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The purpose of this document is to show the development of an introspection of 

my formation as a trainee teacher through a series of evidence retrieved during 

the 8 semesters of Licenciatura en Enseñanza y Aprendizaje del Inglés en 

Educación Secundaria (LEAIES). Such evidence is relevant because it gave an 

account of the opportunity areas in the training and how they were addressed. 

In order to carry out this process, the graduate profile of 2018 LEAIES Syllabus 

was reviewed. This syllabus is composed of four formative pathways which are 

integrated by courses focused on developing the knowledge, competences and 

elements necessary to achieve the teacher profile.  

These pathways are:  

• Theoretical and Methodological Bases for Teaching pathway 

• Training for Teaching and Learning pathway 

• Professional Practice pathway 

• Optionals pathway 

This document describes the aspects that must be fulfilled in order to achieve this 

profile, including the implementation of research as a quality to be developed in 

future teachers in order to improve and support their teaching practice according 

to Secretaría de Educación Pública (SEP). 

This was mainly realised in the Professional Practice pathway. This pathway is 

made up of courses in which the professional performance of future teachers is 

developed and strengthened through gradual and sequential approaches to 

teaching practice at the different educational levels for which they are prepared 

(SEP, 2018). 

They are based on the following principles: gradualness, sequentiality and depth. 

They support learning, the connection and complexity between courses and the 

development of metacognitive skills that lead to the improvement of teacher 

intervention. This becomes them the basis of the pathway. 
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This develops the competences that make up the syllabus. Each one of them is 

part of a training process that supports the graduate profile. In order to develop it, 

it is necessary to go through each of the courses that compose the pathways.  

As with all pathways, in the Professional Practice pathway, all competences are 

developed, however, due to the research aspect of the pathway, the research 

competences are the ones that support the development of teacher practices, as 

the trainee teacher is also expected to develop a researcher profile. It enables 

them to develop research skills focused on analysis, application and reflection 

that will help them improve their teaching practice (SEP, 2018).  

In this way the competences help to develop the teaching profile. These 

competences are: "Integrates educational research resources to enrich their 

professional practice, expressing their interest in knowledge, science and the 

improvement of education" and "Uses the theoretical-methodological elements of 

research as part of their ongoing training in English."  

Now from my perspective, the achievement of the researcher profile and teacher 

profile were not developed as it is expected in the syllabus of this degree. In order 

to do so, I decided to introspect on my own training in the Professional Practice 

pathway and to check whether I received what the syllabus requires. 

To prove this, I retrieved evidence from the mentioned pathway and checked if 

these evidences are related to what is requested to develop the principles, 

profiles, competences and research skills that integrate it.  

In support of this review, I based my argument on Moreno Bayardo (2002) thesis, 

where it is explained a sequence of teacher skills that are in parallel with research 

skills from the syllabus. In this way, I checked the developed evidence that go with 

what is expected by the syllabus and reflect on the process I had during my 

training as a future teacher.  
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1.1 Portfolio of Evidence 

The portfolio of evidences, is a compilation of different products that demonstrates 

the learning of the student based in the achievements and weaknesses with the 

purpose of show an improvement path. It is a collection of different types of products 

selected for their relevance to the learning process, demonstrating the main 

achievements and areas for improvement in the learner's development and 

professional path (SEP, 2014). 

It’s a process where the data that source from the teacher performance through it is 

work and personal growth that are grouped together and redacted for the own 

teacher with reflection to then being shared with their partners to discussed it in 

relation to the teaching (Lyons, 1999). With the use of a portfolio of evidence, trainee 

teachers demonstrate their achievements, to reconstruct their learning processes by 

identifying key moments in their training and specific situations that allowed them to 

learn from the experience (Alliaud y Antelo, 2011).  

Evidently a portfolio of evidences and its preparation is a resource to improve the 

academic performance, it allows to create a sense of responsibility in self-learning, 

and continuous improvement. A portfolio of evidences is to continue the process of 

acquiring and perfecting certain knowledge or forms of action, with the aim of 

encouraging reflection and self-evaluation by the teacher training (Díaz, Rigo y 

Hernández, 2012). 

In the same way, with equal importance, the preparation of a portfolio of evidences, 

it is a fact considered by different authors. For example, SEP (2014) explains that 

the portfolio of evidences is a good way to demonstrate the acquired competence 

grade of a learner using learning evidences to encourage the development of critical 

thinking, reflection and student autonomy. In the same manner, Ramírez (2014) 

express that this kind of portfolio it is a process of mentoring as a resource that works 

as the centre of the achievements, purposes, and professional development.  

So, the definition of a portfolio of evidences can be summarized as an important tool 

that allows the student to recognize with a critical thinking about the achieved 
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learning, the academic development, the self-assessment and a responsible 

reflection for self-improvement, with the intention of propose improvements to the 

curriculum or to the formative process.  

1.2 Portfolio Types 

With this, it’s important to explain about the four types of portfolios that the students 

can use to prepare its degree paper and what they can provide. In each of them it is 

possible find characteristics that determine a review of progress, but in a different 

way.  These types of portfolios are:  

• Assessment portfolio. 

• Portfolio as a support for teaching and learning 

• Performance Portfolio 

• Electronic Portfolio 

Assessment portfolio 

According to SEP (2014) the benefit of use an assessment portfolio allow future 

teachers to make a reconstruction of their own teacher training. With that it is 

possible reconsider the achievements and failures during the path according to the 

specific competences.   

The portfolios that have been made throughout undergraduate training in many 

cases have the purpose of evaluation, but sometimes they are neither 

methodologically constructed nor systematically presented, so it is necessary to 

intend the collection of productions as a cumulative evaluation tool with the purpose 

of improve the formation process. In this way the identification, discrimination and 

selection of evidence from the different moments and stages of their initial training 

will make it possible to reconstruct a learning process that will give an account of the 

professional competences and the changes they have lived through (SEP, 2014).  

The summative evaluation portfolio (Klenowski, 2005) is retrospective, its function is 

to make a detailed account of the development of the selected competences, in order 

to show its evolution throughout the degree. 
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Danielson, Charlotte and Abrutyn (1999) recognise two types of assessment 

portfolios: the presentation portfolio and the diagnostic evaluation portfolio. Both do 

not refer to teacher training processes but recommends new possibilities for 

enriching this degree modality. 

Portfolio as a support for teaching and learning 

The portfolio as a support for teaching and learning, it has the characteristic of 

showing the development of teaching competences that future teachers must have 

in order to solve difficulties in their professional practice (SEP, 2014). So, in this 

portfolio type the goal it is demonstrate a path where the evidences go through a 

constant progress of improvement of the student who performs it. Regarding to this 

process, it can be established at different moments. Such as the collection, selection 

and presentation of evidence showing cycles of evolution. It does not necessarily 

have to be during the whole degree course, it can be done at a certain time during 

the different moments of the Professional Practice. 

Performance Portfolio 

Alternatively, the performance portfolio is more related to teaching practice. They 

work as a tool that allow a perspective of reflection to prepare an improvement from 

the teaching practice. Combining the elements that compose a portfolio and 

reflecting on the relationships between them will provide guidelines for assessing 

students' teaching performance (SEP, 2012).   

So, the purpose of this portfolio is offering an overview from the teacher context and 

teacher dimension to explain the teaching act. It emphasises student productions as 

samples and evidence of teaching performance, which is why this type of portfolio is 

very useful for the improvement of practice, as it focuses on the collection and 

presentation of evidence of both student work and the actions undertaken by the 

teacher in the teaching and learning processes (Martin-Kniep, 2001).  
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Electronic portfolio 

Following the same idea of a reflective construction, it rises the electronic portfolio 

(e-portfolio) from the perspective of SEP (2012). It requires a technopedagogical 

design from the teacher for e-activities in which the student carries out their 

educational activity, which does not consist only of uploading evidence. According 

to this, E-portfolios, although usually built around the retrieval of evidence centred 

on the content that has been learned, emphasise self-learning and reflection, but at 

the same time receive support and feedback from the teacher, but when they 

manage to include social communication resources on the web, peer-to-peer 

interactions are developed (Díaz, Rigo y Hernández, 2012). 

The process of construction of an e-portfolio needs a guidance from a specialist of 

someone that have knowledge or experience in the field, because in its construction 

can rise situations that need to be solved special support. Therefore, e-portfolio 

consultancy requires additional and more specialised skills than support for other 

types of portfolios, which also has its difficulties, as well as for other types of degree 

programmes (SEP, 2012).  

For that reason, for Díaz, Rigo y Hernández (2012) the e-portfolio can be identified 

as a new genre or pattern of communication, which goes beyond the academic or 

literary text that students are usually asked to write. The choice of creating a portfolio 

of evidence was motivated by the need to review the teacher training that has been 

carried out in the professional practice pathway. This portfolio will be guided by the 

research competences, which will be used to review the evidence of learning 

developed during the professional practice pathway. So, it is necessary to consider 

the body of evidence that is available to justify the importance and relevance to the 

learning process (SEP, 2014). 

The portfolio of evidence that was developed in this document is a portfolio as a 

support for teaching and learning. Because this type of portfolio is focused on 

reviewing the evolution of the trainee teacher through their teaching practice, an 

exercise that is focused on teacher training. For this reason, this review of the 
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evolution of the trainee teacher considers all the evidence of the training path, but 

which will be analysed by the research competences.  

1.3 Portfolio Moments 

According to SEP (2012) they are not linear, due to the fact that they are guided for 

the reflection, this one that is identified by the flexibility to express the point of view 

of who is expressing their ideas, thoughts and perspectives. This last one is 

considered the methodology inside the portfolio, because it is the personal view of 

whom is doing the analysis and expresses the reason of the reflection beginning. 

Which that can start from the qualitative aspect to be described according to the 

position of the person who is stating. These moments are the: 

• Definition 

• Selection 

• Reflection and analysis 

• Projection 

The definition is the moment when the trainee teacher considers with reflection their 

evidences that will support their portfolio, specifically the evidences that will 

demonstrate the achievement of a competence or more. It is an exercise of reflection 

and analysis that is aimed at deciding the competence(s) to be demonstrated, for 

this it is necessary to consider the set of evidence that is available and that will allow 

justifying the importance and relevance in the learning process (SEP, 2012).  

Specifically, this point is based on which competences will be chosen to guide the 

portfolio of evidence. In this case, the chosen competences that guided my portfolio 

of evidence are the research competences.  

It concerns to the professional competence that is “Integrates educational research 

resources to enrich their professional practice, expressing their interest in 

knowledge, science and the improvement of education” (SEP, 2018, p. 102), 

specifically that use the results from the research to go inside of the learning process 

of the students. And through methodological resources and research experts to 
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describe, comprehend and improve educational situations and teaching with the 

competence “Uses the theoretical-methodological elements of research as part of 

their ongoing training in English” (SEP, 2018, p. 103). 

I selected these competences, because the development of research skills allows 

me to prepare and identify the educational needs in my professional teaching 

practice and offer accurate solutions to these problems that intervene in my students. 

As important point, these competences are not isolated in professional practice 

pathway, in fact, they are fed by the rest of paths with their correspondent courses, 

because each course from the syllabus works together to contribute to the 

development of the competences that are needed for the formation. 

The moment of selection is the moment where it’s carried out a discern of the 

evidence that will be more applicable for the selected competences. The selection 

consists of the identification and discrimination of different evidence of learning that 

show the level of achievement and performance in terms of the selected 

competence; such evidence will allow products organisation to come from different 

pathways. The quality and representativeness of the evidence will best reflect the 

development process of the professional competences to be demonstrated (SEP, 

2018).  

The evidence for my portfolio came from the courses that make up the profesional 

practice pathway, such as: Herramientas para la observación y análisis de la escuela 

y comunidad; Observación y análisis de la cultura escolar; Práctica docente en el 

aula; Estrategias de trabajo docente; Innovación para la docencia; Proyectos de 

intervención docente; Práctica profesional y vida escolar; and finally Aprendizaje en 

el Servicio. The reflection and analysis, regarding to this, reflection is considered as 

guiding thought towards understanding, explaining and transforming of the 

phenomenon (Maggi, 1987 quoted by Moreno Bayardo). This means that reflection 

provides the possibility to understand the problem through an introspection of its 

approach to comprehend the steps that are necessary to solve it. 
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The analysis is considered as participatory learning concept, where the learner 

accesses knowledge through discovery, discussion and reflection (Moreno Bayardo, 

2002). To explain this, during the process it was made an assessment instrument 

that allowed to give a real value to the evidence. But the construction of this 

instrument needed a theoretical support, and it was based through Moreno Bayardo 

thesis (2002) and in relation with the courses of the professional practice path.       

In order to carry out the process of reflection and analysis, it was established an 

instrument of analysis that allowed an evaluation of the work developed during the 

semester to be obtained. It was therefore important that the instrument was in line 

with the competence to be worked on.  

The analysis and the theoretical framework are considered the assessment of the 

student's performance in relation to the selected competences that will be carried 

out considering disciplinary and curricular criteria that make it possible to support it. 

Because it constitutes the central core of the development of the portfolio as it 

promotes a learning-reflection-analysis exercise of the set of evidence selected 

according to the competence. This construction task is based on the recovery of the 

evaluation of the evidence that was carried out at the time in the different courses 

(SEP, 2012). 

In this sense, the evidences that have been taken from the courses that integrate 

the formative pathway of professional practice, they will have to be reviewed under 

the research competences in order to realize if in fact they are developing the 

competence according to the graduate profile.  

In the end, the projection, is the moment where the trainee teacher assesses its 

performance according to the challenges that are in teaching profession. It is a 

review but underpinned by a theoretical framework focused on analysis. The 

projection considers two phases, the first is the student's evaluation as a subject of 

learning based on the achievements, analysis and reflection of the different stages 

of initial training; the second is the recognition of their potential, considering the 
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strengths and opportunity areas based on the challenges that teaching profession 

demands SEP (2012). 

This part is aimed at the analysis of the evidence that demonstrates the performance 

I had as a learning subject, considering the research competence that allows me a 

process of evaluation - reflection on my initial training. Subsequently, it is time to 

recognise the strengths and areas of opportunity of the training. 

Every assessed evidence is considered to value my formation process, they 

demonstrate if I achieved the formation that proposes the graduation profile. 

Because they are supported from my own experience as performer of the 

professional practice path, the reflection, the analysis of the opportunity areas and 

the strengths found from the review that I provided during the beginning of the 

portfolio construction. 

Notably the four moments are specifically designed by the portfolio to achieve a solid 

paper that contain only the most relevant and important aspects in its compilation of 

evidences that will demonstrate a significant learning accompanied by a reflection.  

1.4 Research Processes Integrated in the Teacher Formation  

In order to argue the portfolio of evidence, it is important to take into account the 

competences that were worked with in it.  They guided the process of discrimination 

and reflection of the evidence as they are composed of knowledge, skills, attitudes 

and values that are vital for a teacher to carry out their teaching practice at all 

educational levels (SEP, 2018).  

The competences belong to this category of research competences. The research 

competences are mainly aimed at reviewing the teaching practice of prospective 

teachers from a formative perspective (SEP, 2018). Using these competences 

favours the development of research arguments and reflection on teaching practice, 

as they analyse the trainee teacher and their training process through teaching 

practice. 
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To construct this portfolio of evidence, it was considered the teacher training process 

that was developed during the professional practice training course.  Future teachers 

have an encounter with teaching life in different contexts (SEP, 2018). This pathway 

offers the necessary approaches to them so that they have knowledge to solve 

problems inside the classroom. Trainee teachers must have an understanding about 

scholar contexts as they need a series of skills that enable them to observe, analyse, 

intervene and reflect.  

Observing is a process with the purpose of collecting information related to a specific 

object where the attention is completely focused on (Moreno Bayardo, 2002). 

According to the syllabus, observing is a quality that allow future teachers to verify 

the performance and execution of a determined situation from an analytic 

perspective (SEP, 2018). For that reason, this skill provides the analytic view that a 

teacher needs to identify possible situations that demand actions to solve them or 

improve them. 

Analysing is the correct use of discernment to make the relevant discriminations 

(Moreno Bayardo, 2002). Following the guidelines of the study plan, analysing is a 

skill that is aimed to explain situations in the classroom, the school and the 

community to improve teaching practice (SEP, 2018). 

Intervening is related to the execution of certain tasks or actions to achieve the 

learning on students (SEP, 2018). This skill is set in the study plan as part of one of 

the most mentioned concepts for the fact that intervene results a contribution of the 

research competences, that allow the future teacher to build professional identity 

from the development of pedagogical thinking and the use of explanatory actions in 

their professional practice (SEP, 2018). With that skill, future teachers will be able to 

set pedagogical actions that answer the need of effective teaching practices aimed 

in the solutions of the learning problems of their students. 

And the last of these skills: reflecting. This last is a contrast with what one has read, 

with conceptual references, with the reality one lives and one's own questioning 

(Moreno Bayardo, 2002). Inside of the study plan, the skill of reflecting establishes 
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the basis for developing scientific thinking and a holistic view of the educational 

phenomenon (SEP, 2018). With that skill, future teachers would be able to identify 

the strengths and weaknesses of their teaching practice and criticise their 

intervention to look for proposal to improve.  

To this purpose, they produce learning evidence which demonstrate the training they 

have received as well as their personal learning within the courses that are part of 

the training pathway of professional practice. In order to review this training process, 

the research competences and the learning evidences achieved in these specific 

courses will be evaluated.  

It is important to consider that these research competences will give a description of 

the strengths and weaknesses of the training and learning that I received in the 

professional practice pathway. They are useful to achieve an argued reflection which 

leads to a proposal for improvement of the training and learning given to trainee 

teachers in the professional practice pathway. 

Now, all above mentioned is something that is considered as part of a qualitative 

methodology which refers to the description of characteristics of a study 

phenomenon. With that, it is possible to provide an explanation as they are 

conceptualised as representations and discourses obtained under rigorously 

analysed conditions and interpreted according to meaning, origin and significance to 

relate two subjects (Pérez, 2002).  

Regarding to the last mentioned, the construction of this portfolio is exactly a 

rigorously description that has passed by an analysis to recover information about 

my teacher performance. This is showed in the analysis that I made with Moreno 

Bayardo thesis (2002) in which I supported the development of research skills in my 

formation through the retrieved evidences. With they, were determined the 

competences through the courses that provided teacher formation to me. 

One of the competences aims is the need to consider the available evidence that 

will allow to justify the relevance and consideration of the learning process (SEP, 

2014).  This development of competencies must be developed by a theoretical 
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overview that focuses on the evidence. It was necessary to make an instrument to 

work as a guideline and discern without prejudices to achieve this purpose. 

It was necessary to review the professional practice path which will be extracted the 

information that will support this work. Therefore, the evidence must come from the 

courses that composed this pathway, such as: Herramientas para la observación y 

análisis de la escuela y comunidad; Observación y análisis de la cultura escolar; 

Práctica docente en el aula; Estrategias de trabajo docente; Innovación para la 

docencia; Proyectos de intervención docente; Práctica profesional y vida escolar; 

and finally Aprendizaje en el Servicio. 

The main aim of the professional practice path is to develop and strengthen the 

professional performance of future teachers through gradual and sequential 

approaches to teaching practice at the different educational levels (SEP, 2019). In 

this way, the teacher formation offers contributions to the development of research 

competences through intervention projects and research documents with arguments 

based on analysis and reflection on my practice. 

1.5 Professional Practice Pathway Courses. 

To achieve this aim, it is important to consider what stablishes the objective of each 

course to verify if they contribute to the teacher formation. They will be supported in 

Moreno Bayardo thesis (2002) who argues that learning for researching. 

First must develop a serie of skills to construct knowledge whose dynamic demands, 

the intervention of diverse cognitive processes that are related to the action and 

effect of knowing. 

According to previous, in the course of Herramientas para la observación y análisis 

de la escuela y comunidad, the purpose is that the trainee teacher develops the skills 

of observation and the details that composes the scholar context and the life in the 

community (SEP, 2018).  

This considers that observation is a process with the primordial purpose of collecting 

information related to an object where the attention is completely focused (Moreno 
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Bayardo, 2002). According to the study plan, observation is a quality that allows 

future teachers to verify from an analytic perspective the performance and execution 

of a determined situation (SEP, 2018). For that reason, I need to identify the possible 

situation that demands urgent actions to solve or improve in an educational situation.  

In the course Observación y análisis de la escuela y comunidad. Trainee teachers 

create descriptions and interpretations of the scholar culture where they practice 

(SEP, 2018). Commenting about interpretation it is a process of discovering or 

constructing meaning from the data assessed (Moreno Bayardo, 2002). This is how 

I made arguments of description and analysis of data in my practices to provide a 

clear explanation of the dynamic process inside a school.  

Therefore, in Práctica docente en el aula the trainee teachers organize their 

experience from teaching practice and contrast and assess it. Where they redesign, 

evaluate, and reconstruct their teaching and learning strategies so that the research-

action methodology and reflection allow the trainee teacher to provide conditions to 

improve their teaching practice (SEP, 2018). This affirmation is the reason that the 

reflection skill is the basis of each teaching practice that trainee teacher will do. 

So, following the previous information, I was able to construct a reflection from the 

research-action that allowed me to rethink my teaching practice and provide 

solutions in it. In this line, the reflection provides the opportunity to evaluate the 

elements that guide and provide sense at the moment of sharing a supported and 

coherent idea (Moreno Bayardo, 2002).  

Specifically, this is developed and known as the research-action cycle, where the 

trainee teacher uses their theoretical knowledge during their observation practices 

to understand the educational processes occurring in the secondary schools to then 

recognize the relevant practices that are considered for further reflection, analysis 

and improvement proposal (SEP, 2018). 

Following the next course, Estrategias de Trabajo docente, the trainee teachers will 

get more involved in the design of teaching and learning strategies for English that 

are relevant to their students' learning styles, needs, interests, contexts and 
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characteristics. Trainee teachers will be carrying out diagnoses that will allow them 

to implement the necessary adaptations (SEP, 2018).  

