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INTRODUCTION



The purpose of this document is to show the development of an introspection of
my formation as a trainee teacher through a series of evidence retrieved during
the 8 semesters of Licenciatura en Ensefianza y Aprendizaje del Inglés en
Educacion Secundaria (LEAIES). Such evidence is relevant because it gave an

account of the opportunity areas in the training and how they were addressed.

In order to carry out this process, the graduate profile of 2018 LEAIES Syllabus
was reviewed. This syllabus is composed of four formative pathways which are
integrated by courses focused on developing the knowledge, competences and

elements necessary to achieve the teacher profile.
These pathways are:

e Theoretical and Methodological Bases for Teaching pathway
e Training for Teaching and Learning pathway
e Professional Practice pathway

e Optionals pathway

This document describes the aspects that must be fulfilled in order to achieve this
profile, including the implementation of research as a quality to be developed in
future teachers in order to improve and support their teaching practice according

to Secretaria de Educacién Publica (SEP).

This was mainly realised in the Professional Practice pathway. This pathway is
made up of courses in which the professional performance of future teachers is
developed and strengthened through gradual and sequential approaches to
teaching practice at the different educational levels for which they are prepared
(SEP, 2018).

They are based on the following principles: gradualness, sequentiality and depth.
They support learning, the connection and complexity between courses and the
development of metacognitive skills that lead to the improvement of teacher
intervention. This becomes them the basis of the pathway.



This develops the competences that make up the syllabus. Each one of them is
part of a training process that supports the graduate profile. In order to develop it,

it is necessary to go through each of the courses that compose the pathways.

As with all pathways, in the Professional Practice pathway, all competences are
developed, however, due to the research aspect of the pathway, the research
competences are the ones that support the development of teacher practices, as
the trainee teacher is also expected to develop a researcher profile. It enables
them to develop research skills focused on analysis, application and reflection

that will help them improve their teaching practice (SEP, 2018).

In this way the competences help to develop the teaching profile. These
competences are: "Integrates educational research resources to enrich their
professional practice, expressing their interest in knowledge, science and the
improvement of education” and "Uses the theoretical-methodological elements of
research as part of their ongoing training in English."

Now from my perspective, the achievement of the researcher profile and teacher
profile were not developed as it is expected in the syllabus of this degree. In order
to do so, | decided to introspect on my own training in the Professional Practice

pathway and to check whether | received what the syllabus requires.

To prove this, | retrieved evidence from the mentioned pathway and checked if
these evidences are related to what is requested to develop the principles,

profiles, competences and research skills that integrate it.

In support of this review, | based my argument on Moreno Bayardo (2002) thesis,
where it is explained a sequence of teacher skills that are in parallel with research
skills from the syllabus. In this way, | checked the developed evidence that go with
what is expected by the syllabus and reflect on the process | had during my

training as a future teacher.



CHAPTER |

WORKING METHODOLOGY AND PROBLEM
STATEMENT



1.1 Portfolio of Evidence

The portfolio of evidences, is a compilation of different products that demonstrates
the learning of the student based in the achievements and weaknesses with the
purpose of show an improvement path. It is a collection of different types of products
selected for their relevance to the learning process, demonstrating the main
achievements and areas for improvement in the learner's development and
professional path (SEP, 2014).

I's a process where the data that source from the teacher performance through it is
work and personal growth that are grouped together and redacted for the own
teacher with reflection to then being shared with their partners to discussed it in
relation to the teaching (Lyons, 1999). With the use of a portfolio of evidence, trainee
teachers demonstrate their achievements, to reconstruct their learning processes by
identifying key moments in their training and specific situations that allowed them to

learn from the experience (Alliaud y Antelo, 2011).

Evidently a portfolio of evidences and its preparation is a resource to improve the
academic performance, it allows to create a sense of responsibility in self-learning,
and continuous improvement. A portfolio of evidences is to continue the process of
acquiring and perfecting certain knowledge or forms of action, with the aim of
encouraging reflection and self-evaluation by the teacher training (Diaz, Rigo y
Hernandez, 2012).

In the same way, with equal importance, the preparation of a portfolio of evidences,
it is a fact considered by different authors. For example, SEP (2014) explains that
the portfolio of evidences is a good way to demonstrate the acquired competence
grade of a learner using learning evidences to encourage the development of critical
thinking, reflection and student autonomy. In the same manner, Ramirez (2014)
express that this kind of portfolio it is a process of mentoring as a resource that works

as the centre of the achievements, purposes, and professional development.

So, the definition of a portfolio of evidences can be summarized as an important tool

that allows the student to recognize with a critical thinking about the achieved
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learning, the academic development, the self-assessment and a responsible
reflection for self-improvement, with the intention of propose improvements to the

curriculum or to the formative process.

1.2 Portfolio Types

With this, it's important to explain about the four types of portfolios that the students
can use to prepare its degree paper and what they can provide. In each of them it is
possible find characteristics that determine a review of progress, but in a different

way. These types of portfolios are:

e Assessment portfolio.
e Portfolio as a support for teaching and learning
e Performance Portfolio

e Electronic Portfolio
Assessment portfolio

According to SEP (2014) the benefit of use an assessment portfolio allow future
teachers to make a reconstruction of their own teacher training. With that it is
possible reconsider the achievements and failures during the path according to the

specific competences.

The portfolios that have been made throughout undergraduate training in many
cases have the purpose of evaluation, but sometimes they are neither
methodologically constructed nor systematically presented, so it is necessary to
intend the collection of productions as a cumulative evaluation tool with the purpose
of improve the formation process. In this way the identification, discrimination and
selection of evidence from the different moments and stages of their initial training
will make it possible to reconstruct a learning process that will give an account of the

professional competences and the changes they have lived through (SEP, 2014).

The summative evaluation portfolio (Klenowski, 2005) is retrospective, its function is
to make a detailed account of the development of the selected competences, in order

to show its evolution throughout the degree.



Danielson, Charlotte and Abrutyn (1999) recognise two types of assessment
portfolios: the presentation portfolio and the diagnostic evaluation portfolio. Both do
not refer to teacher training processes but recommends new possibilities for

enriching this degree modality.
Portfolio as a support for teaching and learning

The portfolio as a support for teaching and learning, it has the characteristic of
showing the development of teaching competences that future teachers must have
in order to solve difficulties in their professional practice (SEP, 2014). So, in this
portfolio type the goal it is demonstrate a path where the evidences go through a
constant progress of improvement of the student who performs it. Regarding to this
process, it can be established at different moments. Such as the collection, selection
and presentation of evidence showing cycles of evolution. It does not necessarily
have to be during the whole degree course, it can be done at a certain time during

the different moments of the Professional Practice.
Performance Portfolio

Alternatively, the performance portfolio is more related to teaching practice. They
work as a tool that allow a perspective of reflection to prepare an improvement from
the teaching practice. Combining the elements that compose a portfolio and
reflecting on the relationships between them will provide guidelines for assessing

students' teaching performance (SEP, 2012).

So, the purpose of this portfolio is offering an overview from the teacher context and
teacher dimension to explain the teaching act. It emphasises student productions as
samples and evidence of teaching performance, which is why this type of portfolio is
very useful for the improvement of practice, as it focuses on the collection and
presentation of evidence of both student work and the actions undertaken by the

teacher in the teaching and learning processes (Martin-Kniep, 2001).
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Electronic portfolio

Following the same idea of a reflective construction, it rises the electronic portfolio
(e-portfolio) from the perspective of SEP (2012). It requires a technopedagogical
design from the teacher for e-activities in which the student carries out their
educational activity, which does not consist only of uploading evidence. According
to this, E-portfolios, although usually built around the retrieval of evidence centred
on the content that has been learned, emphasise self-learning and reflection, but at
the same time receive support and feedback from the teacher, but when they
manage to include social communication resources on the web, peer-to-peer

interactions are developed (Diaz, Rigo y Hernandez, 2012).

The process of construction of an e-portfolio needs a guidance from a specialist of
someone that have knowledge or experience in the field, because in its construction
can rise situations that need to be solved special support. Therefore, e-portfolio
consultancy requires additional and more specialised skills than support for other
types of portfolios, which also has its difficulties, as well as for other types of degree
programmes (SEP, 2012).

For that reason, for Diaz, Rigo y Hernandez (2012) the e-portfolio can be identified
as a new genre or pattern of communication, which goes beyond the academic or
literary text that students are usually asked to write. The choice of creating a portfolio
of evidence was motivated by the need to review the teacher training that has been
carried out in the professional practice pathway. This portfolio will be guided by the
research competences, which will be used to review the evidence of learning
developed during the professional practice pathway. So, it is necessary to consider
the body of evidence that is available to justify the importance and relevance to the

learning process (SEP, 2014).

The portfolio of evidence that was developed in this document is a portfolio as a
support for teaching and learning. Because this type of portfolio is focused on
reviewing the evolution of the trainee teacher through their teaching practice, an
exercise that is focused on teacher training. For this reason, this review of the
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evolution of the trainee teacher considers all the evidence of the training path, but

which will be analysed by the research competences.

1.3 Portfolio Moments

According to SEP (2012) they are not linear, due to the fact that they are guided for
the reflection, this one that is identified by the flexibility to express the point of view
of who is expressing their ideas, thoughts and perspectives. This last one is
considered the methodology inside the portfolio, because it is the personal view of
whom is doing the analysis and expresses the reason of the reflection beginning.
Which that can start from the qualitative aspect to be described according to the

position of the person who is stating. These moments are the:

e Definition
e Selection
e Reflection and analysis

e Projection

The definition is the moment when the trainee teacher considers with reflection their
evidences that will support their portfolio, specifically the evidences that will
demonstrate the achievement of a competence or more. It is an exercise of reflection
and analysis that is aimed at deciding the competence(s) to be demonstrated, for
this it is necessary to consider the set of evidence that is available and that will allow
justifying the importance and relevance in the learning process (SEP, 2012).

Specifically, this point is based on which competences will be chosen to guide the
portfolio of evidence. In this case, the chosen competences that guided my portfolio
of evidence are the research competences.

