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Introduction

This document shows the development of the application of the improvement
proposal in the 4 intervention periods that have been carried out at the "Ignacio
Ramirez" Federal High School located in Toluca, State of Mexico. This
improvement proposal consists of using the materials to make the students

engage and motivate during the English classes.

This proposal was chosen from the contents addressed in a course of the LEAIES
curricular maya (LEAIES) called "Neurosciences in Adolescence" which
corresponds to the fourth semester and a mobility course called "Neuropedagogy
and strengthening of socio-emotional skills" taken in the fifth semester virtually. In
both courses, the importance of engaging and motivating students in class was
highlighted.

From these courses, two professional skills have been chosen to continue

developing, which are:

- Manage collaborative and inclusive learning environment to promote the
comprehensive development of students.

- Uses innovation as part of its teaching practice for development of students'

competences.

For each of the interventions, a description of what was applied during the class
sessions with the study group has been made, followed by a reflection on it, and
with this, proposals have been made to obtain favorable results in the involvement
of the students in the English class based on the diagnosis and detected

weaknesses.

The first application of the proposal was carried out in November 2021 in which
an adaptation of the materials that had already been previously prepared was
made, since these were designed to develop sessions virtually. During this period,

some deficiencies were found in the improvement proposal, and it was suggested



to complement it with posters that included hand signals that the students would

later use in class.

The second application was in the month of January of this year, during this
application the suggestion was made to complement the proposal and at first it
gave favourable results because it helped the students to be indirectly involved in
it. At the end of this second intervention, it was suggested to carry out activities
that would involve the students more and that these in turn would be significant

for the students.

The third intervention took place in the month of February, in which the celebration
of Valentine's Day was used to carry out the suggestion made at the end of the
second day of this third intervention intervention. For this, the students were asked
to make a heart with some phrase in English alluding to Valentine's Day and to
motivate them to do so, the students were told that their activity would be part of
the school's wall newspaper. At first the students were not sure about doing the
activity, but it was emphasized that no one would know who each sentence
belonged to since the activities would be exposed anonymously.

The fourth intervention was carried out in the month of March and the first week
of April. In this period, the topic of travel itinerary was worked on, in which the
students formed teams, chose a state of our country as a tourist destination. This
place had to be one that they already knew or, failing that, one that they would
like to know, to then investigate, plan and develop their project, which was a travel
itinerary. During the development of the work, the students carried out activities

that allowed them to get to know each other a little more.



Hypothesis

The use of didactic materials will engage and motivate students in English

class.

General objective

To use didactic materials to engage and motivate students in English class.

Particular objectives

To adapt materials to encourage students’ motivation.
To apply the principles of neuroscience to engage students through the

materials in the English class.
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Justification

Through my experience as a teacher in training both in face-to-face and virtual
practices, | have noticed that students show a certain degree of demotivation
when speak or write in English classes. Well, within public secondary schools the
subject of English is seen as a foreign language since the first contact that

students have with this language is until they enter the secondary school.

So, | have decided to increase the motivation in English through the materials
used in each class and reinforce this with my attitude to motivate them, to evaluate
the performance of the proposal, a questionnaire will be applied through google
forms. In this way they will visualize the benefits of knowing English bring them,
both in the short and long term. At the same time, they see that they can use it in

real situations.

The decision to apply the seventh principle of neurosciences called engagement
in the use and selection of materials to increase the motivation of the students
about developing their speaking and writing in English as a foreign language

arises from the fourth semester with the neurosciences course in adolescence.

Because during this course | realized that it is really important that our students
have motivation to carry out the activities planned in each class. Since this will
allow us as teachers to adapt materials with a significant impact and at the same
time increase motivation in the student to participate and become more involved

in classes.

On the other hand, with the mobility course Neuropedagogy and strengthening of
socio-emotional skills concluded in the fifth semester, | identified that the attitude
shown by the teacher during class greatly influences the motivation presented by

each of the students.

Since by generating a positive environment; that is, an environment in which the

teacher transmits motivation to the students is an extremely important factor for
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the student to be interested in the class, continue learning and at the same time

develop participation within the class, whether orally or in writing.

So, the proposal to work has been generated is to use the materials to promote
motivation in first grade students group "C" of secondary school involving one of
the principles of neuroscience. In this sense, the impact that the principles of
neuroscience seek to have, specifically with the principle that refers to
engangement, is that students are more motivated in their learning and that they

really feel part of the class.

Therefore, the socio-emotional development of the students will be considered.
On the other hand, my role as a teacher is to provide them with the motivation
they need when they are encouraged to develop a participation through phrases

of congratulations or recognition at the end of their participation.

Although it is intended that students feel free to express themselves during
English classes, it is also intended that my teaching practice be more motivational
and encouraging for students. Since throughout my experience in professional
practices | have realized that it is difficult for me a lot of being expressive with the
students and this has somehow had a not very favourable impact on the students'

learning.

Finally, based on the content seen in both courses, | noticed that both the
materials | developed as teacher and my performance in front of the group were
being unfavourable because as teacher, they did not help me to promote that
motivation towards the students. On the contrary, | simply made them get involved
in the lesson so that they learn, and | did not realize that what they really needed
was that it generate motivation for the English class. Therefore, the students
simply carried out the activities to obtain a grade and not for their own pleasure,
which is not the objective in English classes.

11
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Planning / Focusing the problem

This practice report entitled The Use of Didactic Materials to Engage and Motivate
Students in English Class has the objective of putting neuroscience into practice
in the educational field, that is, it has as a proposal to apply what neurolearning is
in what refers to students and neurodidactics in regard to the practice of the

teacher, in this case teacher in training.

Neurosciences have been taken into account since, according to Salazar (2005),
the study of the brain provides teachers with tools that support the decisions that
are made and that these in turn guide methodological actions in the pedagogical

environment and institutionally.

With the application of neurodidactics, the teacher in training is helped to
complement the development of two skills that are considered as a fundamental

basis of training, which are:

- Manage collaborative and inclusive learning environment to promote the

comprehensive development of students.

- Uses innovation as part of its teaching practice for development of students'

competences.

The aforementioned competencies correspond specifically to the course
"Neuroscience in adolescence" (SEP, 2020. p. 10-11) which corresponds to the
fourth semester of the Bachelor's Degree in Teaching and Learning English in
Secondary Education Curriculum 2018 and that at in turn, they are related to other
courses such as "Social-emotional development and learning", "Teaching

Practice in the Classroom" and "Teaching Work Strategies".

Therefore, in the following sections of this Professional Practice Report, the
different stages in which the proposal was applied will be made known, as well as
the reflection on each of the application stages and the corresponding

recommendations after each cycle application of the proposal.
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Another reason to apply neuroscience principles in the teaching practice is
because according to Carvajal (2019), the role of the neuroeducator is conceived
as the one who studies and in turn understands the relationship that exists
between the brain, behavior and is capable of evaluating specific learning

situations.

In the same way, the emotions of both the students and the teacher himself are
considered since these can positively or negatively influence the learning of the

students and the forms of teaching by the teacher.

In this case, the role that the neuroeducator will be playing is more focused on the
emotional issue, since it seeks to promote greater motivation for students. So that
little by little they dare to make oral participations as well as to make writings totally
in English without fear of making mistakes. In that way, the neuroeducator will
help the students to understand that nothing happens if they make a mistake since

this is part of their learning.

While regarding the principles of neuroscience, BrainWare (2019) lists the

following principles:
1. Neuroplasticity
2. Automaticity
3. Integration (cross training)
4. Progressive Challenge
5. Frequency and Intensity
6. Feedback
7. Engagement

Of which the principle with which the teaching intervention proposal will be
developed is the seventh principle that refers to engagement. It refers to the

importance that stimulation acquires as a motivating factor so that participation
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becomes significant praise in the various learning activities that can be carried out

in English classes.
Engagement

Engagement refers to how immersed the student is in the development of each
class, including cognitive, emotional, and attitudinal issues. Now, for the
development of the proposal, we will only focus on one of those aspects, which is
the emotional issue, since this will allow us to transmit to the students the
necessary motivation so that they can encourage themselves to carry out the
activities planned for the classes without help or without the fear of making a

mistake.

This aspect will be immersed selection and use of materials through its
adaptation, which will be mentioned later. It will be included in the materials since
it is intended that the students are committed to the development of the classes

without the need for the teacher to ask them for their participation within it.

"Student engagement is a key element of a positive school
climate...Students are emotionally engaged when they like school, are
interested in, and identify with the school culture...Service-learning
programs and other types of experiential learning can help disconnected
students connect with learning." (National Center for Safe Supporting

Learning Environment, 2018)

Although the current curriculum for basic education is used, which is Aprendizajes
Clave, the situations marked in each of the social practices of the language are
usually somewhat distant from the reality in which our students live, which comes
to cause that the students do not feel engaged towards the subject because it is
not something that motivates them since they can see it as something very far

from what they live in their day to day or simply it is not focused on what they like.
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That is why we seek to make use of the materials to somehow engage the
students in the English classes and the materials will be adapted according to the
needs detected.

Levels of engagement

Student engagement during classes can be measured at different levels, as it
refers to the affective or emotional side of learning as mentioned above.
Therefore, through engagement the student shows a certain degree of attention,

interest or curiosity during their learning process.

From this, it is important for us as teachers to know these levels of engagement
as well as the characteristics of each of the levels in order to identify the levels of
engagement that our students can show in class. Bray (2018) mentions the levels
of engagement that are listed below:

Level 1 complaint:

Learners may appear to be bored or anxious. Their grades may be good, but they
are not empowered to do more than they have to do for a grade. The teacher may
feel they are the only one responsible and accountable for all the learning in their
classroom. Sometimes learmers who are compliant have other issues at home

that keep them from being engaged in learning.
Level 2 commit:

Learners are starting to take on more responsibility for their learning. At this level,
the teacher may still be laying the groundwork for learning and determining prior
knowledge, but learners may be demonstrating that they are more involved in

what and how they leamn.

The commit level is where the learners find their voice to help become better
learners. This level is where learning is personal, and the student finds out more

about themselves and who they are as a learner.
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This is also the level where the teacher realizes that some children need more
time or may have other issues keeping them from learning. The teacher-student
relationship is so crucial at this level for all learners to help find their voice.

Level 3 connect

Learners realize now that learning is social. At this level, the learners are doing
more of the talking than the teacher. This is where learners enjoy learning from
each other and even teaching their peers. This is the level where you notice it is

getting a little noisier in some parts of the classroom.
Level 4 flow

Learners are curious, creative, and innovative. Some learners are working quietly
immersed in the task at hand where others are reaching out to others to
collaborate on solving a problem. This is when learners have the skills to pursue

their interests and are curious by seeking what they are passionate about.

