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Abstract 

English language has a relevant role in the globalization evolution diversifying the 

channels through which people can communicate for example speaking, writing, or reading. 

Reading is a standard cognitive process with purposes such as academic, informative, and 

recreational with the main purpose to learn new information, improve the comprehension 

process, and learn new words. However, this receptive skill is involving for external factors 

as a challenge abstract vocabulary and grammar, themes, and English level are not focused 

on students’ necessities. 

Reading comprehension is a useful tool to learn a foreign language (English) 

represented an opportunity area for non-native speakers could increase comprehension 

effectiveness through the application of specific strategies such as skimming, scanning, and 

inferring to increase the benefits in the learning process such as less time of application, 

more deep analysis of the written texts and the students could apply certification exams in 

future academic careers. 

Keywords: Comprehension, strategies, skimming, scanning and inferring 

El idioma ingles tiene un importante rol en el proceso de globalización diversificando 

los canales en los cuales las personas se pueden comunicar por ejemplo habla, escritura o 

lectura. La lectura es un proceso cognitivo común con propósitos académicos, informativos 

y recreativos para adquirir nueva información, desarrollar procesos de comprensión y 

aprender nuevas palabras. Sin embargo, esta habilidad receptiva es rodeada de factores 

externos como complejo vocabulario y gramática, temáticas y nivel de inglés que no están 

enfocadas en las necesidades de los estudiantes.  

La lectura de comprensión es una herramienta útil  para aprender una lengua 

extranjera (inglés), representando un área de oportunidad para los no nativos quienes 

pueden incrementar su comprensión lectora atraves de la aplicación de estrategias 

específicas como skimming, scanning and inferring incrementando los beneficios in el 

aprendizaje como reducir el tiempo de aplicación, un análisis más profundo de los textos 



3 

 

escritos y prepara a los estudiantes para futuros exámenes de certificación en su trayectoria 

académica. 

Palabras clave: Comprensión, estrategias, skimming, scanning, y inferring  
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Introduction 

Globalization in the 21st century represented an opportunity area to promote 

communication between people around the world who have different cultural 

backgrounds, mother tongues, or countries of origin because the English language had 

positioned as one of the most important decoding systems to initiate education and 

business relationships. 

The English language required the development of four skills speaking, listening, 

writing, and reading. Nevertheless, the last one is one of the most difficult to develop in a 

young community because reading comprehension has a wrong connotation with the 

translation method, as a consequence, the level of students’ the comprehension process is 

low. 

Reading comprehension represented a continuous opportunity to develop in 

students this abstract process called “comprehension” a passive communication process 

through implicit and explicit information that could develop simultaneously other language 

advantages. However, it represented a challenge focused on the overall understanding of 

the abstract vocabulary and grammar, the themes of the written texts, and the English 

language level. 

For this reason, this research will focus on developing comprehension through the 

application of three different strategies such as scanning, inferring, and skimming.   

Scanning strategy is one of the most popular comprehension strategy which 

develops the motivation and the participation of young learners through the research of 

specific information reducing the tedious reading process. 

The inferring strategy required the prior information and the contextual one to infer 

conclusions of new meanings reducing the necessity of translating every word. 
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The last strategy skimming focused on identifying the overall meaning of a written 

text through the implicit information to readers create their own opinion and organize the 

data into the main and secondary ideas.  

For this reason, this research is focused on describing a detailed description of the 

benefits and opportunity areas of the application of the comprehension strategies and 

analyzing the level of students’ achievement. 
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Chapter I 

1.1 Research justification 

Nowadays, reading is one of the most useful skills in the 21st century, focused on 

the effectivity development of scholars' careers among the young community. However, 

reading comprehension represented a cognitive challenge for native speakers who confront 

several issues focused on new vocabulary, the general overview of the written form and 

high anxious problems, as a consequence of ineffective reading habits. 

Reading comprehension is a receptive skill focused on the readers understand the 

general meaning of the author’s idea in a written text, learning new vocabulary through 

comprehensible input and finding specific information. Some researchers mentioned that 

the English language contained 114,000-word families and non-native speakers would need 

approximately 5,000 words to develop effectively in the foreign language. However, in 

Mexican secondary schools, this argument is involved in several unforeseen situations 

during English lessons. 

Mexican secondary schools focused on English instruction required the continuous 

development of receptive and productive skills mixed with more advanced grammar and 

vocabulary in the lessons. But the number of study hours is reduced so students would not 

have continuous practice presenting problems in their four skills, especially comprehension 

reading. 

However, this receptive skill is an important tool during the English lesson 

considering students could improve their reflection, understanding process, and increased 

their vocabulary levels. For this reason, the next research proposition suggested three 

different kinds of reading strategies such as skimming, scanning, and inferring will apply to 

students of the secondary school “Sor Juana Inés de la Cruz” through the application of 12 

reading passages focused on student’s interests and necessities. 
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1.2 Scenery 

In the first chapter of this research, described in a detailed style the general 

characteristics of the research group, focused on their academic career to create a general 

diagnostic scenery to develop a didactic proposal. In addition, the external context could 

identify the student’s relationship with English language in their daily life communal living. 

Amecameca is a municipality integrated one of 125 towns in Mexico state, with a 

population rate of 5344, between 28001 female population and 25440 male citizens. 

Notably, this community has a link with the English language because this place has 

incredible natural and cultural monuments that are famous for abroad visitors who 

established a channel of communication among non-native speakers in real English 

scenarios, also the majority of amecamequenses have relatives who live in the United States 

or Canada for labor reasons communicated through social media keeping a closer 

relationship promoted by mother language and English as well. 

This community has English academies which provide English learning between 

younger students through the old population, they represented an opening for the young 

community because Amecameca has approximately 9 schools with different kinds of English 

levels and tuitions according to necessities and economic presuppositions, one bilingual 

school provides elementary and middle education as well. 

This community has approximately 9 schools with different kinds of English levels 

and tuitions according to necessities and economic presuppositions focused on the young 

and old populations. Also in Amecameca exist a bilingual school that provides elementary 

and middle education. 

The scenery of this research has the Official Secondary School “Sor Juana Inés de la 

Cruz” located in Amecameca de Juarez, it is one of the 101 public schools in this 

municipality. In addition, the secondary provides a morning shift and afternoon shift with 

approximately 416 students: 50.2% (209) male students and 40.8% (207) female students. 
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The infrastructure of the school includes nine classrooms for each group, one office 

for the principal, and assistant manager, two restrooms for female and male learners, a 

basketball court. In addition, a technological laboratory, and an English laboratory equipped 

with forty-four desks, one desk and a digital whiteboard. However, it does not work because 

it has some issues with leaks. Moreover, it does not have a whiteboard, projector or 

computers. On the other hand, it has some teaching materials, such as flashcards, word 

cards, and posters focused on some topics taken from aprendizajes claves of the three 

grades. 

The lessons are taught in their official classrooms with three lessons per week with 

a length of 50 minutes. The second-grade classes imply the use of vocabulary through the 

application of receptive exercises (listening), and the creation of short and not complex 

sentences in the productive skills. In addition, the use of visual materials is an important 

element in the lesson materials like pictures, and drawings to illustrate meanings or new 

words combined with manual tasks. Then, the interaction patterns (pairs, trios, and 

individual) complement the lessons. 

Nevertheless, reading activities are not common creating a barrier that limits the 

knowledge of the majority of students who applied the translation method in this cognitive 

process to link new foreign words with their mother tongue. On the other hand, vocabulary 

teaching is an isolated process considering that the teacher utilizes didactic materials such 

as flashcards, word cards, pictures, and so on.  

1.3 Population 

The target group are corresponded to second grade students who belong to group 

“C”. There are 42 students (20 females and 22 male), the range of age oscillates between 

12 and 13 years old as it is illustrated in (see figure 1): 

Age Male Female 

12 5 5 
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13 17 15 

Figure 1. Students’ range of age 

The majority of the students live in Amecameca or towns near them such as; 

Ayapango, Pahuacan, San Diego Huehuecalco, and so on, for this reason, the commute time 

is short. Also, 50 % of students belong to the middle class and another 50% belong to the 

low middle class. The principal jobs of students’ parents are professionals, merchants, or 

employees in departmental stores. The familiar, structure is constituted by the nuclear 

family or single mothers in which more than 60% of both parents work as male or female 

may suggest that students have to work independently most of the time and the level of 

absenteeism, as well. 

a) Learning style 

The learning process is a piece of essential information to teachers could identify the 

way how students store and retain their knowledge to improve academic achievement. In 

this research, students answered a learning style test containing 40 close-ended statements 

with three possible answers focused on their daily life and interest. The next graph (see 

figure 2) illustrated the final scores. 

  

Figure 2. Learning style 

It showed maybe 29% are kinesthetic pupils who enjoy hands-on tasks, real-life 

experiences with meaningful opportunity area, and sportive activities, again 40% are 

auditory pupils with more listening abilities to comprehend information and memorize 

facts; and maybe 31% are visual learners who recognize data by picturing it in their minds. 
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b) English level 

English level represented an opportunity area to evaluate in this research, students 

answered an exam designed for Cambridge English with the primary purpose of identifying 

students’ overall knowledge of this subject. The following graph illustrated the main results 

(see figure 3). 

 

Figure 3. English level 

The final analysis of both exams demonstrated that 80% of the students are “pre-A1 

starters” according to Cambridge (2023) non-native students understand basic English 

about five different common topics like the internet, enjoying books, songs, movies, or tv 

programs, students could communicate with basic expression forward friends or family. In 

addition, students recognize realistic everyday situations such as vocabulary. 

On the other hand, the 20% of the overall population were “A1 movers” according 

to Cambridge (2023) in this level foreign pupils could understand basic instructions to create 

easy conversations and complete basic test such as hours, dates, and so on.  

c) Reading comprehension 

The level of comprehension proficiency in students was evaluated through an exam 

created by the researcher with 47 questions divided into four reading little tasks. The result 

of the pre-test was 37.07%, so most of the students presented issues with this receptive 

difficulty the overall understanding of the specific information in the same written text, as 

the graph illustrated (see figure 4). 
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Figure 4. Reading comprehension test
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Chapter II 

2.1 The importance of reading 

The second chapter of this research is focused on providing a piece of specific 

information about reading comprehension and the different types of strategies to develop 

comprehension among non-native speakers. The types of research included different types 

of students and the level of academic career. 

Globalization was a defining term originated in 1990s, however it has changed over 

several years. Nowadays this term is a clear representation of competitively in business, 

education, and cultural field in developing of different countries. In addition, societies 

around the world always exchange communicative bonds breaking obstacles using English 

language as a lingua franca because around 1 to 35 billion speakers, for this reason, this 

language in Mexico is an important subject in the currently curriculum. 