It concerns to the professional competence that is “Integrates educational research
resources to enrich their professional practice, expressing their interest in
knowledge, science and the improvement of education” (SEP, 2018, p. 102),
specifically that use the results from the research to go inside of the learning process

of the students. And through methodological resources and research experts to
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describe, comprehend and improve educational situations and teaching with the
competence “Uses the theoretical-methodological elements of research as part of
their ongoing training in English” (SEP, 2018, p. 103).

| selected these competences, because the development of research skills allows
me to prepare and identify the educational needs in my professional teaching
practice and offer accurate solutions to these problems that intervene in my students.
As important point, these competences are not isolated in professional practice
pathway, in fact, they are fed by the rest of paths with their correspondent courses,
because each course from the syllabus works together to contribute to the

development of the competences that are needed for the formation.

The moment of selection is the moment where it's carried out a discern of the
evidence that will be more applicable for the selected competences. The selection
consists of the identification and discrimination of different evidence of learning that
show the level of achievement and performance in terms of the selected
competence; such evidence will allow products organisation to come from different
pathways. The quality and representativeness of the evidence will best reflect the
development process of the professional competences to be demonstrated (SEP,
2018).

The evidence for my portfolio came from the courses that make up the profesional
practice pathway, such as: Herramientas para la observacion y andlisis de la escuela
y comunidad; Observacion y andlisis de la cultura escolar; Practica docente en el
aula; Estrategias de trabajo docente; Innovacion para la docencia; Proyectos de
intervencion docente; Practica profesional y vida escolar; and finally Aprendizaje en
el Servicio. The reflection and analysis, regarding to this, reflection is considered as
guiding thought towards understanding, explaining and transforming of the
phenomenon (Maggi, 1987 quoted by Moreno Bayardo). This means that reflection
provides the possibility to understand the problem through an introspection of its

approach to comprehend the steps that are necessary to solve it.

13



The analysis is considered as participatory learning concept, where the learner
accesses knowledge through discovery, discussion and reflection (Moreno Bayardo,
2002). To explain this, during the process it was made an assessment instrument
that allowed to give a real value to the evidence. But the construction of this
instrument needed a theoretical support, and it was based through Moreno Bayardo

thesis (2002) and in relation with the courses of the professional practice path.

In order to carry out the process of reflection and analysis, it was established an
instrument of analysis that allowed an evaluation of the work developed during the
semester to be obtained. It was therefore important that the instrument was in line

with the competence to be worked on.

The analysis and the theoretical framework are considered the assessment of the
student's performance in relation to the selected competences that will be carried
out considering disciplinary and curricular criteria that make it possible to support it.
Because it constitutes the central core of the development of the portfolio as it
promotes a learning-reflection-analysis exercise of the set of evidence selected
according to the competence. This construction task is based on the recovery of the
evaluation of the evidence that was carried out at the time in the different courses
(SEP, 2012).

In this sense, the evidences that have been taken from the courses that integrate
the formative pathway of professional practice, they will have to be reviewed under
the research competences in order to realize if in fact they are developing the

competence according to the graduate profile.

In the end, the projection, is the moment where the trainee teacher assesses its
performance according to the challenges that are in teaching profession. It is a
review but underpinned by a theoretical framework focused on analysis. The
projection considers two phases, the first is the student's evaluation as a subject of
learning based on the achievements, analysis and reflection of the different stages

of initial training; the second is the recognition of their potential, considering the
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strengths and opportunity areas based on the challenges that teaching profession
demands SEP (2012).

This part is aimed at the analysis of the evidence that demonstrates the performance
| had as a learning subject, considering the research competence that allows me a
process of evaluation - reflection on my initial training. Subsequently, it is time to

recognise the strengths and areas of opportunity of the training.

Every assessed evidence is considered to value my formation process, they
demonstrate if | achieved the formation that proposes the graduation profile.
Because they are supported from my own experience as performer of the
professional practice path, the reflection, the analysis of the opportunity areas and
the strengths found from the review that | provided during the beginning of the

portfolio construction.

Notably the four moments are specifically designed by the portfolio to achieve a solid
paper that contain only the most relevant and important aspects in its compilation of

evidences that will demonstrate a significant learning accompanied by a reflection.

1.4 Research Processes Integrated in the Teacher Formation

In order to argue the portfolio of evidence, it is important to take into account the
competences that were worked with in it. They guided the process of discrimination
and reflection of the evidence as they are composed of knowledge, skills, attitudes
and values that are vital for a teacher to carry out their teaching practice at all
educational levels (SEP, 2018).

The competences belong to this category of research competences. The research
competences are mainly aimed at reviewing the teaching practice of prospective
teachers from a formative perspective (SEP, 2018). Using these competences
favours the development of research arguments and reflection on teaching practice,
as they analyse the trainee teacher and their training process through teaching

practice.
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To construct this portfolio of evidence, it was considered the teacher training process
that was developed during the professional practice training course. Future teachers
have an encounter with teaching life in different contexts (SEP, 2018). This pathway
offers the necessary approaches to them so that they have knowledge to solve
problems inside the classroom. Trainee teachers must have an understanding about
scholar contexts as they need a series of skills that enable them to observe, analyse,

intervene and reflect.

Observing is a process with the purpose of collecting information related to a specific
object where the attention is completely focused on (Moreno Bayardo, 2002).
According to the syllabus, observing is a quality that allow future teachers to verify
the performance and execution of a determined situation from an analytic
perspective (SEP, 2018). For that reason, this skill provides the analytic view that a
teacher needs to identify possible situations that demand actions to solve them or

improve them.

Analysing is the correct use of discernment to make the relevant discriminations
(Moreno Bayardo, 2002). Following the guidelines of the study plan, analysing is a
skill that is aimed to explain situations in the classroom, the school and the

community to improve teaching practice (SEP, 2018).

Intervening is related to the execution of certain tasks or actions to achieve the
learning on students (SEP, 2018). This skill is set in the study plan as part of one of
the most mentioned concepts for the fact that intervene results a contribution of the
research competences, that allow the future teacher to build professional identity
from the development of pedagogical thinking and the use of explanatory actions in
their professional practice (SEP, 2018). With that skill, future teachers will be able to
set pedagogical actions that answer the need of effective teaching practices aimed

in the solutions of the learning problems of their students.

And the last of these skills: reflecting. This last is a contrast with what one has read,
with conceptual references, with the reality one lives and one's own questioning

(Moreno Bayardo, 2002). Inside of the study plan, the skill of reflecting establishes

16



the basis for developing scientific thinking and a holistic view of the educational
phenomenon (SEP, 2018). With that skill, future teachers would be able to identify
the strengths and weaknesses of their teaching practice and criticise their

intervention to look for proposal to improve.

To this purpose, they produce learning evidence which demonstrate the training they
have received as well as their personal learning within the courses that are part of
the training pathway of professional practice. In order to review this training process,
the research competences and the learning evidences achieved in these specific

courses will be evaluated.

It is important to consider that these research competences will give a description of
the strengths and weaknesses of the training and learning that | received in the
professional practice pathway. They are useful to achieve an argued reflection which
leads to a proposal for improvement of the training and learning given to trainee

teachers in the professional practice pathway.

Now, all above mentioned is something that is considered as part of a qualitative
methodology which refers to the description of characteristics of a study
phenomenon. With that, it is possible to provide an explanation as they are
conceptualised as representations and discourses obtained under rigorously
analysed conditions and interpreted according to meaning, origin and significance to

relate two subjects (Pérez, 2002).

Regarding to the last mentioned, the construction of this portfolio is exactly a
rigorously description that has passed by an analysis to recover information about
my teacher performance. This is showed in the analysis that | made with Moreno
Bayardo thesis (2002) in which | supported the development of research skills in my
formation through the retrieved evidences. With they, were determined the

competences through the courses that provided teacher formation to me.

One of the competences aims is the need to consider the available evidence that
will allow to justify the relevance and consideration of the learning process (SEP,

2014). This development of competencies must be developed by a theoretical
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overview that focuses on the evidence. It was necessary to make an instrument to

work as a guideline and discern without prejudices to achieve this purpose.

It was necessary to review the professional practice path which will be extracted the
information that will support this work. Therefore, the evidence must come from the
courses that composed this pathway, such as: Herramientas para la observacion y
andlisis de la escuela y comunidad; Observacién y analisis de la cultura escolar;
Practica docente en el aula; Estrategias de trabajo docente; Innovacién para la
docencia; Proyectos de intervencion docente; Practica profesional y vida escolar;

and finally Aprendizaje en el Servicio.

The main aim of the professional practice path is to develop and strengthen the
professional performance of future teachers through gradual and sequential
approaches to teaching practice at the different educational levels (SEP, 2019). In
this way, the teacher formation offers contributions to the development of research
competences through intervention projects and research documents with arguments

based on analysis and reflection on my practice.

1.5 Professional Practice Pathway Courses.

To achieve this aim, it is important to consider what stablishes the objective of each
course to verify if they contribute to the teacher formation. They will be supported in
Moreno Bayardo thesis (2002) who argues that learning for researching.

First must develop a serie of skills to construct knowledge whose dynamic demands,
the intervention of diverse cognitive processes that are related to the action and

effect of knowing.

According to previous, in the course of Herramientas para la observacion y analisis
de la escuela'y comunidad, the purpose is that the trainee teacher develops the skills
of observation and the details that composes the scholar context and the life in the
community (SEP, 2018).

This considers that observation is a process with the primordial purpose of collecting

information related to an object where the attention is completely focused (Moreno
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Bayardo, 2002). According to the study plan, observation is a quality that allows
future teachers to verify from an analytic perspective the performance and execution
of a determined situation (SEP, 2018). For that reason, | need to identify the possible

situation that demands urgent actions to solve or improve in an educational situation.

In the course Observacion y analisis de la escuela y comunidad. Trainee teachers
create descriptions and interpretations of the scholar culture where they practice
(SEP, 2018). Commenting about interpretation it is a process of discovering or
constructing meaning from the data assessed (Moreno Bayardo, 2002). This is how
| made arguments of description and analysis of data in my practices to provide a

clear explanation of the dynamic process inside a school.