They want to challenge themselves to investigate and solve solutions to real-world
problems where they can make a difference. The teacher is more of a mentor and
coach as they guide the process. This level is when learners self-advocate for

what they need or want to learn and when they have agency.

According to the levels of commitment mentioned above, which can be identified
in the students and according to the improvement proposal established according
to the problem detected, it has been decided to try to develop the third level of
engagement in the first grade students "C".

The reason why it is intended that students show a somewhat high level of
commitment in English classes is because the generation with which the
improvement proposal is being applied has come out of two years of confinement

that occurred as a result of the COVID-19 pandemic.

Therefore, being a completely unknown generation among them, it is important

that as teachers we seek and apply different ways of involving students in each
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of our classes, since currently education is based on a model that focuses more
on the students and that at the same time takes into account their socio-emaotional
aspect so that in this way, the learning they are acquiring is somewhat more

significant for them.

In this way, through the selection, use and adaptation of the materials, an attempt
will be made to engage the students in the English classes and the goal has been
set to develop the third level that engages the students throughout the periods of

teaching intervention that are held in the school year.
Motivation

As we know, motivation is a behavioral factor that is divided into two areas, the
first known as intrinsic and the second known as extrinsic, which are explained a
little more thoroughly below:

Intrinsic motivation

This refers to the type of motivation that arises from the same person. It is the
motivation that seeks to satisfy the needs of the same individual. Therefore, this
motivational being of the person has a greater productive value, since it generates

high expectations in what the individual wants to achieve.
Extrinsic motivation

This, as its name says, comes from something external to the individual himself.
It arises through the stimuli or rewards that the person requires to carry out a
certain action or activity. Being a motivation alien to the person himself, he usually
has less interest or expectations regarding what he seeks to achieve. However,

this does not mean that it is an impossible type of motivation to achieve.

"Motivation is the lever that moves all behavior, which allows for changes both at
the school level and in life in general" (Garcia and Daménech (1997) taken from
Sandoval, et al. 2018. p. 3)
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From this, with the proposed proposal we will go on the side of extrinsic
motivation. Class materials that serve as an external factor to the students
themselves will be used, which may well contain examples or activities related to
the most common tastes and interests that students have as well as the needs
that require more attention. Likewise, they will be contextualized as closely as

possible to the reality in which the students develop.
Didactic materials.

Teaching materials are resources that can be produced by the teacher himself or
by specialized publishers in the development of resources focused on teaching,
these are used by educational agents in order to share knowledge about a specific
area. These resources serve as a guide for the development of the activities

planned for each of the classes depending on the topic that you want to deal with.

Teaching materials range from physical resources such as books, puppets,
photographs, posters, and even stuffed animals. As well as digital resources such
as videos, power point presentations, songs, online games, interactive

worksheets, escape rooms, among others.

The function of each material used in the class will depend on what it is intended
to do, although it could be to inform, increase communication with students or

relate ideas.

Each of these materials will have varied characteristics according to the objective
to be achieved in the class. According to Arias (2019) we can find the following

characteristics in the teaching materials:

1. ltis versatile. A teaching material can be designed for different contexts.

2. ltis possible to use it individually or in a group.

3. Itis oriented to motivate. Its design should arouse interest and curiosity
about the subject matter.

4. Allows the student to be able to develop strategies to evaluate, plan and

organize their own learning.
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In this sense, the characteristic with which the materials will be used in the
interventions will be with characteristic number 3, which is specifically focused on
the motivation of the students towards the English classes.

Just as we find different characteristics in the materials, we can find different types

of materials which Culture Vocabulary (2022) mentions the following:

1. Printed: such as books, reading or reference texts, dictionaries,
encyclopedias, specialized magazines, guides, manuals, articles and
more.

2. Area or spatial materials: games, laboratory materials, giant maps,
sporting goods such as rings or balls, models, herbariums, among
others.

3. Materials for the work: they include workbooks, index cards, colors,
pencils and other resources that are requested according to the context.

4. Materials for the teacher: resources that the teacher uses to obtain or
share information and thus improve their teaching processes.

5. Electronic materials: images, slides, videos, audios, movies,

documentaries and more.

Regarding the types of materials used for the application of the proposal, the
printed materials are taken into account, since at times the students were given
worksheets according to the theme and electronic materials, since to develop the
classes they prepare power point presentations and according to the topic being
treated, videos or images are included to exemplify the content, especially when

it comes to vocabulary.

Finally, the aforementioned materials will be adaptable to the needs that the
students show. Since the adaptation of the materials turns out to be practical for
teachers, especially when seeking to give greater relevance to the contents and
thus involve the students. To do this, Nehal (2016) proposes the following

checklist which can guide the adaptation of our materials.
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Will it too difficult for my learner?

Will it be too easy for my learner?

Will it be reasonable for some of my learners?

How can | make the difficult parts accessible to my learners?
How can | make the easy parts challenging for my learners?

How much time should | spend on each lesson?

S N B

Is it necessary to spend more time on some lessons and less time on
some other lessons?

8. Dol need to follow the lessons in sequence in which they are presented
in the text? Or should | change them according to the needs and

interests of my learners?

In this sense, the questions that will guide the adaptation of the materials to be
used during the application of the proposal are number one, four and five, due to
the level of mastery that my students have, since according to their diagnoses

most of them are in pre A1 and A1+.

Relationship between the work proposal and the curriculum for basic

education.

The relationship that exists between the improvement proposal towards the
problem detected and the current plan and study program for basic education
consists of two very important points.

The first point is that it is intended that the student participates in his own learning,
that is to say that he is more involved in each of the classes regardless of the
subject and the second point is that now the socio-economic situation is taken
more into account of the students thus turning the classes into something mostly
emotional that at the same time make the student feel that he is being a key agent
of his own learning.

"The function of the school is no longer only to teach children and young

people what they do not know, but to contribute to developing the ability to
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learn to learn, which means learning to think; to question themselves about
various phenomena, their causes and consequences; to control personal
learning processes; to value what is learned together with others; and to

foster interest and motivation to learn throughout life" (SEP, 2017. p. 31).

This is how the proposal is related to the Aprendizajes Clave curriculum for basic
education, in addition to the fact that each of the topics addressed will be taken
with the greatest possible interest so that the students feel part of the classes and

thus can be actively involved in each planned activity with anteriority.
Context:

The Federal Secondary School No.01 "Ignacio Ramirez" is located at Av. Juarez
Sur No. 603, Toluca de Lerdo Colonia Universidad. Juarez Avenue is located
between José Maria Arteaga Street and Francisco Munguia Street, adjacent to
the Toluca Water and Sanitation Office and the Adolfo Lépez Mateos UAEMex
High School No.1.

The Secondary School has a total of 18 groups, 6 groups for each grade, its
enroliment is approximately 833 students, an approximate of 26 - 50 students per
group. The school has the basic conditions for educational service such as itis a
big building that offers their services like drinking water, electric light, telephone
line, internet connection and that is used for all the scholar community to a wide
variety of 1,225 students, 810 in the morning shift and 415 in the afternoon shift.

There are a total of fifty-five classrooms, an auditorium, a chemistry lab, a
computer room, a meeting room and a canteen. This school community has a
great space to develop all their outdoor activities in two extent playgrounds,
nevertheless, the building structure has a ground floor and three floors in the main
building. However, there are other four buildings, one of them with a ground floor

and a first floor, meanwhile the other three are buildings just on the low level.

Also unfortunately, three classrooms from the building that is next to the school

store are in very bad conditions, those do not have a door, two of them are lacking
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windows and the walls are painted by the students with graffiti and one of them
does not have any chairs, the students that use that classroom must sit on the

floor.
Family

We know that today there is a great variety of household composition such as
single parents or children who live with their grandparents, aunts and uncles or
older siblings, in some cases the student lives in a family nucleus, however the
students who attend come from neighbouring, neighbourhoods such as
Seminario, Ocho Cedros; as well as some of them from towns adjacent to the city

as Zinacantepec, San Andrés Ocotlan, among others.

The elements that do not favour learning are the lack of participation of parents,
because sometimes their support is required in some of the students' work, but
there is a great lack of attendance at the institution.

The elements that do not favour learning are the lack of parental participation,
because their support is sometimes required in some of the students' work, but
there is a great lack of attendance at the institution. The reason for this situation
is because some of the students live with both parents, while others live only with
their mother or father, and in either case the parents have to work.

Therefore, the time they have dedicated to observing and / or monitoring their
children's learning is little and in some cases almost nil, because depending on
the situations in which they find themselves, some of the parents work long hours.
Although it should be noted that this does not happen in all cases, the students
have an idea of what they want to achieve and some of them are very aware of

the example of their parents.
Socio-cultural aspects of the community in which the school is located

The characteristic features of the urban space are its high population density, its

extension, and its greater provision of all types of infrastructure; but above all the
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particularity of the urban functions, especially the economic ones, concentrating

activity and employment in the secondary and tertiary sectors.

This context is urban context, these areas are locations with high population
density, the aspects that favour leamning are that they have shops, malls,

restaurants, kindergarten, and banks.

The aspects that affect learning are that the urban context sometimes affects
social inequalities, since sometimes in these contexts it is very constant to see

the submerged social part in this secondary school.

Diagnostic of comprehensive development and learning
processes

Cognitive development, socio-emotional, social, and physical

characteristics of students

In this section, before disclosing the results obtained with respect to the students'’
social-emotional and cognitive skills test, we will begin by defining each of the

terms.
Cognitive development

Cognitive development involves the student's ability to think, reason, and make
decisions. These processes are developed from our birth and become more

complex as we grow and our knowledge and experiences increase.

In this area, from the age of 13 there is a marked cut in our brain especially in the
area of language, this according to Melo (2012), the brain of children and
adolescents is flexible, sensitive and plastic, which is why which the sensory areas

of the brain are developed optimally when it is stimulated sensory and visually.
Socio-emotional characteristics
As we know, adolescence is a stage that is full of changes, and it is the one in

which our adolescents need more guidance to cope with each of those changes
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for which they are in the process of transition from childhood to adulthood.
However, one of the characteristics that has become more important over time in
this stage is the socio emotional.

Because being in a process of change, adolescents still do not know how to
control their emotions correctly and this is also influenced by the hormonal
changes they are going through. According to Casacuberta (2003, resumed from
Colom. 2009), emotions have taken on great importance due to the influence they

generate on psychological processes.