Notably, this language is divided into four language skills: speaking, writing, listening 

and reading. Nevertheless, those abilities are classified as productive and receptive. The 

first type of skills is also known as active skills focused on pupils produce English language 

to communicate their ideas in two ways written and oral such as speaking skill which 

requires interaction with an audience in an interpersonal dimension between writing skill 

that involves the graphic representation of speech and developed thoughts in a 

comprehensive message.  

On the other hand, receptive skills are the way in which students process and decode 

input in a foreign language, besides speech and reading resources could increase students’ 

knowledge. For example, listening is a skill to understand English in a communicating event, 

processing sounds in a critical way, it requires high levels of concentration around emotions, 

attitudes, and the general idea of the speaker. 

Reading is an abstract element which involves overall comprehension through 

different concepts in written texts, in the case of a foreign reader, translated symbols 

represented one of the most common strategies to achieve the construction of general 
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reading passages. Even so, the evaluation of meanings need specific features such as prior 

knowledge, experiences, attitudes, and language community. 

In fact, Mexico’s curriculum is focused on helping students improve interpretation 

through reading skill with the main purpose according to Aprendizaje Clave (2017) students 

are able to involve in real contexts through written texts applying individual tasks with 

interpretation and the right exposition of new words in the English language, as a 

consequence the proper apply of reading strategies could increase the level of proficiency 

in a specific research group. 

2.2 Reading Concept 

EFL reading is an essential has been investigated for several years, one of the first 

meaning come from middle English according to Online Etymology Dictionary (2023) “read” 

old English rædan (west saxon) means guide or orientation, moreover it requires the 

observation process to comprehend the general idea and specific words. Reading has been 

changed and modified according to the necessities and evolution of learners. 

Reading according to Kaya et al. (2012) is a self-process in which readers create a 

clear connection with several written materials applying cognitive process through inferring 

and interpreted reading passages content with entertained or informative purposes with 

written symbols such as punctuation marks, letters, letter or words.  

On the other hand, according to Pahwin et al. (2020), reading is an interactive 

process that promotes students’ motivation through entertainment, information, or 

research pieces of information. In addition, this cognitive process is flexible and progressive 

in the application of interaction between written material and background knowledge. 

Reading is a lifelong discipline which provide academic abilities for readers and 

increase their level of success in the education system because the scholar curriculum in 

each country represented specific challenges at each level. Notably, young leaners require 

specific stimuli to increase their critical and analytical abilities. 
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Reading in the previous four terms clearly defined the importance of visual and 

cognitive processes in which readers will identify specific information and secondary 

components in written texts. However, the perspective between the number of letters and 

the audience has evolved through the passive process forward active process mentioned by 

Pahwin, et al. (2020) motivation and empathy resources among readers and foreign authors 

increasing cultural exchange such as values, beliefs, and cultures. In addition, the 

progressive habit in young learners increases the comprehension process. 

2.3 Reading comprehension 

Reading comprehension in non-native language learning is an ability that improves 

student’s vocabulary knowledge through the interpretation of written texts. According to 

Tajika et al. (2007) input provides a right development of the inference of unknown words 

through the context referring with the sentential knowledge. For this reason, the next 

authors describe in a deeply way this abstract process. 

Reading comprehension according to Snow (cited in Panayiota, et al. 2016) has been 

defined by several authors as a process in which the reader extracts and constructs specific 

meanings in the English language. 

Also, reading comprehension is a skill involving complex and individual procedure 

through personal understanding and educational needs, it develops in three different 

processes:  breakage, analyze and re-organize with the main purpose to understand the 

whole meaning of the writer including main, secondary ideas and comprehension process 

(Güzel, 2021). 

Moreover, reading comprehension does not subside the visual characteristic of 

written symbols now, readers ‘prior knowledge in a non-native language rest on making 

predictions of information, authors' ideas, unfamiliar vocabulary, and so on. Nevertheless, 

proficient readers started with the interpretation to gain information and decode the 

abstract toward the effortless idea. (Pahwin et al., 2020). 
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Meanwhile, another interesting meaning of this receptive skill is the next, reading 

comprehension uses numerous strategies with the main aim of activating prior knowledge 

(students’ characteristics to solve several common problems in their daily life) and self-

determination of the learners (Vaughn and Fuchs, 2003). 

The last set of definitions concluded reading comprehension is a psycholinguistic 

process so readers constructed the right conditions to use their encoding ability through 

the necessary relationship among the language’s written texts and thoughts. Readers make 

predictions about their linguistic environment and prior knowledge (Ramadhani,2018). 

Finally, reading comprehension ESL represents a challenging task from an analytical 

perspective because previous definitions mentioned how readers developed secondary 

resources to understand the overall idea of reading passages such as inference and 

interpretation in the English language so they required a cognitive process through specific 

areas of a brain to achieve the general understanding 

2.4 A Comprehension Cognitive View 

Comprehension is a critical process which involves a high-level recognition of 

concepts to generalize mental situations in understanding phases. The four processes of 

this abstract process are interpreting, synthesizing, evaluating, and selecting printed 

information (Kirby, 2017). 

The main organism is the brain because it is more complex than people think 

because it regulates physical activity and academic one, for instance reading process 

required internal procedure included the right and left hemispheres, moreover learning 

including three different parts of grey matter to maximize and decode the main information 

of texts: 

The frontal lobe: it is responsible of a talk, reading fluency and grammatical usage, 

as a result it is a relevant factor in the acquisition of simple and advice language aspects in 

a foreign language. 
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The angular and supramarginal gyrus:  it processes words involving semantic aspect 

of language in the identification and categorization of the words in foreign language and 

mother tongue. 

Meanwhile, the reading occurs in the left frontal lobe which represents a large area 

consuming one-third of the brain, it understands words. Also, the temporal lobe analyzes 

the vocabulary in sentences through inferences, another system is limbic which activates 

emotional information to retain data because learning with feelings are more meaningful 

for every individual (see figure 5). 

Figure 5. Brain Diagram 

 

Note. Démonet, Thierrey and Cardebat (2005) 

In addition, some authors focused on the popular theory that neuronal functions are 

divided into two brain areas with specific characteristics, the right hemisphere is related to 

imagination, rhythm, music, colors, shapes, and emotion recognition. Moreover, the main 

function on the language field is pragmatically proficient. Nevertheless, the left hemisphere 

is focused on abstract thinking, analysis, and verbal speech such as words or accuracy 

(Almanea, 2021). 

According to Scott (2011) the brain was the frontal lobes the right and left 

hemispheres, they have a specific functions and influence in the linguistic area: 
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Right hemispheric 

 Recognizing letters. 

 Improving performance when the same letter. 

 Integrating information making and implicit words’ recognition. 

Left hemispheric. 

 Showing the reverse reading passages’ information. 

 Showing differences between words. 

 Comprehend all the information in a reading passage. 

Learning a foreign language requires three general abilities, the first one is 

comprehension that links with imagination and inference addressing the necessity of 

comprehend the general idea of reading passages, this process requires explicit instruction 

to decode better in the classroom so students guess words and the right pronunciation of 

some terms. In addition, experience in reading ability and prior knowledge facilitates the 

comprehension process (Reading resources, 2009). 

2.5 Issues students might face during the reading comprehension process  

Issues in reading are more common among non-native learners, consequently 

teachers must pay attention to issues could take place during English lessons affecting 

students’ achievement in activities. 

 Lack of vocabulary 

Vocabulary is a valuable resource for students to develop the four language skills 

in a foreign language such as: listening, speaking, reading, and writing. Reading and new 

vocabulary could represent a challenge due to the majority of the words are not 

common or the meanings are a little abstract, as a consequence foreign pupils such as 

Mexican students confront reading classes with written texts focused on several topics, 

genres, or types of written texts. 
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According to McCandliss et al. (2003) some researchers mentioned learners with 

low levels of decoding skill affect general and specific understanding, so non-native 

speakers struggle with several factors like spelling or phonology representation. In 

addition, the comprehension questions tasks also contain complex meaning or implicit 

meaning that the author expresses through the structure of the text and require a 

proficient level of comprehension. 

 Content of reading  

Topic and genre of reading passages sometimes are not appropriate for the target 

students and they will be not interested in the written materials, for this reason it could 

unleash unsatisfactory results affecting the creativity of young community who needs 

challenging and interesting topics. Nevertheless, level of language proficiency is not 

adequate for beginner’s students with abstract vocabulary and grammar tenses. 

 Lack of Motivation 

Motivation has a relevant role in the learning process, according to Huitt (2011) 

it involves several psychological feelings and personal goals that influences specific 

actions to achieve them. This, term has two types according to Gardner and Lambert 

(1959) the instrumental orientation is the successful academic and economic field with 

personal objectives. On the other hand, integrative orientation focused on people’s 

cultural and social desires to disseminate abroad cultures. 

Both orientations are influential in the self-determination of the learners 

because they could regulate learning advance and distinguish their opportunity areas/ 

weakness in English language, the low interest in a researcher could influence the final 

result. 

 Anxiety 

Anxiety is one of the most common issues in the learning, it depends on the range 

of age and prior experiences, this negative emotional reaction is more common in non-
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native learners during the learning of a non-native language such as English that affects 

individual language proficiency, teacher-student’s interaction, the environment in the 

classroom and the right development of acquisition process. In addition, according to Levin 

(1999, as cited in Baykara and Aksu, 2021) background is the main reason to identify levels 

of anxiety. 

Anxiety has negative impacts on physiological and behavioral students ‘symptoms, 

focused on the academic field because the native language aspect is a barrier in the learning 

and production of abroad dialect relevant according to Male (2018) the self-confidence 

circle includes the self-concept, intelligence, and self-identification to control the situation. 

 Poor retention  

Retention refers to organizing and recollecting information in the memory learned 

during appropriate times, one of the most useful tools to retain specific data is reading 

through contextualized words and understanding the author's view, for example, pupils 

during the class try to guess particular words during receptive skill and change forward a 

productive skill such as speaking and writing. 

But, the main issue in the learning process is when students have problems with 

retention because reading becomes a barrier between new English language, this standard 

deviation could develop in a short time and affects the proficiency-learning, as a 

consequence, the time and level of advanced worsen students right progress. According to 

Wanzek et al. (2019) learning effects the right instruction, students only lost 25% of learned 

knowledge and 75% persists.  

 Lack of attention  

Attention is a limited brain process has the capability to select information, after 

that the input is divided into short-term memory selects not relevant data, and long-short 

memory which is the most important during the learning due to this prerequisite with 

relevant data that provides active preparation with the main aim to achieve a specific goal 

and the repercussion in a long period time (Yildiz and Centinkaya, 2017). 
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The psychological barrier like attention in the receptive and productive skills is a link 

between communication with different people around the world. Reading is an explicit way 

to comprehend others' ideas and decipher the author’s message, also express proper 

feedback. Nowadays, most of the students are not interested in the themes or the way of 

instruction is not the most attractive. 