Therefore, in Practica docente en el aula the trainee teachers organize their
experience from teaching practice and contrast and assess it. Where they redesign,
evaluate, and reconstruct their teaching and learning strategies so that the research-
action methodology and reflection allow the trainee teacher to provide conditions to
improve their teaching practice (SEP, 2018). This affirmation is the reason that the

reflection skill is the basis of each teaching practice that trainee teacher will do.

So, following the previous information, | was able to construct a reflection from the
research-action that allowed me to rethink my teaching practice and provide
solutions in it. In this line, the reflection provides the opportunity to evaluate the
elements that guide and provide sense at the moment of sharing a supported and
coherent idea (Moreno Bayardo, 2002).

Specifically, this is developed and known as the research-action cycle, where the
trainee teacher uses their theoretical knowledge during their observation practices
to understand the educational processes occurring in the secondary schools to then
recognize the relevant practices that are considered for further reflection, analysis

and improvement proposal (SEP, 2018).

Following the next course, Estrategias de Trabajo docente, the trainee teachers will
get more involved in the design of teaching and learning strategies for English that

are relevant to their students' learning styles, needs, interests, contexts and
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characteristics. Trainee teachers will be carrying out diagnoses that will allow them

to implement the necessary adaptations (SEP, 2018).

Constructing this type of instrument of diagnosis requires knowledge of the process
of techniques and strategies that follow a series of specific modalities that stablish
sense and coherence with the goal of a study object and the objectives of each

research (Moreno Bayardo, 2002).

Adding to this, they are aspects that are not new for the teacher formation; the
construction of techniques and strategies to study an objective were checked in the
first two courses of the professional practice path, specifically in Herramientas para
la observacién y andlisis de la escuela y comunidad and then in Observacion y
analisis de la cultura escolar. So my teaching knowledge had to be fortified by the
acquisition of techniques and strategies so my teaching knowledge had to be fortified
by the acquisition of techniques and strategies to construct instruments to identify
the learning needs of my students and use the retrieved information to prepare a

teaching intervention.

Then, during Innovacion para la docencia, the goal is addressing relevant issues
such as the planning of didactic situations, anchored in diagnostics, the evaluation
of learning and reflection on action, in order to provide a basis for their intervention
and the reflection of the action, specifically to base their pedagogical intervention on
theoretical and methodological references from English, pedagogy and specific
didactics and knowledge of learners (SEP, 2018).

In this course, all the developed skills are working together in each aspect of the
trainee teacher teaching practice, but it has to be supported by theoretical references
to do the intervention. Elaborate theoretical support consists of searching and
reading authors from who gets a different perspective of the study object using the

words from others.

However, this does not mean that is plagiarism, but it is to make advances that will
lead to the trainee teacher not only to the expected and reconstruct some ideas but

also to build a cultural perception to which trainee teacher will incorporate their new
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knowledge and will enable them to see issues and aspects of the research to
develop (Moreno Bayardo, 2002). In this line, during this course, the expected was
supporting teaching interventions using theoretical frameworks that allowed me to
use techniques and strategies to teach according to specific authors of pedagogy

and teaching.

Afterwards, the goal that set the course of Proyectos de Intervencion Docente
contrasts with the courses mentioned above, where in the last courses, the trainee
teachers have been researchers of their practice. This course aims to put into
practice the theories and techniques learned in projects that impact the classroom
and their teaching activity to contribute to the institutional development of the school
of practice. In this way, the course builds connections to start the degree work of the
trainee teachers (SEP, 2018).

The application of the theory will be used and contrasted with the living reality that
each school where the trainee teacher practices, supported by the research and
theoretical references. However, at the same time, results are the most crucial
formative process for the researchers, which can be done through investigation as

an everyday activity (Ibarrola, 1986).

The purpose of the course is to continue using the whole reviewed skills necessary
for my formation, but especially in this course, it is more focused on the use of
research, analysis, and reflection by stimulating the investigation in my daily work as
a teacher. Because these skills now are guided to follow my teacher development, |
think in research that will construct my degree work, focusing on improving my

formation.

In my case, to improve my teaching formation, | decided to elaborate a portfolio of
evidences to reflect on my teaching formation during the professional practice path
and its courses. Retrieving evidence like the tasks and products made during each
course, was followed a process of selection, analysis, and reflection that are guided

by the skills and goals proposed by each course. Summarizing, this portfolio's
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elaboration helped to me to verify if | achieved the teacher formation goal set by the

study plan or what it is necessary to improve.

1.6 The Research Nuclei

As | mentioned, to verify this achievement of the teacher formation goal that
proposes the study plan, | will verify this process using a series of evidence
composed of the tasks, activities, research, and products made in the courses of the

professional practice path.

According to the research competence and the study plan, the evidence that
sustains my formation is observed from a theoretical framework, based on the skills
| need to become a successful teacher. According to the research skills profile that
mentions Moreno Bayardo (2002), these skills are divided into seven nuclei and

developed through professional practice pathway. These nuclei are:

Nucleus “A”, the first of the research skills profile that belongs to the perception skills.
That are represented mainly by the process of know, because this process is based
by the perception or extraction where the information is the way. This situation is
about skills which development is involved by a cognitive process that are activated

by the nature of the human being (Moreno Bayardo, 2002).

The way in how | developed these skills started during Herramientas para la
observacion y andlisis de la escuela y comunidad. Course where | started
recognizing and extracting information from the scholar context only using an
observation guide to provide the description of the context. Because developing the
skills to observing enables the identification of details that composes the educational
context, life in the community, social relations of inclusion or exclusion, the cultural
and economic contrasts that influence and determines the place of the school (SEP,
2018).

The nucleus “B”, referred to the instrumental skills, is composed of certain cognitive

development, with determined features in reason of the objectives that are wanted
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to be achieved and the correspondent performances like actions, operations, and

assessment (Moreno Bayardo, 2002).

These skills facilitate practically the rest of the learnings of the human being. The
way in how | started to achieve this development of skills appeared when after
theoretical research, supported in the provided elements of the courses of
Herramientas para la observacion y andlisis de la escuela y comunidad and then in
Observacion y andlisis de la cultura escolar.

With the methodological and theoretical background, | had to develop a different
view supported by authors, allowing me to analyse, summarize, and interpret the
elements that compose a scholar context and the dynamics too (SEP, 2018), which
allow identifying data that must be reviewed under a theoretical scope with a

supported meaning.

Afterwards, the nucleus “C” is focused on thinking skills. They are related to the
intervention of some basic cognitive operations that allow internalize thinking ways
that can be expressed (Moreno Bayardo, 2002). Something worked together by the
two courses of Herramientas para la observacion y analisis de la escuela y

comunidad and in Observacion y analisis de la cultura escolar.

However, this last one works more centred on these skills because the trainee
teacher will deepen in the observation of school culture the entrance, the movement
within the facilities and the exit of the educational space, which are considered
essential actions to understand and explain the power relations, organisation and
rituals of youth cultures, to generate a sense of belonging to a group or of exclusion

from it in secondary school (SEP, 2018).

This referred to how | started to think and comprehend after a scope of research and
the use of an observation guide to understand elements that provided to the
development of my thinking skills and have a broad comprehension of the

educational contexts.
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In the nuclei “D”, “E” and “F”, they are focused on the constructive scope from the
understood practice of the research. These skills are conceptual construction,
methodological construction and social knowledge construction (Moreno Bayardo,
2002). They stimulate the research performance that each researcher must develop

and improve by themselves.

Nevertheless, adding to social knowledge construction skills, these are distinguished
by the social feature relevance, the production process of the knowledge, as the
results and products that are developed similarly from the conceptual construction

and methodological.

The skills carried out in this nucleus mainly must be developed through the course
of Practica docente en el aula. Because this course was the first in mention the use
of research-action, determining a process to detect a learning problematic and
prepare a supported intervention to achieve the learning in the learners (SEP, 2018).
This process of action-research is based in the mentioned research nuclei “D” and

“E” of conceptual and methodological construction respectively.

These research nuclei continue working in the course of Estrategias de trabajo
docente, employing theoretical background to delimit and detect other learning
problem, using a serie of techniques and strategies, to build proposals to improve
their teaching strategies, through the systematisation of their teaching experience,

integrating evidence of their performance in a portfolio (SEP, 2018).

However, the course proposes carry out the research activities, but at the same time,
it is proposing the use of a portfolio, which means that considers that the trainee
teachers are ready to reflect on their performance and consider the improvements
that can do for future interventions. So, the portfolio is a crucial step to allow the
trainee teacher to think about their actions and the possible improvements that allow

them to grow up as a teacher.

The employment of the previous nuclei became part of the next courses, for example

in the course of Innovacion para la docencia is a course that stablishes to the trainee
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teacher continuing monitoring and assessing their teaching intervention by applying

the principles of reflective teaching and research (SEP, 2018).

It refers to the use of the research nuclei to identify and define the actions to delimit
the problems of their practice, as well as their successes to develop the researcher

profile (Moreno Bayardo, 2002).

The course will continue promoting the use of the portfolio as a tool for systematising
their professional experiences (SEP, 2018). So, this step has expectations in
approach what says the nucleus “G”, the last of the research nuclei. There is
explained the use of the metacognitive skills and their main aim is the stimulation of
awareness that encourage reflection focused on the knowledge (Moreno Bayardo,
2002).

These metacognitive skills are: Objectify personal involvement with the object of
knowledge, self-regulate cognitive processes in action during knowledge generation,
self-questioning the relevance of intentional actions to knowledge generation, re-
evaluate approaches to a study object and self-assess the consistency and validity

of the products generated in the research.

So, the expected use of the metacognitive skills in this course and in subsequent are
focused on the stimulation of the reflection, because the trainee teacher needs
innovating to reflect about their teaching practice. Because innovation makes

reference to doing something different after a previous experience (SEP, 2018).

In this line, innovation from my experience started from the two last semesters with
the action-research process, where | reconsidered the interventions and the
problems or improvements with the learning of my students. This work route of
action-research projects continues in this course, now with the implementation of the

use of technologies.