Therefore, at this stage is when psychological or even eating disorders are more
easily present, since it is a stage in which children are looking for role models to
try to imitate them, which is part of the path they follow to define an identity that

distinguishes them from others.

Adolescents are more susceptible in this area since it is also the stage in which
the practice of bullying is more visible due to different characteristics that make
each of them unique. Colom, et al. (2009) tells us that the atars did not give
emotions the importance they deserved, since they were viewed as obstacles that

interfered with the processes of rationality that the adolescent should develop.

But over time and with the various situations that arise in relation to this issue is
how they have come to be given the importance they deserve. " If before it was
emotions that frightened theorists, it seems that now it is rather the lack of an
emotional mind that is dangerous." (Colom, et al. 2009: 238). By this we mean
that without emotions we become cold beings who do not understand why things

happen around us.
Physical and social characteristics of the adolescent

These characteristics change over time and are imposed by the same society in
which our students operate. In the physical part it refers to all the notorious
changes that adolescents are going through, typical of the age and stage in which

they are.
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While in the social aspect it is determined by the ease or difficulty that they have
to relate to others, whether they are adults, other adolescents or even children. It
is from there that the terms of apathetic, sociable, weird, among others, arise.

Together, each of the aforementioned categories are related to neurosciences
since they are responsible for the study of the different processes and areas of
our brain. Therefore, these characteristics are related to the mental processes
that occur in the brain of adolescents, which in this case are secondary school

students.

It is important for the teacher to know about it because the students are coming
out of a stage in which all the while they were accompanied by the same person,
and that in most cases their only concern was the game and now they are going
to a stage in which they must start to be more autonomous in all senses. Which

causes an instability in the processes that they already had developed.

An online social-emotional skills test was applied from the use of the cell phone
from which the following results were obtained: 4% of the students do not identify
with any emotion, while 76% of the students identify with the following emotions:
happy, calm, angry, anxious, anxious, sad, happy, lazy, some others feel lonely,

scared and / or happy. On the other hand, 20% feel happy. (Annex 1 p.59)

Another of the preponderant questions for the development of this document is in
what percentage students believe that their emotions influence their learning
process, to which 62% consider that their emotions influence between 100-90%
in their learning, while that 60% think that their emotions have an impact between
80-70% in their learning and the remaining 8% consider that their emotions

influence less than 50% in their learning process. (Annex 2 p. 59)

Autonomy, self-motivation, and self-knowledge are difficult because now with
online education, students say they don't feel they are learning and prefer face-
to-face classes. In this way part of their autonomy and autonomy of the students

has been generated by the conditions of distance education.
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Regarding social development, from the performance record, it is found that the
students have little motivation in interacting with others face to face, due to
excessive use of social networks and video games.

Regarding physical development, all of them are around the fourteen and fifteen
years of age, which means that the students are in the formal operational stage,

the period from adolescence through adulthood.
Learning styles

The “IPN model"” Learning Styles Questionnaire was applied and the learning style
that predominates in the group is the visual with (54%) students that indicate this
style, (9%) kinesthetic, and (37%) aural. Most students from the 1st grade group
“C". (Annex 3 p. 60)

The Learning Styles test was applied because it is important to know how our
students learn. Since as we know, each of us has a different way of learning. So,
it is important that we take this into account because from this we can adapt our
materials encompassing the learning styles of each of the students and focusing

it on neurosciences.

Various processes related to learning are involved that are changing or becoming
more complex according to what is being learned and the way in which they are
related to knowledge. Even if these are in the mother tongue, a relationship
between the two can be established according to the context established in the

class.
Likes and dislikes

In the diagnostic | identified the students as using more digital platforms like:
Video games, streaming, social media (YouTube, Tik Tok, Free Fire, Facebook,
Instagram, Messenger, Kwai). Some students prefer youtubers like: Kimberly

Loaiza, Luisito Comunica, Tik Tokers, Domelipa, Donato.
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English language skills:
Reading:

Reading comprehension levels were evaluated based on the Common European
Framework of Reference (CEFR), and at this level the student is expected to be
able to understand texts that consist mainly of high frequency every day or work-
related language. | can understand the description of events, feelings and wishes

in personal letters.

-Reading comprehension level: 56% of students are at level A1, in this level
students can understand familiar names and words and very simple sentences,

for example in notices and posters or in catalogues.
Writing:
Writing skill was evaluated based on the CEFR, B1 at this level the student is

expected to be able to write straightforward connected text on topics, which are

familiar, or of personal interest.

-Writing skill: 74% A1- but according to CEFR is A1, the student can write simple

isolated phrases and sentences.
Listening:

Listening comprehension levels were evaluated based on the CEFR, and at this
level the student is expected to be able to understand the main points of clear
standard speech on familiar matters regularly encountered in work, school,
leisure, etc. Learners can understand the main point of many radios or TV
programmes on current affairs or topics of personal or professional interest when

the delivery is relatively slow and clear.

Listening comprehension level: 50% according with CEFR is A1, the student is
able to | can recognise familiar words and very basic phrases concerning myself,
my family and immediate concrete surroundings when people speak slowly and

clearly.
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Speaking:

Speaking interactions levels were evaluated based on the CEFR, and at this level
the student is expected to be able to deal with most situations likely to arise whilst
travelling in an area where the language is spoken. Learners can enter into
conversation on topics that are familiar, of personal interest or pertinent to

everyday life (e.g. family, hobbies, work, travel and current events).

Speaking interactions level: 72% A1-but according with CEFR is A1, the student
is able to | can interact in a simple way provided the other person is prepared to
repeat or rephrase things at a slower rate of speech and help me formulate what
I'm trying to say. | can ask and answer simple questions in areas of immediate

need or on very familiar topics.

Relation between English Language Skills and Teacher interventions

The four aforementioned skills that are a fundamental part of learning any
language and that must be sharpened little by little to have a greater command of

it are related to my teaching practices in two areas.

The first is that the area to which the Licenciatura en Ensenanza y Aprendizaje
del Inglés en Educacion Secundaria (LEAIES) is directed is towards
communication, therefore it is important that as a teacher it's necessary to take
into account at least one of the skills to practice and strengthen in various classes

that are held throughout the cycle school.

While the second is related to the development of this document, for which only
two skills have been selected: writing and speaking. Well, this part is the one that
most of the students find difficult to do within the classes and if in their mother
tongue, which is Spanish, it becomes difficult for them, the same thing happens if
it is a foreign language, as it is in this case English. Reason why it has been
decided to try to motivate students in English class even a little in each of their

English classes during the school year.
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Action Plan

The problem detected during the observation day was the motivation that students
show when speaking or writing in English, which is insufficient, and this is
notorious when students are asked to participate or write a small text in English.
The students of the first-grade group "C" in the Federalized Secondary School
"Ignacio Ramirez" have the belief that they are not capable of carrying out these

activities by themselves.

Reason for which it is proposed to use the materials as a means in which the
teacher can motivate the students, taking as a guide the research model of
Whitehead (1989), which proposes a spiral of cycles and in each cycle are specify

the steps to follow:
Cycle 1:
Feeling or experiencing a problem.

This cycle was carried out during the observation session that was carried out
virtually and the first intervention session, carried out in person, was identified with

the help of the activities and diagnostic tests that were applied to the students.
Cycle 2:
Imagine the solution to the problem.

The solution to the problem was proposed through the contents addressed in the
course "Neurosciences in adolescence" taken in the fourth semester and the
mobility course "Neuropedagogy and strengthening of socio-emotional skills"
taken in the fifth semester. In addition, it was complemented with the most in-
depth research regarding neurosciences, for which the use of "Cognitive

Neurosciences" is defined.
Cycle 3:

Putting the imagined solution into practice.
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The proposal will be put into practice during the intervention sessions that take

place during the cycle in secondary school.

Proposal:

The Use of Didactic Materials to Engage and Motivate Students in English class.
Cycle 4:

Evaluate the results of the actions taken.

The results will be evaluated with the final product that the students made and

through a questionnaire and interview that was carried out with the students.
Cycle 5:
Modify the practice in light of the results.

The modification of the proposal will be made based on the results obtained in the
evidence of the students' work and also based on the results of the test that is
applied to the students so that they themselves account for the progress they

have made noticed.

The research model was taken from Latorre (2005) book about action research

and the authors of various methods to carry out action research.

During the days of practice in which the strategy or improvement proposal will be
applied to the detected problem or to reinforce it. It will be through the use and
selection of materials and the decoration that can be placed in the classroom such
as chunks, motivational phrases will also be taken as support and hand signs that

students can use in class.

Each one of the materials will be accompanied by the avatar of the teacher in
training, at the beginning of each class, students must repeat one of the
motivational phrases in English found in the classroom and in this way the
students will be more involved in the class.
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Project proposals:

Standards to improve

Level of motivation in first grade group “C”
students in English class.

Level of English in first grade group “C”
students.

Engage students in English classes either
through participation, exemplification or

resolution of activities.

Motivational quotes.
Time control by means of an alarm.

Use of warm ups to activate previous knowledge

Strategies
regardless of whether it is in Spanish.
Form teams through a game.
Behavior control through attention grabbers.
At the beginning of each class, students must
repeat a motivational phrase.
Students should identify a quality in themselves
and say it out loud.
Identify a quality of a classmate and say it at the
- beginning of the class.

Program an alarm with the times for each activity
to be carried out in the class.

Play a game as a strategy to form teams quickly.
Carry out a count so that the students are silent

and each time they count to 10, they will be

lowered 1 tenth to the whole group.
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- Make a hand signal so that the students are
silent and the activity to be carried out can be
explained to them.

- Say an attention grabber when the students are

talking a lot in class.

- Starting with the repetition of the motivational
phrase will help students feel confident and at
the same time feel an essential part of the class.

- During the development of the topic, hand signs
can be practiced by the students or the teacher.

- At the moment of exemplifying something, the

Features students will be asked to help them to give an
account of the moments in which they could use
the contents of the class.

- Games or teamwork will help students to feel
more confident and at the same time will serve
as a motivator among them to practice or try to

speak in English.

Commitments of educational actors

The role of teachers is to give students the motivation they need to read in English
in front of the whole group, but the students also collaborated by encouraging their

own classmates to do this activity.

The students must have felt that nothing happens if they make a mistake, because
the "mistakes" they may make while doing an activity are part of their learning, it
makes them see what they have to improve and they also identify the areas that

they can continue to strengthen.
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Far from inhibiting students and for them to stop participating. They should be
encouraged by making them see each of the things in which they are good and
on the other hand, the teachers and each other provided the necessary help to

improve little by little what that it is more difficult for them to learn.