Constructing this type of instrument of diagnosis requires knowledge of the process 

of techniques and strategies that follow a series of specific modalities that stablish 

sense and coherence with the goal of a study object and the objectives of each 

research (Moreno Bayardo, 2002).  

Adding to this, they are aspects that are not new for the teacher formation; the 

construction of techniques and strategies to study an objective were checked in the 

first two courses of the professional practice path, specifically in Herramientas para 

la observación y análisis de la escuela y comunidad and then in Observación y 

análisis de la cultura escolar. So my teaching knowledge had to be fortified by the 

acquisition of techniques and strategies so my teaching knowledge had to be fortified 

by the acquisition of techniques and strategies to construct instruments to identify 

the learning needs of my students and use the retrieved information to prepare a 

teaching intervention. 

Then, during Innovación para la docencia, the goal is addressing relevant issues 

such as the planning of didactic situations, anchored in diagnostics, the evaluation 

of learning and reflection on action, in order to provide a basis for their intervention 

and the reflection of the action, specifically to base their pedagogical intervention on 

theoretical and methodological references from English, pedagogy and specific 

didactics and knowledge of learners (SEP, 2018).  

In this course, all the developed skills are working together in each aspect of the 

trainee teacher teaching practice, but it has to be supported by theoretical references 

to do the intervention. Elaborate theoretical support consists of searching and 

reading authors from who gets a different perspective of the study object using the 

words from others.  

However, this does not mean that is plagiarism, but it is to make advances that will 

lead to the trainee teacher not only to the expected and reconstruct some ideas but 

also to build a cultural perception to which trainee teacher will incorporate their new 
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knowledge and will enable them to see issues and aspects of the research to 

develop (Moreno Bayardo, 2002). In this line, during this course, the expected was 

supporting teaching interventions using theoretical frameworks that allowed me to 

use techniques and strategies to teach according to specific authors of pedagogy 

and teaching.  

Afterwards, the goal that set the course of Proyectos de Intervención Docente 

contrasts with the courses mentioned above, where in the last courses, the trainee 

teachers have been researchers of their practice. This course aims to put into 

practice the theories and techniques learned in projects that impact the classroom 

and their teaching activity to contribute to the institutional development of the school 

of practice. In this way, the course builds connections to start the degree work of the 

trainee teachers (SEP, 2018).   

The application of the theory will be used and contrasted with the living reality that 

each school where the trainee teacher practices, supported by the research and 

theoretical references. However, at the same time, results are the most crucial 

formative process for the researchers, which can be done through investigation as 

an everyday activity (Ibarrola, 1986).  

The purpose of the course is to continue using the whole reviewed skills necessary 

for my formation, but especially in this course, it is more focused on the use of 

research, analysis, and reflection by stimulating the investigation in my daily work as 

a teacher. Because these skills now are guided to follow my teacher development, I 

think in research that will construct my degree work, focusing on improving my 

formation. 

In my case, to improve my teaching formation, I decided to elaborate a portfolio of 

evidences to reflect on my teaching formation during the professional practice path 

and its courses. Retrieving evidence like the tasks and products made during each 

course, was followed a process of selection, analysis, and reflection that are guided 

by the skills and goals proposed by each course. Summarizing, this portfolio's 
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elaboration helped to me to verify if I achieved the teacher formation goal set by the 

study plan or what it is necessary to improve. 

1.6 The Research Nuclei 

As I mentioned, to verify this achievement of the teacher formation goal that 

proposes the study plan, I will verify this process using a series of evidence 

composed of the tasks, activities, research, and products made in the courses of the 

professional practice path. 

According to the research competence and the study plan, the evidence that 

sustains my formation is observed from a theoretical framework, based on the skills 

I need to become a successful teacher. According to the research skills profile that 

mentions Moreno Bayardo (2002), these skills are divided into seven nuclei and 

developed through professional practice pathway. These nuclei are: 

Nucleus “A”, the first of the research skills profile that belongs to the perception skills. 

That are represented mainly by the process of know, because this process is based 

by the perception or extraction where the information is the way. This situation is 

about skills which development is involved by a cognitive process that are activated 

by the nature of the human being (Moreno Bayardo, 2002).  

The way in how I developed these skills started during Herramientas para la 

observación y análisis de la escuela y comunidad. Course where I started 

recognizing and extracting information from the scholar context only using an 

observation guide to provide the description of the context. Because developing the 

skills to observing enables the identification of details that composes the educational 

context, life in the community, social relations of inclusion or exclusion, the cultural 

and economic contrasts that influence and determines the place of the school (SEP, 

2018). 

The nucleus “B”, referred to the instrumental skills, is composed of certain cognitive 

development, with determined features in reason of the objectives that are wanted 
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to be achieved and the correspondent performances like actions, operations, and 

assessment (Moreno Bayardo, 2002).  

These skills facilitate practically the rest of the learnings of the human being. The 

way in how I started to achieve this development of skills appeared when after 

theoretical research, supported in the provided elements of the courses of 

Herramientas para la observación y análisis de la escuela y comunidad and then in 

Observación y análisis de la cultura escolar.  

With the methodological and theoretical background, I had to develop a different 

view supported by authors, allowing me to analyse, summarize, and interpret the 

elements that compose a scholar context and the dynamics too (SEP, 2018), which 

allow identifying data that must be reviewed under a theoretical scope with a 

supported meaning.  

Afterwards, the nucleus “C” is focused on thinking skills. They are related to the 

intervention of some basic cognitive operations that allow internalize thinking ways 

that can be expressed (Moreno Bayardo, 2002). Something worked together by the 

two courses of Herramientas para la observación y análisis de la escuela y 

comunidad and in Observación y análisis de la cultura escolar.  

However, this last one works more centred on these skills because the trainee 

teacher will deepen in the observation of school culture the entrance, the movement 

within the facilities and the exit of the educational space, which are considered 

essential actions to understand and explain the power relations, organisation and 

rituals of youth cultures, to generate a sense of belonging to a group or of exclusion 

from it in secondary school (SEP, 2018).  

This referred to how I started to think and comprehend after a scope of research and 

the use of an observation guide to understand elements that provided to the 

development of my thinking skills and have a broad comprehension of the 

educational contexts. 
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In the nuclei “D”, “E” and “F”, they are focused on the constructive scope from the 

understood practice of the research. These skills are conceptual construction, 

methodological construction and social knowledge construction (Moreno Bayardo, 

2002). They stimulate the research performance that each researcher must develop 

and improve by themselves.  

Nevertheless, adding to social knowledge construction skills, these are distinguished 

by the social feature relevance, the production process of the knowledge, as the 

results and products that are developed similarly from the conceptual construction 

and methodological. 

The skills carried out in this nucleus mainly must be developed through the course 

of Práctica docente en el aula. Because this course was the first in mention the use 

of research-action, determining a process to detect a learning problematic and 

prepare a supported intervention to achieve the learning in the learners (SEP, 2018). 

This process of action-research is based in the mentioned research nuclei “D” and 

“E” of conceptual and methodological construction respectively.  

These research nuclei continue working in the course of Estrategias de trabajo 

docente, employing theoretical background to delimit and detect other learning 

problem, using a serie of techniques and strategies, to build proposals to improve 

their teaching strategies, through the systematisation of their teaching experience, 

integrating evidence of their performance in a portfolio (SEP, 2018).  

However, the course proposes carry out the research activities, but at the same time, 

it is proposing the use of a portfolio, which means that considers that the trainee 

teachers are ready to reflect on their performance and consider the improvements 

that can do for future interventions. So, the portfolio is a crucial step to allow the 

trainee teacher to think about their actions and the possible improvements that allow 

them to grow up as a teacher. 

The employment of the previous nuclei became part of the next courses, for example 

in the course of Innovación para la docencia is a course that stablishes to the trainee 
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teacher continuing monitoring and assessing their teaching intervention by applying 

the principles of reflective teaching and research (SEP, 2018).  

It refers to the use of the research nuclei to identify and define the actions to delimit 

the problems of their practice, as well as their successes to develop the researcher 

profile (Moreno Bayardo, 2002).  

The course will continue promoting the use of the portfolio as a tool for systematising 

their professional experiences (SEP, 2018). So, this step has expectations in 

approach what says the nucleus “G”, the last of the research nuclei. There is 

explained the use of the metacognitive skills and their main aim is the stimulation of 

awareness that encourage reflection focused on the knowledge (Moreno Bayardo, 

2002).  

These metacognitive skills are: Objectify personal involvement with the object of 

knowledge, self-regulate cognitive processes in action during knowledge generation, 

self-questioning the relevance of intentional actions to knowledge generation, re-

evaluate approaches to a study object and self-assess the consistency and validity 

of the products generated in the research. 

So, the expected use of the metacognitive skills in this course and in subsequent are 

focused on the stimulation of the reflection, because the trainee teacher needs 

innovating to reflect about their teaching practice. Because innovation makes 

reference to doing something different after a previous experience (SEP, 2018).  

In this line, innovation from my experience started from the two last semesters with 

the action-research process, where I reconsidered the interventions and the 

problems or improvements with the learning of my students. This work route of 

action-research projects continues in this course, now with the implementation of the 

use of technologies. 

At last, the seven nuclei continue working in the course of Proyectos de intervención 

docente where the conceptualization, methodological and social construction 

knowledge skills are guiding the course to carry out more far-reaching educational 
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intervention projects which will allow them to personal development in a 

comprehensive manner as a future education professional (SEP, 2018).  

The difference of this course from the others, is the preparation of research projects 

to contribute to the institutional management of the training school. Now, the teacher 

formation, it is centred in support to the training school in a learning proposal for the 

learners or institutional development and with this have a precedent for the degree 

paper. So, the research and information analysis tools are used to elaborate routes 

for improvement (Moreno Bayardo, 2002) to focus on the educational problems 

identified in the diagnoses. 

And finally, the last courses that compounds the professional practice path are 

Práctica profesional y vida escolar and Aprendizaje en el Servicio. It is essential to 

talk about these courses as a compound that must be together because this is the 

framework of the professional practice spaces where the trainee teacher will spend 

the following year of their initial training to consolidate their graduate profile.  

It is expected that the trainee teacher makes use of the different resources that have 

been part of their initial training in order to consolidate their graduate profile, made 

up of the competences to consolidate their graduate profile, which is compounded 

in an intense process of reflective teaching anchored in research-action (SEP, 2018).  

So, for that reason at this moment is a fact that the trainee teacher is always working 

with the skills that prepared its teaching formation. Each skill is developed in an 

interrelationship with others as a result of diverse learning experiences that impact 

each person's different manner (Moreno Bayardo, 2002). 

Adding to this, the professional practice pathway follows three basic principles: 

gradualness, sequentiality and depth, which are associated with the competence-

based approach to be conceptualised, materialised and centred on learning in this 

study plan (SEP, 2018). In other words, they are the basis knowledge that sustains 

the development of the expected teacher profile.  
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Gradualness is the increasing range and complexity with which teaching is 

understood and developed, associated with student learning. Something related with 

the nuclei “A” and “B”, mentioned by Moreno Bayardo (2002). Sequentiality is the 

articulation that exists between each of the courses, particularly in terms of the 

competences to which it contributes and the learning that it promotes in each of the 

students. (SEP, 2018).  

The situation that was mentioned above with the nucleus “C”, “D”, and “E” where it 

is explained according to certain skills whose form reveals the constructive approach 

from which research practice is understood, as well as the various partial products 

that need to be generated throughout the training process (Moreno Bayardo, 2002).  

Depth is the ability to develop metacognitive skills that enable higher levels of 

understanding, explanation, and argumentation of their interventions (Moreno 

Bayardo, 2002) in the classroom. The same characterisation provided above in the 

“F” and “G” nuclei supports future teaching practices and the correspondent analysis 

followed by a correspondent reflection.  

In my experience, these principles were reflected when each course developed the 

serie of knowledge that was required according to the learning activities of them. In 

the case of gradualness, the learning process was carried out with the difficult grade 

that each learning activity was asked in the courses.  

In the first semester of the path, it was required develop observation instruments, 

but in second semester these instruments were required to detect a problematic in 

educational context to then systematize the retrieved information to elaborate a 

narrative. Then the problematic detection was used to elaborate lesson plans to 

solve or improve the situation and so on until reach the action-research process, that 

requires the employment of skills to develop investigation. Each time were required 

more complex activities to develop the expected learning for the teacher formation. 

The sequentiality was the process that allowed me to comprehend the composition 

of the courses and its contribution to the subsequent. For example, the first and 

second semesters, the courses of the professional practice pathway are based on 
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the development of observation. Then in the third and four semesters, it is started 

the process of teaching intervention with action-research use. Afterwards, the fifth 

and sixth semesters are focused in develop action-research projects but with 

different approaches and finally in seventh and eighth the elaboration of a degree 

document to sustain their formation applying the previous learning from the past 

courses to prepare this type of paper.  

With the depth was carried out the reflective process through each course, following 

steps to systematize the experience and verify the opportunity areas that can be 

worked. In the whole courses of the pathway, the reflection process is something 

that was developed in different moments. The metacognitive skills worked always 

according to the reflections of action-research projects or the teacher practices. The 

common exercises of reflection prepared to me with the necessary elements to 

develop improvements or proposals depending on the activity learning. 

In this aspect, it is necessary to review if this evidence achieved the formation goal 

that stablish each course according with these principles that demonstrate the basis 

of the formation. They are the procedure to verify the evidence performance 

achievement and verify if it is based on what set each of the seven nuclei of the 

research skills profile ask. 

1.7 Assessment of Professional Practice Pathway Evidences 

For this part of assessing the evidence, I must identify the construction process of 

an assessment instrument because understanding this process allows me to know 

the particular aspects of constructing mine. Constructing and designing procedures 

or instruments to search can be considered another skill. This process retrieves or 

creates information, determined by the moment a researcher has finally achieved 

constitute the relevant information from a study object and is now ready to generate 

knowledge about it (Moreno Bayardo, 2002). This is represented in my situation as 

the moment to know the professional practice path, its courses and the contents 

provided to develop my teacher and researcher skills at the same time. Therefore, 
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the development of design research procedures and the instruments enables me to 

get and retrieve information.  

In this instance, the instrument chosen to assess the performance of the evidence 

was a rubric. The rubric is supported in forming the focused research in developing 

skills. According to this, the construction of the instrument is a knowledge that has 

several requirements, such as good control of the field of knowledge in which it is 

working, as well as the theoretical, methodological and technical tools that will be 

used in a relevant way according to the object of study constructed and what the 

trainee teacher wants to know about it is enriched with the attitudes and values 

internalised by the researcher (Moreno Bayardo, 2002). 

Considering my reality, I have the elements to develop rubric instrument, because I 

had the experience, I was brought closer to theoretical formation, I employed these 

elements to internalise and organize my teaching formation. 

To elaborate a rubric, it is necessary set the descriptors that will compose the rubric. 

They identify the learning activities with the theoretical background to check if I 

achieve the expected performance or not. Moreover, if so, what can be improved. 

Also, it allows a close relationship between theory and practice to enhance the use 

of methodology and with which experience is systematised (SEP, 2018). 

The process of the portfolio of evidence is a path that has expectations of what must 

be achieved. Mainly the importance of doing this portfolio is supported in the idea to 

check the provided formation because from my perception, I consider that I did not 

receive the formation that was necessary to develop my skills to achieve the 

proposed goal of the professional practice path and more specific, the study plan 

goal of the teacher formation. Recovering the information from each course will 

exhibit the qualities of the teaching formation that I received and the opportunity 

areas there. 
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In this second chapter, was carried out the process of selection, reflection and 

analysis as part of the construction of a portfolio of evidence. As they describe the 

process of choosing the evidence and its corresponding evaluation. 

In order to do this, I went through various pieces of evidence collected throughout 

the course, with the intention of observing whether the aims of each of the learning 

units are being fulfilled in this case. 

Therefore, I created rubrics to show what was taken in the training pathway of 

professional practice to achieve the graduate profile, in line with Moreno Bayardo 

(2002), which allows us to identify and understand the skills required for the 

development of a research competence.  

With this, the achievement of the competences that are being developed throughout 

the students' training is contrasted, as well as reflecting on what is carried out during 

this academic training process, thus talking about the identification and evidence of 

problems, for their consequent research process and the proposal of solutions to 

these problems.  

This will be fundamental to know and solve the problems that appear during the 

professional practice. This is the only way to demonstrate everything that is needed 

to train students according to the profile of the syllabus. 

2.1 Syllabus  

The 2018 syllabus was built around four formative pathways. These formative paths 

represent the curricular support of the curriculum, because each of them represents 

a space composed of different educational aspects that support the curriculum with 

theories, concepts, methods, procedures and techniques around a defined purpose 

to contribute to the professional preparation of future teachers (SEP, 2018). 

Based on what these training paths describe, I determined which training path to 

work with. This training path was the professional practice training path, as it reflects 

the teaching practice courses and therefore the teacher training that I received.  
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Therefore, the evidence that I collected belongs to this pathway, as it is what 

contributes to the development that I had for my training in teaching practice.  

When I had determined my pathway, it was possible for me to choose the 

competences with which to guide my portfolio. These competences were: “Integrates 

educational research resources to enrich their professional practice, expressing their 

interest in knowledge, science and the improvement of education” (SEP, 2018, p. 

102) and “Uses the theoretical-methodological elements of research as part of their 

ongoing training in English” (SEP, 2018, p. 103).  

These competences guided me to determine the evidence that had the necessary 

elements to be chosen, but also to evaluate them and verify if the evidence had 

reached the requirements of the syllabus. In other words, I determine the strengths 

and areas of opportunity of the performance achieved during my training in the 

professional practice pathway.  

The purpose of the professional practice pathway is to develop and strengthen the 

professional performance of future teachers through gradual and sequential 

approaches to teaching practice at the different educational levels for which they are 

trained (SEP, 2018). The courses that composes the pathway are: 

• Herramientas para la observación y análisis de la escuela y comunidad, 

• Observación y análisis de la cultura escolar, 

• Práctica docente en el aula, 

• Estrategias de trabajo docente, 

• Innovación para la docencia, 

• Proyectos de intervención docente, 

• Práctica profesional y vida escolar y  

• Aprendizaje en el Servicio. 

 

These courses encourage the integration of different types of knowledge, both for 

didactic design and its application. The courses that make up the pathway establish 
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a relationship between theory and practice to enhance the use of methodological 

and technical tools with which to systematise experience and enrich the training and 

development of professional practices.  

In this regard, professional practices are understood as the set of actions, strategies 

and activities that students will progressively develop in specific contexts in order to 

achieve the proposed professional competences (SEP, 2018). The competences 

become areas for articulation, reflection, analysis, research, intervention and 

innovation in teaching.  

The professional practice pathway contributes to the development of research 

competences throughout the entire training, which made it possible to propose 

intervention projects and qualification documents with arguments based on research 

and reflection on their own practice.  

The aim was to develop a series of aptitudes in the teacher training student with 

which to prepare them professionally for teaching. Therefore, the academic training 

and preparation of teacher training students is the pillar of this pathway, so that the 

student teacher can apply them correctly in their practice. 

For this reason, the breakdown and analysis of each of the courses of the 

professional practice path is a fundamental element, as it is intended to observe, 

review and analyse my training process. In doing so, I was able to determine the 

extent of the process I received during my teacher training.  

2.2 Herramientas para la observación y análisis de la escuela y comunidad  

In this course it is stated that the first aim is to explain the contexts and relationships 

that exist between the actors of a community and the school. This is intended to be 

achieved from the transition through various formative experiences at different times 

and in real contexts on the approach to professional practice.  

The trainee teacher is encouraged to obtain and compile inputs to reflect on the 

spaces and contexts where teaching is carried out, in this way it is understood that 
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a series of knowledge and skills are needed to demonstrate, strengthen and reflect 

on the implication of being a teacher (SEP, 2018).  

This is determined as a process of continuous reflection that help me recognise and 

understand the context in which they work and as it is part of this formative journey, 

the aim is for the student teacher to develop the skills to observe the details that 

make up the school context and life in the community.  

The course of Herramientas para la observación y análisis de la escuela y 

comunidad is a course composed in three units. It focuses on the concept of 

observation and its role in school life, where learning was developed through the 

knowledge of observation, the school context, the development of instruments for 

data collection in the observation days and finally the development of a reflection of 

the practice through a documentary. 

All units contribute to the development of learning and professional training. 

However, it is the competences that completely govern training, which guide new 

ways of approaching knowledge, students and the school context (SEP, 2018). In 

this sense, the research competences were developed in accordance with the 

proposal to integrate research resources in teacher formation. So, taking up what 

was mentioned in the previous chapter, the first level of research skills that a teacher 

should develop is presented here (Table 1). 

Table 1 

HERRAMIENTAS PARA LA OBSERVACIÓN Y ANÁLISIS DE LA ESCUELA Y 

COMUNIDAD RUBRIC 

TOPIC INDICATOR DEVELOPED IN PROCESS INSUFFICIENT DEFICIENT 

1. Knows the 
importance 
of 
observation 

Fully identifies 
the importance 
of observation 

The learner is 
able to mention 
the factors of 
importance of 
observation for 
educational 
practice. 

The student 
mentions simple 
elements of the 
importance of 
observation for 
educational 
practice. 

The student has 
vague notions 
about the 
importance of 
observation for 
educational 
practice. 

The student has 
no knowledge 
of the 
importance of 
observation for 
practice. 

Knows the 
difference 
between 

The teacher 
conducts 
activities that 
allow a 

The teacher 
carries out 
activities that do 
not clearly 

The teacher 
conducts 
activities that 
establish the 

The teacher 
does not carry 
out activities to 
establish the 
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watching and 
observing 

difference to be 
made between 
looking and 
observing. 

establish the 
difference 
between looking 
and observing. 

knowledge of 
looking and 
observing, but 
not 
differentiating. 

knowledge of 
looking and 
observing. 

2. Knows 
various 
observation 
strategies 

Understands 
the various 
observation 
strategies. 

The 
development of 
understanding 
from various 
observation 
strategies was 
generated 
through 
exchanges of 
ideas, notes, 
material and 
evaluation.   

There was little 
exchange of 
ideas or 
development of 
material to 
understand the 
various 
observation 
strategies. 