At last, the seven nuclei continue working in the course of Proyectos de intervencion
docente where the conceptualization, methodological and social construction

knowledge skills are guiding the course to carry out more far-reaching educational

25



intervention projects which will allow them to personal development in a

comprehensive manner as a future education professional (SEP, 2018).

The difference of this course from the others, is the preparation of research projects
to contribute to the institutional management of the training school. Now, the teacher
formation, it is centred in support to the training school in a learning proposal for the
learners or institutional development and with this have a precedent for the degree
paper. So, the research and information analysis tools are used to elaborate routes
for improvement (Moreno Bayardo, 2002) to focus on the educational problems

identified in the diagnoses.

And finally, the last courses that compounds the professional practice path are
Préactica profesional y vida escolar and Aprendizaje en el Servicio. It is essential to
talk about these courses as a compound that must be together because this is the
framework of the professional practice spaces where the trainee teacher will spend

the following year of their initial training to consolidate their graduate profile.

It is expected that the trainee teacher makes use of the different resources that have
been part of their initial training in order to consolidate their graduate profile, made
up of the competences to consolidate their graduate profile, which is compounded

in an intense process of reflective teaching anchored in research-action (SEP, 2018).

So, for that reason at this moment is a fact that the trainee teacher is always working
with the skills that prepared its teaching formation. Each skill is developed in an
interrelationship with others as a result of diverse learning experiences that impact

each person's different manner (Moreno Bayardo, 2002).

Adding to this, the professional practice pathway follows three basic principles:
gradualness, sequentiality and depth, which are associated with the competence-
based approach to be conceptualised, materialised and centred on learning in this
study plan (SEP, 2018). In other words, they are the basis knowledge that sustains
the development of the expected teacher profile.
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Gradualness is the increasing range and complexity with which teaching is
understood and developed, associated with student learning. Something related with
the nuclei “A” and “B”, mentioned by Moreno Bayardo (2002). Sequentiality is the
articulation that exists between each of the courses, particularly in terms of the
competences to which it contributes and the learning that it promotes in each of the
students. (SEP, 2018).

The situation that was mentioned above with the nucleus “C”, “D”, and “E” where it
is explained according to certain skills whose form reveals the constructive approach
from which research practice is understood, as well as the various partial products

that need to be generated throughout the training process (Moreno Bayardo, 2002).

Depth is the ability to develop metacognitive skills that enable higher levels of
understanding, explanation, and argumentation of their interventions (Moreno
Bayardo, 2002) in the classroom. The same characterisation provided above in the
“F” and “G” nuclei supports future teaching practices and the correspondent analysis

followed by a correspondent reflection.

In my experience, these principles were reflected when each course developed the
serie of knowledge that was required according to the learning activities of them. In
the case of gradualness, the learning process was carried out with the difficult grade

that each learning activity was asked in the courses.

In the first semester of the path, it was required develop observation instruments,
but in second semester these instruments were required to detect a problematic in
educational context to then systematize the retrieved information to elaborate a
narrative. Then the problematic detection was used to elaborate lesson plans to
solve or improve the situation and so on until reach the action-research process, that
requires the employment of skills to develop investigation. Each time were required

more complex activities to develop the expected learning for the teacher formation.

The sequentiality was the process that allowed me to comprehend the composition
of the courses and its contribution to the subsequent. For example, the first and

second semesters, the courses of the professional practice pathway are based on
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the development of observation. Then in the third and four semesters, it is started
the process of teaching intervention with action-research use. Afterwards, the fifth
and sixth semesters are focused in develop action-research projects but with
different approaches and finally in seventh and eighth the elaboration of a degree
document to sustain their formation applying the previous learning from the past

courses to prepare this type of paper.

With the depth was carried out the reflective process through each course, following
steps to systematize the experience and verify the opportunity areas that can be
worked. In the whole courses of the pathway, the reflection process is something
that was developed in different moments. The metacognitive skills worked always
according to the reflections of action-research projects or the teacher practices. The
common exercises of reflection prepared to me with the necessary elements to

develop improvements or proposals depending on the activity learning.

In this aspect, it is necessary to review if this evidence achieved the formation goal
that stablish each course according with these principles that demonstrate the basis
of the formation. They are the procedure to verify the evidence performance
achievement and verify if it is based on what set each of the seven nuclei of the

research skills profile ask.

1.7 Assessment of Professional Practice Pathway Evidences

For this part of assessing the evidence, | must identify the construction process of
an assessment instrument because understanding this process allows me to know
the particular aspects of constructing mine. Constructing and designing procedures
or instruments to search can be considered another skill. This process retrieves or
creates information, determined by the moment a researcher has finally achieved
constitute the relevant information from a study object and is now ready to generate
knowledge about it (Moreno Bayardo, 2002). This is represented in my situation as
the moment to know the professional practice path, its courses and the contents

provided to develop my teacher and researcher skills at the same time. Therefore,
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the development of design research procedures and the instruments enables me to

get and retrieve information.

In this instance, the instrument chosen to assess the performance of the evidence
was a rubric. The rubric is supported in forming the focused research in developing
skills. According to this, the construction of the instrument is a knowledge that has
several requirements, such as good control of the field of knowledge in which it is
working, as well as the theoretical, methodological and technical tools that will be
used in a relevant way according to the object of study constructed and what the
trainee teacher wants to know about it is enriched with the attitudes and values

internalised by the researcher (Moreno Bayardo, 2002).

Considering my reality, | have the elements to develop rubric instrument, because |
had the experience, | was brought closer to theoretical formation, | employed these

elements to internalise and organize my teaching formation.

To elaborate a rubric, it is necessary set the descriptors that will compose the rubric.
They identify the learning activities with the theoretical background to check if |
achieve the expected performance or not. Moreover, if so, what can be improved.
Also, it allows a close relationship between theory and practice to enhance the use

of methodology and with which experience is systematised (SEP, 2018).

The process of the portfolio of evidence is a path that has expectations of what must
be achieved. Mainly the importance of doing this portfolio is supported in the idea to
check the provided formation because from my perception, | consider that | did not
receive the formation that was necessary to develop my skills to achieve the
proposed goal of the professional practice path and more specific, the study plan
goal of the teacher formation. Recovering the information from each course will
exhibit the qualities of the teaching formation that | received and the opportunity

areas there.
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CHAPTER I
OBSERVATION AND ANALYSIS



In this second chapter, was carried out the process of selection, reflection and
analysis as part of the construction of a portfolio of evidence. As they describe the

process of choosing the evidence and its corresponding evaluation.

In order to do this, | went through various pieces of evidence collected throughout
the course, with the intention of observing whether the aims of each of the learning

units are being fulfilled in this case.

Therefore, | created rubrics to show what was taken in the training pathway of
professional practice to achieve the graduate profile, in line with Moreno Bayardo
(2002), which allows us to identify and understand the skills required for the

development of a research competence.

With this, the achievement of the competences that are being developed throughout
the students' training is contrasted, as well as reflecting on what is carried out during
this academic training process, thus talking about the identification and evidence of
problems, for their consequent research process and the proposal of solutions to

these problems.

This will be fundamental to know and solve the problems that appear during the
professional practice. This is the only way to demonstrate everything that is needed

to train students according to the profile of the syllabus.

2.1 Syllabus

The 2018 syllabus was built around four formative pathways. These formative paths
represent the curricular support of the curriculum, because each of them represents
a space composed of different educational aspects that support the curriculum with
theories, concepts, methods, procedures and techniques around a defined purpose

to contribute to the professional preparation of future teachers (SEP, 2018).

Based on what these training paths describe, | determined which training path to
work with. This training path was the professional practice training path, as it reflects

the teaching practice courses and therefore the teacher training that | received.
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Therefore, the evidence that | collected belongs to this pathway, as it is what

contributes to the development that | had for my training in teaching practice.

When | had determined my pathway, it was possible for me to choose the
competences with which to guide my portfolio. These competences were: “Integrates
educational research resources to enrich their professional practice, expressing their
interest in knowledge, science and the improvement of education” (SEP, 2018, p.
102) and “Uses the theoretical-methodological elements of research as part of their
ongoing training in English” (SEP, 2018, p. 103).

These competences guided me to determine the evidence that had the necessary
elements to be chosen, but also to evaluate them and verify if the evidence had
reached the requirements of the syllabus. In other words, | determine the strengths
and areas of opportunity of the performance achieved during my training in the

professional practice pathway.

The purpose of the professional practice pathway is to develop and strengthen the
professional performance of future teachers through gradual and sequential
approaches to teaching practice at the different educational levels for which they are
trained (SEP, 2018). The courses that composes the pathway are:

e Herramientas para la observacion y analisis de la escuela y comunidad,
e Observacion y analisis de la cultura escolar,

e Préctica docente en el aula,

e Estrategias de trabajo docente,

e Innovacion para la docencia,

e Proyectos de intervencion docente,

e Préctica profesional y vida escolar y

e Aprendizaje en el Servicio.

These courses encourage the integration of different types of knowledge, both for
didactic design and its application. The courses that make up the pathway establish
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a relationship between theory and practice to enhance the use of methodological
and technical tools with which to systematise experience and enrich the training and

development of professional practices.

In this regard, professional practices are understood as the set of actions, strategies
and activities that students will progressively develop in specific contexts in order to
achieve the proposed professional competences (SEP, 2018). The competences
become areas for articulation, reflection, analysis, research, intervention and

innovation in teaching.

The professional practice pathway contributes to the development of research
competences throughout the entire training, which made it possible to propose
intervention projects and qualification documents with arguments based on research

and reflection on their own practice.

The aim was to develop a series of aptitudes in the teacher training student with
which to prepare them professionally for teaching. Therefore, the academic training
and preparation of teacher training students is the pillar of this pathway, so that the

student teacher can apply them correctly in their practice.

For this reason, the breakdown and analysis of each of the courses of the
professional practice path is a fundamental element, as it is intended to observe,
review and analyse my training process. In doing so, | was able to determine the

extent of the process | received during my teacher training.

2.2 Herramientas para la observacion y analisis de la escuelay comunidad

In this course it is stated that the first aim is to explain the contexts and relationships
that exist between the actors of a community and the school. This is intended to be
achieved from the transition through various formative experiences at different times

and in real contexts on the approach to professional practice.