Especially in the English language, since the students do not see this language
as something that is not very essential in their life. On the other hand, they do not
see a close way of applying the knowledge, they can acquire about this language

in the real world.
Development, reflection, and evaluation of the improvement proposal
First intervention

The first intervention of the school year was carried out from November 3 to 26,
2021. To start with the application of the improvement proposal, an adjustment
was made to the materials that had been prepared, since these had been made

for a virtual intervention.

Therefore, the material consisted of slides and links to interactive worksheets, to
make the class more enjoyable for students, since it can become exhausting and

annoying for them to be in front of the computer for much of the day.

These materials have been created in Canva, since this platform allows us to
make use of different resources such as a timer, bubbles, drum rolls and confetti.
The same resources that help motivate each of the students towards the distance

class. (Annex 4 p. 63).

But, according to the decisions made in the Technical Council (CTE), the days 3,
4 and 5 of November would be taken to finalize the grades of the first trimester of
the students, as well as to clarify doubts about them. Therefore, my intervention
day began on November 8, this situation caused two things that were important

factors for the application of the improvement proposal.
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As a first point, the previously planned classes were visited on Monday, November
8, and as a second point, the last classes were combined with those
corresponding to week 3, causing the work rate to be a little faster in each of the

classes.
Reflection First Intervention

When | focused on the use of materials to improve the students' level of English
and motivation during the classes, | began by placing some decorations related
to English, such as common and basic phrases to communicate, hand signals
that the students would occupy during classes (annex 5 p. 64), as Filipini &

Pedroso say,

"In an educational environment, the process of stimulating the Working
Memory and achieving the comprehension of what is being learned can be
helped by applying tasks in which students will focus only on the point of
the study, without distractions." (2020. p. 9)

In this case, the function of the materials placed in the front part of the room; that
is, where the blackboard is located is to stimulate the memory of the students

regarding the vocabulary and basic phrases to express needs.

Since the hand signals posters not only contain the illustrated signal, but also
contain the phrase for the students to practice and memorize both the sign and
the phrase that each sign represents. A space was also placed to remember the
birthdays of each of the students and this was especially placed with a party

theme.

However, in the development of the class, due to the adjustments that were made
with the materials and derived from the conditions of the classroom in matters of
technology, the blackboard was used to explain general doubts that the students

had regarding grammar of the topic (Annex 6 p. 65).
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The videos prepared for the classes were presented to the students by means of
a tablet, but due to the size of the screen not all the students could watch the
video. Therefore, the students were asked to pay attention to the audio of it and
based on this, later they were asked questions and by themselves they
exemplified and / or related the elements of the videos with their context or in this

case routines that they carry out every day.

According to Campo (2017), the first function of the brain that should be
highlighted with respect to cognitive processes is perception, and this is
manifested through our five senses, which are touch, smell, sight, taste and
hearing. Which allows to reconstruct the information received and to elaborate a

restructuring of it but with its own elements so that it is significant in the individual.

Hence the importance of using materials as a means of improvement for the
motivation and the level of English of the students as far as possible. The objective
is to make them see the importance of learning a foreign language even living in

a context where it is not widely practiced.
Second intervention.

The second intervention in the practice school was carried out from January 3 to
21, 2022. During this practice period, the theme "Community service" was
developed. For its development, at the beginning of each session the objectives
set were noted down each one of them. In this way the students could carry out a
self-assessment on whether they reached the objective of the day or the progress

they had for each objective.

The exercises for this educational practice that corresponds to the second
trimester was through a battery of works (Annex 7 p. 65), that was delivered to
the students at the beginning of each class and at the end of it they were collected
to make the corrections or observations pertinent to the exercise. But especially

the writing of the words was checked.
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Throughout these practices, note that even though the students had the words
spelled correctly either on the board or in some examples of the activity, they
wrote them wrong because some letters were removed. In some other cases, they
even changed one to three letters of the words, which is caused due cf

fossilization.

In this case it is at the grammatical level, since the students are left with the idea
that the way they wrote it is correct. For this reason, the decision was made to
collect the battery of student work to check, on the one hand, that the answers

are correct and, on the other hand, to check the spelling of the students.

For the first classes which were the most important, the students were
contextualized taking as an example some of the most common disasters in
Mexico. In this case we focused on the most recent earthquakes that had
occurred, in this way it was easier for students to identify ways in which they can

do community service.

They also made mental maps in which they placed at least 5 ways to do a
community service and we transferred that to a classification of the services that
they could do in the context in which they operate more than what the school

would be.

From January 3 to 13, the aforementioned work dynamic was carried out with the
battery of works as support for the revision and use of the vocabulary seen in
class, that is; places, verbs, types of community service, in turn, this vocabulary
was used to complete conversations, with the benefits that each community
service entails and at the end of all, this will serve as a guide for the final project

that the students would do.

However, due to situations arising from the Covid-19 pandemic, the professional
practices corresponding to the second period of intervention had to be completed
online and due to school organization issues some classes were missed, which

is why adjustments were made in previously planned activities.
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Since the online work was carried out from January 14, however, the 14th was
allocated to agree on the way of working with the students and inform the directors
of the same and the 17th and 18th were allocated for the students to make a

diagnosis again to observe the progress they had so far in the school year.

This diagnostic evaluation was carried out on a page provided by the institution.
Therefore, the online work continued January 19 (appendix 1 p. 85) and was

completed on January 21 virtually.

To develop the work in a more enjoyable way in virtual mode, priority was given
to answering part of the battery of work previously delivered to the students, as
well as reviewing the vocabulary and using maps (appendix 2 p. 86) to provide
students with chunks that would facilitate the construction of their dialogue which
would be their final product, but given the circumstances and the times in which

the professional practice was completed, this last step could not be completed.

However, during the development of professional practice in a virtual way, various
digital resources such as interactive calendar (Annex 8 p. 66), games developed
on platforms such as wonderwall and power point presentations with supporting
videos were taken as support to exemplify the use of chunks and vocabulary

provided to students. (Annex 9 p. 66)
Reflection Second Intervention

Although for this second period of intervention they tried to apply different
activities that would help the students more with their learning since they would
relate the contents to the situations of our day to day, | was not entirely satisfied
with the results obtained at the end of this practice. Because, there are still things

to continue improving regarding the application of the proposal in person.

“Neuroeducation teaches a new perspective on the teaching-learning
process from the knowledge of applied neuroscience... The perspective of

neuroeducation is aimed at building bridges between basic neuroscience
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and its applications in education to harmonize the teaching methodologies

of teachers with students' learning techniques.” (Pherez et al., 2018)

Although neuroeducation is something relatively new that has become relevant at
this time, | believe that it is essential that as teachers in training we learn more
about the functioning of the human brain in its different stages of development,
because once we have understood that we will be able to put into practice the
strategies that we have used in different ways and we will give a twist to our

teaching.

That is why the objective of my proposal for improvement in terms of my
educational practice is to apply some strategies with a different approach and that

these have a positive impact in some way on student learning.

But at the same time, they know the situations in the real life in which they can
apply that knowledge and stop seeing the study of a foreign language, as in this
case is English, as something unnecessary or as something that they will never

use.

However, in this second intervention, as | mentioned before, | am not completely
satisfied with the application of my proposal, there are still things that | need to
improve, but | consider that | am on the right track, and | also keep in mind that
this is not something that can be achieved. from one moment to another, but it

requires a lot of patience and perseverance.

Well, in this social practice | failed to emphasize more in what kind of situations
the students could make use of the knowledge they were acquiring, and this led
to the students still seeing the application of the knowledge and learning they were

acquiring as far away or almost null.
Third intervention.

The third intervention in the practice school took place from February 8 to 28,

2022, during this intervention the theme developed was "silent short film". In the
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first class, the students were contextualized by first writing the topic on the

blackboard and asking the students what they understood about the topic.

In this way the students began to break down the meaning of each word since
some of these words they already knew, and others deduced their meaning from

how they were written.

Once the students knew what our topic would be, they continued to be asked if
they had seen any short films and some mentioned Disney short films that are the
most common or best known. The second stage was to make a map with the
definition and characteristics of the silent short film, later two videos were shown

to the students as an example of short films.

As a continuation of the topic and to give the necessary inputs to the students to
make their final product, which would be a script for a silent short film, the students
were given a vocabulary of emotions, which were shown to the students through
some emojis (annex 10 p. 67), same that were reinforced with a song (Appendix
3 p. 87) later exercises were elaborated with the use of emotions, another input

that was given to the students were the action verbs (annex 11 p. 68 )

For this, a game was played which consisted of determining a series of activities
for each number on the die (Appendix 4 p. 88), this was thrown and according to

the number that fell, the students would carry out the corresponding activity.

To reinforce both the emotions subtopic and the verbs subtopic, students were
asked to choose at least 5 emotions and 5 verbs and make a sentence for each
one. An adjustment was made for the last week, because due to some meetings
that were held by the normal school and by the CTE meeting the practice time

was shortened and the adjustment made was that in the last classes.

The students will only make their draft of the script for their dialogue, for this
activity the students were divided students in teams of 5 to 6 people, a series of

images was provided to each team, and they were given a script model for a silent
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short film. In the development of this activity, | realized that the model shown was

not enough, so | chose to make another model written on the board.

At the end of the activity of this social practice, | received some recommendations
from my titular teacher. Among which are to give them a more complex model in
which the students only change the name of the characters, emotions or even the

order of the dialogues.

Because despite providing them with the images to control what the students
would write, they drifted from the goal and began to want to write more things than
what was shown in the images. Finally, another recommendation | received was
to assign a role to the members of each team so that in this way all the students

work on what corresponds to them.

With the characteristics of this emotional and neuronal stage, the date of February
14 or Valentine's Day was used to carry out an activity that was reflected in the
school's mural newspaper (annex 12 p. 69), as well as the decoration of the
classroom door (appendix 5 p. 89) and given the circumstance that on that same

date the anniversary of the school is celebrated.

Another wall newspaper referring to the anniversary of the school was made
(appendix 6 p. 90) and even that it would reinforce the identity of the students
towards the school with these two aforementioned murals. Evidently, the

Valentine's Day activity was linked to the main theme, which is silent short films.

So, the students were shown a short film referring to the celebration and later they
were asked to develop an activity, which consisted of making a heart in a sheet
of pink or red color and write on it in English a phrase, thought or short poem
related to the celebration, they were also given vocabulary related to Valentine's
Day and continued with the development of the topic on silent short films.
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Reflection Third Intervention.

After this third intervention, a slight advance has been seen in the way in which
students interact with each other in English and how this affects the development
of each class, however there are still things to improve in terms of my educational

practice since sometimes the activities that are planned are not applied correctly.