2.6 Bottom- up vs Top- down 

Comprehension conforms for two types of processing resulting in specific thematic 

which categorize reading’s content in written texts helps readers discriminate the general 

knowledge of the main topic and identify specific data increasing the comprehension of new 

sentences or vocabulary also both processes increase the successful comprehension of the 

overall idea. The comprehension process in a non-native language is based on the model 

which is called top-down and bottom-up the bases on which reading commands are 

constituted.  

First, the bottom-up process requires a neural code and input stimulus to increase 

the complex level during reading comprehension. On the other hand, the top-down permits 

the general understanding of the written text. Those, play a role in mental operations after 

vocabulary access and co-determine the word identification.  

“Bottom-up” is a reading model consisted in a decoding process of new words and 

letters for readers use syntactic knowledge and building meanings through the contexts. In 

addition, decoding is one of the steps to understand each one of the secondary ideas and 

conforms an overall meaning, so it is like a puzzle according to Suraprajit (2019) each piece 

in a written text makes up a general interpretation. It requires analyzing linguistics units by 

changing prior information making predictions. 

Secondly, the “Top-down” process includes the use of sensory attentional control 

and a critical role to analyze the information in a reading passage. As argued by Dambacher 

(2009, p.15) “It is assumed that top-down information relying on the interpretation of the 

context activates the appropriate meaning of an ambiguous word”. The comprehension 
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process is a relevant tool to interpret the main message that the author wants to express 

by activating a mental representation through visual information from word predictability, 

which is a key factor in language processing that students could support checking in shorter 

eyes movements skipping information which does not benefit conceptualization of low 

words. 

Nevertheless, reading understanding and comprehension in a foreign language has 

always represented a challenge for young pupils emanating from environmental, 

instructional, and biological sources, all these connections could set off possible 

misunderstandings affecting the achievement of reading ability. To begin with, a great 

number of problems are based on inadequate reading strategies to comprehend written 

texts and unknowing vocabulary knowledge considering the use of technical words. 

Another difficulty is the text complexity for foreigner readers who require their own 

prior experience and context to support the interaction among complex sentences such as 

the use of several clauses, conjunctions, prepositional phrases, and so on. 

2.7 Reading comprehension strategies 

Comprehension is a process that requires the general recognition of the author’s 

ideas and relevant clues of the several written texts to understand foreign content properly, 

as a consequence reduce the number of students who struggle with reading comprehension 

and teachers probably motivate the use of appropriate strategies to progress the 

relationship between readers and reading tasks. 

The identification of several kinds of strategies is an introduction of several 

mechanics to deal with the comprehension process, identification of elements in a reading 

passage, visual organization into a written text, or other resources to facilitate it. 

2.7.1 Comprehension Monitoring Strategy (CMS)  

This strategy is orientated in readers can understand the main meaning of reading 

passages, and at the same time, they ascertain if the content of texts is making sense or not 

making sense through the identification of specific words or clauses in the written texts. 
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However, it involves students’ experience and effort to select appropriate detection 

paradigms to identify discrepancies during the reading process.  

According to (Adimora et al., 2017) this strategy has a clear relationship with 

Information Processing Theory because the observation and evaluation depend on the 

combination of students’ autonomy and motivation to identify mistakes and solve through 

the use of their prior knowledge and stimulus. 

A study utilized by Goméz and SanJosé (2012, p.88) started with a little research 

focused on 28 university students (female and male) in the Spanish educational system who 

were divided into six teams in a Spanish faculty. The main variable of this research was 

applying the CM ability with an instrument integrated by six texts (the range of words of 

each was between 210 and 230) and the set challenge was a score of 60-70 because the 

English level of students was A1 and B1. 

In the first session readers became comfortable with the instructions and the overall 

timing for the activity was less than 90 minutes, the applicator presented a model class with 

an example with the main aim that students will create a link with the strategy. In the next 

tasks, students have an autonomy learning comprehension task. 

 The last final conclusion was CM in non-bilingual students could be challenging 

because English proficiency heralded discrepancy among pupils with low levels. However, 

the contribution of CM in reading comprehension during the research was the expansion in 

their semantic identification in L2 and the use of codified information increased the level of 

proficiency. 

2.7.2 Paraphrasing 

Paraphrasing is a metacognitive and cognitive process in which readers encourage 

their reading comprehension of written texts with the main purpose of retelling 

information. According to Kletzien (2009) this strategy, readers retell content based on the 

overall understanding and prior knowledge to access the specific use of jargon as synonyms, 

antonyms, cognates, phrasal verbs, etc. 
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According to Escudero et al. (2019) a reader needs to manage three basic aspects 

before paraphrasing, firstly literal comprehension based on recognizing main ideas, 

secondary ideas, and vocabulary. Inferential guesses the implicit meaning of the written 

texts through supporting details such as sentences or conclusions and phrasing is the last 

evaluation of the text content using their previous contributions and prior knowledge to 

give their interpretation of the overall idea. 

Notably, the model of strategy instructions according to Kletzien (2009) is divided 

into three moments: the beginning is relevant to identify the level of knowledge while pupils 

read, teachers ask specific comprehension statements. Then in development, readers 

reread specific parts of the expository texts (only a range of three or four paragraphs per 

day) and try to retell with their own structure and style. Notably, the uninterrupted practice 

students improve the effectiveness and the ability to paraphrase completely. 

2.7.3 Contextual guessing 

Contextual guessing obtains information from reading passages by identifying words 

to elaborate predictions of the general idea, for this reason, the main purpose is readers 

could increase their vocabulary and develop their level of comprehension. 

According to Depalina and Siregarm (2019) contextual guessing has a similar 

organization than bilingual dictionaries. Readers could make guesses about written texts' 

information categorizing cultural links, meaning of the words, grammatical relationships, or 

semantic contents without forgetting the background information that the same written 

text provide them. 

According to Bakhtiarvand (2007) elaborate a research with this strategy, the 

characteristic of the population was a number of 30 pupils with a range of ages from 15-18 

who studied high school. In the beginning, they responded to a proficiency test of reading 

comprehension (2 sections included 50 multiple-choice questions) to evaluate their level of 

knowledge and compare it with a post-test after the proposal. 
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The proposal has acquiesced over four weeks divided into 8 sessions of 90 minutes 

and the main role of the teacher was monitor each activity and explain the main function 

of the strategy, the main materials were a respective textbook and written texts including 

questions about contextual guessing. Following, pupils answered and received feedback. 

The final score was 10% increasing their ability through the strategy. Nevertheless, 

the main factors that affected the proper development was new abstract words that 

student’s unknown due to the expository texts are not contain sufficient and explicit 

information to guess the right answer in comprehension exercises, as a consequence prior 

knowledge has a relevant role in incorporating new information and background. 

2.7.4 Semantic Mapping 

Semantic mapping is a visual organization focused on readers’ conceptual 

information to create their own interpretation of the content. One of the main advantage 

of this strategy is the proper integration of abstract and effortless information with the aim 

of readers feel motivated and perception trough simplified ideas. 

This strategy represented an opportunity for the EFL instructors to motivate 

students with low levels of reading comprehension considering the use of new vocabulary 

related to different topics clarifies specific meanings. 

According to Kasim and Wahyuni (2016) Semantic mapping is a proposal focused on 

a mental map to categorize words’ meanings that offers an overview of key terms and the 

main relationship with several written texts. The elaboration of the mapping has specific 

steps such as the introduction of the topic, the elaboration of brainstorming among teacher 

and students’ ideas about the theme, categorization with the specific concept and keywords 

supported by previous information, then the personalization of the map such as pre-reading 

activity and the last analysis about the words. 

According to Kasim and Wahyuni (2016) their experimental research included a 

population of 19-second graders of an anonymous middle school who were selected 

randomly to answer a diagnostic test focused on the strategy and apply the specific reading 
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comprehension tasks to improve the general classification of information in main ideas and 

word meanings.  

The final improvement was only 13% because the best development of the strategy 

was during the stage of pre-reading due to students motivated and identify the keywords 

before knowing the written text, so the suggestion of the author is extended the use of 

organizing the vocabulary in English lesson to promote meaningfulness knowledge and 

increased of receptive and productive skills. 

2.7.5 Bridging 

Bridging is a strategy in which one of the main resources is inference due to readers having 

to link information through sentences, paragraphs, or chapters in a reading passage. 

According to Ulker (2017) readers who make inferences require a coherent mental 

paradigm, also broad vocabulary, and prior knowledge. 

The stages required instructional practices such as: modeling reading in this process 

students started the interaction and familiarization with the written texts. Following, the 

next stage is repeated promoting an exposure of different kinds of vocabulary content 

increases the reading tasks. 

The third step is wide independent reading indicates students read written texts in 

English language requires the autonomous skills development through continuous practice 

with the themes and comprehension statements. The last step, pupils give the opportunity 

to improve their mistakes with the feedback and contribute to the comprehension process. 

Based on Pikulsski and Chard (2003) the model of reading through bridging has more 

repercussions in the fluency aspect due to the continued practice of word reading in the 

classroom standardized the level of fluency, accuracy, and the decoding terms in the 

process of readers create or infer meanings of the texts. 

2.7.6 Skimming 
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Skimming is lacking in cognitive process through categorizing, and predicting, one of 

them is the skimming strategy could facilitate the overall comprehension view of a written 

text according to Calderon et al. (2007) the main aim of this strategy is organize the 

information and find the general meaning of reading texts. 

In addition, according to Dobson (cited in Calderon eat al. 2007) reading texts is a 

useful tool for foreign students because proper access to information could introduce an 

understanding of abroad culture. 

This strategy is a rapid reading resource in which people skim a reading passage to 

identify the main idea and it promotes the process of skipping and selecting data to save 

time. A clear example of skimming is revising a textbook, newspaper, or magazine. 

According to Fauzi (2018, as cited in Zuhriyah and Widi, 2020) it requires a short time of 

certain lines, keywords, or sentences, as a result, the readers do not read the whole written 

text.  

The main purpose of the skimming technique has an impact on the reading field 

through perceiving the theme of reading topics, comprehension of different people's points 

of view during the analysis of information, identifying the main parts of writing organization, 

obtaining implicit information about the written text and increasing the kind of knowledge 

about different disciplines. Skimming in readers provides particular information from a 

written text, but the main process could present advantages for foreign students such as:  

o Students will be able to identify the information more directly. 

o Students could develop comprehension processes focused on foreign written texts 

in which they understand implicit and explicit understanding meanings. 

o Students could have focused on different types of texts with specific characteristics 

and identified general meanings. 

o On the other hand, this technique also presented some unforeseen circumstances 

that could represent a barrier between reading passages and readers, for this 

reason, is relevant that teachers consider the following disadvantages before they 

apply it: 
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o Teachers need to stipulate specific timing before the application of the written texts. 

o Teacher and students require more exercises and previous lessons to explain the 

main characteristics and the specific steps during the exercise. 

o Teacher only is a guide during this process. 