The trainee teacher is encouraged to obtain and compile inputs to reflect on the
spaces and contexts where teaching is carried out, in this way it is understood that
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a series of knowledge and skills are needed to demonstrate, strengthen and reflect

on the implication of being a teacher (SEP, 2018).

This is determined as a process of continuous reflection that help me recognise and
understand the context in which they work and as it is part of this formative journey,
the aim is for the student teacher to develop the skills to observe the details that

make up the school context and life in the community.

The course of Herramientas para la observacion y analisis de la escuela y
comunidad is a course composed in three units. It focuses on the concept of
observation and its role in school life, where learning was developed through the
knowledge of observation, the school context, the development of instruments for
data collection in the observation days and finally the development of a reflection of

the practice through a documentary.

All units contribute to the development of learning and professional training.
However, it is the competences that completely govern training, which guide new
ways of approaching knowledge, students and the school context (SEP, 2018). In
this sense, the research competences were developed in accordance with the
proposal to integrate research resources in teacher formation. So, taking up what
was mentioned in the previous chapter, the first level of research skills that a teacher

should develop is presented here (Table 1).
Table 1

HERRAMIENTAS PARA LA OBSERVACION Y ANALISIS DE LA ESCUELA Y

COMUNIDAD RUBRIC

TOPIC INDICATOR DEVELOPED IN PROCESS INSUFFICIENT DEFICIENT
Fully identifies The learner is The student The student has | The student has
the importance able to mention mentions simple | vague notions no knowledge
of observation the factors of elements of the about the of the

1. Knows the importan_ce of importan_ce of importan_ce of importan_ce of

iﬁportance observ_atlon for observ_atlon for observ_atlon for observatlon for

of educ_atlonal educ_atlonal educgtlonal practice.
observation practice. practice. practice.
Knows the The teacher The teacher The teacher The teacher
difference conducts carries out conducts does not carry
between activities that activities that do | activities that out activities to
allow a not clearly establish the establish the
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watching and

difference to be

establish the

knowledge of

knowledge of

observing made between difference looking and looking and
looking and between looking | observing, but observing.
observing. and observing. not
differentiating.
Understands The There was little A confusing and | There is a lack
the various development of | exchange of short explanation | of information to
observation understanding ideas or of the various understand the
strategies. from various development of | observation various
observation material to strategies was strategies of
strategies was understand the given. observation.
generated various
through observation
exchanges of strategies.
35533:’3 ideas,_ notes,
observation materla_l and
strategies evaluation. - -
Develops the Enough and Approximately Slightly Knowledge of
various comprehensive the necessary information was the various
observation information was | information was | available for the observation
strategies provided for the | provided for the | various strategies was
through their various various observation omitted for
application. observation observation strategies and implementation.
strategies and strategies and their
their application. | their implementation.
implementation.
Understands Enough and There was an A confused and There is a lack
the various complete exchange of rudimentary of information to
strategies of information was | ideas or explanation of understand
non-participant provided for the | elementary non-participant non-participant
observation. various non- material for observation was | observation.
participant understanding given.
observation non-participant
strategies and observation.
3. Knows their application.
various non-
participant
observation Develops the Enough and full Elementary Slightly Knowledge of
strategies various non- information was information was information was the various non-
participant provided for the | provided for the | provided on the participant
observation various non- various non- various non- observation
strategies. participant participant participant strategies was
observation observation observation omitted for their
strategies and strategies and strategies and development.
their their their
development. development. development.
Understands Elementary Elementary and | A confused and There is a lack
the information, short information | fleeting of information to
characteristics readings and was provided explanation of understand the
of observation. material were with some the characteristics
4. Knows the provided to fully | materials and characteristics of | of the
characteristics understand the readings to the observation observation.
of observation characteristics | understand the | developed.
of the characteristics
observation. of the
observation.
5. Uses Always uses Frequent uses Rarely uses Almost never Never uses
observation observation to of observation to | observation to uses observation | observation to

to interpret
school reality

interpret school
reality

interpret school
reality.

interpret school
reality

to interpret
school reality.

interpret school
reality
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NOTE: Each of the topics were taken from the Syllabus for the Bachelor's Degree in Secondary
Education from the first year of the Professional Practice path. Based on this, a series of items were
broken down to provide evidence of an action determined by the course itself and which would
become evidence to mediate and account for whether or not the aims were achieved and
consequently the graduate profile (Own elaboration, 2022).

2.2.1 First Unit

The first unit places the trainee teacher as reflective about the importance of
observation in teacher training, through the on-site visit to understand and explain
the role of schools in the community. To achieve this, the trainee teacher had to
know the concepts of seeing, looking and observing, the latter of which will help and
provide the student teacher with the knowledge to understand and interpret what is
happening in school life. This process requires knowledge of participant and non-
participant observation. Once this knowledge is known, the student teacher trainer
must apply this knowledge in the making of observation instruments, which will
function as a tool in their first visit to the school and community to learn about the
context in which obligatory education takes place (SEP, 2018).

Observation is the first skill to be developed, as it allows to retrieve specific
information from the environment and to give a description of it (Moreno Bayardo,
2002). The topics considered from the purposes were six, which were made up as
follows: know various observation strategies, know various non-participant
observation strategies, know the characteristics of observation, know the
characteristics of non-participant observation, use observation to understand the
school context. Situation reflecting how observation is used to interpret the school

reality.

In the development of the present unit, the evidences were recovered, consisting of
learning evidences related to defining the observation, identifying the types of
observation, construction of an observation guide, analysis of the information
recovered from the observation guide and elaboration of an analytical report.

Although each evidence supports a part of the learning that marks the curriculum,
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not all the evidence had an instrument that served as a means of evaluation during

their development.

Due to the work developed in Herramientas para la observacién y analisis de la
escuela y comunidad, it was elaborated a recovery of the basic concepts of
observation and its importance, as well as the difference between looking and
observing, so that in contrast to what is requested in the syllabus the skills are
achieved, which according to Moreno Bayardo (2002) is specially because this is
where the nucleus “A” skills, the initial and basic research skills, are developed

(Figure 1).

Figure 1
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NOTE: The image above is an evidence of learning developed in the course: Herramientas para la
observacion y andlisis de la escuela y comunidad. This evidence of learning is focused on the
understanding of the concept of observation and was retrieved during the first unit of the course.
Therefore, this evidence was chosen for the reason that it accounts for the first theme of the rubric
shown above (Own elaboration, 2022).

As the rubric mention, the first topic that must be developed there is: Knows the
importance of observation. To get there, it was necessary to know the concept of

observing, with that it was possible to understand this skill and the use of observing
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in the teaching practice. Thus, | had an idea of how to use this skill to retrieve relevant
information about the environment in which | was involved, as well as the
characteristics that make up the environment (Moreno Bayardo, 2002). Something
that favoured the development of the first topic of the rubric, that enriched my

knowledge of the environment and how to apply this within my teaching practice.

After the observation was defined, emphasis was placed on the types of observation
that exist (Figure 2). Taking into account the different types of observation facilitate
research and teaching practice (SEP, 2018), because it is an issue in the initial
research skills. Since these skills are the first of the research skills profile that belong
to perception skills and allow extract information by observing (Moreno Bayardo,
2002).

Figure 2

OBSERVATION TYPES
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NOTE: This evidence was recovered as a photograph, which is an exercise carried out in class that
sought to identify the types of observation and their different uses. This evidence is therefore evidence
of a review of information that allows to me to have elements to be able to describe and use the type
of observation that best suits for me (Own elaboration, 2022).

In order to be clear about these types of observation and to develop them. The
second topic of the rubric of this course sets: Knows various observation strategies.

This topic was developed in my formation as a contrast about the function and
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characteristics of each of them how they can be used and depending on the object

of study.

According to the course of Herramientas para la observacion y analisis de la escuela
y comunidad, knowledge of the types of observation enables trainee teachers to
understand and propose from their perspective the best way to approach the school
environment, the community and the environment where they will make their first
approach to secondary school (SEP, 2018) and to determine the type of observation

that can be used in school contexts according to research needs.

With that, it is achieved what mentions Moreno Bayardo (2002) about the skills in
the nucleus “A”, that works in the development of research profile and the purpose
of the teacher formation. This situation enables to me with the knowledge of these
observation types to develop my observation guide and as trainee teacher use it to
get information of a secondary school (SEP, 2018). Because each of these skills that
composes the nucleus are relevant because provided the elements that are required
to start inside the research, allowing to me comprehend them and use them to design
my observation guide (Figure 3), following what those skills mention about the

observation and how can be developed effectively.

Figure 3
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NOTE: This learning evidence retrieved from the first unit, which is related to the appliance of the
perception skill to comprehend the scholar context, with this observation guide was possible
demonstrate and reflect the observation skill in an instrument (Own elaboration, 2022).

This learning evidence was designed according to the third topic of the rubric, this
is: Knows various non-participant observation strategies. This was reflected in the
design of this observation guide, it was followed the statements according to the last
evidence in this unit, showing the initial steps for the formation and approach for the
research competence, stimulating the basis of a researcher profile and the teacher
goal expected by SEP (2018) according to guidelines set about the use of research

in the teaching practice.

Understand the types of observation that were made known during my training,
made it possible for me to have the necessary theoretical knowledge, so that during
the first unit, | elaborated an observation guide. This guide demonstrates the
application of an observation guide that is composed by non-participating
observation. According with the third topic of the rubric, it represents an objective to

achieve a basic element in my formation. For that reason of accomplishment, |
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determined that this observation guide is developed according whit the criteria

marker of the rubric.

With all the theoretical elements it was possible to make an observation guide that
allowed me to retrieve information from a school context, which served as my first
approach to develop my research skills, which according to Moreno Bayardo (2002)
were focused on retrieving details from the environment, describing and analysing

what was seen for later reflection, according to the skills of the nucleus “A”.

In addition, the observation guide was led by qualitative methodology, which is
characterised by descriptions during the research process (Pérez, 2002). This guide
allowed me to retrieve data and elements from different areas of the school where
the instrument was applied, carrying out an observation exercise with a different type

of observation.

