then, it asked students to choose a character from the four 

available, each with a different level of English, so that there would be diversity in 

the teams for feedback and support from higher levels, and peer scaffolding would 

occur. 

Each of the four characters corresponded to a color, so that it was easy to 

locate for the team members. Then the script of the play was presented, and each 

line of each character was marked with its corresponding color, so that the reading 

was easier to follow. 

After the reading of the script, there were some extra recommendations, 

called Pro-tips, for the students. These recommendations provided examples of 



64 
 

how to feed English back into the students' daily lives and were part of the 

conclusion of the activity. Finally, a sentence was presented in English referring 

to interculturality and the importance of knowing how to communicate in English 

before sounding with a native accent, which also invited the student to listen to 

the Class Royale playlist on Spotify. 

 By implementing this strategy, support was provided to the student so that 

he could perform in the classroom according to his level of English in a safe space 

for the practice of speaking skills, in order to meet the eighth specific objective of 

this document, by applying the personalized learning method to generate a 

supportive learning environment during the class. 

These were the resources used during the fifth practice period, or the 

second intervention of the action plan. 

Conclusion of the second application 

It is concluded by mentioning that with these resources and materials, the 

language needs of the students were partially covered through the following 

examples of teaching practice. 

Listening was attended to when reading the play aloud and listening to the 

trainee teacher and classmates, as well as in the instructions given by the trainee 

teacher. 

Speaking was addressed through the reading of the play, by participating 

with the script corresponding to the English level of each student and through the 

Safe Places for Speaking resource, which had the same dynamics. 

Reading was addressed in the same way with the script and the Safe 

Places for Speaking resource, since the dialogues were adjusted to each level, 

making it possible to address this skill. In addition, remember that the dialogues 
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were clarified in the students' native language once they were read, and evidence 

of comprehension was also submitted by them according to their level of English. 

And writing was addressed through comprehension evidence that asked 

students to write words, meanings, descriptions, or more complex texts such as 

letters or a different ending to the story. 

In this way, the language needs of the students were addressed during the 

second application of the personalized learning method. 

Reflection and conclusion of the proposal 

To conclude the two interventions, key aspects that emerged from the 

observations recorded were considered. 

Evolution of the students. 

With respect to the evolution of the study group, there are three moments 

of reflection. Through the observations recorded in the practice diary, changes 

were noted in the students' participation in the learning process before, during and 

after the application of the personalized learning method. 

Backwards 

Prior to the implementation of the personalized learning method, students 

had access to only one type of material, the standardized one, that is, a resource 

designed at only one level of English, despite the fact that each student had a 

different level.  

This made it clear that the diagnostics at the beginning of each day were 

unusable, because once they were applied, they were not taken into account 

again except for academic and/or statistical data. The same was true of the 

diagnoses on interests and learning strategies, since despite their application, 

little, if anything, was done with this information. 
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As a consequence, and in spite of forming a group profile, it was not 

included in the planning or in the design of the didactic sequence, so that students 

were subject to the same way of learning and the same level of English in 

resources and materials.  

This affected their performance in the comprehension tests in each activity 

and in class participation, since the standardized materials, it could be noticed 

that in the first place, were not even understood, affecting their learning process, 

and putting barriers in it. 

During 

During the application of the personalized learning method, it was 

observed that, after adjusting all the resources to be applied in the class to the 

three existing English levels, the students' unemployment was more congruent, 

because this time, having access to materials adapted to their level, they showed 

better understanding of them, and the level of participation was more varied in 

terms of levels.  

This was reflected in the comprehension tests, where the majority of 

students had five correct answers out of six (see fig. 12 in annexes), and through 

the evaluations realized by direct observation with the support of the assessment 

guidelines attached to each planning. 