“Teachers have become instructors, dictators of chairs, their mission has
been to impart knowledge that is no longer valid, that has expired...
educational organizations must assume and implement new pedagogical,
didactic and curricular models, as well as new theories and teaching
strategies teaching and learning.” (Garcia, 2015. Taken from Pherez et al.,
2018).

Regarding my educational practice, there are times when | continue to fall into the
"traditional" way of teaching grammar, although there are some classes in which
| apply reinforcement activities such as games, songs or activities where the

students see themselves more immersed and feel more part of the class.

| must continue working on the way | explain grammar when it is necessary within
the topic to be developed. Likewise, | must pay more attention to the examples
that | give to the students since it often happens to me that the examples do not
become as significant for them because they are not related to the context in

which they operate.

Now, with regard to the analysis of the activity carried out on February 14, | realize
that | should have used the vocabulary provided beyond just asking them to write
down the words in their notebook in both English and Spanish and perhaps use it

in some game such as a memory game.

In which the students will look for the image and the word that corresponds to it
and with it make some sentences so that in this way they will visualize how they

could use that vocabulary when carrying out the final project of the topic.
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Fourth intervention

In this fourth period of practice from March 7 to April 8 of this year, that is, for five
weeks, the social practice of the language "agree with others on a travel itinerary"
was developed, belonging to the plan and program of studies 2018 Aprendizajes

Clave (appendix 7 p. 91).

During the first week, grammar was worked on, that is, the present simple, and
this was complemented with the clock in English. Therefore, games such as warm
up and closing of the class were used in order for the students to remember how

to say the numbers in English.

While the core exercises during the first class were as a first point that the
students draw on an analogue clock the time indicated on a digital clock, as well
as they had to make the analogue clocks with the indicated time and write the
time with letters (annex 13-15 p. 70-72).

Subsequently, for the second and third classes of week 1, the core exercises were
negative and affirmative sentences corresponding to the present simple
grammatical tense (annex 16-17 pp. 73-74). For this, it was necessary to review
the verbs, and this was done through a game in which the students had to order

the letters for each verb since those were written with the letters in disorder.

For the second week, vocabulary about vacations was addressed, this in order to
contextualize more precisely the social practice of the language with which they
were working. During this week the resources used were flashcards with vacation
vocabulary (annex 18 pp. 75), as well as chunks to express likes and dislikes and
for this the students made two flower graphic organizers (appendix 8-9 pp. 92-
93).

In the third week the content that was addressed was about chunks to express

agreements and disagreements, again two graphic organizers were made to
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cover this activity and this time they were honeycomb graphic organizers
(appendix 10-11 p. 94-95).

Similarly, two other banana split graphic organizers were made with chunks to
accept or make suggestions (appendix 12-13 p. 96-97). Likewise, teams were
formed to begin working on the final project. In this activity, students were given

the freedom to choose their teammates.

Once the teams were formed, in the fourth week the students were given the
opportunity to choose one of the 32 states that make up our country as a tourist
destination. Therefore, the students shared with each other the places they knew
or, alternatively, the places they would like to know, and from there they went on

to the following activities.

When the tourist destination was chosen, they were instructed to prepare a chart
(annex 19-20 p. 76-77) in which they had to write down the name of each of the

members and a maximum of two tourist places in the state chosen by member.

Subsequently, the students investigated each suggested place to select the
places that most caught their attention according to their location, cost and
activities that they could carry out. Another of the activities developed in this fourth
week was the development of a graphic organizer (annex 21 p. 78) in which they

included relevant information to start planning the final project.

In the fifth week, the final project was carried out, which was an itinerary. As a first
point, the students made a chart to distribute the points of interest of the chosen

tourist destination in days and hours (annex 22 p. 79).

After making the chart, the students were shown 3 different examples of how they
could carry out the final project (annex 23 p. 80), again they were given the
freedom to choose the model that they liked the most so that they could first

prepare a draft of what their final project would be.
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At the time of selecting the model, the students began to make their draft in their
notebook (appendix 14 p.98). When the students finished their draft, they were
reviewed to verify that it was understandable and that it had no grammatical

errors.

If so, they were told what corrections to make, as well as explained if there were
any doubts. Once the corrections were made, the project was authorized so that
they could carry it out clean on the computer or by hand and with the

corresponding images (appendix 15 p. 100)

Reflection Fourth Intervention

After this fourth intervention, | noticed that the students in the study group
performed better teamwork and that they were more motivated because they were
the ones who chose their team as the first point and as second points, they had
the freedom to choose the place from which they would talk during the

development of the work.

Another favourable point was that this time the tasks that each member of the
team had to develop were more specific and, in this way, a positive response was

obtained from the students in each of the classes.

“Emotion is an unconscious process used by the human being to settle
memory and learning processes. There is no learning without emotions,
because it is what arouses curiosity... emotions are what activate our
motivation... motivation is internal, but there are external factors that can

favor said motivation.” (Navarro, 2018. pp. 43).

Relating the previous quote with my educational practice in this fourth period, it
was easier for me to carry out the work since by giving them the freedom to form
the teams as they wish, an external factor of motivation towards the class was

triggered.
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Causing so that in each class the students will show their motivation arriving on
time and smiling to the classroom, as well as the motivation in carrying out each
of the activities previously prepared.

However, | am not satisfied with the final works obtained for this social practice
developed because from my point of view | could have used more activities which
would exploit the intellect of each of my students and at the same time with them
| could have made them interact more with each other themselves.

| believe that this is something that can be improved over time and of course with
the experience that is obtained since it is not easy to change everything overnight,
however that does not mean that it is something impossible but that it is part of

my learning also as a teacher in training and soon as a group teacher.
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Conclusions and recommendations



Conclusions and recommendations

After the first intervention and application of the suggested proposal, | realized
that the proposal was not being applied correctly, since despite the fact that a
study group was chosen, the proposal is being applied with the other 5 groups
that are position in secondary school and the performance in each of the groups

was not turning out as expected.

Therefore, it has been found that the proposal only with the materials needs to be
complemented with other factors, in this case during the intervention it was
complemented with the decoration of the classroom that together with the
materials helped to generate a greater English environment. , however, it is
something that must continue to be improved with various activities, it could even
involve students more with the staging of the topics that are being worked on at
the moment.

From the second and third intervention and application of the suggested proposal,
a slight favourable increase in motivation has been noted in the study group in
particular. Since students who during the first intervention did not participate and
even did not participate are encouraged to participate in the activities of the class

without fear of making mistakes.

Because it is something that has been worked on during this time; In other words,
during these two interventions, students were talking to so that they realize that
mistakes are part of their learning and even more so when it comes to learning a

foreign language.

However, it has been notorious that students still do not feel safe speaking in
English when requesting a permit, such as going to the bathroom, so a form of
literacy in the classroom has been suggested through the memes, these will
consist of the modification of some memes that are striking for the students and

that these contain phrases of daily use in the English language.
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For the fourth intervention | gave them a little more freedom when it came to
working, since they formed the work teams as well as choosing the topic they
would talk about. With this | realized that they manage to motivate each other and

at the same time get to know each other a little better.

But that is not all, since by working in this way they are more encouraged to
participate and express their doubts during class. Something curious that | noticed
and that caught my attention is that while working as a team, there is greater
respect for those colleagues who express doubts or towards those colleagues
who are encouraged to participate regardless of whether their pronunciation is
correct or not.

Above all, learning a foreign language, this is a very important factor since that is
where the interest in this language begins, which in this case is presented as a

subject in secondary schools.

Thus, after the 4 interventions made, observe that the students work as a team
only if they are given the freedom to choose their partners. This seemed to me
something very curious since for the time they have been living together it could

seem that they know each other, however it is not like that.

| must admit that | am not satisfied with my performance during this time. |
recognize that | could have used activities that exploited the intellect of my
students more and not only that, but it could also have made them have a more

meaningful connection with each other.

Among the activities that | was able to carry out were exhibitions, games or
dynamics that implied a greater participation of my students. | also recognize that
| came to plan some of the activities mentioned, however | did not carry them out
because | did not consider them appropriate for my students.

According to the strengths and areas for improvement regarding my teaching
performance, | can say that | managed to improve more when making the

adaptations of my materials according to the needs that | observed in the students
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as well as being more expressive when teaching. give my classes In addition, |
gave myself the opportunity to empathize more with each of the students in order
to better identify the adaptations that were necessary to make in the materials.

However, there are still situations that | must continue to improve in my
performance as a teacher, such is the case of the way in which | contextualize my
classes because it did not always turn out the way | expected because | noticed
that to carry out this part | was not taking into account account the interests of the
students but used things that in my opinion were known by the students on many

occasions it was not like that.

Another important point to continue improving in my teaching practice is perhaps
a little in the adaptation of the materials. By this | mean that if | should take into
account the interests of the students but without losing sight of the expected
learning that is being developed with the students because | could notice that in
some social practices at the beginning, | did not make clear the expected learning
that would be developing, which made the classes look a bit out of control.

Clearly this is part of my learning and professional training, although it is true until
the end of my internship, | obtained the results that | had visualized from the first
moment. But this was thanks to the fact that throughout the journey | was making
changes in terms of activities due to external factors and organization in the

school.

To evaluate the effectiveness of the improvement proposal according to the
problem detected at the beginning of the school year and after the four
interventions that were carried out in it, a google form was applied to first grade

students, group "C" which was the study group.

The questionnaire comprised six concise questions about the materials used
throughout the classes and the impact they had on learning and the degree of

commitment that each of the students showed over time. Same as listed below:
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1. Didthe colors and images used in class contribute to highlighting the topics
addressed?

2. Did the materials presented in class motivate your participation during the
classes?

3. Did the materials contain elements that appealed to you? For example,
music, tones of voice, images

4. Did the materials provide you with elements to get involved in the classes?

5. Do you consider that the materials used by your teacher had an impact on
your learning? Why?

6. Would you do or improve something in your teacher's materials to get you

more involved in the class?

Each of the previous questions were elaborated taking into account the
characteristics of the materials and the objectives established together with the

improvement proposal.

Within the answers obtained in the questionnaire (annex 24. p.81) it is possible to
notice that the third level of engagement was effectively developed in the students
since the materials fulfilled their objective according to what the students

answered.

However, despite the fact that the questionnaire yielded favorable responses from
the students towards the applied improvement proposal, | consider that the initial
objective that was to engage the students in each of the English classes was not
achieved in the way in which it was foreseen since at first the proposal was not

applied in the correct way.