A confusing and 
short explanation 
of the various 
observation 
strategies was 
given. 

There is a lack 
of information to 
understand the 
various 
strategies of 
observation. 

Develops the 
various 
observation 
strategies 
through their 
application. 

Enough and 
comprehensive 
information was 
provided for the 
various 
observation 
strategies and 
their application. 

Approximately 
the necessary 
information was 
provided for the 
various 
observation 
strategies and 
their 
implementation. 

Slightly 
information was 
available for the 
various 
observation 
strategies and 
their 
implementation. 

Knowledge of 
the various 
observation 
strategies was 
omitted for 
implementation. 

3. Knows 
various non-
participant 
observation 
strategies 

Understands 
the various 
strategies of 
non-participant 
observation. 

Enough and 
complete 
information was 
provided for the 
various non-
participant 
observation 
strategies and 
their application. 

There was an 
exchange of 
ideas or 
elementary 
material for 
understanding 
non-participant 
observation. 

A confused and 
rudimentary 
explanation of 
non-participant 
observation was 
given. 

There is a lack 
of information to 
understand 
non-participant 
observation. 

Develops the 
various non-
participant 
observation 
strategies. 

Enough and full 
information was 
provided for the 
various non-
participant 
observation 
strategies and 
their 
development. 

Elementary 
information was 
provided for the 
various non-
participant 
observation 
strategies and 
their 
development.  

Slightly 
information was 
provided on the 
various non-
participant 
observation 
strategies and 
their 
development. 

Knowledge of 
the various non-
participant 
observation 
strategies was 
omitted for their 
development. 

4. Knows the  
characteristics 
of observation 

Understands 
the 
characteristics 
of observation. 

Elementary 
information, 
readings and 
material were 
provided to fully 
understand the 
characteristics 
of the 
observation. 

Elementary and 
short information 
was provided 
with some 
materials and 
readings to 
understand the 
characteristics 
of the 
observation. 

A confused and 
fleeting 
explanation of 
the 
characteristics of 
the observation 
developed. 

There is a lack 
of information to 
understand the 
characteristics 
of the 
observation. 

5. Uses 
observation 
to interpret 
school reality 

Always uses 
observation to 
interpret school 
reality 

Frequent uses 
of observation to 
interpret school 
reality. 

Rarely uses 
observation to 
interpret school 
reality 

Almost never 
uses observation 
to interpret 
school reality. 

Never uses 
observation to 
interpret school 
reality 



36 
 

NOTE: Each of the topics were taken from the Syllabus for the Bachelor's Degree in Secondary 

Education from the first year of the Professional Practice path. Based on this, a series of items were 

broken down to provide evidence of an action determined by the course itself and which would 

become evidence to mediate and account for whether or not the aims were achieved and 

consequently the graduate profile (Own elaboration, 2022).  

 

2.2.1 First Unit 

The first unit places the trainee teacher as reflective about the importance of 

observation in teacher training, through the on-site visit to understand and explain 

the role of schools in the community. To achieve this, the trainee teacher had to 

know the concepts of seeing, looking and observing, the latter of which will help and 

provide the student teacher with the knowledge to understand and interpret what is 

happening in school life.  This process requires knowledge of participant and non-

participant observation. Once this knowledge is known, the student teacher trainer 

must apply this knowledge in the making of observation instruments, which will 

function as a tool in their first visit to the school and community to learn about the 

context in which obligatory education takes place (SEP, 2018).  

Observation is the first skill to be developed, as it allows to retrieve specific 

information from the environment and to give a description of it (Moreno Bayardo, 

2002). The topics considered from the purposes were six, which were made up as 

follows: know various observation strategies, know various non-participant 

observation strategies, know the characteristics of observation, know the 

characteristics of non-participant observation, use observation to understand the 

school context. Situation reflecting how observation is used to interpret the school 

reality. 

 

In the development of the present unit, the evidences were recovered, consisting of 

learning evidences related to defining the observation, identifying the types of 

observation, construction of an observation guide, analysis of the information 

recovered from the observation guide and elaboration of an analytical report. 

Although each evidence supports a part of the learning that marks the curriculum, 
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not all the evidence had an instrument that served as a means of evaluation during 

their development.    

Due to the work developed in Herramientas para la observación y análisis de la 

escuela y comunidad, it was elaborated a recovery of the basic concepts of 

observation and its importance, as well as the difference between looking and 

observing, so that in contrast to what is requested in the syllabus the skills are 

achieved, which according to Moreno Bayardo (2002) is specially because this is 

where the nucleus “A” skills, the initial and basic research skills, are developed 

(Figure 1). 

Figure 1 

DEFINING THE OBSERVATION 

 

NOTE: The image above is an evidence of learning developed in the course: Herramientas para la 

observación y análisis de la escuela y comunidad. This evidence of learning is focused on the 

understanding of the concept of observation and was retrieved during the first unit of the course. 

Therefore, this evidence was chosen for the reason that it accounts for the first theme of the rubric 

shown above (Own elaboration, 2022). 

As the rubric mention, the first topic that must be developed there is: Knows the 

importance of observation. To get there, it was necessary to know the concept of 

observing, with that it was possible to understand this skill and the use of observing 
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in the teaching practice. Thus, I had an idea of how to use this skill to retrieve relevant 

information about the environment in which I was involved, as well as the 

characteristics that make up the environment (Moreno Bayardo, 2002). Something 

that favoured the development of the first topic of the rubric, that enriched my 

knowledge of the environment and how to apply this within my teaching practice. 

After the observation was defined, emphasis was placed on the types of observation 

that exist (Figure 2).  Taking into account the different types of observation facilitate 

research and teaching practice (SEP, 2018), because it is an issue in the initial 

research skills. Since these skills are the first of the research skills profile that belong 

to perception skills and allow extract information by observing (Moreno Bayardo, 

2002).  

Figure 2 

OBSERVATION TYPES 

 

NOTE: This evidence was recovered as a photograph, which is an exercise carried out in class that 

sought to identify the types of observation and their different uses. This evidence is therefore evidence 

of a review of information that allows to me to have elements to be able to describe and use the type 

of observation that best suits for me (Own elaboration, 2022). 

In order to be clear about these types of observation and to develop them. The 

second topic of the rubric of this course sets: Knows various observation strategies. 

This topic was developed in my formation as a contrast about the function and 
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characteristics of each of them how they can be used and depending on the object 

of study.  

According to the course of Herramientas para la observación y análisis de la escuela 

y comunidad, knowledge of the types of observation enables trainee teachers to 

understand and propose from their perspective the best way to approach the school 

environment, the community and the environment where they will make their first 

approach to secondary school (SEP, 2018) and to determine the type of observation 

that can be used in school contexts according to research needs.  

With that, it is achieved what mentions Moreno Bayardo (2002) about the skills in 

the nucleus “A”, that works in the development of research profile and the purpose 

of the teacher formation. This situation enables to me with the knowledge of these 

observation types to develop my observation guide and as trainee teacher use it to 

get information of a secondary school (SEP, 2018). Because each of these skills that 

composes the nucleus are relevant because provided the elements that are required 

to start inside the research, allowing to me comprehend them and use them to design 

my observation guide (Figure 3), following what those skills mention about the 

observation and how can be developed effectively.  

Figure 3 

OBSERVATION INSTRUMENT 
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NOTE: This learning evidence retrieved from the first unit, which is related to the appliance of the 

perception skill to comprehend the scholar context, with this observation guide was possible 

demonstrate and reflect the observation skill in an instrument (Own elaboration, 2022). 

This learning evidence was designed according to the third topic of the rubric, this 

is: Knows various non-participant observation strategies. This was reflected in the 

design of this observation guide, it was followed the statements according to the last 

evidence in this unit, showing the initial steps for the formation and approach for the 

research competence, stimulating the basis of a researcher profile and the teacher 

goal expected by SEP (2018) according to guidelines set about the use of research 

in the teaching practice.  

Understand the types of observation that were made known during my training, 

made it possible for me to have the necessary theoretical knowledge, so that during 

the first unit, I elaborated an observation guide. This guide demonstrates the 

application of an observation guide that is composed by non-participating 

observation. According with the third topic of the rubric, it represents an objective to 

achieve a basic element in my formation. For that reason of accomplishment, I 
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determined that this observation guide is developed according whit the criteria 

marker of the rubric. 

With all the theoretical elements it was possible to make an observation guide that 

allowed me to retrieve information from a school context, which served as my first 

approach to develop my research skills, which according to Moreno Bayardo (2002) 

were focused on retrieving details from the environment, describing and analysing 

what was seen for later reflection, according to the skills of the nucleus “A”.  

In addition, the observation guide was led by qualitative methodology, which is 

characterised by descriptions during the research process (Pérez, 2002). This guide 

allowed me to retrieve data and elements from different areas of the school where 

the instrument was applied, carrying out an observation exercise with a different type 

of observation.  

2.2.2 Second Unit 

The purpose of the second unit is to gather information on the different actors, 

settings, institutions and their social and cultural interactions in order to understand 

the roles they play in the community and the school (SEP, 2018).  Here, the contents 

are developed on the basis of instruments that enable students to get closer to the 

actors in school scenarios and to develop knowledge that allows them to visualise 

the role of each of them in these scenarios.   

To do this, they will learn about and develop a survey as a means of observing the 

community, as well as research and understanding of the questionnaire, the Likert 

scale and finally the interview, which allow them to visualise and understand the 

school and the community in another visit to a school setting, in addition to the fact 

that with these instruments, the trainee teacher have a closer approach to the actors 

in these settings, who can give information from their own voices about how they 

develop themselves in this space. In this unit were recovered two evidences that 

were developed following what sets the course design. 
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The use of new tools to research the interactions between the community and the 

school and understand the role of these. In this part the tools now are more focused 

to the community, especially in a topic that involves to the community of the school. 

But now the approach was made in a different school with different context (Figure 

4). 

Figure 4 

OBSERVATION INSTRUMENT OF SECOND OBSERVATION PRACTICE.  

 

NOTE: This evidence is the second observation guide that was developed during the process of the 

course. It was developed for a new different school, especially because the school was urban and 

the situations were different in this environment. 

With the nucleus “A” that mentions Moreno Bayardo (2002) improve the skills that 

are related to observation is an achieved step, because now the attention is more 

centred in something specific. Considering that, to create this observation guide it 

was chosen a topic that is considered as an urgent situation to analyse and 

supported by a theoretical framework related to the topic.  

At the same time, the construction of this instrument was supported in the fourth 

topic of the rubric: Knows the characteristics of observation. Situation that was 

reviewed previously in a theoretical framework to develop this learning evidence. 



43 
 

 For that reason, I made the use of questions related to the research topic: the 

importance of the teacher tone voice and the survey that was the other instrument 

used. The use of these instruments develops the skills of description, analysis and 

reflection that were used with the finality to provide clear explanations as mentioned 

(SEP, 2018) as part of the development of teacher performance that includes 

responsibility and commitment for solve issues. 

2.2.3 Third Unit 

The third learning unit concludes the course Tools for school observation and 

analysis. In this unit, the student teachers must compile the information obtained 

through interviews and observations in the context of secondary schools, which is 

the product of the two previous units of this course.  

A documentary script is developed by teams to present what happened and what 

they understood in their last and third practices, in which all relevant information 

regarding the research work on their experiences in secondary schools and 

communities is presented.  

In a plenary session with the teaching staff, they review all the documentaries 

produced and provide feedback based on the analysis of school-community 

relations, their mutual influences, culture and history. In this way, the learning and 

efforts made by students and teachers are recognised through an article elaborated 

by the own students to share research and obtained results.  

This article demonstrates situations in different scholar contexts with proposals of 

how attend the situation and improve it. For that reason, the exposition of those 

elements are important for the development of educational improvements and 

understand how education works in current time.  

This exposition of results was developed in the Escuela Normal No. 1 de Toluca. 

The investigations were exposed to the community of this institution and to other 

academics from different schools to check these results. All of this to share 
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knowledge of the different investigations that are developed by the own students of 

the institution. (Figure 5). 

Figure 5 

ANALYTIC DOCUMENTATION. 

 

NOTE: The image presented here is evidence of learning that was developed during the first unit of 

the course. This evidence of learning is focused on an argumentation that explains a situation 

analysed in a secondary school. Therefore, the evidence shows the development of the perceptual 

skills that are developed in nucleus “A”.  

As part of the skills mentioned by Moreno Bayardo (2002) in the nucleus “A”, the 

interpretation of the data allows the researcher to understand a reality from a certain 

perspective supported by theory and methodology. Both followed what sets the own 

rubric of this course, specifically with the fifth topic of that. This one is: Uses 

observation to interpret school reality. This interpretation is the moment where the 

information it is explained according to the observed situations and retrieved from 

the own voice of the actors that integrates the educational environments.  

Using the interpretation, it was created a compilation of the retrieved information 

during the visits to the secondary schools with the purpose to share the information 

of each research and argue about the results (SEP, 2018).  

The explanation was carried out in a document that demonstrated the theory of the 

topic, the instruments, the procedure and results achieved. In this development of 
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the document the skills of the nucleus “A” were used totally because the perception, 

the observation, the description, and interpretation of a research topic were done 

gradually until finally achieve all the skills during the process.  

Because during the development of this nucleus, each of one of these skills are 

related to the perception as key learning to compose a starting point in the research. 

The perception is something that each human has in their nature and for that reason 

works as something inborn (Moreno Bayardo, 2002).   

The research competence that was pretended achieve in this course was 

"Theoretical and methodological elements of research are used as part of their 

lifelong learning in English" and it was achieved, because it was a gradual process 

of know theory and comprehend it to have the enough elements before the 

application in real contexts.  

So, during this process of my formation, the skills that were strengthened were 

observation, perception, and selective perception as the initial skills that are 

necessary to compose the research profile. Each of one of these skills implies 

cognitive processes that are activated in a natural way since the birth of the human 

being (Moreno Bayardo, 2002).  

These skills were as something natural in me, but with the difference that they 

weren’t focused in the research area. After this process, the skills started to work in 

a different form and for that reason provided to me with a different perspective of the 

things that are necessary to develop a researcher profile that sets the own study 

plan of this degree.  

Therefore, it is suggested to continue with the gradual process of using the skills of 

the nucleus “A” as basis to develop the skills of a researcher that comprehend step 

by step the reality of educational environments.  

Because these skills are the support of the rest of the development of a researcher 

profile, regarding to the fact that the observation is the first moment to performance 

an analytic exercise to detect issues in the context where it is.  
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Prepare in that way to the future teacher, enable skills that a future teacher will need 

to detect situations that need to be attended and solved adequately (SEP, 2018). 

These skills provided to me the basic elements to achieve the research profile of my 

teaching formation that allow to me detect problematic situations that I can solve 

them according to the correspondent actions or sources.  

In summarize, the development of the research skills in Herramientas para la 

observación y análisis de la escuela y comunidad prepared to me to work with a 

sense of awareness, analysis and responsibility to take the best actions according 

with the educational needs of the context.  

2.3 Observación y análisis de la cultura escolar  

As main purpose of this course, the future teachers will create explanations about 

the scholar culture that exists in a secondary school where they practice (SEP, 

2018). It is required that future teachers be able to comprehend the social relations 

among the diverse actors that compound those spaces.  

For that reason, it is going to be used basic research tools to retrieve information 

from the social uses of the language in its context. Therefore, the course aims to be 

a space for constructing and reorganising research work. The future teacher must 

participate and live with the educational community in order to recognise, 

understand, analyse, describe and develop explanations about their schools of 

practice and the school culture that exists within them. 

Therefore, it is expected that experiences will be generated in these approaches to 

learn about the school culture of the schools of practice, so that future teachers will 

have theoretical and practical resources for reflection. But a reflection based on the 

influence of a secondary school to understand the educational level, its teachers and 

students (SEP, 2018).  

With this, it is hoped that the elements will be incorporated to make approaches to 

the life and society that exist within schools, but above all to bring them closer to 

developing research competences (SEP, 2018). 
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So, the units that make up the course of "Observación y análisis de la cultura 

escolar” are aimed at developing research activities to construct explanations and 

interpretations of what a school culture is. So, this course is divided into 3 units that 

seek to develop this research process in future teachers (SEP, 2018). Each one 

contributes different content to the training and compiles evidence of learning. 

The first unit of this course aims for future teachers to understand the concepts 

related to school culture, so that they can construct their own idea of this concept 

and its applications in school contexts.  

Subsequently, in the second unit, the future teacher will be doing their observation 

practice in a school context, in which they must get to know, analyse and understand 

the school culture that is lived in each of the spaces of the secondary school.  

Finally, in the third unit, the future teacher has the task of analysing the school culture 

discovered in his or her secondary school. To do so, he/she uses the experience of 

the individuals who make up the school, as well as their arguments and life history 

(SEP, 2018). To develop a reflection on the educational contexts of secondary 

school, the future teacher must develop tools that allow them to rescue, interpret and 

analyse all the information learnt during their day of practice in order to complete a 

cycle of research. 

The topics were taken from what the future teachers are expected to do, according 

to the course objectives in relation to each of the learning units and taking into 

account what the syllabus establishes about the profile of the teacher that is 

expected to be trained in the professional practice pathway.  

That is why the topics mentioned in the rubric are in line with what is requested by 

the syllabus and the graduate profile, so that the evidence should be related to each 

of the points mentioned above to be analysed and argued with respect to the 

objectives of the course, the research competence and research skills mentioned by 

Moreno Bayardo (2002).  
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It is in this course that the instrumental research skills belonging to nucleus “B” are 

developed, such as: formal language proficiency (reading, writing, speaking, 

listening), basic cognitive operations (inference, analysis, synthesis and 

interpretation) and knowing how to observe.  

There are similarities that can be seen between the research skills described by 

Moreno Bayardo (2002) and those that the course hopes to develop. Therefore, 

these points are linked and go hand in hand, responding to the needs of the training 

process of future teachers, to subsequently understand how these skills were 

developed in my teacher training in relation to the objectives of this course and the 

teacher profile of the syllabus. 

Table 2 

OBSERVACIÓN Y ANÁLISIS DE LA CULTURA ESCOLAR RUBRIC. 

TOPIC INDICATOR DEVELOPED IN PROCESS INSUFFICIENT DEFICIENT 

1. 
Understands 
the 
relationships 
that shape 
the power 
relations, 
discourses, 
games, 
organisation 
and rituals of 
youth 
cultures. 
 

Identifies the 
relationships 
that shape 
the power 
relations, 
discourses, 
games, 
organisation 
and rituals of 
youth 
cultures. 

Appropriately  
understood the 
relationships 
that shape 
power relations, 
discourses, 
games, 
organisation 
and rituals of 
youth cultures. 

Limitedly 
understood the 
relationships 
that shape 
power relations, 
discourses, 
games, 
organisation 
and rituals of 
youth cultures. 

Deficiently 
understood the 
relationships 
that shape 
power relations, 
discourses, 
games, 
organisation 
and rituals of 
youth cultures. 

There is no 
information that 
understood the 
relationships 
that shape 
power relations, 
discourses, 
games, 
organisation 
and rituals of 
youth cultures. 

2. Explains 
the 
relationships 
that shape 
the power 
relations, 
discourses, 
games, 
organisation 
and rituals of 
youth 
cultures.  
 

Exposes the 
relationships 
that shape 
the power 
relations, 
discourses, 
games, 
organisation 
and rituals of 
youth 
cultures.  
 

Appropriately  
explained the 
relationships 
that shape the 
power relations, 
discourses, 
games, 
organisation 
and rituals of 
youth cultures. 

Limitedly 
explained the 
relationships 
that shape the 
power relations, 
discourses, 
games, 
organisation 
and rituals of 
youth cultures. 

Deficiently 
explained the 
relationships 
that shape the 
power relations, 
discourses, 
games, 
organisation 
and rituals of 
youth cultures. 

There is no 
information that 
explained the 
relationships 
that shape the 
power relations, 
discourses, 
games, 
organisation 
and rituals of 
youth cultures. 

3. Takes up 
observation to 
approach the 
interaction 
processes of 
the various 
actors. 

Re-
establishes 
the use of 
observation 
to get closer 
to the 
interaction 

Appropriately  
took up 
observation 
completely in 
order to 
approach the 
processes of 

Limitedly took 
up observation 
completely in 
order to 
approach the 
processes of 
interaction of 

Deficiently took 
up observation 
completely in 
order to 
approach the 
processes of 
interaction of 

There is no 
information that 
took up 
observation 
completely in 
order to 
approach the 
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 processes of 
the various 
actors 
 

interaction of 
the various 
actors 

the various 
actors 

the various 
actors 

processes of 
interaction of 
the various 
actors 

4. Uses the 
structured 
interview to 
approach the 
interaction 
processes of 
the various 
actors. 
 

Made the 
structured 
interview to 
approach the 
interaction 
processes of 
the various 
actors. 
 

Appropriately  
used the 
structured 
interview to 
approach the 
interaction 
processes of 
the various 
actors. 
 

Limitedly used 
the structured 
interview to 
approach the 
interaction 
processes of 
the various 
actors. 

Deficiently used 
the structured 
interview to 
approach the 
interaction 
processes of the 
various actors. 

There is no 
information that 
used the 
structured 
interview to 
approach the 
interaction 
processes of 
the various 
actors. 

5. Develops 
explanations 
of practice 
schools and 
their school 
culture  
 

Design 
explanations 
of practice 
schools and 
their school 
culture  
 

Appropriately  
developed 
comprehensive 
explanations of 
practice schools 
and their school 
culture 

Limitedly 
developed 
comprehensive 
explanations of 
practice schools 
and their school 
culture 

Deficiently 
developed 
comprehensive 
explanations of 
practice schools 
and their school 
culture 

There is no 
information that 
developed 
comprehensive 
explanations of 
practice schools 
and their school 
culture 

NOTE: Each of the topics was taken from the course description. (Own elaboration, 2022). 