The instruction of this strategy required procedures during the teaching and learning 

process, such as: teachers will find specific short articles according to the student’s 

preferences and English level then teacher should explain relevant elements and the 

specific steps during the skimming technique. During the application students ask questions 

about the type of genre of the text, title and the nature of the text and students pay 

attention the initial questions related with the written text. The last stage students identify 

their weakness in each exercise through teacher’ feedback. 

Based on Asmawati (2015) developed a research focused on the effectiveness of 

skimming strategy, the population was divided in two groups (the age and schooling is not 

specific in the description) who answered a test to measure their proficiency in the skills 

with a multiple choice organization before the proposal to identified the groups’ level then 

the monitors in the research applied a number of reading tasks and compare the results 

with the application of a post-test. 

After the efficient use of skimming, students comprehended that they did not know 

every  word in the reading process because most of them before the proposal translated 

every unit, also student’s perspective through reading habit change due to the process of 

answering was more easy with a limited time (30 minutes) and the development based on 

the strategy population could identify the main points and organize the main information 

and secondary, as a consequence the level of confidence and retention were better.  

According to Pramjit et al. (2020) it is a useful strategy in the classroom their 

researcher identified that every student is responsible and autonomous in their reading 

comprehension improvement because the teacher has a monitor role in the learning but 

not a provider of the knowledge, the timing of each activity is more efficient because 

students increase their overall understanding by written texts and the mix interaction 
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among students promote the exchanged of several points of view and analyze the authors’ 

information. 

To sum up, the technique of skimming required reading the first sentences of each 

paragraph, key sentences, finding the main idea of the paragraphs, and finally reading fast. 

One of the advantages of implementing skimming into the lesson could be: students read 

the material more quickly, students could distinguish main and secondary ideas and 

students could identify the author´s general point of view and intonation. 

One example of the type of question is (see figure 6): 

Figure 6. Sample of skimming 

 

Note.Cambridge Official Guide to IELTS (s/n) 

2.7.7 Scanning 

Scanning is a quick strategy to research particular pieces of data, for example proper 

names, places, times, and so on. According to Sinaga (2019) requires the use of sensorial 

organism like eyes and brain functions like concentration because readers review quickly 

the whole text with the general aim to minimize the main timing and answering a 

comprehension assignment. 

In addition, scanning has an impact on the lesson with foreign and native learners 

so according to Casey (2011, as cited in Sinaga, 2019) it is a useful instrument to motivate 

the participation of readers and locate particular details also get an easier comprehension 

process, as a consequence the exams and assignment will be more productive and less 

tedious. 
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This technique is corresponding to several experts an effective strategy for young 

readers because good scanning requires specific steps to promote effective results in the 

reading process. There are five steps: 

 Identifying all the information with an organizational structure and increasing 

productivity. 

 Beginning with eyes fast movements through initial, middle, and ending information 

or use a zigzag pattern. 

 Finding keywords, titles, capital letters, subtitles, bold words, and italicized words to 

find relevant information. 

 Identifying keywords is an important process in that readers recognize the main 

information around it to clarify meanings, dates, and so on. 

 Making notes, graphic organizers, and particular statements that students select 

related to the text and answer them. The strategy required a certain number of 

minutes and monitoring by the teacher.  

In brief, scanning strategy is a learning process using a variety of texts that teachers 

could apply in the lesson due to readers transform in active and flexible users of data who 

must identify the relevant data without reading the whole written text. The teaching and 

learning processes follow specific procedures such as pre-activity, while and post-activity. 

According to Sinaga (2019), scanning required specific steps during the application 

with the main purpose to achieve the goal improvement.   

Pre-activities: students build up specific schemata before the theme of the written 

text and the teacher introduces more about the main topic of the reading population (basic 

and intermediate).  

While-activities: the main aim of this stage is, for students to get familiar with the 

written text. The role of the teacher is a guide forward learner doubts about the specific 

content or theoretical structure of the text.  
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Finally, post-activity: the main aim of this stage is to focus on the reflective process, 

analyze the data and express their point of view through reading texts and comprehension 

statements.  

However, this reading technique has some specific advantages such as students get 

the data quickly and directly; learners find clues in the information; students increase their 

levels of creativity and active role related to the text, student increment their taste in 

several types of texts and students use eyes movements through specific information. 

The main disadvantage is students ignore important information because they only 

focused on specific information. In addition, the general idea of the reading passage leaves 

behind to only answer the comprehension questions also it can promote students only 

wanting to use it in all exercises. 

Thamrin (n/d) developed research with a group of college students belonging to the 

Sociology Department. They participated in the application's reading comprehension test 

with 20 questions focused on the scanning strategy. Meanwhile, the monitor identified 

students’ issues with the meanings of hard words with the final proposal, researcher 

designed a proposal with six meetings to analyze different types of reading comprehension 

focused on scanning 

At the end of the meeting, students answered again the diagnostic test to evaluate 

the process of students’ achievement with the final results was 5.6% more than the pre-test 

increasing the student’s motivation, less time during each task, and the improvement of the 

right option. The type of questions in this research was like (see figure 7). 

Figure 7. Sample of scanning 

 

Note. Liveworksheet (2020) 
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To sum up scanning requires locating specific clues to get information reducing the 

use of translation of every word in a written also the timing of application could reduce 

between a rage of 17 to 20 minutes and the research group of non-native learners would 

use the specific steps to answer different types of written texts (themes) without matter 

the difficulty’s level of vocabulary or grammar tense. 

2.7.8 Inference 

Inferring needs the readers’ intuition through different written texts that present 

specific information. The inference process goes beyond the implicit meanings because the 

use of logical order and descriptive styles promoted the right connections with main events, 

motivations, or emotions avoiding the foreign learner's necessity to understand every single 

word. 

Inference instruction is divided into two types identifying keywords in the written 

text to answer comprehension questions or using the prior knowledge through cognates 

usage or tentative data could improve the general overview focused on the content.  

On the other hand, according to Bowyer-Crane (2005) comprehension is focused on 

the following types of inference classified in the target audience (teenagers). 

Inference according to Asri (2014) it is a strategy to readers create answers through 

the contextual information of the written passages, the reader’s role should identify implicit 

and explicit meanings. The prior information and effective premises will facilitate this 

process. Then, elaborative inferences are typically represented by predicting information 

using mental representation, also the eye-over strategy in the reading without 

understanding each word. 

The next characteristics of inference are:  

1. Knowledge-based inferences use textual coherence. Therefore, the coherent 

representation plays a relevant role because some comprehension questions only 

require the implicit knowledge (previous information). 
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2. Evaluative inferences related with emotional factors in the written text and the 

student’s real-world knowledge. 

3. Vocabulary dependent is the understanding of key words helping to validate the 

classification of the general understanding of the written text. 

The context instruction needs the descriptive literature with explicit clues through 

linguistic resources such collocations, cognates, synonyms, antonyms, the use of 

connectors, and other punctuation resources to promote the empirical concentration 

trough comprehension statements. Following, the continuous training through the 

application of inferring increase the level of proficiency in students with low English levels 

(Walters, 2004). 

According to Harida and Suci (2019) developed research with college students 

belonging at Indonesian University who had issues with interpretative reading in English-

language-skill. The researcher applied a series of reading exercises to promote the 

interpretative and predictive strategies through comprehension questions. In the next 

meetings students answered a post-test to evaluate their achievement level, the final 

results were more than 60% of students increase their level of comprehension ability. 

The conclusion of the previous research explained that a small number of students 

increases the level of evaluative analysis effectiveness because it allows the application of 

several types of quantitative and qualitative tools so the results have a more reliability level, 

also the strategy had more effectiveness through independent work and the continuous 

training is better. The next exercise is one example of this kind of statement used in inferring 

(see figure 8). 

Figure 8. Sample of Inferring 

 

Note. Walters (2004) 
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Chapter III 

3.1Research question 

 What reading strategies can help to improve reading comprehension and develop 

vocabulary? 

3.1.1 Sub-research questions 

 Which reading strategy is the most effective to improve reading comprehension? 

 Which reading strategy is the least effective to improve reading comprehension? 

 Is there any reading strategy which promoted vocabulary learning? 

3.2 Objectives 

3.2.1 General 

 To improve reading comprehension based on skimming, scanning and inferring 

strategies through different passages. 

3.2.2 Specific 

 To assess the usefulness and effectiveness of the skimming strategy to improve 

reading comprehension. 

 To assess the usefulness and effectiveness of the scanning strategy to improve 

reading comprehension. 

 To assess the usefulness and effectiveness of the inferring strategy to improve 

reading comprehension.  

3.3 Hypothesis 

If I apply skimming, inferring and scanning strategies students will improve their 

reading comprehension ability. 
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3.4 Methodology 

The research word originated from the old French word “recerchier” means search 

over the years this definition has adapted according to the necessities of the researchers, 

according to Sajjad (2016) it conforms to scientific processes to analyze data about a specific 

issue and delimit useful decision-makings through qualitative, quantitative and mixed one.  

This research contained a mixed method integrated by two perspectives, the 

qualitative and quantitative that provides different alternatives in the data analysis. 

According to Doyle et al. (2009), the mixed methodology offers a great opportunity to 

complete the real context with standardized data of the results creating a contextual place 

and population associations. 

The qualitative role in the next research was focused on the details descriptions of 

the main events during the evaluation and collection of data expressed in a journal 

promoting the observation process. According to Rezaul and Faruque (2016) inductive 

process provides a descriptive background of the people's qualities constructed through the 

categorization of the specific data. 

The flexibility of the journal application was a useful element in the written analysis 

because I could experiment with an unobstructed written descriptive that encompassed 

several categories about the research according to Rezaul and Faruque (2016) the 

researchers could avoid the delimitations in a descriptive creation or elaborate rigid 

conclusion about the main events. 

Nevertheless, the research as well integrated quantitative methodology specialized 

in measuring data with specific standardized data collection tools. According to Adedoyin 

(2020), quantitative research is a phenomenon that involved numerical data, mathematical 

techniques, and statistics designed to evaluate categories through data collection tools. 

This research was focused on collecting and analyzing data through three different 

tests to measurable students' English level, reading comprehension level and the didactic 

proposal activities applied during the beginning, development, and end of the research. 
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According to Destiny (2017) mathematics supports the reliability's analysis with efficient 

results that will use in future research process.  

The experimental research required the comparative analysis between the pre-test 

at the beginning of the proposal and the post-test to evaluate the level of students’ 

comprehension process. According to Destiny (2017) the cause of variables allow specific 

resolutions to evaluate the impact on the population providing a retrospective of the 

research impact. 

The control and standardized delimitation of the tasks grade increased the reliability 

of the students’ achievement in each reading comprehension task, then I analyzed the 

information of each student to create graphics to illustrate the level of progress and their 

achievement. 