In the first interventions, the application of the proposal did not yield the expected
results due to various factors, such as the fact that the students did not know each
other in the first place, another factor was that during the second period of
practices the students returned to virtual classes , which did not allow the proposal

to be applied in the same way.
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During the first two periods of intervention, the seventh neuroscience principle
called engagement, which was the one used to try to immerse the students in
each of the English classes, did not provide favorable results since it was not
being applied. correctly, because when it came to involving the students, they

were not given a guide that would allow them to be part of the class.

As for the professional skills that were sought to develop in a better way, the
objective was achieved throughout the four interventions by relating the
celebrations of the English-speaking countries with the themes that were
developed in each of the periods of intervention and likewise They were
complemented by the adaptation of games and adaptation of materials or

activities that were presented in textbooks

General conclusion

Finally, the intervention proposal was carried out in five different cycles that were
applied and renewed in each of the four teaching interventions that were carried

out in secondary school.

During the first intervention, in what corresponds to cycle one of the research-
action model. The problem detected was very noticeable during the first week
since the students did not engage in the English classes and remained silent all

the time.

From there, cycle two was given way and it was there that two courses were taken
into account, one course to the teacher training curriculum and another
complementary course through a national mobility program, there the elements
that would be fundamental for the development and implementation of the

generated improvement proposal.

For cycle three, the improvement proposal made from the aforementioned
courses was launched, however this did not turn out as expected since

adaptations had to be made both in materials and in the improvement proposal
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itself. Within these adaptations, hand signals typical of a classroom were
implemented and this was favorable since little by little the students began to get
involved in the class.

Once the adaptations were made, cycle four was given in which an internal
evaluation was carried out according to the work, behavior and participation that
were observed in the students as time passed. Once the proposal was evaluated
in this first intervention, it was applied again in the second intervention, now with

slight changes.

For the second, third and fourth intervention, only cycles three, four and five were
started, since after each evaluation things were suggested that would help

complementing the applied improvement proposal.

During the second intervention, the changes made in the improvement proposal
was the adaptation of some better-known memes and that at the same time these
were according to the tastes and interests of the students. The objective of the
memes was to further engage the students since some contained phrases of daily

use for English classes.

This improvement helped the students to be more involved, since at any moment
they tried to repeat the sentences. For the third intervention, the change made
was the use of audiovisual resources such as videos, which were carefully
selected and according to the tastes and interests of the students. As a last
modification in the improvement proposal, during the fourth intervention,

teamwork was implemented with specific roles for each of the students.

After each one of the modifications that were given in the improvement proposal,
slight changes were noticed in the students since in each class they showed a
different attitude and they seemed more engaged in each of the activities that

were carried out.
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Each of the modifications were guided with three of the 8 questions proposed by
Nehal (2016), which are:

5. How can | make the easy parts challenging for my learners?

7. Is it necessary to spend more time on some lessons and less time on

some other lessons?

8. Do | need to follow the lessons in sequence in which they are presented
in the text? Or should | change them according to the needs and interests

of my learners?

Through which, specifically question 8 was a key point to apply the seventh
principle of neuroscience in its third level of development, which refers to the fact
that students are more engaged in class, which leads them to speak more than

the teacher.

Through the 3 guiding questions and the third level of engagement, it is how the
adaptations of the materials were made and obviously in some cases, depending
on the topic to be developed, part of the interests of the students were taken into
account. Likewise, the adaptations that were being made in each of the materials
gave guidelines to complement in some way the professional skills chosen to be
strengthened with the application of this intervention proposal.

Since the materials were not only adapted so that the students would engage in
the classes and feel involved in some way, but it was sought that through the
materials a collaborative learning environment would be generated and that these
in turn were innovative. for the students. In this way, through the materials, | tried
to engage and motivate the students in each of the classes while at the same time
allowing me as a teacher to strengthen the chosen competencies corresponding

to the undergraduate curriculum.
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Although this showed progress, | still felt that something was missing in my
teaching practice and, consequently, in the improvement proposal. Well, it was
not until the fourth intervention that | realized that something that motivated and

engaged the students even more in class was teamwork.

While they worked, they carried out the activities assigned to them, they interacted
more with each other, they got to know each other a little better and this worked
as a new motivating factor since among them they realized all the skills that each

of the students possessed.

From this, the suggestions that | make so that this proposal provides better results
is to make use of different games, both digital and physical, that can be played
inside or outside the classroom, that these games are directed to the tastes and
interests of our students but without losing sight of the objective of the contents

that we address with them.

We can also implement songs, the level of these will depend on the level of
engage that our students have regarding English. We can start with songs of little

difficulty and gradually upload it.

Something that also catches their attention, that involves them and arouses their
curiosity is the creation of graphic organizers, these can be according to the topic

being discussed or according to the season.

This proposal for improvement can provide us with many elements regarding the
evolution that students are having both in knowledge and in mastering the skills

that the language itself demands.

Although we must bear in mind that each generation of students is different, the
proposal made throughout the document is something that can continue to be
applied with respective adaptations depending on the characteristics of our

students.
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Annexs

Annex 1: Results of social-emotional skills test

¢ Que emocion sientes que te representa usualmente?

Estar contento Triste y feliz
4.0% 4 0%
contento,calmado, ansioso
3.0% 4 0%
Ninguna FLOGERA
Felicidad La soledad
B.0% 4 0%
Contenta Felicidades
o asustada y contenta
Encjo 4.0%
4 0% Calmada
8.0%
Alegre
o Alegria
ANSIOSO B,
alegre

Contenlo

The graph shows us the number of responses obtained by the students and the
percentage corresponding to each section. Since there are several responses with the
same percentage, the sum of them was made to further simplify the data mentioned in

the document.

Annex 2: Results of social-emotional skills test question 2

¢ Qué porcentaje aproximadamente consideras que tus emociones
influyen en tus estudios?

100% a 90%
32.0%

Menos del 50%
8.0%

The graph shows us the number of responses obtained by the students regarding the
relationship they consider having their emotions and their learning.
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Annex 3: Results of learning style test

Visual

Lee cuidadosamente cada oracion y responde verdaderamente a cada pregunta. Usa la escala para responder a cada cuestionamiento.

B 1 Nunca [ 2 Raramente B 3. Ocasi N Bl 5 Siempre

(1}
L5

‘w-ﬁi‘ﬁ* F«w@m edwu‘a “W,ﬁ"@ M vdp‘f‘ M@g’a\a

The graphs shown are a compilation of the students' responses to the specific
questions for the visual learning styles area, which consists of 7 questions. In them we

can see that a large part of the students has developed this learning style.

Auditivo

Lee cuidadosamente cada oracion y responde verdaderamente a cada pregunta. Usa la escala

para responder a cada cuestionamiento.
0/193&nbsprespuestas correctas

1. Nunca

2. Raramente

3. Ocasionalmente
4. Usualmente

5. Siempre

0 20 40 60 80

Fila 2: Al prestar atencién a una conferencia, puedo recordar las ideas principales sin anotarlas.
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Lee cuidadosamente cada oracion y responde verdaderamente a cada pregunta. Usa la escala

para responder a cada cuestionamiento.
0/193&nbspiresp o

1. Nunca

v 2. Raramente

3. Ocasionalmente
v 4, Usualmente

V' 5. Slempre

0 20 40 60 80

Fila 1: Recuerdo mejor un tema al escuchar una conferencia en vez de leer un libro de texto.

Lee cuidadosamente cada oracion y responde verdaderamente a cada pregunta. Usa la escala
para responder a cada cuestionamiento.
0/193&nbsprespuesias cormectas

1. Nunca
2. Raramente
3. Ocasionalmente

4. Usualmente

5. Siempre

a 10 20 30 40 50

Fila 3: Prefiero recibir las noticias escuchando la radio en vez de leerlas en un periédico.

Lee cuidadosamente cada oracion y responde verdaderamente a cada pregunta. Usa la escala
para responder a cada cuestionamiento.
0/193&nbsp;respuestas correctas

1. Nunca
2, Raramente

3. Ocasionalmente

4. Usualmente
5. Siempre
o 10 20 30 40 50
Fila 4: Prefiero las i i orales del tro a aquell itas enun oen la pizarra.
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Lee cuidadosamente cada oracion y responde verdaderamente a cada pregunta. Usa la escala
para responder a cada cuestionamiento.
0/193&nbsprespuestas corectas

1. Nunca

2. Raramenie

3. Ocasionaiments
4. Usualmente -

5. Siempre

Fila &: Puedo los de sando los oigo:

Lee cuidadosamente cada oracion y responde verdaderamente a cada pregunta. Usa la escala
para responder a cada cuestionamiento.
O/193&nbsp respuestas comrectas

1. Nunca
2, Raramnts
3. Ocasionalments

4. Usualmente

5. Slempre

o 0 40 60

Fila 5 Me gusta escuchar misica al escuchar una obra, novela, etc.

Lee cuidadosamente cada oracion y responde verdaderamente a cada pregunta. Usa la escala
para responder a cada cuestionamiento.
0/193&nbsprespuestas correctas

1. Nunca
2. Raramente

3. Ocasionalments -
4. Usualmente

5. Siempre

o 20 40 80

Fila 7: Cuando escribo algo necesito leerlo en voz alta para ofr como suena.

The previous graphs show us the results obtained for the auditory learning area, this
section consists of 7 questions and according to the results we can see that most of the
students do not have this learning style well developed.
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Kinestesico

Lee cuidadosamente cada oracion y responde verdaderamente a cada pregunta. Usa la escala para responder a cada cuestionamiento.

gy HEE 1 Nunca [N 2. Roramente N 3. Oc wente [l 4. Usuaimente [ 5. Siempre

60

A

e e
o o s

These graphs show the number of students who have a more developed kinesthetic
learning style and according to the results we can see that this style is a little more
varied since the results of some questions corresponding to this section are similar.

Annex 4
DAILY P 0 WHAY DO YOU
ROUTINES { 5" DO BEFORE 60
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DALY ROUTINE A
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ACTIVITIES ‘ .3 VERas
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AT Z ACTMITY
oy St GO [T
il Aoty the wariibeer
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- Lo 1o AAAS
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The previous images are a sample of the materials adapted at the beginning for the
development of virtual practices, it is possible to see that in each instruction, as well as
at the beginning and at the end of the class, the teacher's avatar is included. What
helps to motivate students to do the activities to a certain extent.

Annex 5

In this image we can see the hand signal posters that students use during class, as well
as an emotion thermometer that is used during class so that students can identify how
they feel about each activity.
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Annex 6

/

This part shows that the adaptation of digital materials Ieﬁo the use of the blackboard

in which the vocabulary and important points of the topic seen at that time were noted.