It is worth mentioning that by applying the gamification system, observable 

results were also obtained, since it was a system designed according to the 

interests of the students, in this case, the video game Clash Royale, the students 

remained immersed in the dynamics of the class, and attentive to earn points and 

work as a team. In the same way, it was observed that the Safe Places for 

Speaking strategy allowed students to perform significantly better in their 

interactions when working in pairs or teams, thanks to the chunks provided in 

those spaces, or the diversity of English levels in each team.  
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Similarly, this resource fostered supportive learning environments, which 

were mentioned in the additional methodologies, in addition to taking into account 

the suggestions for planning class work proposed by the Secretaría de Educación 

Pública (2018a) that establishes a safe climate for the development of the class. 

During the application of the personalized learning method, the students 

had an active role in their learning process, as they had the necessary resources 

to interact and participate in the English classroom. 

After 

After the application of the personalized learning method, it was concluded 

through observations that the performance and participation of the students within 

the sessions corresponded to the expected performance for each level of English, 

according to their language needs, since that is where the method was intended 

to act.  

To speak of personalized learning in the breadth of the concept (which 

encompasses a range of elements that are not intended to be addressed in this 

document), would lead to a more rigorous evaluation of the method, where it 

would lose the focus that this document intends.  

In brief, under the purposes and objectives stated in this proposal, the 

method worked, and the beneficiaries were the students of the study group, 

because when previously resources and didactic sequence were designed and 

adapted to the level of English that the teacher in training mastered, it was not 

possible to speak of personalized learning.  

However, after previous reflection and application of this method, it was 

not possible to speak of personalized learning, after the previous reflection and 

application of this method, it was concluded that after the application, there could 

be personalized learning for each student according to their level of English, 
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learning strategies and interests (although the latter in a general way), which 

demonstrates the fulfillment of their objectives in the action plan and its 

application. 

Evolution of the teaching practice 

Regarding the evolution of the practice, conclusions were drawn by stage 

of application of the method, so that there is reflection before, during and after the 

application. 

Backwards. 

Before designing the method, it should be mentioned that personalized 

learning was not even known or taken into account.  

Therefore, the sessions were designed with the teacher's criteria, that is, 

with the activities he knew and was comfortable planning. So, when researching 

on personalized learning and its relationship with the curriculum, his paradigm 

changed to contemplate all the elements involved in designing a session.  

Consequently, the interest in this topic grew, so that when he was 

immersed in this field, the trainee teacher realized that considering personalized 

learning in its broadest definition was going to be a total challenge and almost 

impossible to carry out in 50-50 classrooms, taking into account that personalized 

learning responds to all student needs.  

Hence, the decision was made that as part of the action plan, a 

personalized learning method would be designed to address the language needs 

and learning strategies of the group, as well as basic aspects such as interests 

and interaction patterns, which correspond to the elements of an EFL classroom. 
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During 

Once the action plan was designed and the personalized learning method 

focused on meeting language needs was applied, it was observed that the role 

previously played by the teacher, as the axis of the session, where he arbitrarily 

taught the activities and determined how the students were going to learn, 

providing them with resources at a level of English that did not apply to all 

students, changed radically. 

Now, the teacher adopted a role of facilitator and guide of the contents and 

activities, providing resources and materials according to the level of English of 

each student and proposing diversified activities so that each student could 

decide how to learn, taking into account their learning strategies and to what 

extent what they had learned could help them to demonstrate their learning.  

Likewise, to create supportive learning situations so that the students could 

develop and act as the protagonists of the learning process.  

In this way, the practice changed during the application of the personalized 

learning method, and from the observations, one of the most important and the 

one that concludes this article is that by applying this proposal, the sessions now 

placed the student and his interests as the axis and not the teacher and his way 

of designing the classes according to his experience and comfort when 

establishing certain activities that did not correspond to the learning strategies of 

the group profile, and that in previous practices had been ignored for the same 

reason.  

Therefore, the teacher's role in the practice evolved to that of guide and 

facilitator. 
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After. 

After reflecting on the practice before and during the method, the situation 

was analyzed contemplating each moment and what each one had left, so that 

the following conclusions were reached. 