3.5 Data Collection tools 

This section described the quantitative collection tools applied in the research with 

the main aim to compare pre-test results at the beginning of this process with the post-test 

results after the didactic proposal application to evaluate their student's comprehension 

progress. Moreover, the description of the continuous observation process with the 

characteristics of the context and students' attitudes during the didactic proposal impact in 

the research. 

3.5.1 English Level test 

In order to identify English level on the research group, students took a test called 

English qualification issued volume 1 designed in 2018  as part of the Cambridge English 

qualifications designed to assess language activities adapted by the age of the target 

learners. The test incorporates listening, reading, and writing sections which represents an 

opportunity to evaluate students’ overall knowledge of the language  (see Appendix 1). 

This exam corresponds to the level A1 for young learners based on the Common 

European Framework of Reference (CEFR) with the general purpose to recognize the 



43 

 

communicative ability to write extended text, English natural usage, lacking orthographic, 

extended vocabulary, reading proficency and evaluate listening proficiency focused on 

general and specific data. 

The first section applied was the writing and reading exam with 35 questions divided 

into 5 sections, the first part contained a filling-the-gaps exercise with vocabulary; the 

second section contained six personal multiple choice questions; the third section and 

fourth contained two incomplete written texts and students had to complete it with specific 

prepositions, verbs or other parts of speech and the fifth section integrated by 7 questions 

according to a written text with incomplete sentences. 

This exam was applied in two different lessons, due to the fact students had 

difficulties in the four sections. However, the fifth section represented a major challenge 

because students had low comprehension knowledge to identify specific information in the 

written text, as a consequence they required more time to answer than it was planned. The 

role of the teacher was only like a monitor avoiding bias in the research. 

The second exam was listening integrated by 16 questions divided into five parts; in 

part 1 students had to link names with their specific meanings; the second part was 5 fill in 

the gaps focused on a little poster about a zoo and the third part was contained five 

questions in which students selected one of three different pictures according with the 

description of the transcript.  

My role in the application of this exam was like observer because the audio guided 

the time for each question according to the three sections with a specific rhythm focused 

on the English level. 

I only played the audio that guided each question and the specific timing for each 

section, the main advantages were students had a specific rhythm to answer the listening 

exam. 
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3.5.2 Learning style 

Another important aspect to be considered is the learning style which plays an 

important role in the development and learning in the classroom. According to Hawkar 

(2014) a cognitive style provides specific manner conditions to process and store the 

learning skills, as a consequence styles are divided into three sub-types: 

 Visual learners focused on students who learn better through the use of pictures, 

diagrams or videos, etc. This educational phase increased the level of interest in a certain 

subject and the concentration periods will be longer than isolated.  

Then, kinesthetic or called tactile this learning style has the main characteristic that 

the learners create meaningful knowledge through touching. According to Siti (2017) 

people with this style have bodily skills such as good body coordination, good use of their 

senses (sight, touch taste, smell, and hearing) and they enjoy experimental teaching 

methods. 

The last one is auditory learners who have a specific ability to understand listening 

materials in their native and foreign learners. According to Siti (2017) students store 

information or knowledge through speaking information than other people who learn with 

written or visual resources. 

I applied a test focused on the theory of the learning styles designed by Secretaria 

de educación del Estado de Veracruz with 40 multiple-choice questions and the number of 

answers was three per question focused on students' daily life, academic habits, and 

interests. The time of the exam was 30 minutes, also the instrument was in Spanish to 

reduce understanding issues that could affect the reliability of the final results (see 

appendix 2). 

3.5.3 Diagnostic reading comprehension test  

The final instrument was a diagnostic exam designed by the teacher considering the 

student's English proficiency and resuming four different themes based on Aprendizajes 

clave the current curriculum which regulates the syllabus of topics during the scholar year. 
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The four written texts were adapted from different English books with the main purpose to 

include linguistic resources such as cognates, common words, representative pictures, and 

descriptive details. 

The exam was integrated by four written texts with 47 questions divided in four 

sections according to the theme of the texts. The exam contained specific resources with 

the main aim that students understood in a better way the dynamic of the test, such as the 

use of Spanish in each instruction and the use of drawings to illustrate complex words in 

the sections promoted a scaffolding to adapt the reading tasks to students English level (see 

Appendix 3). 

The first section of the comprehension exam focused on the inference strategy by 

filling the gaps through the specific vocabulary of the written text created by me and the 

second part included was the same strategy through the link between previous words with 

their meanings. The main purpose of this section was to identify the level of achievement 

in students, as a consequence the exam integrated specific pictures and cognates to avoid 

the translation process during this complex process and reduce the levels of bias in the 

research (see figure 9). 

 

Figure 9. Natural disasters 

In the second section of the exam was integrated with 10 questions focused on four 

paragraphs in which students had to change one word in each sentence for a synonym 

found on the same text. The reading comprehension applied was scanning because 
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students had to research specific words without affecting the original interpretation. The 

next exercise (see figure 10). 

 

Figure 10. News 

The third section included thirteen questions and the general strategy was scanning 

because students classified specific bold words in a semantic mapping with different 

themes, the timing of the exercise was faster than the others due to fact some words were 

loanwords that students use and know in their native language (Spanish). The following 

picture (see figure 11) is an example of the exercise. 

 

 

Figure 11. Canada and Mexico 

The last section of the reading exam was integrated with ten questions divided into 

two parts with two strategies inferring. Firstly, students completed an exercise to fill in the 

gaps focused on vocabulary about travels and the last part of the exercise linked the 

previous words with their respective meanings (see figure 12). 
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Figure 12. Personal information 

Journal 

On the other hand, the journal was the narrative tool to describe the relevant 

occurrences during the research from the pre-test, didactic proposal, and post-test. Firstly, 

the student's perspective forward reading skills was negative mentioning that it was a 

tedious process and they did not understand the written texts, either comprehension 

questions.  

The main attitudes during the application of the pre-tests were reading 

comprehension and English level, most of the students were stressed by the abstract 

questions, their English level probably present a barrier, and the lack of known 

comprehension strategies difficult this evaluative process. 

During the application of the didactic proposal (12 reading tasks), students felt 

motivated by the several themes that were adapted to their English level and their interests. 

The students spent a range of 15-20 minutes answering each reading task depending on the 

complexity of the written text and the interaction pattern represented a relevant finding 

because the collaborative work contributed to a more confident environment to discuss 

their possible answers and a proper review of the strategies than individual interaction. 

On the other hand, the feedback process and the continuous review contributed to 

students having more confidence in the application of each reading comprehension 

strategy. In addition, the application of the post-test students changed a little their reading 
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point of view because of the proper use of each strategy, reducing the time spent, and 

increasing the student's comprehension process and their interest to learn more through 

reading. 
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Chapter IV 

4.1 Didactic proposal 

This research applied twelve tasks with three different strategies due to the results 

of the pre-test (English exam and reading comprehension test) were not favorable as a 

consequence the research group required more information about the reading 

comprehension strategies that could apply in written texts and increase their level of 

proficient, knowing new vocabulary and reducing the time. 

The didactic proposal designed for this research contemplated the main students’ 

necessities such as age, English level, interests, etc. According to Carrington (2017) 

proposals promote a specific number of activities with the general aim that students could 

acquire a foreign language and reduce issues in the learning process considering the general 

environment of the population. 

Following the previous concept, the proposal was focused on improving reading 

comprehension through scanning, inferring, and skimming some comprehension strategies 

involving 12 written texts with several themes according to the student's interests. In 

addition, The English level of the tasks adapted from English platforms or articles, also the 

range of questions was 6 to 8 with a time between 15 and 20 minutes. 

During the four weeks, the application of the tasks was once a week. After 

implementing some of these tasks, I identified students needed more practice and the 

increasing of the activities frequency was two activities every week. 

The resources of the proposal were twelve worksheets per reading task which 

included written texts with their proper comprehension questions. The structure of the 

texts was adapted on students English level and I utilized more descriptive information, 

cognates, and popular terms to promote scaffolding in the research through the linguistic 

ability. 
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The interaction promoted in the didactic proposal was individual and collaborative 

work with the main purpose to analyze the level of progress in the three reading 

comprehension tasks during these changes. Collaborative work was an important 

interaction in which students developed their comprehension process to achieve a common 

goal and reinforce the nature of scanning, skimming, and inferring strategies. 

Meanwhile, my role during the application of the proposal didactic was giving 

specific review when one of the three strategies appear in each reading task, also 

continuously remaining skimming, scanning, and inferring during the eleven tasks, and 

monitoring the overall timing of answering the application. 

The feedback process was developed in two dynamics during the research. The five 

weeks, I checked the reading tasks for students and I reviewed the right comprehension 

strategy to answer each question in the next lessons. However, in the next reading 

comprehension tasks, I only checked the right answers and made students' final scores 

public. 

The next chart shows the title of each reading exercise with their specific type of 

strategy (see figure 13). 

DIDACTIC PROPOSAL (READING TASKS) 

Name of written text Scanning Inferring  skimming 

1. Merlina ✓ ✓ ✘ 

2. Snapchat vs WhatsApp ✓ ✓ ✘ 

3. Harry Potter  ✓ ✘ ✘ 

4. Differences between dogs and 

cats 

✓ ✓ ✘ 
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Figure 13. Reading activities   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

5. The history of anime ✓ ✓ ✓ 

6. Chernobyl ✘ ✓ ✓ 

7. The last of us ✘ ✓ ✓ 

8. Spotify is one of the best 

platform 

✘ ✓ ✓ 

9. Taquitos al pastor ✘ ✓ ✓ 

10. The tell-tale heart ✘ ✓ ✓ 

11. Videogames are good for you ✓ ✓ ✓ 

12. Guardians of the galaxy  ✓ ✓ ✓ 
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4.2 Task description and analysis 

4.2.1 “Merlina” 

The first activity consisted of a reading passage focused on a famous series on Netflix 

named “Merlina”, this theme was selected because most pupils talked about it and was 

trendy in social media. The selection of the written text beginning with a research of some 

reviews in different English site webs, but the level of difficulty was high, consequently I 

selected one which adapted of students’ English level and the application of both reading 

comprehension strategies scanning and inferring (see appendix 4). 

 

Figure 14. Merlina results 

Firstly, I showed a little paragraph and explained how to use scanning and inferring 

with two types of questions then students mentioned their doubts about them, and 

explained specific information about the general timing for this activity and specific 

instructions. 

Students started answering each question using the previous explanation, students 

spent only 15 minutes to finish the task and I monitored the activity without interceding 

with the primary purpose of the research. The level of achievement focused on both 

strategies had different results because in the first strategy “scanning” the level of 
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achievement was 93.57%, meanwhile “inferring” development was a little low with 44.57% 

the results were probably because students had a familiarization process with the reading 

comprehension strategies (see figure 14). 