Annex 7

= WHAT 15 A COMMUNITY SERVICE?

3. WHAT 15 A COMMUNITY SERVICE?

5. WHAT IS5 A COMMUNITY SERVICE?

7. WHAT I5 A COMMUNITY SERVICE?

Q

The image is an example of the battery of works carried out for this second period of

practices, which during the weeks in which classes were held in person facilitated the

ability to classify the students after class since the students had to deliver their activities

from day.
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Annex 8

JANLRARY

FEBRURARY .- -
MAREH APAIL

MRY JULY - st nd rd th

This interactive calendar was used during the virtual classes, it was taken from
Serendipia Educativa (https://linktr.ee/serendipia_educativa), to which the image that it
originally brought was changed to that of the personal avatar and the data of the name

of the teacher and the grade with which they would be working.

Annex 9

This image corresponds to the materials used during the online classes corresponding
to the second intervention; in it is possible to see the interactive calendar of the
previous annex. In these materials, more visual resources were used, such as images

and videos, which helped students to relate the contents to our daily activities.
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Annex 10

The emojis of the image were the material used so that the students knew more

emotions apart from those mentioned in the song of the previous one. Games and

activities were related to these emojis to facilitate student learning.
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Annex 11

The image corresponds to the verbs that were used during this third intervention, the

final work was limited to using the verbs that are shown in the image, as well as the

emotions of the previous annex.
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Annex 12

The previous image shows the mural corresponding to the month of February, in which

the work done by the students was placed. This work consisted of making a heart to
write a phrase, word, feeling alluding to Valentine's Day. The activity is related to the
proposal for improvement since it involves the emotions of each of the students and so
that they are encouraged to carry out the activity, they were told that despite the fact
that the works would be placed on the school's mural it would be totally anonymous and
no one would know who each heart belonged to, which filled the students with

motivation.
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Annex 13

WHAT TIME IS IT?

Read the time on digital clocks.
Can you indicate the exact time on analog
watches by drawing the correct hands?

G

3:3 11:00

OC

This worksheet was presented digitally to students. Subsequently, the hours marked on
the digital clocks were placed on the blackboard and consequently the students drew
the time on the analogue clocks in their notebooks and likewise copied the digital clocks

that were the only ones placed on the blackboard.
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Annex 14

THE TIME .

° Write the time under each clock in numbers and words.

)
)
)

In the same way, this worksheet was presented digitally to the students to exemplify
what they should do in their notebook. Subsequently, the analogue clocks were placed
on the blackboard with the same hours shown in the worksheet so that the students
could transfer them to their notebooks and below each one writes the time with a

number and a letter.
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Annex 15

WHAT <2

TIME
|s |T7 C) -

s s
s it's s L2
ructions: Look at the hours and draw fhe clock hands

4 ns ns

3:45 7:30 115 6:00
11:30 8:15 10:45

Like the two previous annexes, this worksheet was shown to the students digitally to
serve as a guide for the students on what they should do. Subsequently, the blackboard
was divided into two parts, on the left side the analog clocks were placed while on the
right side the digital clocks were placed. In this way, the students were able to carry out
both exercises in their notebooks and for each exercise they placed the digital or analog
clock, as the case may be, as well as the time indicated on each clock in letters.
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Annex 16

PRESENT SIMPLE

Complete the sentences with the correct form of the
following verbs in the Present Simple (affirmative)

live ) [ _work ) [ be

like J L speak ) [ study

I o T o

have ) [ watch ) [ travel

=N

)
)
go ) (__play ) [ spend )
)
)

0000600000 00000

getup ) ( make ) [ do

Nathan TV in the evening.
I French, Spanish and German fluently.

My sister medicine at university.

My friends all night playing video games.

Kate a flat in the centre of the city

We football every Saturday.

I a mechanical engineer.

My parents sailing in the river twice a month.

Our neighbours as teachers in a primary school.

I by plane once a year.

My boss the biggest office in the company.
Keith drinking coffee after dinner.

His little sister her homework after lunch.
Dad dinner for us three times a week.

My brother and | at 6,45 am to go to school.

With this worksheet, the students first identified the meaning in Spanish of each of the

verbs, then answered 3 sentences at random with the help of the teacher to exemplify

what they should do and to remember how the verbs will be written when speaking in

the third person.

72



Annex 17

PRESENT SIMPLE

Complete the sentences with the correct form of the
following verbs in the Present Simple (negative).

live ) [ work ) [ be

like ) ( speak ) ( study

go ) [ play ) [ spend

have ) [ watch ) [ travel

" N s Y s R o T e

S S A S

getup ) (___make ) [ do

000000000000 000

Our family the holidays in the city. They go abroad.
My brother a lawyer. He's a banker.

Clara in an office. She's a freelance translator.

The kids TV at night. They go to bed early.

I most fruits . But | love strawberries!

He usually early at the weekend.

My father ared car. It's blue.

| jogging late. | exercise in the morning.

Your cousin his homework alone, He needs help.
We in the city. Our house is on a farm.

Liam the local language. So he got lost.

You by ship. | feel dizzy.

The secretary phone calls. She only emails clients.

I Maths at university. My major is in Languages.

This radio station pop music, only jazz.

In these worksheets, the students remembered the auxiliaries that we use to write

negatively in the present simple and, as in the previous exercise, 3 sentences were

answered as a group to verify that everyone understood what they had to do.
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Annex 18

With these flashcards, the students were first presented with the words written on the
blackboard, then the words were shown on the tablet and the students were asked what
they meant by each word. In case they did not approach the meaning of the word, clues

were given to the students. Once they guessed, they were shown the corresponding

image so that they had a more exact graph of what each word was.

74



Annex 19

The chart shown in the image was prepared so that each of the students participated in
the activity and in the same way a role was assigned to each student. It was helpful
because in all the teams there was collaboration by each one of the members and the
work was carried out in a harmonious way.
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Annex 20

Both images are the same activity as those of the previous annex, with this team they
were given the freedom to make the chart as a note since the students expressed that it
was easier for them to understand the information the way it was presented. shows in
the pictures. It is possible to notice that unlike the previous example, this team did their
writing entirely in English and during the completion of the work they expressed their
doubts towards their teacher.
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Annex 21

In the image it is possible to observe the graphic organizer that the students made
before beginning to carry out the final work of the subject. This organizer made it easier
for the students to organize more the information they already had in the previous

works.
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Annex 22

With this chart began to develop the first part of the final work. The students had the
experience of planning an excursion and the plan with this was that the students
present the information in this box as an exhibition promoting the tourist destination
they chose. However, due to school issues beyond our control, this exhibition could not
be carried out.
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Annex 23

\

The top 3 . o
ARA e it Spmive B
Riviera |
Maya

ra
La Fuma Hotrbera de Canenn

Dnmer=e
vour=cii in

aniwhere el

o

CHIAPAS
o oFromfprib18-2

CANON DEL SUMIDER
= Decresd Natlonal Park on
December 8, 1980
= Breakfost included
* Guided tours

CASCADA DE
TAMUL

CHIAPA DE CORZO
* Magic Town

= Lunch included

= It wins over travelers with its colorful

apan. “TEM - ipALL

18T “pgrast n“q

and gs.
KILITLR
PALENQUE —
« Privileged space to explore the, : E\'_ﬂ’xh"’iﬁ?‘m"
Liogie does TS
« One of the most important S—
Mayan cities. RIOVERDE
CASCADAS DE AGIIA:\Z‘I]. L
« 7 days and 5 nights
= Impressive waterfalls that create "\TT
natural posls. — 7 s
+ Breakfast and lunch Included. g e e CIUDAD

wimi  JRLLES

The images refer to the models shown to the students to elaborate their final project.
The first two images correspond to a triptych and the other two images correspond to
infographics of different design. Each of the models contained little information, clear

and concise about the chosen tourist destinations.
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Annex 24: Results of evaluation proposal test

Los materiales ;te proporcionaron elementos

*Si

® Si, Resaltaban mas y
llamaban mas la atencion

@ Si, ya que aveces era
divertido

@ Siy mucho

. Los colores e imagenes utilizados en clase

® Si

® Si, ya que nos ponia videos
para asi entre mejor

« Si, favorecieron mucho a mi
aprendizaje
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;. Por qué?

® Porque ayudaba a entender
mejor los temas

@ Porque verlos hacia que la
clase no fuera aburrida eso
hacia que en clase pusiera aun

¢ Porque ayudaba a entender y lo
hacia duvertido

® Porque de esta manera me fue
mucho mas facil comprender
los temas, ademas de que eran

® Por qué se veia claro y se
entendia mejor

Los materiales presentados en clase ;motivaron tu participacion

durante las clases?

20

a5

L]

Si

Un poco de pende su Si aunque la mayoria Asi es, fueron muy
sabia que contestar de las veces lo hacia llamativos, tiernos y
para competir con la  bonitos, lo que me

profesora ayudaba a participar
V]

L7 durante las clases?
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¢ Los materiales contenian elementos que te resultaran
atractivos?, por ejemplo musica, tonos de voz, imagenes

05

Si Sip Si, aunque casi nadie Sii, de esta manera
cantaba ponia mas atencion y
me resultaba mucho
mas facil comprender
los temas
de (Loe que te resuftaran por ejempdo misics, tonos de voz, mmagenes

Recuento de Los materiales ¢ te proporcionaron
elementos para involucrarte en las clases?

e Si

e Si, Resaltaban mas y llamaban mas
la atencion

» Si, ya que aveces era divertido
e Siy mucho

The previous graphs show the answers obtained by the students regarding the
evaluation they made on the materials used in class by the teacher in training during
the intervention periods.
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Appendix

Appendix 1
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It was evidence of the work done online during the last week of practice during the
second practice period. It is possible to observe that the teacher in training entered the
virtual meeting on two devices in order to anticipate a failure in one of the devices used

and that this did not influence the development of the session.
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Appendix 2
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This is one of the activities carried out online, a scheme was made since in this way it is
easier for the students to remember the contents or in this case to remember the
phrases that they can use to request a service.
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Appendix 3

If you're happy happy happy, clap your hands,
clap your hands.

If you're happy happy happy, clap your hands.

If you're angry angry angry, stomp your feet.
If you're angry angry angry, stomp your feet.
If you're angry angry angry, stomp your feet,
stomp your feet.

If you're angry angry angry, stomp your feet.

If you're scared scared scared, say, “Oh no!”
If you're scared scared scared, say, “Oh no!”
If you're scared scared scared, say, “Oh no!”
Say, “Oh nol”

If you're scared scared scared, say, “Oh no!”