It was observed that the effects of applying personalized learning in 50-50 

classrooms in the teaching practice have an evolutionary impact on it, which 

transforms the standardized role of the teacher as an instructor to a role of guide 

and facilitator within the learning process that takes place in the classroom, 

specifically in each of the students that conform it. 

Another aspect to highlight in addition to the role of the teacher is the 

determination that was adopted when implementing this method, because when 

developing the practice in 50-50 classrooms with very few resources (whiteboard 

and desk), it was necessary to resort to the competencies of the graduate profile 

listed in the Action Plan of this document for the realization of this proposal and 

the achievement of its objectives, as well as to strengthen them and realize the 

expectations referred to the professional practice. 

It was reflected that the teacher's effort should be focused on the design of 

the planning taking into account the students as the protagonist of the whole 

process, since each element of the session has to be linked directly or indirectly, 

explicitly, or implicitly with them.  

By decreeing this, the teacher not only has the obligation to comply with 

planning, materials, and resources, but also with a complete personalization of 

the learning environment, which will be the context where students will have 

particular opportunities to take advantage of the language in each of the levels of 

English to which they belong. 
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This is why we are talking about a task that requires determination, since 

personalizing learning is not only about a customized lesson plan, but also about 

investing time, money and, above all, reflection to gather all the contents and 

regulations in a practice that deserves to be called personalized. 
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Conclusions 

Personalized learning is a methodology that adapts to the first pedagogical 

principle proposed by the current Aprendizajes Clave curriculum, since it places 

the student at the center of learning and takes into account his or her 

characteristics and learning needs. When trying to apply personalized learning in 

50-50 classrooms, it was noticed that not all needs can be addressed at the same 

time, so it was decided to address only the language needs of each student, 

focused on the teaching, and learning of English. 

Even so, several final reflections arise in this regard since personalizing 

learning in this type of classroom requires a titanic effort even when dealing with 

language needs. If we consider that there are fifty different realities, classified into 

three existing English levels, which must contain their own resources, the 

teaching labor becomes complex. However, it is possible, and through the 

suggested method we can conclude the following. 

It is emphasized that the results of the application are observable and 

recordable rather than numerical or graphical. However, the character of the 

research is qualitative and quantitative. 

These results show that after applying the personalized learning method 

an evolution was observed in the learning process of the students and in the 

teaching practice of the teacher, and both are interrelated. Since, by changing the 

standardized role of the teacher from instructor or content provider to facilitator, 

on the basis of Katoch (2020) and guide, and promoting differentiated teaching in 

50-50 classrooms, student participation in the educational process increased and 

corresponded to their profile, retaking learning strategies and level of English, to 

mention some aspects of it. 

The above is related to the first competency mentioned in the action plan, 

which refers to use his knowledge of the English language and its didactics to 
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make transpositions according to the characteristics and contexts of the students 

in order to address the curricular contents of the current study plans and programs 

and with its first unit of competence, which states that the teacher should 

recognize the cognitive processes, interests, motivations, and formative needs of 

the students to organize the and learning needs of students to organize teaching 

and learning activities, whose competence belongs to the graduated profile 

proposed by the Secretaría de Educación Pública (2018b).  

The above was reflected in the design of a personalized learning method 

for students according to their characteristics and needs. 

In order that in the end, a participatory environment was created by 

integrating the four existing English levels at the time of the class, and thus taking 

advantage of the fifty minutes available with fifty different students, using relevant 

resources and materials to facilitate and guide this participation, in order for the 

group to take ownership of their learning and be the center of learning. 

Returning to the hypothesis that by applying a personalized learning 

method in 50-50 classrooms, the first pedagogical principle will be accomplished 

by putting the students at the center of learning to attend to their language and 

contextual needs, it can be concluded that in the end, the first pedagogical 

principle was fulfilled, and all the field that it encompasses, such as the planning 

of class work, which has to do with the evaluation proposed by the current 

curriculum.  