4.2.2 “Snapchat and WhatsApp” 

The second activity was focused on a reading passage about two different kinds of 

communicative social media such as Snapchat and WhatsApp. This short article was created 

with reviews and news about this statistical information about communitive social media 

apps among Mexican and Canadian teenagers and the number of questions were five on 

scanning and one in inferring strategy (see appendix 5). 

 

Figure 15. Snapchat vs Whatsapp results 

The application process was developed with the autonomous students' work 

through the usage of scanning and inferring. Students spent 17 minutes with the next 

results: inferring proficiency was 63.15% and scanning proficiency was 76.84%. The low 

score in inferring strategy was a consequence of the wrong application of it. On the other 

hand, scanning had a low score because most of the students were confused with the 

percentages asked in each comprehension question (see figure 15). 

4.2.3 “Harry Potter” 
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The next reading passage was adapted by Liveworksheet with some modifications 

focusing on substituting difficult words or advanced grammar tense with less structured 

grammar and more common words. The main strategy was scanning with eight questions 

due to this written text having the characteristics to design research-specific information 

and formulate comprehension questions of this strategy. The theme is according to 

students’ interest in science-fiction movies and series (see appendix 6). 

 

Figure 16. Harry Potter’s results 

I gave the worksheet with eight questions, students read the instructions and 

scanned the four little paragraphs, and responded to statements in the order of each 

Hogwarts house. As a consequence, students spent 13 minutes, and the results of the 

reading task were a little better than the other two tasks. After that, the most challenging 

aspect of this exercise was external factors like the students being a little distracted because 

the class before my subject was physical education represented a low effectiveness in the 

exercise at 70.31% (see figure 16). 

4.2.4 Differences between dogs and cats  

This reading comprehension was adapted from Hill’s transforming lives an online 

platform about domestic pets, the specific changes on the written text were the vocabulary 

usage and the text lengthy. The task included six questions in total divided into four 

scanning questions and two on inferring statements (see appendix 7). 
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Figure 17. Differences between dogs and cats’ results 

At the beginning of this lesson, I only gave the worksheet and students started to 

answer each question but most of them asked doubts about the main function of both 

strategies so I explained in a general way again the minor details. Consequently, students 

spent 17 minutes more than with other reading exercises, the conclusion was students need 

to work more with those reading strategies considering that the final score was 64.74% for 

scanning’s development and 60.25% for inferring achievement (see figure 17). 

Students may have had these results probably because they had not practiced 

during the vacation period of two weeks, for this reason I presented a brief review of the 

strategies with the main aim of students remembering their prior knowledge, as a 

consequence the consideration of the continuous practice would improve their scores. 

4.2.5 The History of Anime 

This reading comprehension task was adapted from liveworksheet divided into a 

scanning question, three skimming questions, and two inferring questions. The theme was 

chosen due to the fact most students like celebrities and visual resources about oriental 

culture like TV programs called Anime (see appendix 8). 

I explained the skimming strategy because students had not used this 

comprehension strategy before, I presented a little paragraph and two comprehension 

questions with the main aim of students understanding better the main function and steps 
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of it. Next, students answered the reading task through the three strategies and they spent 

around 20 minutes and I monitored the application.  

The results were 54.28% of scanning’s effectiveness, 57.14% of inferring 

achievement, and 71.33% of skimming’s effectiveness. The cause of these scores could be 

a repercussion of the first explication about the proper use of skimming, but the low results 

of inferring and scamming represented students' confusion between the application of 

them during the answering question (see figure 18) shows the results. 

 

Figure 18. The history of anime’s result 

4.2.6 The Chernobyl Disasters 

This reading comprehension was adapted from liveworksheet, theme of the exercise 

had a relationship with the topic of the month which was natural disasters. However, the 

use of this theme was with the idea that students become aware of human disasters, there 

were six, three focused on skimming questions and three on the inferring questions (see 

appendix 9). 

I distributed the worksheet, students answered the exercise with a little more 

confidence probably because they had already worked with this type of strategy and the 

main purpose, they spent 18 minutes. Then, I evaluated each student's exercise and got the 
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next final results of 48.19% inferring achievement and 50.36% of skimming achievement. 

The next graph illustrated it (see figure 19). 

 

Figure 19. Chernobyl’s results 

The main cause of this low inferring achievement was students were confused with the 

abstract words also the theme did not promote the learner’s motivation. However, the 

detailed information was a positive aspect to promote the overall understanding of this 

reading task. 

4.2.7 The last of us 

This reading comprehension was adapted by the time website, the theme was 

focused on a series originating from a famous video game called “the last of Us” due to the 

fact most students enjoy playing video games and watching different kinds of series. The 

structure of the task was divided into three inferring questions and three skimming 

questions a total of six (see appendix 10). 

 

Figure 20. The last of us results 
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I gave the worksheet and students answered the exercise through their previous 

knowledge and continuous practice, they spent around 17 minutes, the evaluation process 

was similar to the other I scored the exercise and returned to students to know their grades. 

The final results were 76.16% inferring achievement and 57. 10% of skimming’s 

achievement (see figure 20). 

The level of inferring results is the cause of the continuous practice and the 

skimming result was a little negative because the complex content of the written text affects 

it. However, collaborative work promoted scaffolding through the review of both strategies. 

4.2.8 Spotify is one of the best platforms 

The next reading comprehension was adapted by Lifestyle Asia with more 

descriptive terms and focused on students’ musical interests. The structure of the task was 

three inferring questions and three skimming questions. However, the interaction changed 

from individual to collaborative work (in pairs) according to the friend’s circle of pupils with 

the main purpose to analyze this new dynamic and the level of achievement (see appendix 

11). 

I gave the worksheet but explained the new instructions for this exercise, the 

interaction changed for collaborative work and I analyzed how students interact with the 

written text and questions, students spent 16 minutes. The final score was 75.46% inferring 

and 80.52% skimming (see figure 21). 

 

Figure 21.  Spotify is one of the best platform 
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The level of achievement in both strategies depends on the interaction of the 

students and the proper scaffolding between teacher and students because the research 

group could analyze the comprehension questions with their specific review of the 

strategies. 

4.2.9 Taquitos al Pastor 

The next reading task was focused on taquitos al pastor adapted by Mexicali Blue 

about the origin of this popular food around the world, the structure of the task was six 

questions divided into three inferring questions and three skimming questions answering 

in trios. The modification in the text was increased detailed information about the terms 

chosen due to fact more details (see appendix 12). 

I gave the worksheet and explained the new instructions for this exercise because 

the interaction changed for trios that students created according to their common interests, 

then I monitored the activity and students spent 15 minutes because the collaborative work 

facilitated the comprehension process between students, as a consequence the final results 

were at 77.12% of skimming and inferring 64.73% (see figure 22). 

 

Figure 22. Taquitos al pastor results 
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text described the origin and author of this horror tale with a little extract of the more 

exciting part with five comprehension questions divided into three inferring questions and 

two skimming questions (see appendix 13). 

I gave the respective worksheet and students created their pairs to answer this 

exercise, my role was observant due to the fact I paid attention to the students was 

concentrated on the exercise and comprehension process, students spent 20 minutes and 

the final score of skimming was 71.79% and inferring 91.44% (see figure 23). 

The main high level of inferring was the consequence of continuous practice and the 

right application of the same strategy. On the other hand, skimming represented a 

challenge for the abstract type of written text and the style of the original author was not 

totally explicit in their description to understand the overall meaning. 

 

Figure 23. The tell-tale heart 

4.2.11 Videogames are good for you 

The eleventh reading comprehension task was focused on one of the most popular 

activities among the female and male population in this group 2 “C” which is video games. 

The written text was adapted by British Council with some adaptations in the content such 

as vocabulary or grammar tense. The structure of the comprehension questions was an 

inferring question, a scanning question, and three skimming questions (See appendix 14). 
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The interaction of this exercise was individual because I evaluated the three 

strategies with this written text and students spent 17 minutes with a final score of inferring 

at 68.42%, scanning at 92.10%, and skimming at 58.72%. The next graph illustrated the 

previous information (see figure 24). 

The main observation was students presented more experience and overall 

understanding to apply the three different strategies in the reading task, the final scores 

illustrated the level of achievement in scanning but inferring, and skimming required more 

practice. 

 

Figure 24. Videogames are good for you 

4.2.12 Guardians of the Galaxy 

The last exercise was adapted from The Mary Sue a website about trendy movies or 

series in English and I changed specific information with the main purpose to create bias in 

the research. The content of the text had two topics the movie’s plot and one social issue 

as animal testing. On the other hand, the five comprehension questions were divided into 

an inferring, a scanning, and three skimming (see appendix 15). 

I distributed the worksheet and students answered the five questions, also the 

interaction form was individual. Students spent 17 minutes and the last score was 94.11% 

inferring, maybe 97.05% scanning, and 64.67 skimming (see figure 25). 
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The main observation was students presented more experience and overall 

understanding to apply the three different strategies but the continuous practice could 

present an opportunity area to increase more the level of comprehension achievement. 

 

Figure 25. Guardians of the galaxy results 

4.5 Scanning analysis 

 

Figure 26. Scanning analysis 

Scanning was one of the three comprehension strategies considered during the 

didactic proposal. The preliminary number of tasks was seven written texts with a range of 

questions between four and eight and themes were designed according to student’s 

interests. 
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The scanning activities with the highest level of proficiency were “Guardians of the 

Galaxy” which got 97.05% and “Videogames are Good for You” got 92.1%, the main cause 

of these results is the continuous practice of this strategy promoted the application of 

reading comprehension strategy. In addition, the graphic presented a consistency in the 

level of achievement in the readings. Although, activities such as the history of anime and 

cats and dogs had a reduction in the results probably for external factors. 

 4.6 Inferring analysis 

 

Figure 27. Inferring analysis 

Inferring was the second strategy applied by the research group. The preliminary 

number of tasks was eleven with a range of questions between three and four and most of 

the written text was adapted according to the student’s interest. The following graph (see 

figure 27) illustrated the last scores. 

The task with a higher score was “Guardians of the Galaxy” in which students got 

94.11% of effectiveness, during the application session students were less nervous and 

more confident with the strategy. In addition, most of them used detailed information to 

infer the meaning of specific words increasing the level of student's vocabulary. 

The activities in the middle of the graph presented some raised and reductions in 

some reading comprehension tasks. However, it demonstrated a constant tendency to 
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increment the experience and the low scores probably are the consequence of external 

factors. 

4.7 Skimming 

 

Figure 28. Skimming analysis 

Skimming was the third strategy considered during the didactic proposal. The 

preliminary number of tasks was eight written texts with a range of questions between one 

and four, themes were designed according to student’s interests. Following the next graph 

(see figure 28) illustrated the last percentages. 