If you're sleepy sleepy sleepy, take a nap.

If you're sleepy sleepy sleepy, take a nap.

If you're sleepy sleepy sleepy, take a nap, take
anap.

If you're sleepy sleepy sleepy, take a nap.

If you're happy happy happy, clap your hands.
If you're happy happy happy, clap your hands.
If you're happy happy happy, clap your hands,
clap your hands.

If you're happy happy happy, clap your hands.

IF YOU'RE HAPPY
Super Simple Songs

The image is from the song used with the students during the third practice period.
When the students sang this song, they performed the actions that the same song
indicates, and this helped the students to better identify the emotions.
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Appendix 4

Run inplacel

Jump 2 times|

Turn 3 circles!

'Spec:k 4 friend’s
names!

Count to 6!

Clap 5 times!

This image represents a game played with the students. For this, a virtual die was used

and according to the number that came out on the die, the students had to do what is

indicated in the chart. This activity was used as a warm-up or as part of the closing of

some classes.
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Appendix 5

rada en moto g' plus

The decoration of the door of the classroom corresponding to the celebration of
Valentine's Day helped the students when entering the classroom feel safe and

confident.
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Appendix 6

The image corresponds to the evidence of the elaboration of the mural towards the

school on the occasion of its 60th anniversary and the reason why it is colorful is to
attract the attention of the students and that they somehow identify themselves more as
part of the institution.
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Appendix 7

LENGUA EXTRANJERA. INGLES. SECUNDARIA. 1*
FAMILIAR ¥ COMUNITARIO

AMBIENTES SOCIALES
DE APRENDIZAJE

+Busca y consulia informacion

*Crrnpara pros ¥ contras de e y propuest s

+Construye argumentos para defender deas y propuestas
+Escucha y 2xpresa pros y Contras pasa constiuir consensos.

ORIENTACIONES DIDACTICAS

~ Coardine acciones y actividades en las que los « analizar expresiones y estrategias de persua-

alumnas puedan: sion (por ejemplo: Are you sure we..? That's
+ enlistar propuestas de destinos e ideas de viaje; quite a good idea, We really should go there, et-
+ definir fuentes para consultar informacion so- cetera);

bre destinos; + reflexionar sobre maneras de negodciar ideas
+ descartar propuestas con base en informacion y propuestas (por ejermplo: I'm looking foward

consultada; to..don't you agree? That's no good, It sounds
+ tomar nota de datos que apoyan propuestas e [fantastic, etcétera);

ideas viables; = compartir opiniones.

+ promover |3 participacién propia y la de otros.
- Guie, apoye y ofrezca realimentacion a sus estu-

— Apoye y guie a sus estudiantes para; diantes para que logren:

+ contrastar ventajas y desventajas usando un « poner &l énfasis en algunas palabras o alterar el
organizador grafico; volumen para producir algin efecto (por ejemplo

+ agregar datos a propuestas e ideas viables; The lake, definitely, The national park, you say?);

+ valorar ideas y propuestas propias y de otros. + reconocer emociones en el lenguaje para per-

suadir;
- Motive y dé modelos a sus estudiantes para: + hablar claramente y con suficiente volumen;
+ analizar razones de propuestas e ideas; + interpretar el lenguaje corporal para detectar

apoyar razones con datos e informacion;
usar conectores para vincular razones y datos

emaciones;
- organizar consensos mostrando asertividad;

fornentar la realimentacion.

para construlr argumentos; .

270

SUGHRENCIAS DE EVALUACION

- Recopile evidenclas como:

+ lista de ideas y propuestas,

+ notas con datos e informacian que apoyan pro-
puestas ¢ ideas,

« tabla comparativa,

v lista de acuerdos.
+ Producto final: itineranio.

~instrumento sugerido:
+ cuestionario.

The image corresponds to the social practice of the language worked on during the
fourth day of intervention. The same that belongs to the current plan and study program
in basic education and that corresponds to the first grade of secondary schools. The
social practice of language is found on page 270 of the "Aprendizajes Clave"
curriculum.
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Appendix 8

In this image it is possible to observe the graphic organizer made with the chunks to
express dislikes. The students placed in the centre of the flower the title which was
"Dislike Expressions"”, in each of the petals they were placing the expressions given by
the teacher and each student decorated the graphic organizer to their liking.
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Appendix 9

The image corresponds to the graphic organizer on like expressions. In it, the students
placed the chunks provided by the teacher in each of the petals of the flower and in the
leaves of the stem. After placing the expressions, pronunciation was worked on and
finally the students had to complete the chunks according to the likes of each one, so
that they could see in a more real way how to use the expressions.
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Appendix 10

With this graphic organizer, the students more easily identified the expressions that
they could use to express their dissatisfaction with the proposals made by their
classmates during the development of the itinerary. First, the students did the graphic
organizer and then said each of the sentences out loud. Finally, the students wrote six
sentences using the fragments to express dislikes, which are shown in the following
appendix.
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Appendix 11

The image shows the sentences mentioned in the description of the previous appendix,
as well as the graphic organizer that contains chunks to express agreements. Each of
these chunks were used orally by the students while exchanging information about the

tourist destination they chose.
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Appendix 12

Here is the graphic organizer that contains chunks to make suggestions, which were
used by the students in writing as shown in the upper part of the image and orally with
their team while they prepared the chart shown in Annex 19.
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Appendix 13

This graphic organizer contains phrases that the students used to accept the

suggestions made by their classmates regarding the chosen tourist destination. In the
same way, they were practiced in a group and out loud with examples given by the
students themselves.
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Appendix 14




Both images show the draft of the final work produced by two different teams. We
noticed that both teams chose the same model but made slight changes in the ordering
of the images as well as in the placement of the names of each point of interest of the
tourist destination they chose. With this, the students simplified even more the
information that they already had in the previously elaborated charts, making it easy to
understand their work.
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Appendix 15

capturada en moto g pies
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Final work of the students, it is possible to observe the effort and dedication that each
student put into the preparation of their final project which was a travel itinerary. Each
one has characteristics of the identity of each student and that is something that makes
them unique works. As well as it is possible to observe the use of English used by the
students combined with their creativity.
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Asunto: Se asume responsabilidad.

Toluca, Méx., 30 de junio de 2022

H. CUERPO DE SINODALES
PRESENTE

Quien suscribe C. ALONDRA FLORES SANTANA , estudiante del octavo semestre de la
Licenciatura en Ensefanza y Aprendizaje del Inglés en Educacion Secundaria, por este
conducto, asume de manera total la responsabilidad de haber estructurado y elaborado el
documento titulado: The use of Didactic Materials to Engage and Motivate Students in English
Class , conforme a las Orientaciones Académicas para la Elaboracion del Trabajo de
Titulacién. Con la supervision del director de trabajo de titulacion fue estructurado en la
modalidad de: Informe de Practicas Profesionales ; asi como de haberlo adecuado a las
observaciones hechas por la Comisién de Titulacién. Finalmente, defenderlo suficiente y de
manera argumentada ante los sinodales, de tal forma que demuesire mis saberes
categéricamente ante ellos, a través del didlogo académico que tenga lugar durante el

desarrollo del examen profesional.

Agradece ampliamente el interés y el apoyo que siempre se me brind6 como estudiante.

ATENTAMENTE

/

C.__ALONDRA FLORES SANTANA




GOBIERNO DEL E D OM Ex

ESTADO DE MEX'CO DECISIONES FIHMES, RESULTADOS FUERTES

"2022. Afio del Quincentenario de Toluca, Capital del Estado de México”

Toluca, Méx., 15 de julio de 2022.

DR. SERGIO DOTOR FERNANDEZ
PRESIDENTE DE LA COMISION DE TITULACION
PRESENTE

El que suscribe MTRA. JAYIME GEORGINA MEJIA BLANCO Asesor del(a) estudiante ALONDRA
FLORES SANTANA matricula 181517810000 de 8° semestre de la Licenciatura en Ensefianza y
Aprendizaje del Inglés en Educacién Secundaria quien desarrolld el Trabajo de Titulacion
denominado The use of Didactic Materials to Engage and Motivate Students in English Class en la
modalidad de Informe de practicas profesionales; se dirige a esta Comisién a su digno cargo para
informar que este documento ha sido concluido satisfactoriamente de acuerdo con lo establecido

en los documentos del Plan de Estudios 2018 rectores del proceso de titulacion.

Sin otro particular, le envio un atento y cordial saludo.

ATENTAMENTE

g

Mtra. Jaylme é@f&rgina Mejia Blanco
Asesor del trabajo de titulacién

SECRETARIA DE EDUCACION

SUBSECRETARIA DE EDUCACION SUPERIOR Y NORMAL
DIRECCION GENERAL DE EDUCACION NORMAL
SUBDIRECCION DE ESCUELAS NORMALES

ESCUELA NORMAL NO. 1 DE TOLUCA

Boulevard Isidro Fabela Nte. 601, Col. Doctores, Toluca, Estado de México. C.P. 50060
04, ormall tol@edugem.gob.mx



U ELTADO DF MEXK O DECFRUOMES FRIIBY, ReIULTADON FUSHTES

2021 "Afo de la Consumacion de la Independencia y la Grandeza de México”

Toluca, Méx., 1 de julio de 2022

C. FLORES SANTANA ALONDRA
ESTUDIANTE DEL OCTAVO SEMESTRE (LEAIES)

PRESENTE.

La Direccion de esta casa de estudios, a través de la Comision de Titulacion de la Licenciatura
en Ensefanza y Aprendizaje del Inglés en Educacion Secundaria del Ciclo Escolar 2021-2022,
comunica a usted que una vez revisado el trabajo de titulacion intitulado: The use of Didactic
Materials to Engage and Motivate Students in English Class, presentado en la modalidad de
Informe de Practicas Profesionales fue Dictaminado Favorablemente. Ello significa que a

partir de la fecha podra realizar los tramites correspondientes en el Area de Examenes

Profesionales para sustentar su Examen Profesional.

Sabedor de su alto sentido de responsabilidad, le envio un cordial saludo.

ATENTAMENTE

) SECRETARIA DE EDUCACION
SUBSECRETARIA DE EDUCACION SUPERIOR Y NORMAL
DIRECCION GENERAL DE EDUCACION NORMAL
SUBDIRECCION DE ESCUELAS NORMALES

ESCUELA NORMAL No. 1 DE TOLUCA

Boulevard Isidro Fabela Nte. 601, Col. Doctores, Toluca, Estado de México, C.P.50060
Tels. (722) 2-15-22-71 y 2-15-09-04, e-mail: normalitol@edugem.gob.mx