2.3.1 First Unit 

In the first unit of this course, two evidences were collected. In the first unit the 

concepts related to school culture are known and studied, likewise a concept of its 

own is generated and a reflection is made regarding the function of school culture 

(Figure 6) to understand its importance and current teaching practices. As it was 

mentioned above, the recovered evidences also contain evaluation rubrics of their 

respective moment, so they will also be analysed to assess as a whole the 

development of the instrumental skills of nucleus “B” (Moreno Bayardo, 2002).  

Figure 6 

SCHOLAR CULTURE GRAPHIC ORGANIZER 
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NOTE: This evidence is a photography of a graphic organiser that was used to understand school 

culture and its elements. This evidence shows the development of nucleus “B” research skills. At this 

first stage, the skill developed belongs to the formal domain of language, specifically reading. It is 

understood as discovering by means of the alphabetic code the diverse compositions of words that 

predominate completely in reading, but allow comprehension, interpretation and construction of 

meanings from what is read (Sánchez, quoted by Moreno Bayardo, 2000).  

This evidence corresponds to the first topic that mentions the rubric of the course: 

Understands the relationships that shape the power relations, discourses, games, 

organisation and rituals of youth cultures. This topic mentions the first element that 

is necessary to comprehend the rest of the themes during the course.  

So, to achieve that, it was developed and evidence that shows learning of a review 

in the theoretical framework of the youth cultures. This evidence is the mentioned 

graphic organizer that demonstrates that was possible comprehend the Understands 

the relationships that shape the power relations, discourses, games, organisation 

and rituals of youth cultures.  

At the same time, is achieving the development of the research skill set in this 

evidence. But it can be achieved developing a research skill, this one was reading. 

For that reason, the showed evidence was appropriated for the topic of the rubric.  

So reading is a process that allows ideas to be acquired for later comprehension, a 

process of analysis of the reading must be developed and therefore it must generate 

its own meaning for the reader.  

Therefore, this reading process should support teacher training in the sense of 

generating one's own ideas that can be used and transmitted to others, in order to 

take into account theoretical references. Especially, when in this course the meaning 

of school culture is being understood.  

That is why professional practice courses, such as "Observation and analysis of 

school culture", aim to develop research methodologies to support the 

methodological training of future teachers (SEP, 2018). With this, the competence 

"Uses the theoretical-methodological elements of research as part of their lifelong 

learning in English" was developed in the sense that the information received at the 

time, was processed to allow me to construct and understand the characteristics of 
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school culture (Figure 7) and thus account for this evidence reached the 

understanding of the content and therefore carry out one of the research skills of the 

syllabus.  

Figure 7 

OWN ELABORATION OF SCHOLAR CULTURE CONCEPT 

 

NOTE: The evidence shown is a photograph on the elaboration of a concept of scholar culture, 

developed from the previous evidence.  

This evidence was evaluated based on the course rubric that considers the 

generation of a concept related to the knowledge previously seen. Specifically, 

according with the second topic of the rubric: Explains the relationships that shape 

the power relations, discourses, games, organisation and rituals of youth cultures.  

This is related to the aspect that the future teacher builds from theory and 

information, an own concept of what school culture is and how it is approached, in 

this way the future teacher develops knowledge from previously obtained 

information, which is incorporated and remains in their academic training (SEP, 

2018).  
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Situation that was done when this explanation of this scholar culture and youth 

cultures was developed by me in a written interpretation about the topic, with which 

was possible develop my own understanding about the topic. A skill that allows 

explanations in initial moments is writing. Writing functions as a research skill within 

the formal domain of language, so it is one of the skills that contributes to the 

development of thinking. (Nickersen, 1994).  

Hence the relevance of developing this nucleus “B” skill, because it is a progressive 

process that leads the future teacher to formulate explanations and descriptions on 

theoretical and practical frameworks.  Therefore, writing develops the thinking to 

describe the knowledge understood from their perspective (Nickersen, 1994).   

So, the future teacher has to contribute to the development of his or her own thinking 

(SEP, 2018), for this, the research skill of writing will support you in generating your 

own knowledge, in this case knowledge about school culture.  

In this sense, writing was part of my development as a teacher, which I developed 

on the basis of the information provided at the time, so that I could later elaborate 

my own concept and shape it to be reviewed under a rubric that evaluated my idea 

but also the research skills that I had to develop in my training. 

2.3.2 Second Unit 

The second learning unit of this course is related to understanding the social space 

and school culture of secondary schools (SEP, 2018). In this unit, it is proposed that 

future teachers learn about school culture through their professional practices, 

where they must be able to analyse and understand how this school culture works 

in the spaces that comprise secondary schools.  

The course also proposes the use of participant observation instruments to find out 

the reasons for students' decisions to stay in school and in class. But it also said that 

future teachers should continue working with aspects of ethnography in a theoretical 

way, in order to design and apply various data collection instruments (SEP, 2018).  
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Therefore, during the unit, theoretical frameworks are reviewed to function as 

support for the design of instruments to collect data on an object of study. Within this 

unit, 3 learning evidence were recovered, each one with a different purpose 

according to the course plan (Figure 8). 

Figure 8 

GRAPHIC ORGANISER OF THE RELATIONSHIP BETWEEN YOUTH 

CULTURES AND SCHOOL CULTURE. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

NOTE: This evidence was retrieved as a photograph, it is a square that asked information about 

specific information about youth cultures and scholar cultures, but now with different purpose.  

To select this evidence, was followed the third topic of the rubric: Takes up 

observation to approach the interaction processes of the various actors. The chosen 

evidence in a first moment determines the various actors that are involved in a 

scholar context and their different dynamics in that.  
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With that information it was possible for me determine the information that I needed 

to find. Situation that was solved with the support of the two research skills 

mentioned above: reading and writing. But also one more is added to the process of 

research skills: inference.   

These skills continue to belong to the instrumental skills that belong to nucleus “B” 

of the skills that must be developed as part of the research profile of trainee teachers. 

With these skills, it is possible to shape and develop the research competence that 

allows the future teacher to detect, analyse, intervene and reflect on situations that 

occur within school spaces (SEP, 2018).  

In the first stage, the reading of the bibliography was carried out in order to 

understand the subject. In this sense, the understanding of the information supported 

the clarity of the knowledge presented, fostering the research skills that future 

teachers should develop, in this case reading.  

At the same time, trainee teachers generate a vein of research that enables the 

creation of lines of knowledge generation and application for the academic staff 

(SEP, 2018)".  Subsequently a new research skill is developed taking into account 

the previous ones. Inference is a skill developed in nucleus “B” of research skills.  

This skill helps to process information, which is retrieved about some theory, object 

or phenomenon with the purpose of describing new elements of it (Moreno Bayardo, 

2000). In this case, the evidence shown once again takes up information based on, 

but this time accompanied by another theme, with which it is hoped to recover new 

information that can contribute to and be coupled with teacher training.  

Thus, the inference returns to explain the same information, but from new 

perspectives about the object of study. This develops a constructive process of 

previous knowledge and experiences on the continuous transformation of 

knowledge (Moreno Bayardo, 2002).  
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Therefore, the analysis, discussion and reflection of the information seen from 

different points of view, with the support of peers and teachers, would be achieved 

(SEP, 2018). In this way, the same information is enriched once again, but with 

differences that allow a different panorama to be seen.  

With this it was possible to develop inference as part of my research skills, where I 

explain the relationships that shape the power relations, discourses, games, 

organisation and rituals of youth cultures. But with a new vision enriched by new 

elements and the evaluation made with the rubric provided at the time, which derived 

in them coupling of a new skill and knowledge about what the course "Observation 

and analysis of school culture" expects from my training as an ability to search, 

synthesize and transmit information from different sources using various types of 

language pertinently (Figure 9). 

Figure 9 

INTERVIEW TO STUDENTS ABOUT SCHOLAR LANGUAGE 

.  

NOTE: This evidence retrieved belongs to an interview conducted with secondary school students on 

the topic of language used in school contexts.  
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The selection of this evidence was supported in the fourth topic that mentions the 

rubric of this course: Uses the structured interview to approach the interaction 

processes of the various actors. So, this evidence demonstrated satisfy the 

requirements to become in the requested interview, because it was developed with 

previous theoretical background to design it. This interview demonstrates the 

development of the research skill of questioning. Questioning is a skill that belongs 

to the instrumental skills of nucleus “B”.  

This is a skill that shows interest in investigating and knowing more than what is 

perceived at first sight in the world around us. It is mainly characterised by 

questioning what is established or questioning what has been taken as true (Freire 

1986). Therefore, it is understood that questioning is made up of questioning what 

exists on the basis of personal approaches. According to Moreno Bayardo (2002) 

"Learning to ask questions is essential for the researcher, as the questions he or she 

asks during the search for and construction of knowledge are relevant".  

It is therefore advisable that when developing this skill, the questions are coherent 

and, above all, allow the desired knowledge to be approached. In this way, in teacher 

training, asking the right questions brings the future teacher closer to understanding 

the object of study, obtaining the relevant information and interpreting it.  

This is why it is a critical, reflective and autonomous thinking skill. In relation to what 

the course says, the future teacher is expected to develop an interview that allows 

them to interact with secondary school students and obtain information about the 

aspects that mark the school culture, in addition to the fact that it must be validated 

by teachers or external to the institution (SEP, 2018).  

I was able to design my questions that would allow me to get closer to my object of 

study, which is why I was reviewed by colleagues and teachers to validate my 

instrument with which to recover the relevant information. 
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2.3.3 Third Unit 

What is proposed in this last unit of the course is that future teachers carry out an 

analysis and understanding of what happens outside the classroom, investigating 

and learning about the experiences of each of the different actors in the school of 

practice, as well as their expectations, the commitments they have with their school 

community, and the challenges presented by the new generations of students (SEP, 

2018).  

To do this, they must make contrasts and explanations according to what they have 

collected from the various actors in the school community, arguing an explanation of 

the school culture that exists in that space. Therefore, the unit suggests that the 

contents of the unit are aimed at carrying out: analysis, synthesis and interpretation 

of what they recovered from their research instruments. For this unit, only one piece 

of evidence of learning related to the above was retrieved (Figure 10). 

Figure 10 

NARRATIVE ABOUT INTERPERSONAL RELATIONS. 
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NOTE: The last evidence recovered is a narrative that explains from a personal perspective but 

supported with previously seen theory, about an object of study reviewed by a data collection 

instrument which was an interview.  

To select this evidence was checked what sets the fifth topic of the rubric: Develops 

explanations of practice schools and their school culture. The evidence was 

developed according with the topic of the rubric but at the same time it is something 

that had an assessment with a rubric provided in its correspondent time. Specifically, 

the information was the first thing assessed in this learning evidence.  

The information recovered from this instrument was poured into a systematisation in 

which the object of study is explained, analysed, synthesised and interpreted, a 

procedure that allows the last skills of the instrumental skills of nucleus “B” to be 

achieved. These skills bring the trainee teacher closer to developing research skills 

that allow them to become more directly involved in school contexts (SEP, 2018).  

Analysis is about relevant discrimination based on certain criteria about an object of 

study (Dewey, 1984). Thus, analysis is about categorising an information or object 

of study in different aspects in order to review it in detail. In this sense the analysis 

supports the trainee teacher to develop a discernment of what exists in schools, such 

as a typical school day, the working day, the speeches of teachers with many years 

of experience, of others with less experience in the service, compare the academic 

training among others (SEP, 2018). 
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In this way the future teacher will take into account all the aspects involved in school 

contexts. Synthesis, then, is a skill that organises and structures the information that 

has been analysed (Dewey, 1998). In other words, it makes sense of what was 

previously reviewed. In this case, synthesis for teacher education helps to explain 

what has been previously analysed and summarise the data of the object of study.  

Finally, there is the skill of interpretation, which generates and constructs meanings 

from the two previous skills, with which knowledge is constructed from an analytical 

perspective but at the same time explains the reason for the phenomenon (Moreno 

Bayardo, 2002).  

Interpretation seeks to give congruence to the data analysed and supports it 

according to a theoretical framework, and is very important because within research 

training, establishing the conclusions of a research study and its theorisation are 

tasks of a high level of quality (Raths 1988). 

This is why the systematisation of information that I carried out on my object of study 

was carried out according to the evaluation rubric that analysed these details. 

Therefore, it was an exercise that tested my analysis and synthesis skills for the 

interpretation of all the data retrieval that I carried out. In such a way that it will reach 

the understanding and explanation of the schools through a detailed argumentation 

from what was obtained from the collection instruments (SEP, 2018). 

As mentioned at the outset, each of the evidences was an account of the learning 

achieved during the course of observation and analysis of school culture. These 

evidences were selected according to a rubric elaborated on the basis of the learning 

objectives to be achieved by the future teachers. In this way it is shown which 

learning was achieved, but at the same time which skills from the graduate profile 

were also developed, so that the two complement each other.  

With this evidence, it is considered that the research competence "Uses the 

theoretical and methodological elements of research as part of their ongoing training 

in English", which is in accordance with the professional practice pathway and which 
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seeks to support to setting a different relationship with school reality, theory and 

teaching procedures (SEP, 2018) was also achieved.  

This means that it is possible to use theory and practice as a space in which to 

constantly investigate in order to develop new research techniques in education. And 

because of what was argued above during the sample of the evidence of learning 

that I retrieved at the time, the research competence was achieved in this course, 

developing each of the topics mentioned in the rubric. This also derives in having 

achieved the development of the research skills that every teacher should have to 

identify situations in the classroom, school and community (SEP, 2018). 
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The third chapter of this portfolio is divided into the evidence collected from the 

courses: Práctica Docente en el Aula y Estrategias de Trabajo Docente. The first 

course took place in the third semester of my training and the next one in the fourth 

semester. Both courses are aimed at developing teaching practice based on brief 

approaches to schools of practice using the action-research methodology. 

The aim of these courses is for the trainee teacher to be able to identify a problem 

in the classroom and propose a solution to the situation. This generates a cycle for 

action-research (SEP, 2018). This is what will be promoted in the two courses.  

Proposals will be made to improve the learning problems of students and from this 

develop a reflection on what has been obtained. These courses make use of the 

instruments that were worked on previous semesters to locate a problem and 

contextualise the group. 

These two situations of identifying problems, developing an argument to highlight 

how they will be solved and reflecting on what has been obtained are qualities 

expected of future teachers (SEP, 2018).  

These must be developed through a series of research skills that favour the 

strengthening of the skills of the previous courses and promote the advanced 

cognitive character that is necessary to carry out the researcher profile mentioned 

by Moreno Bayardo (2002) in his theoretical framework. 

In this chapter, the skills that were expected develop are those that have to do with 

problematisation, argumentation and reflection, in which a qualitative methodology 

is used to respond to a situation observed in the classroom. The research skills that 

are expected to develop here belongs to the nucleus "C”, “D”, “E" and "F”.  

Mainly these nuclei of skills are focused in preparing a path to develop 

methodological skills that contribute to identifying, substantiating, problematising, 

synthesising, reflecting and generating a research method for an object of study, to 

which a solution is required. Each of the nucleus has a specific function according 

to the skills that must be developed to achieve the expected research profile.    



63 
 

In nucleus “C”, the skills have a purpose developing intellectual and cognitive 

functions. They can reach a kind of maturity that manifests itself in ways of thinking 

which are described as characteristics of autonomous and flexible reflective logical 

critical thinking (Moreno Bayardo, 2002).  

Therefore, developing these skills will develop reflective thinking about the actions 

you take when researching. According to what is mentioned of this core, these skills 

were realised through the knowledge of different ways of thinking in order to analyse 

the situations occurred in the classroom from different perspectives which generated 

ideas of their possible revision process. 

In the case of the nucleus “D”, there the research skills follow the same route of the 

reflection of the information. But now they are focused in provide an early 

interpretation of the information, basing it in assessments of what is done in the 

process and determine a verdict according to evidences.  

At this point, I developed the skills of this core as an explanation of the information 

collected in the classroom, developing arguments about an interpretation of what 

was analysed and thus determining a reality of what happens in the classroom, thus 

establishing a possible problem.   

With the nucleus “E”, the skills are focused to the methodological construction. The 

purpose is to generate the construction of an object of study and to determine what 

kind of knowledge we want to generate about it, as well as the challenge of knowing 

how to do this process. Which demands a serious work of analysis, reflection, 

abstraction, theoretical review, discussion and delimitation (Moreno Bayardo, 2002).  

Once the problem was generated in the previous core, I developed a way of 

approaching it with a research method, with which I generated its solution and from 

which I built knowledge, according to a series of procedures followed within the 

method, being the classroom the field where I carried out the application of such 

method.    
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In the case of nucleus “F”, it is expected develop the skills of social construction of 

knowledge. This means interacting with a group of individuals with the commitment 

to contribute individual achievements, in this case, knowledge (Moreno Bayardo, 

2002).  

It is not necessarily to make contributions at the first moment, but to be able to 

interact and communicate with others during the process in order to share what has 

been obtained until to that moment and to make possible changes and then socialise 

it.  

These skills were expected to develop during the course, to verify that were 

achieved, I had the results of the whole research process. What was done was to 

share my research results with a useful community, in this case, the student 

community of my group. 

It is worth mentioning that they are continuous with the previous chapter, because 

the skills that came from the nuclei "A" and "B". The basic elements are taken from 

previous nuclei to develop new skills of a higher character, as they are a chain of 

progress. If what was learned in one nucleus is not reused, it is not possible to 

develop the next one. In the same way, these skills were expected to being 

developed, but not whole of them were carried out as it was hoped. 

Each of these courses were designed at the time to be carried out face-to-face. They 

had no specifications regarding their development in virtual environments. They are 

courses that involve teaching practices, which are developed in a face-to-face 

manner.  

However, during the beginning of the course Estrategias de Trabajo Docente, the 

Covid-19 pandemic broke out. For this reason, the way of working of this course was 

moved to the virtual field and the format of certain evidence was changed. And as 

difference of the previous chapter, in this, some evidences were elaborated with 

other courses as a joint work, like Oral Expression and Comprehension course. 
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3.1 Práctica Docente en el Aula 

Continuing with the courses that are part of the training pathway of professional 

practice, is the course "Teaching practice in the classroom". It is a course that brings 

future teachers closer to the teaching work that is carried out in the different 

secondary schools of practice. That the future teacher carry out teaching practice 

days in the classroom using Action-Research as part of their professional 

development, in order to generate reflective teaching (SEP, 2018).  

In this sense, action-research now becomes the central focus of the activities to be 

carried out by future teachers. It is also expected to develop the analysis and 

understanding of the school contexts and cultures in which teaching practices are 

carried out to detect a problematic and solve it.  

So, learning and skills from the previous two courses are reused again. With the 

purpose of support it to design instruments that allow retrieve information of a 

situation in the teaching practices with the purpose of introduce to the future teacher 

in action-research.   

But it must also reconstruct their teaching and learning strategies, based on the 

action-research methodology, and thus establish routes of proposals for teaching 

innovation. The implementation of the research method during this course, is a 

procedure that supposes set and anticipate in a global form the action strategy, with 

theoretical references, comparation and reflection.  

Which is a possibility to compose knowledge in the situation of the research being 

done (Moreno Bayardo, 2002). Which is a step to prepare the initial moments of 

research to find educational problematics and determine what can be done to solve 

it, according with the elements that will support the research-action. 

With that, is retaken the design of assessment instruments that were developed 

previously in the courses of second chapter. The role of the assessment instruments 

is to retrieve information from the teaching practices to identify a problematic, with 
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which start with procedures to construct the solutions for the problematic and select 

the method for the action-research.  

The development of skills to design research procedures and to elaborate relevant 

instruments will also enable the development of the ability to generate and retrieve 

information (Moreno Bayardo, 2002). The implementation of a proper action 

research methodology entails the knowledge of concepts and structures that allow 

the design of actions to improve educational practice, to obtain results and to collect 

information for further reflection. Therefore, new research skills are added within this 

course, such as thinking skills, which belong to nucleus “C”.  

The structure of this course is organised into two learning units, the first unit is related 

to reviewing various models of action-research. Specifically knowing the 

characteristics, modalities and functions of each of the proposals in Action Research, 

determining the type of action research. To then recognising the situation and the 

Action-Research model that is relevant for their research and their future 

transformation of the school reality and recognising the importance of action 

research.  

With this, the future teacher will carry out research in the educational context where 

they carry out their professional practice (SEP, 2018). Therefore, theory review of 

the different research models is carried out so that the future teacher knows their 

similarities and differences and how they can be used to improve teaching practice.  

According to the course itself, in the second unit there are four purposes that must 

be developed in order for the future teacher to develop and achieve the graduate 

profile. The first of these four aims is to use the different varieties of observation, 

then to analyse the influence of the context of the community and its school culture, 

then to design the basic aspects of teaching (planning, evaluation and intervention).  

And finally, to systematise the experience in order to analyse one's own practice, 

where is necessary investigate the theory and implementation (Table 3). This will 

lead to the development of new research skills for teacher training. 
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Table 3 

PRÁCTICA DOCENTE EN EL AULA RUBRIC. 

TOPIC INDICATOR DEVELOPED IN PROCESS INSUFFICIENT DEFICIENT 

1. Reviews 
various models 
of action-
research. 

Identifies 
various models 
of action-
research 

Identifies 
various models 
of action-
research. 

Knows only a 
few models of 
action-
research. 

Confuses 
various models 
of action-
research. 

Ignores 
models of 
action-
research. 

2. Knows the 
characteristics, 
modalities and 
functions of 
each of the 
proposals in 
Action 
Research. 

Recognizes 
the 
characteristics, 
modalities and 
functions of 
each of the 
proposals in 
Action 
Research. 

Knows the 
characteristics, 
modalities and 
functions of 
each of the 
proposals in 
Action 
Research.  

Knows two of 
the elements 
of the 
proposals in 
Action-
Research. 

 Knows one of 
the the 
elements of the 
proposals in 
Action-
Research.  

 Ignores the 
elements of 
the proposals 
in Action-
Research.  

3. Determines 
the type of 
action 
research. 

Applies the 
type of action 
research. 

Applies the type 
of action 
research. 

Distinguishes 
the type of 
action 
research. 

Identifies the 
type of action 
research. 

Ignores the 
type of action 
research. 