This activity's highest level of proficiency was “Spotify is one of the best platforms” 

at 80.52% in which the collaborative work represented an opportunity in the analysis of the 

comprehension questions. On the other hand, the graph illustrated inconsistencies with the 

raised results and reductions because students could require more practice to increase their 

level of proficiency in this strategy. 

4.8 Pre-test and post-test results 

In this section, I analyze the final results through the application of the quantitative 

data collection tools during the pre-test percentages, the level of achievement of the twelve 

reading comprehension tasks part of the didactic proposal, and the results of the post-test, 

following each transcription will be described with their perspective descriptions. 
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4.8.1 English Exam  

 

Figure 29. English level (pre-post test) 

The first evaluative instrument was an English-level sample applied at the beginning 

of the research with the purpose to evaluate the level of proficiency in this language, total 

number of questions was 46 comprehended in the writing, reading, and listening test. This 

increased result might have been a consequence of the didactic proposal applied during the 

research or other external factors.  

The final score of the pre-test emitted 80% of students were pre-starters, and 20% 

were A1 movers, as a consequence they only dominated basic vocabulary, they did not 

recognize linguistic strategies to improve their scores. On the other hand, after the 

application of the didactic proposal, the percentage of pre-starters reduced with a final 

score of 70% less 10 than the pre-test, this could be a continuous practice of the twelve 

tasks and more confidence in the students. (see figure 29) 

4.8.2 Reading comprehension test discussion 

 

Figure 30. Reading test (pre-test and post-test) 
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The reading comprehension test to achieve students' comprehension level with 47 

questions divided into four sections was also applied twice. In the pre-test, students 

obtained 37.07% of comprehension achievement demonstrating students did not know 

reading comprehension strategies to understand the overall written text or research 

specific information through the same text. 

After that didactic proposal application, students answered the same instrument to 

analyze the level of proficiency that was a little higher than the first one with a total of 

42.18%. One of the main causes of increased result be the application of inferring, 

skimming, and scanning, also students probably reduced the use of translation in the 

reading. According to Choosri (2020) most of the readers create a selective process in which 

they adjust specific strategies focused on the level of challenge task. 

4.8.3 Scanning discussion 

 

 

Figure 31. Scanning (pre-test vs post-test) 

In the next graphic (see figure 31) illustrated the final results of students' level 

achievement in scanning strategy. In the pre-test, the score was 48.15% and the main cause 

was the use of translation methods and the less reading comprehension practice. After that 

application of the proposal, students had positive results in the scanning development with 

a post-test result of 49.94% so the increased tendency could represent evidence of students 
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implementing this strategy partially right but the continuous practice would raise this 

opportunity area. 

4.8.4Inferring discussion 

 

Figure 32. Inferring (pre-test vs post-test) 

The next graphic (see figure 32) illustrated the achievement percentage during the 

pre-test with a score of 29.61% due to the fact students required more continuous practice. 

During the didactic proposal, students answered several types of reading as a part of the 

familiarization process and the continuous feedback before the practice had a positive 

repercussion because they analyzed their mistakes. 

The final score in the post-test was 41.67% presented a meaningful advance, the 

reading tasks were a relevant factor in the developmental of this strategy to improve the 

use of inferring tasks in students and also increased the in English comprehension. 
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 Conclusions 

Based on my findings research provided evidences of the fact that the application of 

strategies facilitated reading comprehension in young learners. The level of achievement in 

the research an important increased so that during the application of the tasks, also 

continuous practice was a key factor to students could reinforce the proper use of the 

strategies. 

The impact of the scanning strategy among students represented a level of 

achievement at the end of the research of 1.79% because it represented a fresh 

comprehension process to improve the use of scanning through the continuous practice in 

the lesson also promote an opportunity to increase the level of experience between texts 

and comprehension questions, reducing tedious reading. According to Sinaga (2019) the 

identification of particular details in English texts are the best option for the young learner 

reducing this challenging process and increasing the efficacy. 

The finding focused on inferring strategy illustrated a higher level of achievement at 

12.06% which could be a piece of evidence that students required more continuous practice 

of reading comprehension application increased the effectiveness of comprehension 

process also students could learn new vocabulary reducing the translation method. 

According to Asri (2014) the nature of inferring allows the adaptation of different target 

population and promote in readers the use of prior knowledge focused on reading 

comprehension. 

The skimming level was the lowest of the didactic proposal because this strategy is 

more demanding than the others, and the most appropriate population to apply it could be 

proficient learners who had more knowledge of the vocabulary and grammar, also 

continuous practice probably increased the proper use among non-native speakers. 

According to Zuhriyah and Widi (2020) this strategy required an extra effort to understand 

certain lines, keywords, and sentences to understand the whole written text. 
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In addition, the findings contributed to the research was the attention has a relevant 

role in the development of a better comprehension process, the adaptation of written texts 

according to students’ interests and necessities represented an opportunity area to 

increase the effectiveness of the reading task and providing useful information that 

students could encode with fewer issues. According to Yildiz and Centinkaya (2017), 

receptive skills are a communicative channel through the instruction of written text 

content, and the learners' interest is a relevant factor to increase productive learning. 

Another piece of evidence in the research was scaffolding represented an 

opportunity area to develop between student-student allowing the proper communication 

between the text and the comprehension questions and review of the reading strategies 

increasing the level of analysis of the questions. In addition, the scaffolding between 

teacher-students could promote the constant review of reading strategies, autonomous 

learning process, and deep analysis of the strategy. 

On the other hand, translation is one of the most popular methods that non-native 

students apply in reading tasks increasing the timing of application and reducing the 

achievement of comprehension. However, the application of reading strategies is a viable 

resource to promote a less tedious process without forgetting that young learners are the 

best target to apply for increased their ability in reading and prepare for certification tests. 

According to Pahwin et al. (2020) reading is an interactive process that promotes a flexible 

and progressive interaction between the written texts and background knowledge. 

The continuous practice of the reading tasks also could increase the student's 

vocabulary knowledge, especially with the reading strategy such as inferring in which 

students could infer the meanings of new words through the detailed information and prior 

knowledge. According to Bowyer and Snowling (2005) inferring has an implicit benefit which 

is the identification of keywords to answer comprehension questions promote the level of 

vocabulary knowledge. 

Likewise, comprehension is a constant process that could diversify with the 

application of several strategies when students had more experience in the use of some of 
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them. It would be interesting to study the students' comprehension achievement with the 

simultaneous application between inferring and contextual guessing because they have a 

similar nature to elaborate predictions through keywords. According to Depalina and 

Siregam (2019) contextual guessing allows the combination of reading comprehension 

combined with the learning knowledge. Finally, this unilateral process will represent an 

opportunity for another research into their relationship. 

Finally, the continuous training of strategies to develop comprehension represented 

an opportunity area among non-native students according to the specific characteristics of 

the research group characteristics for example English level and interests to apply in the 

lesson. In addition, the teacher’s scaffolding with a continuous review increased the 

assimilation and application during the reading tasks. 
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Appendix 1. Cambridge English Qualifications 
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Appendix 2. Learning Style 
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Appendix 3. Reading Comprehension Test 
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Appendix 4. Merlina 

 

 

Teacher’s Notes Reading Passage: “Merlina” 

Reading strategy: 

Scnning 

Inferring 

Introduction 

The main purpose of this activity is that students use both 

reading strategies such as scanning and inferring through 

“Merlina”. In addition, during this activity, they will answer six 

comprehension questions. 

It is important to promote individual work and monitor the time 

of this comprehension task 

Aim:  To correlate 

specific information 

through reading 

passages with 

comprehension 

questions. 

Preparation: 

Print enough hard 

copies of the reading 

passage “Merlina”. 

 

Procedure 

First, explain the use of scanning with a paragraph and two 

questions about scanning and inferring then all students answer 

both exercises. 

Then, deliver a worksheet with reading passages and 

comprehension questions. 

Next, read together the instructions and ask questions about the 

activity. 

Students scanned the written text to answer six questions. 

In four questions, the student has to use the first strategy 

“scanning” and in the last two questions, the student has to use 

“inferring”. 

Then, the teacher monitors the activity to solve likely questions, 

keeps a respectful environment in the classroom, and monitors 

the time of the activity which is only 15 minutes. 

In the end, the student answers each question and delivers the 

exercise to the teacher. 

Level: Intermediate 

Date: Tuesday, March 

7th 2023 
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Appendix 5. Snapchat vs Whatsapp 

Teacher’s Notes Reading Passage: “Snapchat and Whatsapp” 

Reading strategy: 

Scanning 

Inferring 

Introduction 

The main purpose of this activity is that students use both 

reading strategies such as scanning and inferring through 

“Snapchat and Whatsapp”. In addition, during this activity, they 

will answer six comprehension questions. 

It is important to promote individual work and monitor the time 

of this comprehension task 

Aim:  To correlate 

specific information 

through reading 

passages with 

comprehension 

questions. 

Preparation: 

Print enough hard 

copies of the reading 

passage “Snapchat vs 

Whatsapp”. 

 

Procedure 

First, deliver a worksheet with reading passages and 

comprehension questions. 

Next, students read the instructions and complete their 

personal information on the same worksheet. 

Students scanned the written text to answer six questions. 

In five questions, the student has to use the first strategy 

“scanning” and in the last one question, the student has to use 

“inferring”.Then, the teacher monitors the activity to solve likely 

questions, keeps a respectful environment in the classroom, and 

monitors the time of the activity which is only 17 minutes. Level: Intermediate 
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Date: Tuesday, March 

14th 2023. 

In the end, the student answers each question and delivers the 

exercise to the teacher. 

The teacher checks the exercise and registers the final score. 
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Appendix 6. Harry Potter 

 

Teacher’s Notes Reading Passage: “Harry Potter” 

Reading strategy: 

Scanning 
Introduction 

The main purpose of this activity is that students use scanning 

strategies through “Harry Potter”. In addition, during this 

activity, they will answer eight comprehension questions. 

It is important to promote individual work and monitor the time 

of this comprehension task 

Aim:  To correlate 

specific information 

through reading 

passages with 

comprehension 

questions. 

Preparation: 

Print enough hard 

copies of the reading 

passage “Harry 

Potter”. 

 

Procedure 

First, deliver a worksheet with reading passages and 

comprehension questions. 

Next, students read the instructions and complete their 

personal information on the same worksheet. 

Students scanned the written text to answer eight questions. 

Then, the teacher monitors the activity to solve likely questions, 

keeps a respectful environment in the classroom, and monitors 

the time of the activity which is only 17 minutes. 

In the end, the student answers each question and delivers the 

exercise to the teacher. 

The teacher checks the exercise and registers the final score. 

 

 

Level: Intermediate 

Date: Tuesday, March 

25th 2023. 
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Appendix 7. Differences between dogs and cats 

 

Teacher’s Notes Reading Passage: “Differences between dogs and cats” 

Reading strategy: 

Scanning 

Inferring 

Introduction 

The main purpose of this activity is that students use both 

reading strategies such as scanning and inferring through 

“Differences between dogs and cats”. In addition, during this 

activity, they will answer six comprehension questions. 