Consequently, the teacher in training could design teaching and learning 

processes in accordance with current approaches to English language, 

considering the context and characteristics of students to achieve meaningful 

learning. This corresponds to the second competency mentioned in the action 

plan, which is reflected both in the personalized learning method and in each of 

the actions it was designed to carry out. 
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Furthermore, with the evidence provided in this document, the language 

needs of each student were covered, by designing and providing differentiated 

resources for each level of English. And the contextual needs were covered at the 

time of situating the learning in the first intervention, where the contents were 

taken from the immediate context of the group, in addition to using platforms that 

are familiar to them for the creation of an online (and offline) gamification platform. 

So that through the above actions, the trainee teacher would be able to use 

innovation as part of their teaching practice for the development of student 

competences, which is also part of the competences mentioned in the action plan, 

and justifies the innovation with the creation of a hybrid gamification system, 

through the first unit of competence, which suggests to implement innovation to 

promote English language learning in students, using the gamification platform as 

a basis to promote this learning. 

Not forgetting to mention that as it is a hybrid system and has different 

materials, it made that for its construction, the teacher in training could design 

and/or uses learning objects, resources, didactic and technological means in the 

generation of English learning, which is the second unit of this competency, and 

which was improved through the above mentioned. 

In this way it is concluded that there can be personalized learning in 50-50 

EFL classrooms while avoiding standardization, but still the needs of all learners 

could not be met. In this case, learning was personalized to meet the language 

and contextual needs, which are of most interest to an English teacher. 

Meeting all the needs of a student in this type of classroom is an impossible 

task, and it is mentioned without concern for being wrong, since an English 

teacher cannot consider too much information to address all of them in the same 

class. However, if the determination remains to prove that personalized learning 

in its broad concept can work in 50-50 classrooms, one should start by sectioning 

all the needs of the group, categorizing them, and covering one at a time per 
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class, which would be an alternative that, although it would not integrate all their 

needs in one session, it would do so in a broad teaching period. 

In the meantime, the proposal goes this far in this document, but it does 

not end. For, personalized learning in Mexico has many possibilities of 

application, in order to transform the way English is taught in 50-50 classrooms, 

and to accept that, if they have not disappeared, they may vanish in terms of the 

teacher's way of teaching. For once personalized learning is discovered, it can no 

longer be taught in the same way. 

Bonus 

Suggestions for the Teacher to personalize learning in 50-50 classrooms. 

These are some suggestions for personalizing learning in 50-50 

classrooms, which emerged through the author's experience and reflection. 

Diagnose and get to know your group. 

A teacher who intends to personalize learning should know his or her 

group, know their names and keep in mind basic aspects of each one. In addition, 

he diagnoses them in order to know their characteristics and to be able to develop 

his work. 

The learner as the sun. 

To personalize learning, the teacher should consider the students as the 

central focus of learning, i.e., all content, activities, resources, and strategies 

should revolve around them. 

Be omnipresent. 
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Don't become an enemy of your group's interests (such as the Internet, 

video games, or social networks), but take advantage of them and make learning 

come through channels they are familiar with. 

Don't be afraid to create. 

Try to create strategies that work with your group, record them in your 

teaching journal and reflect on them, remember that teaching is flexible. 

Use new technologies. 

Don't be afraid to use digital tools (design software, artificial intelligence 

tools, authentic social media content, platforms with which the group is familiar) 

that facilitate your teaching work as long as they are adjusted to reality and their 

use is justified.  

 Be an influencer. 

Teachers are the real influencers, but not everyone embraces this role. 

Take advantage of this concept to reach your students in a personalized way, 

through resources that matter to them. 

Be a talent scout. 

In the classroom there will always be a hidden talent, try to promote these 

skills for the expression of learning in the students. Learn new talents and do it 

with them, and it will be meaningful. 

The customer is always right. 