4. Recognises 
the situation 
and the Action-
Research 
model that is 
relevant for 
their research 
and their   
transformation 
of the school 
reality and 
recognising the 
importance of 
action 
research. 

Analizes the 
situation.  

Analizes the 
situation  

Distinguishes 
the situation  

Identifies the 
situation  

Ignores the 
situation  

Analises 
Action-
Research 
model that is 
relevant for 
their research 
and their   
transformation 
of the school 
reality 

Analises Action-
Research model 
that is relevant 
for their 
research and 
their   
transformation 
of the school 
reality. 

Distinguishes 
Action-
Research 
model that is 
relevant for 
their research 
and their   
transformation 
of the school 
reality. 

Identifies 
Action-
Research 
model that is 
relevant for their 
research and 
their   
transformation 
of the school 
reality. 

Ignores 
Action-
Research 
model that is 
relevant for 
their research 
and their   
transformation 
of the school 
reality. 

Analises the 
importance of 
action 
research. 

Analises the 
importance of 
action research. 

Distinguishes 
the importance 
of action 
research. 

Identifies the 
importance of 
action research. 

Ignores the 
importance of 
action 
research. 

5. Uses a 
variety of 
observation 
records, 
anecdotal 
records, field 
diaries, critical 
incidents, video 
recordings and 
others to 
analyses the 
influence of 
community 
context and 
school culture 
on the 
development of 
student 
learning and 

Employs a 
variety of 
observation 
records, 
anecdotal 
records, field 
diaries, critical 
incidents, 
video 
recordings and 
others. 

Uses the variety 
of observation 
records, 
anecdotal 
records, field 
diaries, critical 
incidents, video 
recordings and 
others. 

Distinguishes 
a variety of 
observation 
records, 
anecdotal 
records, field 
diaries, critical 
incidents, 
video 
recordings and 
others. 

Knows the 
variety of 
observation 
records, 
anecdotal 
records, field 
diaries, critical 
incidents, video 
recordings and 
others. 

Ignores the 
use of a 
variety of 
observation 
records, 
anecdotal 
records, field 
diaries, critical 
incidents, 
video 
recordings and 
others. 

Examines the 
influence of 
community 
context and 
school culture 
on the 
development 

Analyses the 
influence of 
community 
context and 
school culture 
on the 
development of 

Distinguishes 
the influence 
of community 
context and 
school culture 
on the 
development 

Identifies the 
influence of 
community 
context and 
school culture 
on the 
development of 

Knows the 
influence of 
community 
context and 
school culture 
on the 
development 
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teaching 
practices. 

of student 
learning and 
teaching 
practices. 

student learning 
and teaching 
practices. 

of student 
learning and 
teaching 
practices. 

student learning 
and teaching 
practices. 

of student 
learning and 
teaching 
practices. 

6. Designs 
practical 
aspects of 
teacher 
planning, 
assessment 
and 
intervention, 
supported as 
hypotheses for 
action. 

Develops 
practical 
aspects of 
teacher 
planning, 
assessment 
and 
intervention, 
supported 
as hypotheses 
for action. 

Designs 
practical 
aspects of 
teacher 
planning, 
assessment and 
intervention, 
supported 
as hypotheses 
for action. 

Distinguishes 
practical 
aspects of 
teacher 
planning, 
assessment 
and 
intervention, 
supported 
as hypotheses 
for action. 

Identifies 
practical 
aspects of 
teacher 
planning, 
assessment 
and 
intervention, 
supported 
as hypotheses 
for action. 

Knows 
practical 
aspects of 
teacher 
planning, 
assessment 
and 
intervention, 
supported 
as hypotheses 
for action. 

7. Systematises 
experience in 
order to 
contrast and 
analyse own 
practice, 
rethink, 
evaluate and 
reconstruct 
teaching and 
learning 
strategies. 

Organises 
experience in 
order to 
contrast and 
analyse own 
practice, 
rethink, 
evaluate and 
reconstruct 
teaching and 
learning 
strategies. 

Systematises 
experience in 
order to contrast 
and analyse 
own practice, 
rethink, 
evaluate and 
reconstruct 
teaching and 
learning 
strategies. 

Analyses 
experience in 
order to 
contrast and 
analyse own 
practice, 
rethink, 
evaluate and 
reconstruct 
teaching and 
learning 
strategies. 

Uses 
experience in 
order to 
contrast and 
analyse own 
practice, 
rethink, 
evaluate and 
reconstruct 
teaching and 
learning 
strategies. 

Identifies 
experience in 
order to 
contrast and 
analyse own 
practice, 
rethink, 
evaluate and 
reconstruct 
teaching and 
learning 
strategies. 

NOTE: In order to elaborate this rubric, the four purposes of the course "Práctica Docente en el Aula" 
were taken into consideration (Own elaboration, 2022).  

3.1.1 First Unit 

Therefore, in this first unit, the use of perception skills belonging to nucleus “A” and 

the instrumental skills of nucleus “B” are used, as they are essential for developing 

the research profile, so that the future teacher is able to document, analyse and 

explain teaching practice for continuous improvement (SEP, 2018).  

But new skills are also involved in the process. Where the knowledge of what action-

research is and its use is carried out, as well as reviewing information regarding the 

different types of research-action in order to choose the most suitable for a future 

research-action to be carried out by the future teacher, since knowing the different 

methods for conducting research will increase their sense of awareness about what 

they should do to improve their teaching practice (SEP, 2018). And some of these 

skills are used again to develop evidences that are similar from previous courses, 

but have a different purpose in this course (Figure 11). 
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Figure 11 

COMPARATIVE CHART OF ACTION-RESEARCH MODELS. 

 

 

NOTE: Comparative chart of the characteristics of the action-research models. 

As part of the development of the topics of the rubric of the teaching practice course, 

the first one reviewed was: "Reviews various models of action-research". This was 

done in a theoretical way to get to know them. Mainly because the course plan states 

that you have to know the types of action-research in order to then work with one on 

a problem. This then carried over to the second point of the rubric: “Knows the 

characteristics, modalities and functions of each of the proposals in Action 

Research”.  

For this purpose, a comparative chart was elaborated in which each of the 

characteristics of these action-research models was contrasted. When these models 

were compared, it made it easier to choose one and then implement it with a problem 

and hypothesis. 
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According to what was developed in the evidence and to what Nickerson (1994) tells 

us, this was an exercise in critical thinking. Critical thinking is an investigative skill of 

nucleus “C”. It has to do with the ability to judge the veracity of certain statements 

and to evaluate their various deductions. In this sense, when the characteristics of 

the different action-research models were set out in the comparative chart, a 

discernment was made based on what each had to offer the research. This gave me 

an overview of what can be done with each of them and I was able to determine 

which one to work with at a later stage. 

In this way, taking into account that the evidence showed that a review of the models 

of action-research was conducted. It was determined that it accomplished with the 

first topic of the rubric: "Reviews various models of action-research" and 

subsequently this was reflected in the second topic: "Knows the characteristics, 

modalities and functions of each of the proposals in action- research". 

Therefore, in both topics, there was developed the competence: “Uses the 

theoretical-methodological elements of research as part of their ongoing training in 

English”. And in turn marked with the criteria: developed. Once I knew and compared 

these models, I went on to determine the model to work with in my action-research 

(Figure 12).  

Figure 12 

ACTION-RESEARCH MODEL CHOSEN 

 

NOTE: Hypothesis chosen in Action-Research document. 
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In an action-research document was set the research model that was used in the 

action-research project. It was set there to show with which model I will work. But 

this determination was not explained in the project or where could be exposed the 

way in which of the model stages will be developed.   

So, as there was not demonstration of the stages of this action-research to explain 

the work route, the evidence did not accomplish with the competence and with the 

third rubric topic: “Determines the type of action research”.  

So, it only was marked with the indicator insufficient, because the evidence only 

identifies the type of action research but did not develop the stages of the 

implementation of the action-research. 

Then, the same evidence continues with the fourth topic of the rubric “Recognises 

the situation and the Action-Research model that is relevant for their research and 

their transformation of the school reality and recognising the importance of action 

research”. Unlike the previous ones, this topic is divided in three indicators.  

The first is “Analyses the situation”. In this indicator was expected the explanation of 

the causes that determined the need of research the educational problematic.  But 

only was identified in the hypothesis of the action-research. For that reason, it was 

marked with the criteria: insufficient.  

The second indicator of the topic is: “Analyses Action-Research model that is 

relevant for their research and their transformation of the school reality”. Here, the 

explanation musted be directed to argue the reasons of why was selected the action-

research model and how this model will have effects in the process of research.  

Something that in the evidence was not demonstrated. So, the indicator was marked 

as insufficient, because only identifies Action-Research model that is relevant for the 

research and transformation of the school reality.  

And with the last indicator: “Analyses the importance of action research”. The 

analysis explaining this importance was not carry out in the research project. So, it 

was skipped. For that reason, this indicator was marked with the criteria deficient. 
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Because ignores the explanation of the importance of action research in the project. 

So, this did not achieve the research competences.  

3.1.2 Second Unit 

In this second learning unit of the course, future teachers are expected to generate 

didactic planning and resources for teaching and learning in their discipline (SEP, 

2018).  

This is reflected where I applied Action Research model that allow to assess my 

planning, the learning results obtained, as well as my own performance, to 

strengthen and my performance. 

 In order to strengthen the processes, both reflective and continuous reflective and 

continuous improvement processes that have an impact on the learning 

management of secondary school students.  

Therefore, the unit is related to the design of the teaching interventions that they will 

carry out in the professional practices. To do so, they must know and understand the 

context and school culture of their schools of practice (Figure 13), as they will be of 

utmost importance to support the cycle of reflection of the action-research that they 

will develop during the unit (SEP, 2018).  

This is a continuation of the last two purposes of the course Practica Docente en el 

Aula in which two new research skills are added. However, the information served 

as a base to prepare my future teaching intervention, that proceed from the action-

research that I developed during this process, as an important aspect that cannot be 

separated from my teaching formation, because the research is the principal aspect 

that a teacher needs to improve its teaching according to the situations developed 

in the scholar context. 

So, the use of each of these elements reflects the elements learned previously and 

how they are applied in a new space for action-research focused teaching practice 

as part of reflective teacher formation. 
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Figure 13 

OBSERVATION GUIDE. 

 

NOTE: This evidence is an observation guide, developed to be used in the first observation practice. 

This evidence was chosen because it’s related to the fifth topic of the rubric course 

which mentions: “Uses a variety of observation records, anecdotal records, field 

diaries, critical incidents, video recordings and others to analyses the influence of 

community context and school culture on the development of student learning and 

teaching practices”.  

The observation guide was only focused in know the relation between teacher-

student as it was asked in that moment. But it was not focused on the study object 

for the action-research project. 

As they were not made more instruments related to the fifth topic, it was chosen this. 

For that reason, this evidence is marked with the criteria: Insufficient. Because the 

observation guide was not developed to detect the situations related to the 

problematic for the action-research project.  

For that reason, any competence was not achieved. It was skipped the step to 

retrieve information to detect the problematic, and with that elaborate the theoretical 

background to sustain an intervention through lesson plans (Figure 14), compound 

of actions supported in the theory. 
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Figure 14 

LESSON PLAN  

 

 

NOTE: This evidence is a lesson plan. Is the first lesson plan in the course. 
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As part of the action-research project, it was expected elaborate lesson plans with 

arguments that describes the actions that are necessary to do to solve the chosen 

problematic.  Specifically for the sixth topic of the rubric that mentions: Designs 

practical aspects of teacher planning, assessment and intervention, supported as 

hypotheses for action.  

The lesson plan that I carried out was an approximation, because have lesson plan 

stages, but did not have arguments to justify the actions in the classroom. For that, 

this evidence doesn’t develop what was expected in this sixth topic:  Designs 

practical aspects of teacher planning, assessment and intervention, supported as 

hypotheses for action. Missing the principal element to develop the action-research 

in the graduate profile expected. 

For that reason, the evidence was marked with the criteria: Deficiently. Because the 

evidence demonstrates that only knows practical aspects of teacher planning, 

assessment and intervention, supported as hypotheses for action. For that reason, 

didn´t achieve the research competences. However the retrieved information of this 

intervention was used to systematize the results of the practice (Figure 15). 

Figure 15 

SYSTEMATISATION OF THE EXPERIENCE OF TEACHING PRACTICE.  

 

 

 

 

 

 

 

 

NOTE: The last piece of evidence from this course is the development of an action-research, which 
sought to provide a solution or improvement proposal for a problem of learning English in secondary 
education.  
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After the teaching practices I retrieved my experience to register it and then compare 

it according to a theoretical framework of my problematic to contrast the work done 

with the theory and reflect about what was done in the process. The result of that is 

a proposal of improvement. 

The expected systematization that I did from an educational problematic detected, 

was not done in the process of the teaching practices, it was done at the end of the 

practices and does not represent a systematization. Because this evidence was 

developed from my perception during the teaching practices, but it wasn’t elaborated 

with an instrument to register that or evaluate the respective elements, because it 

wasn’t asked.  

It just was a contrast between the experience with the theory followed of an analysis 

of the actions done. Until to this point, no systematisation skill was achieved, but 

another was developed instead from nucleus “C”. This is thought logically.  

This skill allows express and supports ideas through solid arguments, generating 

sense in an explanatory structure according to an analysis (Raths, 1988). So, in this 

evidence of learning, it is exposed an analytical perspective of the work done in the 

process of action-research, in which theory was previously reviewed, then applied 

and finally analysed on what was obtained. It was expected develop systematization 

of the information, but the evidence did not have enough elements of reflection to 

provide systematization. 

For that, it was assessed with the criteria: In construction. Because analyses 

experience in order to contrast and analyse own practice, rethink, evaluate and 

reconstruct teaching and learning strategies. With that, the research competences: 

“Integra recursos de la investigación educativa para enriquecer su práctica 

profesional, expresando su interés por el conocimiento, la ciencia y la mejora de la 

educación” and “Utiliza los elementos teórico-metodológicos de la investigación 

como parte de su formación permanente en el Inglés”, were achieved during the 

proccess.  
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The purposes of the course finishes with this last evidence. Not whole evidences 

achieved a competence to mention that they have followed the purposes of the 

course to demonstrate the expected performance. However, some evidences 

achieved it.  

And were according with the things that I received during my formation. So, this is a 

part of an opportunity area that needs improvement to gradually increase with each 

course that is in the syllabus, especially in the professional practice pathway. This 

course represents an initial step for the teaching practice and everything focused in 

it. But in the next course, the purposes continue and are focused in action-research, 

but on other topics like situated learning and teaching. 

3.2 Estrategias de Trabajo Docente 

Continuing the development of teacher education, this fourth course within the 

professional practice pathway is a developed course that provides prospective 

teachers with the opportunity to design inclusive and situated teaching and learning 

strategies (SEP, 2018).  

Primarily due to the fact that this course continues the work on teaching 

interventions, but now makes use of the principles of reflective teaching in a different 

way, as well as action-research, in order to improve through practice supported by 

the systematisation of teaching experience.  

Likewise, the description of this course is aimed at fulfilling different activities that 

the future teacher must achieve, where they also investigate the theory and 

implementation of the approaches and contents of the current syllabuses of English 

in secondary education (SEP, 2018).  

This is part of an exercise that helps them to contribute to analysing their 

pedagogical proposals, so reflection will be an activity that must be carried out in 

order to take into account the aspects that can be improved for teacher training. 

In this way the course provides guidance for future teachers to develop inclusive and 

situated teaching and learning strategies. After learning about this, ideas are 
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constructed within the course to improve teaching strategies using the 

systematisation of the teaching experience that each of the future teachers has had 

(SEP, 2018).  

In this way the activity of retrospection becomes more and more constant within 

teacher training in this course, which will involve more the design of strategies that 

are relevant to the learning styles, needs, interests, contexts and characteristics of 

teenagers (SEP, 2018). This is so that during the development of each of these tasks 

they can be recovered as evidence of their strategies, where observation notes, 

interviews, diaries, photographs, video recordings or other types of evidence are 

used, with which an analysis.   

So, the purpose of all this being done through the systematisation of their teaching 

experiences, the future teachers learn to contrast and analyse their practice, rethink, 

evaluate and reconstruct their teaching and learning strategies, developing reflective 

teaching (SEP, 2018). 

Thus, the entire course is focused on the development of research skills, centring on 

reflection as the main skill, but it is supported by giving theoretical support, in order 

to have arguments with which to support what is analysed and reflected upon during 

this process.  

Therefore, the skills that are related to the basis of research and the generation of 

knowledge are enabled. This belongs to the skills of conceptual construction from 

the nuclei “C”, “D”, “E” and “F”. And it is within these nuclei that the researcher 

approaches and establishes relationships that allow them to approach one or several 

problematic situations from different perspectives (Moreno Bayardo, 2002).    

However, this course was designed to be developed in a face-to-face format, but to 

the Covid-19 pandemic, this work was transferred to the virtual field, so, certain 

activities proposed in the course were developed in a different way to what was 

initially planned. As a result, some of the evidences that will be shown have changes 

from what they really should have been. Specifically, the topics related to the 

teaching practice (Table 4), because they mention work with study groups, but by 
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the pandemic, it was not possible carried out as it is asked, so the virtual work was 

developed in those aspects. 

Table 4  

ESTRATEGIAS DE TRABAJO DOCENTE RUBRIC  

TOPIC INDICATOR DEVELOPED IN PROCESS INSUFFICIENT DEFICIENT 

1. Researches 
the educational 
principles of 
situated 
teaching and 
strategies for 
developing 
situated 
learning with 
secondary 
school 
students. 

Researches 
the educational 
principles of 
situated 
teaching and 
strategies 

Analyses about 
the educational 
principles of 
situated 
teaching and 
strategies 

Employs the 
educational 
principles of 
situated 
teaching and 
strategies 

Identifies the 
educational 
principles of 
situated 
teaching and 
strategies 

Knows the 
educational 
principles of 
situated 
teaching and 
strategies 

Develops 
situated 
learning with 
secondary 
school 
students. 

Examines 
situated 
learning with 
secondary 
school 
students. 

Employs 
situated 
learning with 
secondary 
school 
students. 

Identifies 
situated 
learning with 
secondary 
school students. 

Knows situated 
learning with 
secondary 
school 
students. 

2. Registers 
their 
observations 
using the 
methodological 
tools. 

Writes their 
observations 
using the 
methodological 
tools. 

Analyses their 
observations 
using the 
methodological 
tools. 

Applies their 
observations 
using the 
methodological 
tools. 

Identifies their 
observations 
using the 
methodological 
tools. 

Knows their 
observations 
using the 
methodological 
tools. 

3. Elaborates 
the diagnosis 
and write an 
argumentative 
text: essay, 
critical 
commentary, or 
report; with 
reflections on 
the results 
obtained. 

Designs the 
diagnosis. 

Elaborates the 
diagnosis 

Identifies the 
diagnosis 

Memorizes the 
diagnosis 

Knows the 
diagnosis 

Redacts an 
argumentative 
text: essay, 
critical 
commentary, or 
report; with 
reflections on 
the results 
obtained. 

Exposes an 
argumentative 
text: essay, 
critical 
commentary, or 
report; with 
reflections on 
the results 
obtained 

Analyses an 
argumentative 
text: essay, 
critical 
commentary, or 
report; with 
reflections on 
the results 
obtained 

Identifies an 
argumentative 
text: essay, 
critical 
commentary, or 
report 

Ignores an 
argumentative 
text: essay, 
critical 
commentary, or 
report. 

4. Proposes the 
most relevant 
teaching 
strategies to 
develop the 
situated 
learning of 
secondary 
school 
students. 

Suggests the 
most relevant 
teaching 
strategies to 
develop the 
situated 
learning of 
secondary 
school 
students. 

Analyses the 
most relevant 
teaching 
strategies to 
develop the 
situated 
learning of 
secondary 
school 
students. 

Applies the 
most relevant 
teaching 
strategies to 
develop the 
situated 
learning of 
secondary 
school 
students. 

Identifies the 
most relevant 
teaching 
strategies to 
develop the 
situated 
learning of 
secondary 
school students. 

Knows the 
most relevant 
teaching 
strategies to 
develop the 
situated 
learning of 
secondary 
school 
students. 

5. Designs 
lesson plans, 
didactic 
resources, as 
well as 
assessment 
tools and 
strategies to 
carry out their 
practices with 
secondary 

Develops 
lesson plans, 
didactic 
resources, as 
well as 
assessment 
tools and 
strategies. 

Analyses 
lesson plans, 
didactic 
resources, as 
well as 
assessment 
tools and 
strategies. 

Applies lesson 
plans, didactic 
resources, as 
well as 
assessment 
tools and 
strategies. 

Identifies lesson 
plans, didactic 
resources, as 
well as 
assessment 
tools and 
strategies. 

Ignores lesson 
plans, didactic 
resources, as 
well as 
assessment 
tools and 
strategies. 

Develops their 
practices with 
secondary 

Reflects about 
their practices 
with secondary 

Applies their 
practices with 
secondary 

Prepares their 
practices with 

Identifies their 
practices with 
secondary 
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school 
students. 

school 
students. 

school 
students. 

school 
students. 

secondary 
school students. 

school 
students. 

6. Supports 
educational 
materials with 
one of the 
Action-
Research 
models. 

Sustains 
educational 
materials with 
one of the 
Action-
Research 
models.  

Analyses 
educational 
materials with 
one of the 
Action-
Research 
models. 

Applies 
educational 
materials with 
one of the 
Action-
Research 
models. 

Identifies 
educational 
materials with 
one of the 
Action-
Research 
models. 

Knows 
educational 
materials with 
one of the 
Action-
Research 
models. 

7. Analyses the 
experience with 
an Action-
Research 
model and 
reflects 
possible 
proposals for 
improvement in 
educational 
practice. 

Assess the 
experience with 
an Action-
Research 
model. 

Argues the 
experience with 
an Action-
Research 
model. 

Distinguishes 
the experience 
with an Action-
Research 
model. 

Identifies the 
experience with 
an Action-
Research 
model. 

Knows the 
experience with 
an Action-
Research 
model. 