2.2.2 Second Unit

The purpose of the second unit is to gather information on the different actors,
settings, institutions and their social and cultural interactions in order to understand
the roles they play in the community and the school (SEP, 2018). Here, the contents
are developed on the basis of instruments that enable students to get closer to the
actors in school scenarios and to develop knowledge that allows them to visualise
the role of each of them in these scenarios.

To do this, they will learn about and develop a survey as a means of observing the
community, as well as research and understanding of the questionnaire, the Likert
scale and finally the interview, which allow them to visualise and understand the
school and the community in another visit to a school setting, in addition to the fact
that with these instruments, the trainee teacher have a closer approach to the actors
in these settings, who can give information from their own voices about how they
develop themselves in this space. In this unit were recovered two evidences that

were developed following what sets the course design.
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The use of new tools to research the interactions between the community and the
school and understand the role of these. In this part the tools now are more focused
to the community, especially in a topic that involves to the community of the school.

But now the approach was made in a different school with different context (Figure

4).

Figure 4
OBSERVATION INSTRUMENT OF SECOND OBSERVATION PRACTICE.
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NOTE: This evidence is the second observation guide that was developed during the process of the
course. It was developed for a new different school, especially because the school was urban and
the situations were different in this environment.

With the nucleus “A” that mentions Moreno Bayardo (2002) improve the skills that
are related to observation is an achieved step, because now the attention is more
centred in something specific. Considering that, to create this observation guide it
was chosen a topic that is considered as an urgent situation to analyse and

supported by a theoretical framework related to the topic.

At the same time, the construction of this instrument was supported in the fourth
topic of the rubric: Knows the characteristics of observation. Situation that was

reviewed previously in a theoretical framework to develop this learning evidence.
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For that reason, | made the use of questions related to the research topic: the
importance of the teacher tone voice and the survey that was the other instrument
used. The use of these instruments develops the skills of description, analysis and
reflection that were used with the finality to provide clear explanations as mentioned
(SEP, 2018) as part of the development of teacher performance that includes

responsibility and commitment for solve issues.

2.2.3 Third Unit

The third learning unit concludes the course Tools for school observation and
analysis. In this unit, the student teachers must compile the information obtained
through interviews and observations in the context of secondary schools, which is

the product of the two previous units of this course.

A documentary script is developed by teams to present what happened and what
they understood in their last and third practices, in which all relevant information
regarding the research work on their experiences in secondary schools and

communities is presented.

In a plenary session with the teaching staff, they review all the documentaries
produced and provide feedback based on the analysis of school-community
relations, their mutual influences, culture and history. In this way, the learning and
efforts made by students and teachers are recognised through an article elaborated

by the own students to share research and obtained results.

This article demonstrates situations in different scholar contexts with proposals of
how attend the situation and improve it. For that reason, the exposition of those
elements are important for the development of educational improvements and

understand how education works in current time.

This exposition of results was developed in the Escuela Normal No. 1 de Toluca.
The investigations were exposed to the community of this institution and to other

academics from different schools to check these results. All of this to share
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knowledge of the different investigations that are developed by the own students of

the institution. (Figure 5).

Figure 5
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NOTE: The image presented here is evidence of learning that was developed during the first unit of
the course. This evidence of learning is focused on an argumentation that explains a situation
analysed in a secondary school. Therefore, the evidence shows the development of the perceptual
skills that are developed in nucleus “A”.

As part of the skills mentioned by Moreno Bayardo (2002) in the nucleus “A”, the
interpretation of the data allows the researcher to understand a reality from a certain
perspective supported by theory and methodology. Both followed what sets the own
rubric of this course, specifically with the fifth topic of that. This one is: Uses
observation to interpret school reality. This interpretation is the moment where the
information it is explained according to the observed situations and retrieved from

the own voice of the actors that integrates the educational environments.

Using the interpretation, it was created a compilation of the retrieved information
during the visits to the secondary schools with the purpose to share the information

of each research and argue about the results (SEP, 2018).

The explanation was carried out in a document that demonstrated the theory of the

topic, the instruments, the procedure and results achieved. In this development of
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the document the skills of the nucleus “A” were used totally because the perception,
the observation, the description, and interpretation of a research topic were done

gradually until finally achieve all the skills during the process.

Because during the development of this nucleus, each of one of these skills are
related to the perception as key learning to compose a starting point in the research.
The perception is something that each human has in their nature and for that reason
works as something inborn (Moreno Bayardo, 2002).

The research competence that was pretended achieve in this course was
"Theoretical and methodological elements of research are used as part of their
lifelong learning in English" and it was achieved, because it was a gradual process
of know theory and comprehend it to have the enough elements before the

application in real contexts.

So, during this process of my formation, the skills that were strengthened were
observation, perception, and selective perception as the initial skills that are
necessary to compose the research profile. Each of one of these skills implies
cognitive processes that are activated in a natural way since the birth of the human
being (Moreno Bayardo, 2002).

These skills were as something natural in me, but with the difference that they
weren’t focused in the research area. After this process, the skills started to work in
a different form and for that reason provided to me with a different perspective of the
things that are necessary to develop a researcher profile that sets the own study

plan of this degree.

Therefore, it is suggested to continue with the gradual process of using the skills of
the nucleus “A” as basis to develop the skills of a researcher that comprehend step

by step the reality of educational environments.

Because these skills are the support of the rest of the development of a researcher
profile, regarding to the fact that the observation is the first moment to performance

an analytic exercise to detect issues in the context where it is.
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Prepare in that way to the future teacher, enable skills that a future teacher will need
to detect situations that need to be attended and solved adequately (SEP, 2018).
These skills provided to me the basic elements to achieve the research profile of my
teaching formation that allow to me detect problematic situations that | can solve

them according to the correspondent actions or sources.

In summarize, the development of the research skills in Herramientas para la
observacion y analisis de la escuela y comunidad prepared to me to work with a
sense of awareness, analysis and responsibility to take the best actions according

with the educational needs of the context.

2.3 Observacién y analisis de la cultura escolar

As main purpose of this course, the future teachers will create explanations about
the scholar culture that exists in a secondary school where they practice (SEP,
2018). It is required that future teachers be able to comprehend the social relations

among the diverse actors that compound those spaces.

For that reason, it is going to be used basic research tools to retrieve information
from the social uses of the language in its context. Therefore, the course aims to be
a space for constructing and reorganising research work. The future teacher must
participate and live with the educational community in order to recognise,
understand, analyse, describe and develop explanations about their schools of

practice and the school culture that exists within them.

Therefore, it is expected that experiences will be generated in these approaches to
learn about the school culture of the schools of practice, so that future teachers will
have theoretical and practical resources for reflection. But a reflection based on the
influence of a secondary school to understand the educational level, its teachers and
students (SEP, 2018).

With this, it is hoped that the elements will be incorporated to make approaches to
the life and society that exist within schools, but above all to bring them closer to

developing research competences (SEP, 2018).
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So, the units that make up the course of "Observacion y analisis de la cultura
escolar” are aimed at developing research activities to construct explanations and
interpretations of what a school culture is. So, this course is divided into 3 units that
seek to develop this research process in future teachers (SEP, 2018). Each one

contributes different content to the training and compiles evidence of learning.

The first unit of this course aims for future teachers to understand the concepts
related to school culture, so that they can construct their own idea of this concept

and its applications in school contexts.

Subsequently, in the second unit, the future teacher will be doing their observation
practice in a school context, in which they must get to know, analyse and understand

the school culture that is lived in each of the spaces of the secondary school.

Finally, in the third unit, the future teacher has the task of analysing the school culture
discovered in his or her secondary school. To do so, he/she uses the experience of
the individuals who make up the school, as well as their arguments and life history
(SEP, 2018). To develop a reflection on the educational contexts of secondary
school, the future teacher must develop tools that allow them to rescue, interpret and
analyse all the information learnt during their day of practice in order to complete a

cycle of research.

The topics were taken from what the future teachers are expected to do, according
to the course objectives in relation to each of the learning units and taking into
account what the syllabus establishes about the profile of the teacher that is

expected to be trained in the professional practice pathway.

That is why the topics mentioned in the rubric are in line with what is requested by
the syllabus and the graduate profile, so that the evidence should be related to each
of the points mentioned above to be analysed and argued with respect to the
objectives of the course, the research competence and research skills mentioned by
Moreno Bayardo (2002).
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It is in this course that the instrumental research skills belonging to nucleus “B” are

developed, such as: formal language proficiency (reading, writing, speaking,

listening),

basic cognitive operations (inference,

interpretation) and knowing how to observe.

analysis,

synthesis and

There are similarities that can be seen between the research skills described by

Moreno Bayardo (2002) and those that the course hopes to develop. Therefore,

these points are linked and go hand in hand, responding to the needs of the training

process of future teachers, to subsequently understand how these skills were

developed in my teacher training in relation to the objectives of this course and the

teacher profile of the syllabus.

Table 2

OBSERVACION Y ANALISIS DE LA CULTURA ESCOLAR RUBRIC.

TOPIC INDICATOR DEVELOPED IN PROCESS INSUFFICIENT | DEFICIENT

1. Identifies the | Appropriately Limitedly Deficiently There is no
Understands relationships understood the understood the understood the information that
the that shape relationships relationships relationships understood the
relationships the power that shape that shape that shape relationships
that shape relations, power relations, | power relations, | power relations, | that shape

the power discourses, discourses, discourses, discourses, power relations,
relations, games, games, games, games, discourses,
discourses, organisation organisation organisation organisation games,

games, and rituals of | and rituals of and rituals of and rituals of organisation

organisation

and rituals of

and rituals of

and rituals of

and rituals of

organisation youth youth cultures. youth cultures. youth cultures. and rituals of
and rituals of | cultures. youth cultures.
youth

cultures.

2. Explains Exposes the Appropriately Limitedly Deficiently There is no

the relationships explained the explained the explained the information that
relationships that shape relationships relationships relationships explained the
that shape the power that shape the that shape the that shape the relationships
the power relations, power relations, | power relations, | power relations, | that shape the
relations, discourses, discourses, discourses, discourses, power relations,
discourses, games, games, games, games, discourses,
games, organisation organisation organisation organisation games,

organisation

and rituals of | youth youth cultures. youth cultures. youth cultures. and rituals of
youth cultures. youth cultures.
cultures.