It is important to promote individual work and monitor the time 

of this comprehension task 

Aim:  To correlate 

specific information 

through reading 

passages with 

comprehension 

questions. 

Preparation: 

Print enough hard 

copies of the reading 

passage “Differences 

between dogs and 

cats”. 

 

Procedure 

First, deliver a worksheet with reading passages and 

comprehension questions. 

Next, students read the instructions and complete their 

personal information on the same worksheet. 

Students scanned the written text to answer six questions. 

In four questions, the student has to use the first strategy 

“scanning” and in the last two questions, the student has to use 

“inferring”. 

Then, the teacher monitors the activity to solve likely questions, 

keeps a respectful environment in the classroom, and monitors 

the time of the activity which is only 17 minutes. 

In the end, the student answers each question and delivers the 

exercise to the teacher. 

The teacher checks the exercise and registers the final score. 

 

Level: Intermediate 

Date: Tuesday, April 

18th 2023. 
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Appendix 8. The History of Anime 

Teacher’s Notes Reading Passage: “The History of Anime” 

Reading strategy: 

Scanning 

Skimming 

Inferring 

Introduction 

The main purpose of this activity is that students use scanning, 

inferring and skimming strategies through “The History of 

Anime”. In addition, during this activity, they will answer six 

comprehension questions. 

It is important to promote individual work and monitor the time 

of this comprehension task 

Aim:  To use three 

different written text 

through 

comprehension 

questions. 

Preparation: 

Print enough hard 

copies of the reading 

passage “The History 

of Anime”. 

 

Procedure 

First, teacher explained the minor information about the last 

strategy skimming with one example that all students try to 

answer it. 

Next, teacher deliver a worksheet with reading passages and 

comprehension questions. 

Also, students read the instructions and complete their personal 

information on the same worksheet. 

Students use the three reading comprehension focused on the 

five questions. 

Then, the teacher monitors the activity to solve likely questions, 

keeps a respectful environment in the classroom, and monitors 

the time of the activity which is only 20 minutes. 

In the end, the student answers each question and delivers the 

exercise to the teacher. 

The teacher checks the exercise and registers the final score. 

 

Level: Intermediate 

Date: Tuesday, May 

2nd  2023. 



99 

 

 



100 

 

Appendix 9. The Chernobyl disaster 

Teacher’s Notes Reading Passage: “The Chernobyl Disasters” 

Reading strategy: 

Skimming 

Inferring 

Introduction 

The main purpose of this activity is that students use inferring 

and skimming strategies through “The Chernobyl Disasters”. In 

addition, during this activity, they will answer six 

comprehension questions. 

It is important to promote individual work and monitor the time 

of this comprehension task 

Aim:  To use two 

different written text 

through 

comprehension 

questions. 

Preparation: 

Print enough hard 

copies of the reading 

passage “The 

Chernobyl Disasters”. 

 

Procedure 

First, teacher deliver a worksheet with reading passages and 

comprehension questions. 

Also, students read the instructions and complete their personal 

information on the same worksheet. 

Students use the three reading comprehension focused on the 

six questions. 

Then, the teacher monitors the activity to solve likely questions, 

keeps a respectful environment in the classroom, and monitors 

the time of the activity which is only 18 minutes. 

In the end, the student answers each question and delivers the 

exercise to the teacher. 

The teacher checks the exercise and registers the final score. 

 

 

Level: Intermediate 

Date: Tuesday, May 3rd   

2023. 
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Appendix 10. The last of Us 

 

Teacher’s Notes Reading Passage: “The last of us” 

Reading strategy: 

Skimming 

Inferring 

Introduction 

The main purpose of this activity is that students use inferring 

and skimming strategies through “The last of us”. In addition, 

during this activity, they will answer six comprehension 

questions. 

It is important to promote collaborative work among students 

and the interaction was in pairs. 

Monitoring the time of this comprehension task 

Aim:  To use two 

different written text 

through 

comprehension 

questions. 

Preparation: 

Print enough hard 

copies of the reading 

passage “The last of 

us”. 

 

Procedure 

First, teacher deliver a worksheet with reading passages and 

comprehension questions. 

Also, students create their pairs and read the instructions and 

complete their personal information on the same worksheet. 

Students use the three reading comprehension focused on the 

six questions. 

Then, the teacher monitors the activity to solve likely 

questions, keeps a respectful environment in the classroom, 

promotes a concertation stage and monitors the time of the 

activity which is only 17 minutes. 

In the end, the student answers each question and delivers the 

exercise to the teacher. 

The teacher checks the exercise and registers the final score. 

 

 

Level: Intermediate 

Date: Wednesday, 

May 17th    2023. 
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Appendix 11. Spotify is one of the best platform 

 

 

 

Teacher’s Notes Reading Passage: “Spotify is one of the best platform” 

Reading strategy: 

Skimming 

Inferring 

Introduction 

The main purpose of this activity is that students use inferring 

and skimming strategies through “Spotify is one of the best 

platform”. In addition, during this activity, they will answer six 

comprehension questions. 

It is important to promote collaborative work among students 

and the interaction was in trios.  

Monitoring the time of this comprehension task 

Aim:  To use two 

different written text 

through 

comprehension 

questions. 

Preparation: 

Print enough hard 

copies of the reading 

passage “Spotify is one 

of the best platform”. 

 

Procedure 

First, teacher deliver a worksheet with reading passages and 

comprehension questions. 

Also, students create their team and read the instructions and 

complete their personal information on the same worksheet. 

Students use the three reading comprehension focused on the 

six questions. 

Then, the teacher monitors the activity to solve likely questions, 

keeps a respectful environment in the classroom, and monitors 

the time of the activity which is only 16 minutes. 

In the end, the student answers each question and delivers the 

exercise to the teacher. 

The teacher checks the exercise and registers the final score. 

 

 

Level: Intermediate 

Date: Friday, May 19th    

2023.  
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Appendix 12. Taquitos al Pastor 

 

 

Teacher’s Notes Reading Passage: “Taquitos al Pastor” 

Reading strategy: 

Skimming 

Inferring 

Introduction 

The main purpose of this activity is that students use inferring 

and skimming strategies through “Taquitos al pastor”. In 

addition, during this activity, they will answer six 

comprehension questions. 

It is important to promote collaborative work among students 

and the interaction was in trios.  

Monitoring the time of this comprehension task 

 

Aim:  To use two 

different written text 

through 

comprehension 

questions. 

Preparation: 

Print enough hard 

copies of the reading 

passage “Taquitos al 

pastor”. 

 

Procedure 

First, teacher deliver a worksheet with reading passages and 

comprehension questions. 

Also, students create their pairs and read the instructions and 

complete their personal information on the same worksheet. 

Students use the three reading comprehension focused on the 

six questions. 

Then, the teacher monitors the activity to solve likely questions, 

keeps a respectful environment in the classroom, and monitors 

the time of the activity which is only 15 minutes. 

In the end, the student answers each question and delivers the 

exercise to the teacher. 

The teacher checks the exercise and registers the final score. 

 

 

Level: Intermediate 

Date: Tuesday, May 

23th  2023. 
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Appendix 13. The Tell-Tale Heart 

 

 

Teacher’s Notes Reading Passage: “The Tell -Tale Heart” 

Reading strategy: 

Skimming 

Inferring 

Introduction 

The main purpose of this activity is that students use inferring 

and skimming strategies through “The Tell-Tale Heart”. In 

addition, during this activity, they will answer six 

comprehension questions. 

It is important to promote collaborative work among students 

and the interaction was in trios.  

Monitoring the time of this comprehension task 

Aim:  To use two 

different written text 

through  

comprehension 

questions. 

Preparation: 

Print enough hard 

copies of the reading 

passage “The Tell-Tale 

Heart”. 

 

Procedure 

First, teacher deliver a worksheet with reading passages and 

comprehension questions. 

Also, students read the instructions and complete their personal 

information on the same worksheet. 

Students use the three reading comprehension focused on the 

six questions. 

Then, the teacher monitors the activity to solve likely questions, 

keeps a respectful environment in the classroom, and monitors 

the time of the activity which is only 20 minutes. 

In the end, the student answers each question and delivers the 

exercise to the teacher. 

The teacher checks the exercise and registers the final score. 

 

 

Level: Advanced 

Date: Tuesday, May 

30th  2023. 
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Appendix 14. Videogames are good for you 

 

 

Teacher’s Notes Reading Passage: “Videogames are good for you” 

Reading strategy: 

Skimming 

Inferring 

Scanning 

Introduction 

The main purpose of this activity is that students use inferring 

and skimming strategies through “Videogames are good for 

you”. In addition, during this activity, they will answer six 

comprehension questions. 

It is important to promote individual work and monitor the time 

of this comprehension task 

Aim:  To use two 

different written text 

through 

comprehension 

questions. 

Preparation: 

Print enough hard 

copies of the reading 

passage “Videogames 

are good for you”. 

 

Procedure 

First, teacher deliver a worksheet with reading passages and 

comprehension questions. 

Also, students read the instructions and complete their 

personal information on the same worksheet. 

Students use the three reading comprehension focused on the 

six questions. 

Then, the teacher monitors the activity to solve likely 

questions, keeps a respectful environment in the classroom, 

and monitors the time of the activity which is only 17 minutes. 

In the end, the student answers each question and delivers the 

exercise to the teacher. 

The teacher checks the exercise and registers the final score. 

 

 

Level: Intermediate 

Date: Wednesday, 

May 31th  2023. 
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Appendix 15. Guardians of Galaxy 

 

 

Teacher’s Notes Reading Passage: “Guardians of the Galaxy” 

Reading strategy: 

Skimming 

Inferring 

Scanning 

Introduction 

The main purpose of this activity is that students use inferring 

and skimming strategies through “Guardians of the galaxy”. In 

addition, during this activity, they will answer five 

comprehension questions. 

It is important to promote individual work and monitor the time 

of this comprehension task 

Aim:  To use two 

different written text 

through 

comprehension 

questions. 

Preparation: 

Print enough hard 

copies of the reading 

passage “Guardians of 

the Galaxy”. 

 

Procedure 

First, teacher deliver a worksheet with reading passages and 

comprehension questions. 

Also, students read the instructions and complete their personal 

information on the same worksheet. 

Students use the three reading comprehension focused on the 

six questions. 

Then, the teacher monitors the activity to solve likely questions, 

keeps a respectful environment in the classroom, and monitors 

the time of the activity which is only 17 minutes. 

In the end, the student answers each question and delivers the 

exercise to the teacher. 

The teacher checks the exercise and registers the final score. 

 

 

Level: Intermediate 

Date: Friday, June 2nd  

2023. 
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