Introspects 
possible 
proposals for 
improvement in 
educational 
practice. 

Systematizes 
possible 
proposals for 
improvement in 
educational 
practice. 

Analyses 
possible 
proposals for 
improvement in 
educational 
practice. 

Distinguishes 
possible 
proposals for 
improvement in 
educational 
practice. 

Identifies 
possible 
proposals for 
improvement in 
educational 
practice. 

8. Retrieves 
evidence from 
previous 
learning units: 
graphic 
organisers, 
interpretative 
texts, the 
planning of the 
lesson plans, 
as well as video 
recordings of 
the 
performance as 
a teacher, for 
their 
classification 
and analysis. 

Recovers 
evidence from 
previous 
learning units: 
graphic 
organisers, 
interpretative 
texts, the 
planning of the 
lesson plans, 
as well as video 
recordings of 
the 
performance as 
a teacher, for 
their 
classification 
and analysis. 

Analyses 
evidence from 
previous 
learning units: 
graphic 
organisers, 
interpretative 
texts, the 
planning of the 
lesson plans, 
as well as video 
recordings of 
the 
performance as 
a teacher, for 
their 
classification 
and analysis. 

Distinguishes 
evidence from 
previous 
learning units: 
graphic 
organisers, 
interpretative 
texts, the 
planning of the 
lesson plans, 
as well as video 
recordings of 
the 
performance as 
a teacher, for 
their 
classification 
and analysis. 

Identifies 
evidence from 
previous 
learning units: 
graphic 
organisers, 
interpretative 
texts, the 
planning of the 
lesson plans, as 
well as video 
recordings of 
the performance 
as a teacher, for 
their 
classification 
and analysis. 

Ignores 
evidence from 
previous 
learning units: 
graphic 
organisers, 
interpretative 
texts, the 
planning of the 
lesson plans, 
as well as video 
recordings of 
the 
performance as 
a teacher, for 
their 
classification 
and analysis. 

9. Presents a 
proposal for 
improvement 
and innovation 
based on the 
experience 
through a 
report, 
recovering the 
phases of 
Action-
Research. 

Demonstrates 
a proposal for 
improvement 
and innovation 
based on the 
experience 
through a 
report, 
recovering the 
phases of 
Action-
Research. 

Systematises a 
proposal for 
improvement 
and innovation 
based on the 
experience 
through a 
report, 
recovering the 
phases of 
Action-
Research. 

Analyses a 
proposal for 
improvement 
and innovation 
based on the 
experience 
through a 
report, 
recovering the 
phases of 
Action-
Research. 

Applies a 
proposal for 
improvement 
and innovation 
based on the 
experience 
through a report, 
recovering the 
phases of 
Action-
Research. 

Identifies a 
proposal for 
improvement 
and innovation 
based on the 
experience 
through a 
report, 
recovering the 
phases of 
Action-
Research. 

NOTE: The construction of this rubric is mainly based on what the course purposes describes to 
achieve the expected formation (Own elaboration, 2022).  
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3.2.1 First Unit  

The main purpose of this unit lies in knowing what situated learning is, so the 

educational principles that underpin this practice should be reviewed. Mainly about 

the strategies of situated learning, which should be applied with students in 

secondary education (SEP, 2018). It is therefore necessary a review of these 

strategies given and systematised in order to be explained.  

So initially, everything will be based on considering how situated learning works 

(Figure 16) and how it can be applied within secondary education settings in relation 

to the subject of English. Taking this into account, it was possible to carry out the 

recovery evidences, which are related to the tasks to be carried out in the course, in 

order to develop the necessary knowledge according to the professional practice 

path. 

Figure 16 

GRAPHIC ORGANIZER OF AUTHENTIC ASSESSMENT  

 

 

 

 

 

 

 

 

NOTE: Graphic organizer explaining the elements of the authentic assessment.  

The development of this evidence was focused on identify the authentic assessment 

through a graphic organizer to order the relevant ideas of that topic as it was asked. 

However, according with the first topic of the course rubric it was expected: 

Researches the educational principles of situated teaching and strategies for 
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developing situated learning with secondary school students. But this evidence 

related to authentic assessment is an aspect of the situated teaching. So, the 

evidence differs from what was requested in the course. So, the expected design of 

teaching situations based on this type were not carried out.   

To mark this evidence, the first topic: “Researches the educational principles of 

situated teaching and strategies for developing situated learning with secondary 

school students”, was divided into two indicators. The first: “Researches the 

educational principles of situated teaching and strategies”.  This one only identifies 

the educational principles of situated teaching and strategies in the graphic 

organizer, so it was marked with the criteria insufficient.  

The second indicator is: Develops situated learning with secondary school students. 

And as the previous, was marked with the criteria insufficient, because only identifies 

situated learning with secondary school students, in the assessment form. So, the 

evidence was focused on theory. But it could not be applied. For that reason, the 

evidence did not achieve research competences. 

Figure 17 

TEACHING PRACTICES JOURNAL  

 

NOTE: Notes of the observation practice from the secondary school in a teaching journal. 
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In this report of the teaching journal, the registers are only of the dynamics of the 

classroom, students, and teachers. It did not have descriptions about the detection 

of a problematic as it is expected in the course, to continue with the use of action-

research.  

The situation here was the omission of the use of real observation instruments, 

composed by questions or indicators to fill with correspondent information from a 

problematic. Something, that a teaching journal cannot provide for the correct 

register of problematics.  

So, the second topic of this rubric: “Registers their observations using the 

methodological tools”, was marked with the criteria deficient. Because there were no 

registers in an observation instrument focused for an action-research purpose. The 

expected interpretation of data retrieved of this, would be used to develop a 

diagnosis test related to a learning situation considered a problematic to solve 

(Figure 18). 

Figure 18 

DIAGNOSIS TEST 

 

NOTE: Diagnosis elaborated and applied during the observation period on secondary school. 

In contrast to previous evidences, this evidence had relation with the course of Oral 

Expression and Comprehension, because it was asked mainly in there and then 

shared with this course. So, for the third topic of the rubric: “Elaborates the diagnosis 
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and write an argumentative text: essay, critical commentary, or report; with 

reflections on the results obtained”. It was necessary divide in two the topic, because 

it is composed by two indicators.  

The first: Designs the diagnosis. It was elaborated a diagnosis test of the topics 

related to the teaching practices that I did after the observation practices period. But 

the diagnosis test did not represent an instrument to detect a problematic, because 

it was elaborated to check what the students knew about the topics.  

Specifically, it did not accomplish with the required elements that a diagnosis test 

needs for action research, as: have theoretical support or arguments based for an 

improvement proposal (Moreno Bayardo, 2002). For that, the evidence was marked 

with the criteria: Insufficient. Because, the diagnosis was elaborated, but not with the 

purpose to detect a problematic. 

In the case of the second indicator, it was expected: “Redacts an argumentative text: 

essay, critical commentary, or report; with reflections on the results obtained”. But, 

there was no an argumentative text, because the information analysed in that text 

was from the diagnosis test that was not focused on detect a problematic. So, there 

was not information to retrieve. For that reason, there is a lack of information to 

demonstrate the second indicator. 

3.2.2 Second Unit 

In this unit I was looking to develop, design and apply planning and strategies based 

on the knowledge recovered from the first unit. The aim is to provide the elements 

and resources for teaching English according to the current curricula in secondary 

education, so in order to carry out this action, it is necessary to understand the 

context, the school culture and the learning needs of students (SEP, 2018). 

And this happens because of the teaching practices to be carried out in this unit, 

which will test what has been acquired in the previous unit, with the aim of providing 

a basis for the teaching practices in the classroom from the action-research cycle.  
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So that, at the end of that, a reflection on the teaching practice can be carried out to 

assess the design of the planning carried out, the resources employed and the 

performance developed during the internship (SEP, 2018). The purpose of all this is 

to develop continuous improvements in my development of future teacher's 

pedagogical management and thus provide an evolution of my practice.  

In this way, the evidences that were carried out in this unit were aimed at applying 

knowledge, skills for the design of teaching and learning strategies that were related 

to the fact of making reflections based on what was experienced in teaching practice. 

Situation that is reflected in the first evidence of this unit. 

The fourth topic of the rubric course: “Proposes the most relevant teaching strategies 

to develop the situated learning of secondary school students”, is the first topic in 

the second unit.  

As a result of the development of a diagnosis and an argumentative text where was 

expected a systematization of the information retrieved and use it to propose 

strategies based in situated learning.  

But, for the lacks in the previous topics, this work was not developed to continue with 

an action-research project. So, there is no information or evidence to demonstrate 

in this topic. With the information that was not developed, it was expected to design 

a supported lesson plan (Figure 19) to intervene and then analyse its employment 

during the practices. 

Figure 19 

LESSON PLAN OF THE FIRST TEACHING PRACTICE 
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NOTE: This lesson plan was done to be applied in the first teaching intervention. 

Before to start the first teaching practice of this course, it was required elaborated a 

lesson plan. This lesson plan was elaborated according with the topics provided by 

the Estrategias de Trabajo Docente teacher.  

It is based in certain form on the results obtained of the diagnosis test, where was 

reviewed the knowledge of the secondary students about the topics of the teaching 

practices. In certain way, it is related with the fifth topic of the rubric: “Designs lesson 

plans, didactic resources, as well as assessment tools and strategies to carry out 

their practices with secondary school students”.  

This topic was divided in two: “Develops lesson plans, didactic resources, as well as 

assessment tools and strategies” and “Develops their practices with secondary 

school students”. With the first indicator, it was designed the lesson plan with the 

assessment tools and learning strategies.  

It is only a lesson plan for teaching practices that is not based on an action-research 

model to sustain actions inside the classroom. For that reason, this indicator was 

marked with the criteria: deficient.  Because, this lesson plan, did not follow the 

reemployment of the action-research to continue with the work of research in 

educational spaces to apply an improvement proposal.  

In the second indicator: “Develops their practices with secondary school students”, 

the lesson plan was applied, but as I mentioned, it was a lesson plan with no action-

research elements or actions to work it.  So, this topic with both indicators did not 

contribute to the development of research skills and competences, because it did 

not elaborate lesson plan and materials based on an action-research project. 
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To continue with the last topic of this unit, there is the sixth topic of the rubric: 

Supports educational materials with one of the Action-Research models. This topic 

has the same condition of no have theoretical support of an action-research model 

to argue the development of materials for teaching practices. For that reason, there 

is a lack of information or evidence to demonstrate in this topic. 

3.2.3 Third Unit 

As the last learning unit of this course, its development is directed towards the 

closure of the formative process of everything reviewed in the previous 2 units. The 

tasks and activities were related to the diagnostic instruments, the construction of 

didactic strategies and the development of a reflection carried out in an action-

research, in order to give proposals for the improvement of the performance to be 

achieved as a future teacher.  

But above all, analyse and consider the areas in which you need to improve in order 

to achieve better teaching practice (SEP, 2018). But in the same way, I also carried 

out a compilation of evidence that shows the learning of my students as well as my 

teaching practices, which helped me to carry out an analysis of this areas of 

opportunity to propose improvements within my teaching practice and compare them 

with what is requested by the graduate profile of the syllabus. 

Therefore, all the activities that were carried out during this unit had to support and 

improve my process of reflection and evaluation of my strategies and teaching 

practice, in order to be able to rethink what I did.  

Thus, this process was to address my experience based on evidence of what I 

carried out during my teaching practice and to propose ideas to improve future 

teaching practice and offer better ways of approaching teaching in secondary 

education.  

As it was expected, during this course was set that action-research project will be 

employed in each unit as part of my formation as teacher trainee. But, as the course 

advanced, this purpose was not carried out as it was asked. So, after to carry out 
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teaching interventions, it was necessary elaborate an analysis and systematization 

of the teaching practice experience, as mentions the seventh rubric topic: “Analyses 

the experience with an Action-Research model and reflects possible proposals for 

improvement in educational practice.”  

But, for the lack of evidences to prepare this, it was not possible to retrieve any 

evidence related to this topic of the action-research project. Although the reflection 

and systematization of this topic was not developed, the course invites to reflect 

about the whole instruments, tools and resources employed during the practices to 

analyse them and propose an improvement of them (Figure 20).  

Figure 20 

PORTFOLIO EVIDENCE 

 

 

NOTE: The last piece of evidence from the teaching strategies course shown above was a portfolio 
of evidence.  
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The elaboration of this portfolio of evidence was designed as a virtual portfolio. It 

was divided into 6 categories. The first is an introduction of what is inside the 

portfolio, the second is personal information about the person who made the 

portfolio, in this case me. In the third category, a planning and each of the elements 

that compose it are explained.  

Subsequently, in the fourth category, the evaluation instruments that were carried 

out in conjunction with the planning are explained. The fifth shows information 

related to my professional development, such as records of workshops or forums 

that support my teacher training. And in the last point are the bibliographical 

references that support each of the categories mentioned.  

More than a reflection, this portfolio is an analysis of the things produced during the 

course. As I mentioned, the pandemic was a factor to start with virtual work. But the 

things analysed in the portfolio, belonged to the teaching practices before the 

pandemic lockdown.  

So, these were the evidences to analyse and reflect about the proposals to improve 

them for future teaching practices. But not analysed for being used in an action-

research project or propose them for that purpose. For that reason, the work did not 

contribute to the research purpose of the course. 

For that reason, the evidence of the eight topic: “Retrieves evidence from previous 

learning units: graphic organisers, interpretative texts, the planning of the lesson 

plans, as well as video recordings of the performance as a teacher, for their 

classification and analysis”, was marked with the criteria: Insufficient.  

Because the portfolio identifies evidence from previous learning units: graphic 

organisers, interpretative texts, the planning of the lesson plans, as well as video 

recordings of the performance as a teacher, for their classification and analysis of 

the application of these. But not with the action-research perspective. So, the 

evidence did not achieve the research competences and research skills, 

necessaries for the teacher formation according to the study plan.  



90 
 

To conclude with this course, the collection of evidence of this course was not 

enough to sustain that exist information to support the research formation expected 

during Estrategias de Trabajo Docente course. The situation here, was the omission 

of the research purpose focused in continue developing the action-research through 

a serie of evidences to demonstrate the achievement of research competences and 

researcher profile.  

With this, my intention is not marking a judgement of the work elaborated, this is an 

observation of the opportunity areas that appeared during my formation and can be 

solved through the suggestions of the final chapter of suggestions. 

The importance of developing the expected research profile is explained in that 

future teachers can understand their learning process, so they make it necessary for 

professional training to enable the analysis and understanding of the implications of 

their task (SEP (2018). In this way, the training and therefore the research skills that 

I must develop to become professional in teaching practice identifying problematics 

that need to be attended, are based in the importance of achieve the researcher 

profile. 
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RESEARCH AND INNOVATION 
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In this fourth chapter, the process of action-research continues with the courses of 

Inovación para la Docencia in fifth semester and Proyectos de Intervención Docente 

in sixth semester. This methodology is expected being used during the two courses 

that integrates this chapter.  

But the characteristics of the action-research in these courses, are now focused on 

innovation. Specifically, to design innovative teaching intervention proposals, 

through the integration of different didactic strategies, within the framework of new 

pedagogies and digital cultures (SEP, 2018). 

The term innovation is related to seeing and analysing problems from different 

perspectives and generating creative and critical thinking (SEP, 2018). Specifically, 

innovation in this chapter is focused on the applying of virtual resources, 

environments, materials and assessments. This as result of the pandemic of Covid-

19 that took place in these courses. 

In order to do this, I collected various pieces of evidence throughout the courses, 

with the intention of analyse whether the aims of each of the learning units are being 

fulfilled in this case. According to the development of proposals that uses the action-

research to improve the practice through reflective teaching.  

To achieve the purpose, it’s necessary develop the research skills that are 

mentioned by the researcher profile mentioned by Moreno Bayardo (2002) in his 

theoretical framework. 

To continue with action-research, it was necessary employ the research skills of the 

previous chapter, that belongs to the nuclei "C”, “D”, “E" and "F”. Previously 

mentioned, they are focused in preparing a path to develop methodological skills 

that contribute to identifying, substantiating, problematising, synthesising, reflecting 

and generating a research method for an object of study, to which a solution is 

required.  
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But now, after teaching interventions, reflections and synthesis of the work done in 

previous courses, a new research skill nucleus is added. This is the nucleus “G”. It 

is the last of the nucleus that compounds the research profile of the theoretical 

framework of Moreno Bayardo (2002).   

This nucleus belongs to the metacognitive skills. The main purpose of the 

metacognitive skills is providing the necessary elements to reflect about the 

achieved learning and carry out an aware self-regulation (Muriá, 1994).  

This means that the process of reflection implies a sense of responsibility to 

comprehend if the learning achieved can be functional or contribute. So, being aware 

of the things that can be solved through the process of reflection and apply strategies 

to face the problems that are found, so, its learning to learning and developing a 

particular way to reflect that is denominated metacognition (Mayor, 1993).  

The relevance as last nucleus of the research profile is focused on developing the 

metacognition, that is the awareness of the process of self-reflection and 

comprehension of what is functional for the learning that everyone develops.  In this 

sense, the self-regulation of the learning, is a main characteristic of the research 

profile to consider what can contribute to my knowledge and to my teaching 

formation and determine if it is useful for my formation or not.   

Arrive to the last research nucleus is the most important moment in researcher 

profile, because it is demonstrating that the cycle of formation finally allowed prepare 

an educational researcher for the last step before to validate that is totally able to 

work with the problematics that exists in educational environments and with that 

design intervention and innovation projects in the classroom, school and community, 

as a result of processes of reflection on educational practice and research (SEP, 

2018).  

With this, the achievement of the research competences was expected to being 

developed throughout my formation, as well as reflecting on what is carried out 

during this process, thus talking about the identification problems, for their 

consequent research process and the proposal of solutions to these problems. This 
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will be fundamental to know and solve the opportunity areas that appear during my 

formation in the professional practice pathway. 

4.1 Innovación para la Docencia  

The purpose of this course is to develop innovative teaching intervention proposals, 

incorporating different didactic strategies, according to the new pedagogies and 

digital cultures as answers to the hypotheses of action elaborated from the 

diagnoses applied in secondary schools, in order to improve their practice through 

reflective teaching (SEP, 2018).  

Mainly developed in this way by the Covid-19 pandemic to elaborate strategies to 

teach during this process and encourage the teaching and learning in the virtual 

environments to face the different problematics that happened during the course.  

So, by my part it was expected generate proposals for teaching innovation in 

secondary education, using various teaching strategies, resources and 

technologies, according to the needs of the schools to provide improvements in the 

process. Specially to knowing the way to prepare an action-research project to apply 

it in virtual classes.  

The course of Inovación para la Docencia is a course structured in two units. And 

both work in prepare, apply and reflect about a teaching proposal, but in virtual 

environments, with the integration of technology and digital resources to work it. In 

the first unit it is necessary prepare a diagnosis to identify the learning situations that 

can be considered as a problematic and need an improvement proposal.  

To then using this information to prepare an action plan. In the second unit, review 

the digital culture to retrieve elements that can be applied in the action. Then sustain 

the resources that will be used in teaching practice as part of the action plan to finally 

develop and analyse it, to reflect about the teaching practices.   

As was mentioned in the previous chapter, some evidences were elaborated in 

collaboration with other courses. In this course, they were elaborated in conjunction 
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of Research Methodology course. To follow the order of the purposes of the course, 

it was elaborated the next table with the mentioned elements (Table 5). 

Table 5 

 INNOVACIÓN PARA LA DOCENCIA RUBRIC. 

TOPIC INDICATOR DEVELOPED IN PROCESS INSUFFICIENT DEFICIENT 

1. Researches 
bibliographicall
y or digitally, 
about 
innovation and 
educational 
innovation in 
the teaching 
and learning of 
English, to 
systematise 
and analyse the 
information. 

Examines 
bibliographicall
y or digitally, 
about 
innovation and 
educational 
innovation in 
the teaching 
and learning of 
English, to 
systematise 
and analyse the 
information. 

Analyses 
bibliographicall
y or digitally, 
about 
innovation and 
educational 
innovation in 
the teaching 
and learning of 
English, to 
systematise 
and analyse the 
information. 

Distinguishes 
bibliographicall
y or digitally, 
about 
innovation and 
educational 
innovation in 
the teaching 
and learning of 
English, to 
systematise 
and analyse the 
information. 

Identifies 
bibliographicall
y or digitally, 
about 
innovation and 
educational 
innovation in 
the teaching 
and learning of 
English, to 
systematise 
and analyse the 
information. 

Ignores 
bibliographicall
y or digitally, 
about 
innovation and 
educational 
innovation in 
the teaching 
and learning of 
English, to 
systematise 
and analyse the 
information. 

2. Develops a 
diagnosis of the 
needs and 
problems of 
secondary 
school pupils in 
learning 
English.  

Elaborates a 
diagnosis of the 
needs and 
problems of 
secondary 
school pupils in 
learning 
English.  

Analyses a 
diagnosis of the 
needs and 
problems of 
secondary 
school pupils in 
learning 
English.  

Distinguishes a 
diagnosis of the 
needs and 
problems of 
secondary 
school pupils in 
learning 
English.  

Identifies a 
diagnosis of the 
needs and 
problems of 
secondary 
school pupils in 
learning 
English.  

Ignores a 
diagnosis of the 
needs and 
problems of 
secondary 
school pupils in 
learning 
English.  

3. Defines the 
strategic action 
or action plan. 

Determines the 
strategic action 
or action plan. 

Applies the 
strategic action 
or action plan. 

Elaborates the 
strategic action 
or action plan. 

Identifies the 
strategic action 
or action plan. 

Knows the 
strategic action 
or action plan. 

4. Knows the 
importance of 
digital culture in 
the world and 
its influence in 
the educational 
field at an 
international 
level. 

Recognize the 
importance of 
digital culture in 
the world and 
its influence in 
the educational 
field at an 
international 
level. 

Analyses the 
importance of 
digital culture in 
the world and 
its influence in 
the educational 
field at an 
international 
level. 

Distinguishes 
the importance 
of digital culture 
in the world and 
its influence in 
the educational 
field at an 
international 
level. 