Open a suggestion box in your classroom, so your students can participate 

in building it. Take these suggestions into account and modify the lesson plan with 

them, remember, this is one of the ways in which planning is flexible. 
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Know their names. 

There can be no personalized learning if the teacher does not know the 

names of the students in the classroom.  

Use the strategy that best suits your pace of memorization to accomplish 

this goal. 

Diversify the evidence of learning. 

Do not standardize learning on a single piece of evidence, remember that 

there are different levels of performance for each student, allow them to express 

themselves in the way they can best demonstrate their learning. 

Spread the seeds of your method. 

The actions you take to personalize learning should not remain only in your 

planning and on paper, so try to share them with the world, today we live in an 

interconnected society, and the opportunities to do so are plenty. 

That is why these suggestions, as well as the central ideas of this 

document, will be disseminated through various communication channels. 

First, it is proposed to hold a conference on personalized learning in 50-50 

classrooms in the school where the proposal was implemented, with the teachers 

of the different subjects, parents, and the educational authorities of the institution 

as the audience. 

Secondly, it is planned to disseminate the findings of this research through 

the creation of a digital communication channel, taking advantage of social 

networks as a means of diffusion. This will be realized as a final effect of the 

proposal, and as a form of divulgation, so that more teachers and teachers in 

training can join the change from the standardized to the personalized learning. 
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Annex 1 

Chronogram of activities. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Note: This is the chronogram used to organize and temporally place the action 

plan. Source: Author.  
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Annex 2 

Class Royale Gamification System Offline 

 

 

 

 

 

 

 

 

 

 

 

Note: These are the components of Class Royale's offline gamification system, 

featuring the token economy and the democratization of team participation 

through elixir bars. Source: Author. 
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Annex 3 

Class Royale Gamification System Online 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.instagram.com/classroyale1/ 

 

 

Note: This is the online platform of Class Royale System Gamification, where you 

can find materials, announcements, and resources. Source: Author. 
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Annex 4 

Readings according to the four levels of English in the group (front page). 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Note: This is the front page of the personalized readings in the first application for 

the four level of English in the group. These readings are uploaded on the 

Instagram profile of Class Royale. Source: Author. 
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Annex 5 

Readings according to the four levels of English in the group (second page). 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Note: These are the personalized readings according to the four levels of English, 

with the difference between language they present but with the same content. 

Source: Author.  
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Annex 6 

Workbook of readings. 

 

 

 

 

 

 

 

 

 

 

 

 

 

Note: This is the content of the workbook of readings, that contains the 

comprehension exercises for the personalized readings. Source: Author. 

Annex 7 

Class Royale Instagram profile. 

 

 

 

 

 

Note: This is the Instagram profile of Class Royale, where the resources, materials 

and announcements. Source: Author. 
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Annex 8 

Play script: The Loyalty Army 

Title: The Loyalty Army 

Author: Roque Alonzo 

Genre: Classic, war. 

Pages: 7, just the act 1. 

Synopsis: The story revolves around the 

Warren family. When the father, Oreon, 

falls ill, his second son, Erion, cares for 

him. Upon Oreon's death, the inheritance 

goes to the eldest son, Holard, despite his 

neglect. Erion accepts this and lives in 

poverty. He helps others in need, gaining 

their loyalty. Erion later discovers the inheritance was deceitfully obtained by 

Holard. He forms an Army of Loyalty to seek justice. 

 

 

 

 

Note: This is the first part of the play script that was read during the classes of the 

second application. The original play contains two more parts; however, it was 

decided to include only this excerpt to exemplify the content of the work. The rest 

of the material can be seen in the attached QR code. Source: Author under the 

pseudonym Roque Alonzo. 
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Annex 9 

Examples of the personalized lesson plan (first application) 

  



90 
 

  



91 
 

 

 

 

 

  



92 
 

 

  



93 
 

Annex 10 

Examples of the personalized lesson plan (second application) 
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