3. Takes up Re- Appropriately Limitedly took Deficiently took | There is no
observation to | establishes took up up observation up observation information that
approach the | the use of observation completely in completely in took up
interaction observation completely in order to order to observation
processes of to get closer order to approach the approach the completely in
the various to the approach the processes of processes of order to

actors. interaction processes of interaction of interaction of approach the
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processes of | interaction of the various the various processes of

the various the various actors actors interaction of

actors actors the various

actors
4. Uses the Made the Appropriately Limitedly used Deficiently used | There is no
structured structured used the the structured the structured information that
interview to interview to structured interview to interview to used the
approach the | approach the | interview to approach the approach the structured
interaction interaction approach the interaction interaction interview to
processes of processes of | interaction processes of processes of the | approach the
the various the various processes of the various various actors. interaction
actors. actors. the various actors. processes of
actors. the various
actors.

5. Develops Design Appropriately Limitedly Deficiently There is no
explanations explanations developed developed developed information that
of practice of practice comprehensive | comprehensive | comprehensive | developed
schools and schools and explanations of | explanations of | explanations of comprehensive
their school their school practice schools | practice schools | practice schools | explanations of
culture culture and their school | and their school | and their school | practice schools

culture

culture

culture

and their school
culture

NOTE: Each of the topics was taken from the course description. (Own elaboration, 2022).

2.3.1 First Unit

In the first unit of this course, two evidences were collected. In the first unit the

concepts related to school culture are known and studied, likewise a concept of its

own is generated and a reflection is made regarding the function of school culture

(Figure 6) to understand its importance and current teaching practices. As it was

mentioned above, the recovered evidences also contain evaluation rubrics of their

respective moment, so they will also be analysed to assess as a whole the

development of the instrumental skills of nucleus “B” (Moreno Bayardo, 2002).

Figure 6

SCHOLAR CULTURE GRAPHIC ORGANIZER

CULTURA ESCOLAR
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NOTE: This evidence is a photography of a graphic organiser that was used to understand school
culture and its elements. This evidence shows the development of nucleus “B” research skills. At this
first stage, the skill developed belongs to the formal domain of language, specifically reading. It is
understood as discovering by means of the alphabetic code the diverse compositions of words that
predominate completely in reading, but allow comprehension, interpretation and construction of
meanings from what is read (Sanchez, quoted by Moreno Bayardo, 2000).

This evidence corresponds to the first topic that mentions the rubric of the course:
Understands the relationships that shape the power relations, discourses, games,
organisation and rituals of youth cultures. This topic mentions the first element that

is necessary to comprehend the rest of the themes during the course.

So, to achieve that, it was developed and evidence that shows learning of a review
in the theoretical framework of the youth cultures. This evidence is the mentioned
graphic organizer that demonstrates that was possible comprehend the Understands
the relationships that shape the power relations, discourses, games, organisation
and rituals of youth cultures.

At the same time, is achieving the development of the research skill set in this
evidence. But it can be achieved developing a research skill, this one was reading.

For that reason, the showed evidence was appropriated for the topic of the rubric.

So reading is a process that allows ideas to be acquired for later comprehension, a
process of analysis of the reading must be developed and therefore it must generate

its own meaning for the reader.

Therefore, this reading process should support teacher training in the sense of
generating one's own ideas that can be used and transmitted to others, in order to
take into account theoretical references. Especially, when in this course the meaning

of school culture is being understood.

That is why professional practice courses, such as "Observation and analysis of
school culture”, aim to develop research methodologies to support the
methodological training of future teachers (SEP, 2018). With this, the competence
"Uses the theoretical-methodological elements of research as part of their lifelong
learning in English” was developed in the sense that the information received at the
time, was processed to allow me to construct and understand the characteristics of
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school culture (Figure 7) and thus account for this evidence reached the

understanding of the content and therefore carry out one of the research skills of the

syllabus.

Figure 7

OWN ELABORATION OF SCHOLAR CULTURE CONCEPT
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NOTE: The evidence shown is a photograph on the elaboration of a concept of scholar culture,
developed from the previous evidence.

This evidence was evaluated based on the course rubric that considers the

generation of a concept related to the knowledge previously seen. Specifically,

according with the second topic of the rubric: Explains the relationships that shape

the power relations, discourses, games, organisation and rituals of youth cultures.

This is related to the aspect that the future teacher builds from theory and

information, an own concept of what school culture is and how it is approached, in

this way the future teacher develops knowledge from previously obtained

information, which is incorporated and remains in their academic training (SEP,

2018).
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Situation that was done when this explanation of this scholar culture and youth
cultures was developed by me in a written interpretation about the topic, with which
was possible develop my own understanding about the topic. A skill that allows
explanations in initial moments is writing. Writing functions as a research skill within
the formal domain of language, so it is one of the skills that contributes to the

development of thinking. (Nickersen, 1994).

Hence the relevance of developing this nucleus “B” skill, because it is a progressive
process that leads the future teacher to formulate explanations and descriptions on
theoretical and practical frameworks. Therefore, writing develops the thinking to

describe the knowledge understood from their perspective (Nickersen, 1994).

So, the future teacher has to contribute to the development of his or her own thinking
(SEP, 2018), for this, the research skill of writing will support you in generating your

own knowledge, in this case knowledge about school culture.

In this sense, writing was part of my development as a teacher, which | developed
on the basis of the information provided at the time, so that | could later elaborate
my own concept and shape it to be reviewed under a rubric that evaluated my idea
but also the research skills that | had to develop in my training.

2.3.2 Second Unit

The second learning unit of this course is related to understanding the social space
and school culture of secondary schools (SEP, 2018). In this unit, it is proposed that
future teachers learn about school culture through their professional practices,
where they must be able to analyse and understand how this school culture works

in the spaces that comprise secondary schools.

The course also proposes the use of participant observation instruments to find out
the reasons for students' decisions to stay in school and in class. But it also said that
future teachers should continue working with aspects of ethnography in a theoretical

way, in order to design and apply various data collection instruments (SEP, 2018).
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Therefore, during the unit, theoretical frameworks are reviewed to function as
support for the design of instruments to collect data on an object of study. Within this
unit, 3 learning evidence were recovered, each one with a different purpose

according to the course plan (Figure 8).

Figure 8
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NOTE: This evidence was retrieved as a photograph, it is a square that asked information about
specific information about youth cultures and scholar cultures, but now with different purpose.

To select this evidence, was followed the third topic of the rubric: Takes up
observation to approach the interaction processes of the various actors. The chosen
evidence in a first moment determines the various actors that are involved in a

scholar context and their different dynamics in that.
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With that information it was possible for me determine the information that | needed
to find. Situation that was solved with the support of the two research skills
mentioned above: reading and writing. But also one more is added to the process of

research skills: inference.

These skills continue to belong to the instrumental skills that belong to nucleus “B”
of the skills that must be developed as part of the research profile of trainee teachers.
With these skKills, it is possible to shape and develop the research competence that
allows the future teacher to detect, analyse, intervene and reflect on situations that

occur within school spaces (SEP, 2018).

In the first stage, the reading of the bibliography was carried out in order to
understand the subject. In this sense, the understanding of the information supported
the clarity of the knowledge presented, fostering the research skills that future

teachers should develop, in this case reading.

At the same time, trainee teachers generate a vein of research that enables the
creation of lines of knowledge generation and application for the academic staff
(SEP, 2018)". Subsequently a new research skill is developed taking into account

the previous ones. Inference is a skill developed in nucleus “B” of research skills.

This skill helps to process information, which is retrieved about some theory, object
or phenomenon with the purpose of describing new elements of it (Moreno Bayardo,
2000). In this case, the evidence shown once again takes up information based on,
but this time accompanied by another theme, with which it is hoped to recover new

information that can contribute to and be coupled with teacher training.

Thus, the inference returns to explain the same information, but from new
perspectives about the object of study. This develops a constructive process of
previous knowledge and experiences on the continuous transformation of

knowledge (Moreno Bayardo, 2002).

54



Therefore, the analysis, discussion and reflection of the information seen from
different points of view, with the support of peers and teachers, would be achieved
(SEP, 2018). In this way, the same information is enriched once again, but with

differences that allow a different panorama to be seen.

With this it was possible to develop inference as part of my research skills, where |
explain the relationships that shape the power relations, discourses, games,
organisation and rituals of youth cultures. But with a new vision enriched by new
elements and the evaluation made with the rubric provided at the time, which derived
in them coupling of a new skill and knowledge about what the course "Observation
and analysis of school culture” expects from my training as an ability to search,
synthesize and transmit information from different sources using various types of

language pertinently (Figure 9).

Figure 9

INTERVIEW TO STUDENTS ABOUT SCHOLAR LANGUAGE

ENTREVISTA

Hola, mi nombre es Ivan Castillo Pefia, estudiante de la Escuela Normal No. 1 de Toluca, del
segundo semestra de la Licenciatura en Ensefanza y Aprendizaje del Inglés y deseo
realizarte una serie de preguntas sobre el lenguaje en tu escuela

a se dirigen tus compafieros a los docentes?

afieros cuando esta ausente un docente?

5-2Qué vocabulario se utiliza entre tus compaferos cuando esta presente un docente?

6-,Qué tanto el lenguaje de tus comparieros fomenta la formacion de grupos de amigos
dentro del aula?

7-¢De qué manera repercute el lenguaje de tus comparieros en el aula?
8-,Como es el ambiente escolar que se crea an ol aula ?

9-¢De qué manera el lenguaje que utilizan tus comparieros les permite organizarse?

10-¢,De donde provienen las expresion

usan lus comparieras?

5 < fﬁ' 7
Ivma Guadalupe Jazmin Garcia Clemente
7 Hrabors Vo. Bo
\
Or. Hector Ve\%?ez Tnjilo OracRarem gm Perez
Vo5 Autoriza

NOTE: This evidence retrieved belongs to an interview conducted with secondary school students on
the topic of language used in school contexts.
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The selection of this evidence was supported in the fourth topic that mentions the
rubric of this course: Uses the structured interview to approach the interaction
processes of the various actors. So, this evidence demonstrated satisfy the
requirements to become in the requested interview, because it was developed with
previous theoretical background to design it. This interview demonstrates the
development of the research skill of questioning. Questioning is a skill that belongs

to the instrumental skills of nucleus “B”.