Identifies the 
importance of 
digital culture in 
the world and 
its influence in 
the educational 
field at an 
international 
level. 

Knows the 
importance of 
digital culture in 
the world and 
its influence in 
the educational 
field at an 
international 
level. 

5. Designs 
learning 
objects, 
didactic 
resources and 
innovative 
lesson plans, in 
order to 
facilitate 
student 
learning. 

Elaborates 
learning 
objects, 
didactic 
resources and 
innovative 
lesson plans, in 
order to 
facilitate 
student 
learning. 

Reflects 
learning 
objects, 
didactic 
resources and 
innovative 
lesson plans, in 
order to 
facilitate 
student 
learning. 

Applies 
learning 
objects, 
didactic 
resources and 
innovative 
lesson plans, in 
order to 
facilitate 
student 
learning. 

Develops 
learning 
objects, 
didactic 
resources and 
innovative 
lesson plans, in 
order to 
facilitate 
student 
learning. 

Identifies 
learning 
objects, 
didactic 
resources and 
innovative 
lesson plans, in 
order to 
facilitate 
student 
learning. 

6. Reflects 
about the 
teaching 
practices using 
action-research 
frameworks to 

Examines the 
teaching 
practices using 
action-research 
frameworks to 
improve 
practices. 

Systematises 
the teaching 
practices using 
action-research 
frameworks to 
improve 
practices. 

Analyses the 
teaching 
practices using 
action-research 
frameworks to 
improve 
practices. 

Uses the 
teaching 
practices using 
action-research 
frameworks to 
improve 
practices. 

Identifies the 
teaching 
practices using 
action-research 
frameworks to 
improve 
practices. 
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improve 
practices. 

NOTE: Each of the topics were taken from the expected purposes of the two units of this course.  

Based on this, a series of items were chosen to provide evidence of them. (Own elaboration, 2022).  

4.1.1 First Unit 

The first unit is focused on apply diagnostics and design innovative learning 

situations and resources, with and without digital technologies, for practice periods 

(SEP, 2018). So, in this unit the retrieved information of the diagnosis will be used 

to elaborate the proposal to improve learning, something that is expected as 

theoretical framework of the intervention. 

 

In the development of the present unit, the research skills continued being used to 

develop learning evidences. Specially the skills related to the generation of research 

projects, reflection, systematization and awareness of the knowledge achieved. With 

that, the research formation is expanded in the sense of encourage the research 

projects.  

To start with the evidences, it is necessary review the first topic of this course: 

“Researches bibliographically or digitally, about innovation and educational 

innovation in the teaching and learning of English, to systematise and analyse the 

information”. It was checked bibliography about the disruptive education or Personal 

Learning Environment, but there is no information or evidence to demonstrate in this 

topic. 

To continue, in the second topic of the course rubric: “Develops a diagnosis of the 

needs and problems of secondary school pupils in learning English”, it was done a 

review of possible evidence to achieve with the topic. But there is a lack of 

information to demonstrate information.  

It was elaborated an observation report identifying a few of problematics that were 

not relevant for their study, for that reason it cannot contribute here. So, it was not 

possible demonstrate elements in this point. With that report it was expected develop 

the basis of the action-research project (Figure 21). 
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Figure 21 

ACTION-RESEARCH PLAN 

 

NOTE: Research proposal elaborated in collaboration with Research Methodology course. 

Following the expected action-research plan set by the course, it was developed a 

complete project to research an educational problematic associated to the English 

learning. The problematic was chosen from experiences of my past teaching 

practices, where I considered the Listening for Gist as a strategy to improve listening 

comprehension of English as a Foreign Language. This plan was previously 

sustained in a theoretical framework to then design the action plan to carry out the 

strategy, as it was expected in the course and finally reflect about the results.  

As it was a composed plan, it required several steps for its design, specially the steps 

that were based in research skills. Skills that belong to the nuclei “D”, “E” and “F”. 

The first skill developed was problematise. Problematise is a skill that belongs to the 

nucleus “D”, it mainly sets one or more questions to give sense to the knowledge 

research (Moreno Bayardo, 2000).  

It is the delimitation of the object study through the research of theoretical 

background to provide support to the argument of the action-research.  With that I 

knew and identify relevant information to serve in the design of the synthesis of the 

proposal related to the topic to then develop the structure of my action plan.  

Then, form the nucleus “E”, there is the research skill: constructing the research 

method. This is a skill of superior cognitive development, because requires the use 

of the previous research skills of previous courses. It allows to anticipate what to do 

and how to do it, setting out the action plan globally (Sánchez Puentes, quoted by 
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Moreno Bayardo, 2000).  Whit this skill, I designed the strategy that allowed to me 

generate the necessary knowledge to prepare a theoretical background to achieve 

an answer to the problematic for my improvement proposal. 

At the end, the proposal could not be applied because there was no way to apply it, 

because it was developed for a physical environment, because it was asked like that. 

So, according to the previous information, the third topic of the rubric course: 

“Defines the strategic action or action plan” was marked with the criteria: In process, 

because it was elaborated the strategic action or action plan according with the 

course. But skip their employment in teaching practices was the fact to not review 

the results of this action research, specifically to check its possible modifications. 

4.1.2 Second Unit 

In the second unit it is expected carry out innovative intervention actions, using 

different pedagogies and the creation of personal learning environments to 

strengthen their reflective teaching. So, in this last unit, the designed project of 

intervention in the previous unit is expected being applied to analyse its 

performance, adding the last details.  

The fourth topic of the course rubric is: “Knows the importance of digital culture in 

the world and its influence in the educational field at an international level”. This topic 

was to add information to the action research, in the perspective of add more 

elements related to the action plan with virtual fields. But in this case, it was not. 

There is a lack of information to show evidences that demonstrate that this topic was 

carried out. 

Figure 22  

LESSON PLAN OF THE ACTION-RESEARCH PLAN. 
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NOTE: This evidence is the lesson plan that was developed and sustained with the action-research 

plan of Research Methodology course. 

After to elaborate the action plan, it was developed this lesson plan, where was 

described the actions to carry out the improvement proposal. It is sustained in the 

theoretical background of the action plan. So follows the purpose of the course to 

develop a strategy to employ an improvement in the learning situation of the students 

(SEP, 2018).  

To design this lesson plan, it was used the research skill of: design procedures and 

tools to search for, retrieve and generate information. It belongs to the nucleus “E”. 

The relevance of this skill lies in the information that can retrieve through the 

application of an instrument, in this case the lesson plan.  

The skill develops capacities to design research procedures and appropriate 

instruments to then generate and retrieve information of a study object (Moreno 

Bayardo, 2002). So, it accomplished with the purpose of prepare an instrument for 

the teaching practice, but it could not retrieve information, because the lesson plan 

was not applied in teaching practices. 

So, the fifth topic of the rubric course: “Designs learning objects, didactic resources 

and innovative planning, in order to facilitate student learning”. Accomplished with 

the research skill, but not with the topic, because it was expected being applied, to 

then reflect and systematize the results of the proposal.  

Adding to this there were not more resources or elements to contribute to the 

instruments of the action-research plan. For that reason, the topic was marked with 

the criteria: Insufficient. Because the evidence developed learning objects, didactic 

resources and innovative lesson plans, in order to facilitate student learning. But did 
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not apply them to analyse the results, the relevant step of the action plan. For that 

reason, the evidence, could not achieve the research competences. 

And finally, there is the sixth topic of the rubric: “Reflects about the teaching practices 

using action-research frameworks to improve practices”. The importance of this step 

is focused on the systematization of the retrieved information of the teaching practice 

where was applied the action plan. But without elements of employment of the 

action- research plan, there is no form to show evidence of this topic.  

To conclude with this course, there were topics that could not be demonstrated for 

the reason of the pandemic of Covid-19. Where it was not possible develop the 

action-research plan because the health circumstances to employ correctly an 

action plan like that.  

So, this action-research to be applied correctly, needed real environments to 

achieve their correct application and therefore the analysis with systematization of 

the retrieved information. Although, these situations represent opportunity areas 

that can be threated adequately to provide the expected formation that sets the 

study plan. 

4.2 Proyectos de Trabajo Docente 

In this course, it is encouraged the design and implementation of intervention 

projects that support the head teacher in the group or the school where the 

professional practice is carried out, for the improvement and strengthening of 

educational services (SEP, 2018). 

In the previous courses, the projects have been research subjects of the own 

practice, while in this course the purpose is to put into practice the theories and 

techniques learned in projects that have an impact beyond the classroom and the 

own teaching practice, in order to contribute to the institutional management of the 

practice school. For this reason, the projects require new elements to achieve the 

support to the school of practice according to the needs of the institution that was 

chosen for the practices. 
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During the course, the emphasis will be placed on linking the contents and learning 

from the sixth semester training courses with the professional practice pathway 

(SEP, 2018). In this way, the formation started to being directed to the degree 

document that will direct the research proposal in the next course. 

At the same time, the course offers continue working in the perspective of reflective 

teaching, strategic planning, action-research, among others, so that I will be able to 

base an intervention project, develop it and follow it up to evaluate its impact (SEP, 

2018). So, the use of an action plan is an element that will be worked during the 

professional practice path until the end of it.  

This course is compound by two units of work. In each of them is worked the action 

plan for the intervention in the secondary school. The elements designed in both are 

progressive according with the through of the course. This is explained in the first 

unit, where is mentioned to have an approach to the secondary school, it will be 

applied instruments to retrieve information to select a problematic to then design a 

theoretical framework of the intervention in the secondary school.  

To then in the second unit is applied the project of the action-research in the teaching 

practices period, to then analyse its results according to the proposal directed to the 

institutional management or student learning. At the end of the systematisation of 

the information is expected share the results obtained. 

These purposes follow the research work in similar way to the previous courses. But 

the involvement in the secondary schools to propose management of the school, 

encourages interventions more sustained to achieve complex action plans like is 

marked in the course.  

Table 6 

PROYECTOS DE INTERVENCIÓN DOCENTE 

TOPIC INDICATOR DEVELOPED IN PROCESS INSUFFICIENT DEFICIENT 
1. Develops a 
diagnostic, 
where a 
problem to be 
solved is 

Elaborates a 
diagnostic, 
where a 
problem to be 
solved is 

Analyses a 
diagnostic, 
where a 
problem to be 
solved is 

Applies a 
diagnostic, 
where a 
problem to be 
solved is 

Prepares a 
diagnostic, 
where a 
problem to be 
solved is initially 

Identifies a 
diagnostic, 
where a 
problem to be 
solved is 
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initially 
determined 
from a first 
approach. 

initially 
determined 
from a first 
approach. 

initially 
determined 
from a first 
approach. 

initially 
determined 
from a first 
approach. 

determined 
from a first 
approach. 

initially 
determined 
from a first 
approach. 

2. Describes 
and analyse the 
school and 
community 
context 
considering the 
internal and 
external 
elements of the 
place or 
institution 
where the 
intervention will 
take place. 

Explains the 
school and 
community 
context 
considering the 
internal and 
external 
elements of the 
place or 
institution 
where the 
intervention will 
take place. 

Researches the 
school and 
community 
context 
considering the 
internal and 
external 
elements of the 
place or 
institution 
where the 
intervention will 
take place. 

Details the 
school and 
community 
context 
considering the 
internal and 
external 
elements of the 
place or 
institution 
where the 
intervention will 
take place. 

Identifies the 
school and 
community 
context 
considering the 
internal and 
external 
elements of the 
place or 
institution 
where the 
intervention will 
take place. 

Knows the 
school and 
community 
context 
considering the 
internal and 
external 
elements of the 
place or 
institution 
where the 
intervention will 
take place. 

Values the 
school and 
community 
context 
considering the 
internal and 
external 
elements of the 
place or 
institution 
where the 
intervention will 
take place. 

Systematises 
the school and 
community 
context 
considering the 
internal and 
external 
elements of the 
place or 
institution 
where the 
intervention will 
take place. 

Examines the 
school and 
community 
context 
considering the 
internal and 
external 
elements of the 
place or 
institution 
where the 
intervention will 
take place. 

Identifies the 
school and 
community 
context 
considering the 
internal and 
external 
elements of the 
place or 
institution 
where the 
intervention will 
take place. 

Knows the 
school and 
community 
context 
considering the 
internal and 
external 
elements of the 
place or 
institution 
where the 
intervention will 
take place. 

3. Determines 
and explains 
the problem, 
using the 
diagnoses 
developed that 
allowed it to be 
identified and 
delimited. 

Defines the 
problem, using 
the diagnoses 
developed that 
allowed it to be 
identified and 
delimited. 

Analyses the 
problem, using 
the diagnoses 
developed that 
allowed it to be 
identified and 
delimited. 

Distinguishes 
the problem, 
using the 
diagnoses 
developed that 
allowed it to be 
identified and 
delimited. 

Identifies the 
problem, using 
the diagnoses 
developed that 
allowed it to be 
identified and 
delimited. 

Knows the 
problem, using 
the diagnoses 
developed that 
allowed it to be 
identified and 
delimited. 

Describes the 
problem, using 
the diagnoses 
developed that 
allowed it to be 
identified and 
delimited. 

Systematizes 
the problem, 
using the 
diagnoses 
developed that 
allowed it to be 
identified and 
delimited. 

Analyses the 
problem, using 
the diagnoses 
developed that 
allowed it to be 
identified and 
delimited. 

Identifies the 
problem, using 
the diagnoses 
developed that 
allowed it to be 
identified and 
delimited. 

Knows the 
problem, using 
the diagnoses 
developed that 
allowed it to be 
identified and 
delimited. 

4. Designs an 
intervention 
project to 
improve or 
change the 
problem 
proposed. 

Elaborate an 
intervention 
project to 
improve or 
change the 
problem 
proposed. 

Systematises 
an intervention 
project to 
improve or 
change the 
problem 
proposed. 

Analyses an 
intervention 
project to 
improve or 
change the 
problem 
proposed. 

Applies an 
intervention 
project to 
improve or 
change the 
problem 
proposed. 

Identifies an 
intervention 
project to 
improve or 
change the 
problem 
proposed. 

5. Designs 
instruments for 
the monitoring, 
control and 
evaluation of 
the results of 
each action 
implemented. 

Elaborate 
instruments for 
the monitoring, 
control and 
evaluation of 
the results of 
each action 
implemented. 

Analyses 
instruments for 
the monitoring, 
control and 
evaluation of 
the results of 
each action 
implemented. 

Applies 
instruments for 
the monitoring, 
control and 
evaluation of 
the results of 
each action 
implemented. 

Prepares 
instruments for 
the monitoring, 
control and 
evaluation of 
the results of 
each action 
implemented. 

Identifies 
instruments for 
the monitoring, 
control and 
evaluation of 
the results of 
each action 
implemented. 
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6. Retrieves 
and processes 
information that 
will be used as 
a basis for 
evaluating the 
results of the 
intervention 
project. 

Recovers 
information that 
will be used as 
a basis for 
evaluating the 
results of the 
intervention 
project. 

Systematises 
information that 
will be used as 
a basis for 
evaluating the 
results of the 
intervention 
project. 

Analyses 
information 
that will be 
used as a basis 
for evaluating 
the results of 
the intervention 
project. 

Selects 
information that 
will be used as a 
basis for 
evaluating the 
results of the 
intervention 
project. 

Identifies 
information that 
will be used as 
a basis for 
evaluating the 
results of the 
intervention 
project. 

7. Reflects and 
present the 
action 
hypotheses 
implemented 
and the results. 

Values the 
action 
hypotheses 
implemented 
and the results. 

Systematises 
the action 
hypotheses 
implemented 
and the results. 

Analyses the 
action 
hypotheses 
implemented 
and the results. 

Identifies the 
action 
hypotheses 
implemented 
and the results. 

Knows the 
action 
hypotheses 
implemented 
and the results. 

Shares the 
action 
hypotheses 
implemented 
and the results. 

Justifies the 
action 
hypotheses 
implemented 
and the results. 

Exposes the 
action 
hypotheses 
implemented 
and the results. 

Describes the 
action 
hypotheses 
implemented 
and the results. 

Distinguishes 
the action 
hypotheses 
implemented 
and the results. 

NOTE: Each of the topics was taken from the course description. (Own elaboration, 2022). 

4.2.1 First Unit 

As it was mentioned, in this unit is expected elaborate the diagnosis instruments to 

detect the problematic in the institution. It can be about school management or the 

students learning. The purpose of that is retrieve information to set a problematic to 

carry out the design of a theoretical proposal to then apply it in the intervention 

practices. For that reason, the expected approach in this unit is to prepare the basis 

of the project.  

To carry out this unit, it was necessary to review the four topics of the rubric course 

that sustains the first unit, these are:  

• Develops a diagnostic, where a problem to be solved is initially determined 

from a first approach. 

• Describes and analyse the school and community context considering the 

internal and external elements of the place or institution where the 

intervention will take place. 

• Determines and explains the problem, using the diagnoses developed that 

allowed it to be identified and delimited. 

• Designs an intervention project to improve or change the problem proposed. 
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They were reviewed to found information to sustain that exist evidence of them. But 

it was not possible found elements to demonstrate that they were developed through 

the first unit. The only evidence found in first unit were the lesson plans and materials 

for the first intervention.  

But they are not sustained in a theoretical background. They were focused on the 

topics of the teaching practices. For that reason, in the first unit was not possible 

retrieve evidences of the topics of the rubric course. Situation that can be treated as 

opportunity area and comprehended in the last chapter of this portfolio. 

4.2.2 Second Unit 

Later there are the topics that belongs to the second unit, related to the employment 

of the action plan that was expected to be developed in previous unit. These topics 

are:  

• Designs instruments for the monitoring, control and evaluation of the results 

of each action implemented. 

• Retrieves and processes information that will be used as a basis for 

evaluating the results of the intervention project. 

• Reflects and present the action hypotheses implemented and the results. 

The review of these topics was done to verify what evidences were developed 

following what sets the unit of the course. But there was not possible found 

information to demonstrate that the topics were carried out. The work developed 

during in this unit were the lesson plans, materials and assessment instruments 

required for the teaching practices. They were not supported or related to an action 

plan, they only worked for the last teaching practices. For that reason, it was not 

possible retrieve information to sustain that were achieved the topics of the unit. 

This is not really a problem of teacher training, this is more a question of activities 

not being developed as expected by Covid-19 pandemic.  The courses were 

developed to be applied in the presence of people, in real contexts. This situation 
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did not occur because of the pandemic and limited the work processes required to 

develop as set out in each course.  

For that reason, in the last chapter, there will be treated the proposals and 

suggestions of how to carry out the topics of each course as they were set. With the 

purpose of provide a reflective perspective of the work done and how can be 

improved.  
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In this chapter will be addressed the two last courses of the professional practice 

pathway. These are Práctica profesional y vida escolar, developed in the seventh 

semester and Aprendizaje en el servicio in the eight semester.  

Both courses have the main aim of make use of the different resources that have 

been part of their initial training to consolidate their graduate profile, composed of 

generic, professional and disciplinary competences that are consolidated in a 

process of reflective teaching based on research-action (SEP, 2018).  

In these courses, the role of a teacher who researches, acts and reflects on his or 

her own practice is assumed in order to put into practice the different theories, 

teaching and learning methodologies through multiple activities (SEP, 2018). With 

the aim of having a positive impact on the classroom, the school and the community, 

in order to contribute to comprehensive professional development. 

In this way, the courses strengthen the graduate profile, with activities specific to 

professional practice and in the construction of links towards the degree project 

(SEP, 2018). With this, it is possible begin the search and interest to deepen and 

offer answers to the demands and challenges that the practice shows, to have better 

results in each of the interventions. 

Following this work route of action-research, the courses now are completely 

focused on the elaboration of research projects to provide the elements that are 

necessary for the degree project, depending to the modality and research needs that 

happen during the process.  

To carry out this, it is necessary appeal to the research skills that have been used 

from the first semester in each course reviewed. The skills that were expected to 

being used in these courses are the whole skills that belongs to the nuclei “A”, “B”, 

“C”, “D”, “E”, “F” and “G”, form the theoretical background of Moreno Bayardo (2002).  

With them was hoped to develop the development of more professional action-

research projects, especially in the employment of skills related to the elaboration of 

the research methodology and socialize the results obtained in the process to share 
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with the academic community of the action taken in the interventions. To design 

reflective cycles of the teaching practice focused on the action-research 

methodology.  

Práctica profesional y vida escolar course was developed in hybrid modality, 

because it was possible return to the presential practices but sometimes return to 

the virtual too by the pandemic of Covid-19.  

In the case of Aprendizaje en el servicio course, this was developed in presential 

practices and completely carried out in the secondary school as part of the fulfilment 

of the social service component of both courses. 

5.1 Práctica profesional y vida escolar 

The main aim of this course is propose based actions to intervene in a problematic 

detected through a diagnosis applied in the practical school, in order to intervene 

and support favourably in the learning of the students and in the improvement of the 

institution (SEP, 2018).  

Through the formulation of questions, it is hoped to encourage the construction of 

arguments to justify lesson plans, learning assessments, the design of resources 

and support materials, the application of certain pedagogical strategies and not other 

alternatives, etc (SEP, 2018). With that, the work was expected to be developed 

following these statements (Table 7). The composition of this course is only based 

in one unit. 

Table 7 

PRÁCTICA PROFESIONAL Y VIDA ESCOLAR RUBRIC 

TOPIC INDICATOR DEVELOPED IN PROCESS INSUFFICIENT DEFICIENT 

1. Analyses 
secondary 
school 
curricula and 
their 
distribution in 
hours 
according to 
first, second or 
third year. 

Evaluates 
secondary 
school curricula 
and their 
distribution in 
hours 
according to 
first, second or 
third year 

Systematises 
secondary 
school curricula 
and their 
distribution in 
hours according 
to first, second 
or third year 

Analyses 
secondary 
school 
curricula and 
their 
distribution in 
hours 
according to 
first, second 
or third year 

Identifies 
secondary school 
curricula and their 
distribution in 
hours according 
to first, second or 
third year 

Knows 
secondary 
school 
curricula and 
their 
distribution in 
hours 
according to 
first, second or 
third year 
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2. Analyses the 
context in 
which works 
and the socio-
cultural 
conditions of 
the students. 

Evaluates the 
context in 
which works 
and the socio-
cultural 
conditions of 
the students. 

Systematises 
the context in 
which works and 
the socio-
cultural 
conditions of the 
students. 

Analyses the 
context in 
which works 
and the socio-
cultural 
conditions of 
the students. 

Identifies the 
context in which 
works and the 
socio-cultural 
conditions of the 
students. 

Knows the 
context in 
which works 
and the socio-
cultural 
conditions of 
the students. 

3. Analyse the 
proposal for 
the degree 
project. 

Evaluates the 
proposal for the 
degree project.  

Systematizes 
the proposal for 
the degree 
project. 

Analyses the 
proposal for 
the degree 
project. 

Identifies the 
proposal for the 
degree project. 

Knows the 
proposal for 
the degree 
project. 

NOTE: Rubric developed from the purposes of the course (Own elaboration, 2022).  

5.1.1 First Unit 

In this first and unique unit of the course, it is expected consolidate the graduate 

profile of the degree, planning, applying and evaluating diverse and relevant didactic 

strategies to address the contents of their degree in secondary education (Figure 

23), assuming themselves as an education professional who is in the process of 

formally entering the teaching profession using the action-research in a reflective 

cycle to self-assess its performance (SEP, 2018).  

So, during the development of this unit, was expected that I would elaborate an 

action plan to propose improvements to a problematic, either of the learning of the 

students or school management of the institution. According to this, the expected 

work of research would contribute to my degree project. 

Figure 23 

ANALYSIS OF APRENDIZAJES CLAVE SYLLABUS 

 

 

 

 

 

 

NOTE: Analysis of Aprendizajes Clave Syllabus where was reviewed the relevant aspects 

of the syllabus.  
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This analysis was carried out to review and comprehend the important elements that 

compound it. By the reason that in seventh semester, the practices are developed 

in an extended period of interventions. And it is necessary know and understand the 

syllabus that guides the teaching interventions in English subject from secondary 

schools.  

In this analysis was developed skill research to achieve this evidence. This skill is: 

“Manage and design techniques for the organisation, systematisation and analysis 

of information”. It belongs to the nucleus “E”. The main characteristic of the skill is to 

encourage the development of information retrieval for further contribution to the 

generation, retrieval, processing and utilisation of information (Ibarrola, 1986).  

So, the employment of this skill was an important step, because it is a skill that 

allowed to me to organize, analyse and then systematize information that stimulates 

the development of reporting information. The only element skipped in the evidence 

was the distribution in hours, but the rest of elements are compound there. In this 

case, organized and presented in a square. 

So, the work developed in the first topic of the course rubric: “Analyses secondary 

school curricula and their distribution in hours according to first, second or third year” 

was achieved correctly. For that reason, the evidence was marked with the criteria 

developed.  

Because systematises secondary school curricula. For that reason, the evidence 

accomplished with the research competence: “Uses the theoretical and 

methodological elements of research as part of their lifelong learning in English”. 

With the information retrieved, the next step is achieve the development of an 

analyses of the context of the institution (Figure 24) to consider information for the 

research project. 
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Figure 24 

SYSTEMATIZATION OF THE SECONDARY SCHOOL AND STUDENTS 

 

 

NOTE: Analysis of the retrieved information from a previous diagnosis to know the school 

and students.  

This evidence demonstrates the interpretation of the results obtained in a previous 

instrument. In this evidence, the information was interpreted and then used to have 

elements to know the institution and about the students learning styles, English level 

and socio-economic situation. This as a prelude to consider for the teaching 

practices.  

To achieve this evidence, it was used the research skill of designs procedures and 

instruments to search for, retrieve and generate information. This skill also belongs 

to the nucleus “E”. This skill focuses on designing instruments to seek information 

that can be used as an empirical reference.   

Developing it also enables the development of the ability to generate and retrieve 

information with the purpose of order it and then relate it in a theoretical background 

(Moreno Bayardo, 2002). So, for that reason, the evidence of the second topic of the 

rurbric course “Analyses the context in which works and the socio-cultural conditions 

of the students” was marked with the criteria: In process. Because it analyses the 

context in which works and the socio-cultural conditions of the students. But is not 

systematized to prepare the basis for an action-research as it is mentioned in the 

course. 



112 
 

Finally, with the last topic of the rubric course there is: “Analyse the proposal for the 

degree project”. As I mentioned, it was developed an instrument to recover 

information from the school and then it was expected use that information to prepare 

a proposal degree. However, in the search of an evidence to demonstrate this last 

topic, it was not possible find information or report related to that. Although my 

proposal was a portfolio of evidences. For that reason, there is a lack of information 

in this point. 

The most of the evidences were developed in this course, realising that the basic 

elements of the research plan were designed, but the evidence that was most 

expected, was the proposal for the degree project, related to an action plan. 

However, they were not focus on the design of an action plan. They were working 

with the protocol that is necessary for the teaching practices. So, the research cycle 

was not carried out as it was expected in the purpose of the course. For that reason, 

this aspect will be suggested and commented in the last chapter of this portfolio. 

5.2 Aprendizaje en el servicio 

The last course of the professional practice pathway is focused completely in the 

professional practices or service in the secondary schools where is developed the 

degree document. It is a course designed for the accompaniment of future teachers, 

which allows individual and collective monitoring of the students' performance in the 

schools of practice (SEP, 2018). 

It also involves the construction of didactic resources, learning objects, among 

others, which can be applied in practice schools, given that they are framed within a 

service-learning perspective. These are organised and intentionally structured 

educational actions that promote learning based on collaborative relationships, 

reciprocity, working in diversity and the inclusion of students and other participants 

(SEP, 2018). Moreover, it has the characteristic of linking learning and experience 

in a single educational activity: teaching practice. 

For that reason, it is a course where the teacher work is guided in benefit to provide 

the recommendations and suggestions that are necessary to continue finish the last 
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details of the teacher formation in a framework of the degree project. This to provide 

support related to the elaboration of my degree and achieve what was set there.  

As the previous course, this is only compound by one unit where is carried out the 

teaching practices, social service and the construction of the degree project. 

Although the development of these aspects is important, also there are other topics 

that need to be reviewed in the process of this course (Table 8). 

Table 8 

APRENDIZAJE EN EL SERVICIO 

TOPIC INDICATOR DEVELOPED IN PROCESS INSUFFICIENT DEFICIENT 

1. Argue their 
proposals for 
lesson plans 
and work in 
the institution. 

Explains their 
proposals for 
lesson plans 
and work in the 
institution. 

Systematises 
their proposals 
for lesson plans 
and work in the 
institution. 

Assess their 
proposals for 
lesson plans 
and work in the 
institution. 

Applies their 
proposals for 
lesson plans and 
work in the 
institution. 

Knows their 
proposals for 
lesson plans 
and work in the 
institution. 

2. Use the 
Portfolio of 
Evidence to 
turn it into a 
strategy that 
contributes to 
integrating 
relevant and 
meaningful 
evidence of 
learning that 
permanently 
supports the 
teaching and 
learning 
results of the 
students with 
whom it is 
practised. 

Employs the 
Portfolio of 
Evidence to 
turn it into a 
strategy that 
contributes to 
integrating 
relevant and 
meaningful 
evidence of 
learning that 
permanently 
supports the 
teaching and 
learning results 
of the students 
with whom it is 
practised. 

Analyses the 
Portfolio of 
Evidence to turn 
it into a strategy 
that contributes 
to integrating 
relevant and 
meaningful 
evidence of 
learning that 
permanently 
supports the 
teaching and 
learning results 
of the students 
with whom it is 
practised. 

Applies the 
Portfolio of 
Evidence to 
turn it into a 
strategy that 
contributes to 
integrating 
relevant and 
meaningful 
evidence of 
learning that 
permanently 
supports the 
teaching and 
learning results 
of the students 
with whom it is 
practised. 

Identifies the 
Portfolio of 
Evidence to turn 
it into a strategy 
that contributes 
to integrating 
relevant and 
meaningful 
evidence of 
learning that 
permanently 
supports the 
teaching and 
learning results 
of the students 
with whom it is 
practised. 

Knows the 
Portfolio of 
Evidence to 
turn it into a 
strategy that 
contributes to 
integrating 
relevant and 
meaningful 
evidence of 
learning that 
permanently 
supports the 
teaching and 
learning results 
of the students 
with whom it is 
practised. 
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3. Process 
different types 
of information, 
evidence of 
work and 
different 
collection 
techniques: 
field journals, 
observation 
records, 
interviews, 
photographs, 
videos, 
narratives, 
lesson plans, 
performance 
tests and 
quizzes, 
pupils' 
notebooks, 
teaching 
materials, etc. 

Values 
different types 
of information, 
evidence of 
work and 
different 
collection 
techniques: 
field journals, 
observation 
records, 
interviews, 
photographs, 
videos, 
narratives, 
lesson plans, 
performance 
tests and 
quizzes, pupils' 
notebooks, 
teaching 
materials, etc. 

Systematises 
different types 
of information, 
evidence of 
work and 
different 
collection 
techniques: 
field journals, 
observation 
records, 
interviews, 
photographs, 
videos, 
narratives, 
lesson plans, 
performance 
tests and 
quizzes, pupils' 
notebooks, 
teaching 
materials, etc. 

Analyses 
different types 
of information, 
evidence of 
work and 
different 
collection 
techniques: 
field journals, 
observation 
records, 
interviews, 
photographs, 
videos, 
narratives, 
lesson plans, 
performance 
tests and 
quizzes, pupils' 
notebooks, 
teaching 
materials, etc. 

Applies different 
types of 
information, 
evidence of work 
and different 
collection 
techniques: field 
journals, 
observation 
records, 
interviews, 
photographs, 
videos, 
narratives, 
lesson plans, 
performance 
tests and 
quizzes, pupils' 
notebooks, 
teaching 
materials, etc. 

Identifies 
different types 
of information, 
evidence of 
work and 
different 
collection 
techniques: 
field journals, 
observation 
records, 
interviews, 
photographs, 
videos, 
narratives, 
lesson plans, 
performance 
tests and 
quizzes, pupils' 
notebooks, 
teaching 
materials, etc. 

NOTE: Topics extracted from the purposes set in this course. 

5.2.1 First Unit 

In this unit, the work is about each of the proposals made by the trainee teachers. 

They are reviewed, considering the contexts, the students, the curricular content, the 

teaching and assessment approaches, the type of didactic and/or technological 

resources, among others. 

But also, some elements of the teaching practice are retrieved for a reflective 

process to assess what have been done and how it worked. Specially which are 

related to the actions implemented for the proposal (SEP, 2018). For that reason, 

the analysis of these elements is the main aim of the unit, to support the degree 

projects in its path of development to achieve the expected results.  

Although not whole degree projects are related to the action-research, it is necessary 

review the teaching performance done during the last course of the teaching 

practices before to enter the teaching profession.  

To start with this review of the evidences, the first topic of the course rubric was 

checked: “Argue their proposals for lesson plans and work in the institution”. 

However, the lesson plans developed during this course has not been sustained in 

a theoretical framework or methodology of reflective teaching.  
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They only worked with actions related to the topics of the syllabus and didactic 

guidelines set in English subject in secondary school. So, they did not provide the 

relevant elements to being argued. For that reason, there is no evidence to 

demonstrate in this topic. 

The second topic is: “Use the Portfolio of Evidence to turn it into a strategy that 

contributes to integrating relevant and meaningful evidence of learning that 

permanently supports the teaching and learning results of the students with whom it 

is practised”. As it was expected, the use of portfolio is a tool to retrieve information 

that contributes to demonstrate the progress in the formation of an individual 

(Ibarrola, 1986). But in this case, there is no information to demonstrate that a 

portfolio was carried out. 

Finally in the third topic it is set: “Process different types of information, evidence of 

work and different collection techniques: field journals, observation records, 

interviews, photographs, videos, narratives, lesson plans, performance tests and 

quizzes, pupils' notebooks, teaching materials, etc”.  

The analysis and systematization of these elements is an enrichment process to 

analyse the teaching practice. But there is no evidence of the processing of any of 

them. From these elements, it was developed a practice journal, but it was not 

assessed or reviewed to retrieve information to systematize for the improvement of 

teaching practice. So, there is no evidence to demonstrate in this topic.  

As in the previous chapters, the circumstances of the seventh and eight semesters 

allowed develop some evidences according with the availability to design, apply and 

then reflect the lesson plans, resources, assessment tools, etc. Also, not the whole 

activities were prepared and applied by the reason of the social service, because 

the schedules of the different secondary schools did not facilitate the availability to 

work as it was expected with these topics. The consequences were not to achieve 

the demonstration of evidences related to the course purposes. Retrieving the 

information of this, in the next chapter, will be developed the suggestions of the 

topics and evidences that did not achieve the research competences. 
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At the end of this portfolio of evidences, it was demonstrated that my formation had 

several lacks of information, skipping elements and skills that were relevant for me 

to become in the English teacher according to the syllabus. The problematics that 

prevented this were from different causes: academical, health, omission, etc.  

It was necessary to review the whole work that I did during the professional practice 

pathway. Search in the purposes that supports the pathway and looking back to my 

formation in the opportunity areas that I could not detect in its correspondent 

moment. Reflection or systematization of that was not developed is certain moment 

of the formation. 

As I mentioned in the beginning, the reasons of the elaboration of this portfolio are 

based mainly in the problematics that I started to notice to design lesson plans and 

interventions supported in theoretical backgrounds as an answer to provide a 

solution to a specific proposal. So, from that point I decided to verify why I had this 

kind of opportunity areas.  

The review of my evidences gave me the reason when they were not according with 

the purposes of the teacher profile expected by the study plan, with the researcher 

profile, the research competences that sustain it, the courses purposes and the 

research process that I needed to employ to develop research skills as part of my 

formation.  

These same opportunity areas were the elements that I used to support the 

arguments of the assessments of my own evidences. With them it was possible 

assess the whole evidences expected in the professional practice. And after the 

assessment I realised that they were not even half of what was requested during the 

professional practice pathway.  

The problem was based in many aspects, but at the end it was necessary to develop 

an improvement to demonstrate that each topic of each course of this pathway can 

be approached. And at the same time, what did I do to remedy the weaknesses in 

the pathway.  
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With the suggestions it was possible to propose actions to avoid the learning lacks 

that I had in my formation and use them to provide the expected formation that set 

the study plan. With these proposals that I made I did not dismiss or judge the work 

of the teachers that guided the courses of the professional practice pathways.  

To the contrary, I gave improvements and suggestions of how can be carried out 

and with that support the work of the teacher. As I mentioned at the beginning, the 

main purpose of the portfolio is to develop reflection. Mainly because reflection 

provides the possibility to understand the problem through an introspection of its 

approach to comprehend the steps that are necessary to solve it (Bayardo, 2002) 

Within the portfolio, there is no problem as such. What is done is a critical analysis 

of what has been developed since the beginning of my training in the professional 

practice pathway. Reviewing at the same time what each course requests to develop 

the expected profile and the research competences, which give base and support to 

the research profile that the future teacher must develop, with which they will be able 

to detect and face learning problems related to their own teaching, the learning styles 

of the students or the environment in which is immersed. (SEP, 2018).  

Therefore, when analysing these evidences, the pertinent annotations were made 

on what was developed and whether it was in line with what was expected to be 

done. If not, the topic of each rubric itself indicated what should be done to develop 

the evidence that would contribute to the research profile. 

The topics of each unit, which integrated the courses of the professional practice 

pathway, were always related to the development of the research profile. All of them 

followed the same progressive route of activities to be performed to stimulate the 

research profile. For this purpose, 8 semesters were used to develop it. 

Therefore, since the first semester, the research profile started to be developed with 

the purpose of approaching the schools of practice and initiating the stimulation of 

research processes.  Subsequently, these processes would continue to progress 

through subsequent semesters, thus determining the characteristics that a teacher 

needs to investigate and solve problems in a pertinent manner (SEP, 2018).  
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Mainly based on the principles of the syllabus. The basis of the teacher formation: 

gradualness, sequenciality and depth. They worked together to bring the knowledge 

in their correspondent moment. During the development of the courses it was 

expected that they were there providing the elements. But as it was showed, they 

were not achieved as it was expected.  

The gradualness was identified with the difficult of learning activities carried out, but 

sometimes they were following other aspects that were not considered inside in a 

first moment. So, it was lost the implementation of learning difficult to stimulate skills 

when the attention was focused on other elements or had a slightly relation with the 

topic. 

In the case of the sequenciality, the courses always continue, they never stop, but 

for the circumstances presented during the path, some of them looked isolated from 

what was expected in a first moment. So, they marginated the learning activities with 

the rest of courses from other paths. In certain moments. Sometimes the courses 

allowed the connection between them and match the previous learning with the new. 

So, it was an experience that presented connections in the expected learning 

activities but developed in other way or direction. At the end it is following a sequence 

with other elements contributing to the formation. 

And then with the depth, the use of metacognitive skills, the skills that stimulate the 

reflection of the work in awareness level. The evidences had relation with them in a 

minimum level, specially when there were elaborated action-research project. These 

metacognitive skills were not achieved completely, the formation had lacks to get a 

complete formation with them during the formation process.  

The fact that they were not developed as expected opened the door to the 

understanding that in order not to repeat the same situation. The evidences 

elaborated in each course demonstrated what can be do to improve the situation. 

Evidence is the means by which thought is captured for the socialization of a skill or 

knowledge (Dewey, 1984).   
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That is why it is important to review the evidences and expose if they were really 

developed with what the purposes of each course established. And this is reflected 

in how the development of the evidences started at the beginning of the training, 

since they were theoretical. 

Since the evidences that are applied in school contexts (observation instruments, 

registers, journals, lesson plans, assessment tools, etc.), are the ones that enrich 

the research profile the most. Therefore, what was expected in many of the topics of 

the courses was the application of these evidences and from them to carry out the 

systematization of the results obtained. Thus, the process of elaborating, applying 

and analysing would allow the development of research skills, research 

competences and the research profile.  

And here is where I reflect about the lacks in the formation, that some learning 

activities were not carried out in my formation. And they could provide to me the 

development that I needed to achieve the teacher profile. But as it was mentioned 

at the beginning of the chapters. The professional practice pathway is not isolated 

from the rest pathways, they work together sharing the development of 

competences.   

The most relevant aspect that was not developed during the process were the 

reflections about teaching practices or reflection directed to a specific topic. As it was 

mentioned above, the sequenciality allowed the courses to connect the learning 

topics in a different way. The main activities were not developed as it was expected 

but other activities were developed instead of them. 

They involved essays, opinions, self-assessments, or teaching practice journals. In 

certain form they solved the lacks in the formation, they answered to other learning 

needs that answered to the requirements of the context lived in specific point of the 

formation. For that reason, the rest of evidences that were not considered in the 

portfolio, implemented the skills and corrected lacks. And the teacher formation in 

other pathways also represents a remedial, because the competences that were 

implemented in this path also share development in other courses where were 
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applied evidences that allowed the achievement of them and carried out the 

mentioned skills of the research nuclei. 

The expected was develop the learning activities that sets the syllabus, but when 

the circumstances are not benefit for that, the formation can be threatened. To solve 

this problem, it is possible to make use of what is available or to look for elements in 

other pathways to remedy the deficiencies that exist. 

To conclude, looking back to my formation I realised that my formation in the 

research profile suffered about lacks preparation in the theoretical as in the reflective 

practice. The circumstances that affected this formation were different. But my 

commitment with my formation brought to me the opportunity to verify my teaching 

formation. Review my weaknesses in the process and understand what the 

necessary action could be to develop the expected formation 

With the analysis of the evidences, I noticed the necessary elements that I need 

rectify in my formation and use it to strength the aspects that were not developed to 

then, by my side continue with a search of formation that could answer to my needs 

of teacher formation. And with that, finally achieve the teacher profile that was 

expected at the beginning of my formation. 
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Annex 1  

Defining the observation (Own elaboration). 

 

Annex 2 

Observation types (Own elaboration). 

 



 

Annex 3  

Observation instrument (Own elaboration). 

 

 

 



 

Annex 4  

Observation instrument of second observation practice (Own elaboration). 

 

 

 

 

 

 



 

Annex 5  

Analytic documentation (Own elaboration). 

 

 

 

 

 



 

Annex 6  

Scholar culture graphic organizer (Own elaboration). 

 

Annex 7  

Own elaboration of scholar culture concept (Own elaboration). 

 



 

 

Annex 8  

Graphic organiser of the relationship between youth culture and school culture (Own 

elaboration). 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Annex 9  

Interview to students about scholar language (Own elaboration). 

 



 

 

Annex 10  

Narrative about interpersonal relations (Own elaboration). 

 

 



 

 

Annex 11  

Comparative chart of action-research models (Own elaboration). 

 

 

 



 

 

Annex 12  

Action-Research Model Chosen (Own elaboration). 

 

 

 

 

 

 

 

 

 



 

 

Annex 13  

Observation guide (Own elaboration). 

 

 

 



 

 

Annex 14  

Lesson plan (Own elaboration). 

 

 



 

 

Annex 15  

Systematisation of the experience of teaching practice (Own elaboration).

 



 

 

Annex 16  

Graphic organizer of authentic assessment (Own elaboration). 

 

Annex 17  

Teaching practices journal (Own elaboration). 



 

 

Annex 18  

Diagnosis test (Own elaboration). 

 



 

 

Annex 19  

Lesson plan of the first teaching practice (Own elaboration). 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Annex 20  

Portfolio evidence (Own elaboration). 

 

 

 

 

 

 

 

 



 

 

Annex 21  

Action-research plan (Own elaboration). 

 

Annex 22  

Lesson Plan of The Action-Research Plan (Own elaboration). 

 

 

 

 

 

 

 

 

 

 



 

 

Annex 23 

Analysis of Aprendizajes Clave syllabus (Own elaboration).  

 

Annex 24  

Systematization of the secondary school and students (Own elaboration). 
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