This is a skill that shows interest in investigating and knowing more than what is
perceived at first sight in the world around us. It is mainly characterised by
guestioning what is established or questioning what has been taken as true (Freire
1986). Therefore, it is understood that questioning is made up of questioning what
exists on the basis of personal approaches. According to Moreno Bayardo (2002)
"Learning to ask questions is essential for the researcher, as the questions he or she

asks during the search for and construction of knowledge are relevant".

It is therefore advisable that when developing this skill, the questions are coherent
and, above all, allow the desired knowledge to be approached. In this way, in teacher
training, asking the right questions brings the future teacher closer to understanding

the object of study, obtaining the relevant information and interpreting it.

This is why it is a critical, reflective and autonomous thinking skill. In relation to what
the course says, the future teacher is expected to develop an interview that allows
them to interact with secondary school students and obtain information about the
aspects that mark the school culture, in addition to the fact that it must be validated

by teachers or external to the institution (SEP, 2018).

| was able to design my questions that would allow me to get closer to my object of
study, which is why | was reviewed by colleagues and teachers to validate my

instrument with which to recover the relevant information.
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2.3.3 Third Unit

What is proposed in this last unit of the course is that future teachers carry out an

analysis and understanding of what happens outside the classroom, investigating

and learning about the experiences of each of the different actors in the school of

practice, as well as their expectations, the commitments they have with their school

community, and the challenges presented by the new generations of students (SEP,

2018).

To do this, they must make contrasts and explanations according to what they have

collected from the various actors in the school community, arguing an explanation of

the school culture that exists in that space. Therefore, the unit suggests that the

contents of the unit are aimed at carrying out: analysis, synthesis and interpretation

of what they recovered from their research instruments. For this unit, only one piece

of evidence of learning related to the above was retrieved (Figure 10).

Figure 10

NARRATIVE ABOUT INTERPERSONAL RELATIONS.

Tvon Castlle Ko
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RUBRICA NARRATIVA
VALOR 5.0

CRITERIO 20 1.0 5 [
Se hace una Falta por lo menos una | Faltan dos de las Faltan de tres a mas
recuperacién acorde a istica de la de las caracteristicas
las caracteristicas que, narrativa (tiempo, sefialadas dentro de | sefialadas en la
conlleva una narratj descripcién, tema la narrativa narrativa

/ especifico)

CONTENIDO

La narrativa se El texto se elabora con | Se elabora la Se carece de la
construye enrazén a los | una tem/ética confusa narrativa con mas de | ubicacién del tema a
datos obtenidos y al dos temdticas tratar

tema seleccionado. El y /

tema es especifico

5 4 3 2
Carece de faltas de Tienen una falta de Tiene dos o tres Tiene més de cuatro
ortografia y ortografia faltas de ortografia. faltas’de ortografia

ORTOTIPOGRAFICO

Es comprensible el | Hay algunas partes Se ubican més de Es incomprensible el
texto / del texto que son tres apartados con | texto
poco comprensil faltas de ortografia

EVALUACION TOTAL : 3%

NOTE: The last evidence recovered is a narrative that explains from a personal perspective but
supported with previously seen theory, about an object of study reviewed by a data collection
instrument which was an interview.

To select this evidence was checked what sets the fifth topic of the rubric: Develops
explanations of practice schools and their school culture. The evidence was
developed according with the topic of the rubric but at the same time it is something
that had an assessment with a rubric provided in its correspondent time. Specifically,

the information was the first thing assessed in this learning evidence.

The information recovered from this instrument was poured into a systematisation in
which the object of study is explained, analysed, synthesised and interpreted, a
procedure that allows the last skills of the instrumental skills of nucleus “B” to be
achieved. These skills bring the trainee teacher closer to developing research skills
that allow them to become more directly involved in school contexts (SEP, 2018).

Analysis is about relevant discrimination based on certain criteria about an object of
study (Dewey, 1984). Thus, analysis is about categorising an information or object
of study in different aspects in order to review it in detail. In this sense the analysis
supports the trainee teacher to develop a discernment of what exists in schools, such
as a typical school day, the working day, the speeches of teachers with many years
of experience, of others with less experience in the service, compare the academic

training among others (SEP, 2018).
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In this way the future teacher will take into account all the aspects involved in school
contexts. Synthesis, then, is a skill that organises and structures the information that
has been analysed (Dewey, 1998). In other words, it makes sense of what was
previously reviewed. In this case, synthesis for teacher education helps to explain

what has been previously analysed and summarise the data of the object of study.

Finally, there is the skill of interpretation, which generates and constructs meanings
from the two previous skills, with which knowledge is constructed from an analytical
perspective but at the same time explains the reason for the phenomenon (Moreno
Bayardo, 2002).

Interpretation seeks to give congruence to the data analysed and supports it
according to a theoretical framework, and is very important because within research
training, establishing the conclusions of a research study and its theorisation are

tasks of a high level of quality (Raths 1988).

This is why the systematisation of information that | carried out on my object of study
was carried out according to the evaluation rubric that analysed these details.
Therefore, it was an exercise that tested my analysis and synthesis skills for the
interpretation of all the data retrieval that | carried out. In such a way that it will reach
the understanding and explanation of the schools through a detailed argumentation

from what was obtained from the collection instruments (SEP, 2018).

As mentioned at the outset, each of the evidences was an account of the learning
achieved during the course of observation and analysis of school culture. These
evidences were selected according to a rubric elaborated on the basis of the learning
objectives to be achieved by the future teachers. In this way it is shown which
learning was achieved, but at the same time which skills from the graduate profile

were also developed, so that the two complement each other.

With this evidence, it is considered that the research competence "Uses the
theoretical and methodological elements of research as part of their ongoing training

in English", which is in accordance with the professional practice pathway and which
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seeks to support to setting a different relationship with school reality, theory and

teaching procedures (SEP, 2018) was also achieved.

This means that it is possible to use theory and practice as a space in which to
constantly investigate in order to develop new research techniques in education. And
because of what was argued above during the sample of the evidence of learning
that | retrieved at the time, the research competence was achieved in this course,
developing each of the topics mentioned in the rubric. This also derives in having
achieved the development of the research skills that every teacher should have to

identify situations in the classroom, school and community (SEP, 2018).
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CHAPTER III
INTERVENTION AND REFLECTION



The third chapter of this portfolio is divided into the evidence collected from the
courses: Practica Docente en el Aula y Estrategias de Trabajo Docente. The first
course took place in the third semester of my training and the next one in the fourth
semester. Both courses are aimed at developing teaching practice based on brief

approaches to schools of practice using the action-research methodology.

The aim of these courses is for the trainee teacher to be able to identify a problem
in the classroom and propose a solution to the situation. This generates a cycle for

action-research (SEP, 2018). This is what will be promoted in the two courses.

Proposals will be made to improve the learning problems of students and from this
develop a reflection on what has been obtained. These courses make use of the
instruments that were worked on previous semesters to locate a problem and

contextualise the group.

These two situations of identifying problems, developing an argument to highlight
how they will be solved and reflecting on what has been obtained are qualities
expected of future teachers (SEP, 2018).

These must be developed through a series of research skills that favour the
strengthening of the skills of the previous courses and promote the advanced
cognitive character that is necessary to carry out the researcher profile mentioned

by Moreno Bayardo (2002) in his theoretical framework.

In this chapter, the skills that were expected develop are those that have to do with
problematisation, argumentation and reflection, in which a qualitative methodology
is used to respond to a situation observed in the classroom. The research skills that

are expected to develop here belongs to the nucleus "C”, “D”, “E" and "F”.

Mainly these nuclei of skills are focused in preparing a path to develop
methodological skills that contribute to identifying, substantiating, problematising,
synthesising, reflecting and generating a research method for an object of study, to
which a solution is required. Each of the nucleus has a specific function according

to the skills that must be developed to achieve the expected research profile.
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In nucleus “C”, the skills have a purpose developing intellectual and cognitive
functions. They can reach a kind of maturity that manifests itself in ways of thinking
which are described as characteristics of autonomous and flexible reflective logical
critical thinking (Moreno Bayardo, 2002).

Therefore, developing these skills will develop reflective thinking about the actions
you take when researching. According to what is mentioned of this core, these skills
were realised through the knowledge of different ways of thinking in order to analyse
the situations occurred in the classroom from different perspectives which generated

ideas of their possible revision process.

In the case of the nucleus “D”, there the research skills follow the same route of the
reflection of the information. But now they are focused in provide an early
interpretation of the information, basing it in assessments of what is done in the

process and determine a verdict according to evidences.

At this point, | developed the skills of this core as an explanation of the information
collected in the classroom, developing arguments about an interpretation of what
was analysed and thus determining a reality of what happens in the classroom, thus
establishing a possible problem.

With the nucleus “E”, the skills are focused to the methodological construction. The
purpose is to generate the construction of an object of study and to determine what
kind of knowledge we want to generate about it, as well as the challenge of knowing
how to do this process. Which demands a serious work of analysis, reflection,

abstraction, theoretical review, discussion and delimitation (Moreno Bayardo, 2002).

Once the problem was generated in the previous core, | developed a way of
approaching it with a research method, with which | generated its solution and from
which | built knowledge, according to a series of procedures followed within the
method, being the classroom the field where | carried out the application of such
method.
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In the case of nucleus “F”, it is expected develop the skills of social construction of
knowledge. This means interacting with a group of individuals with the commitment
to contribute individual achievements, in this case, knowledge (Moreno Bayardo,
2002).

It is not necessarily to make contributions at the first moment, but to be able to
interact and communicate with others during the process in order to share what has
been obtained until to that moment and to make possible changes and then socialise
it.

These skills were expected to develop during the course, to verify that were
achieved, | had the results of the whole research process. What was done was to
share my research results with a useful community, in this case, the student

community of my group.

It is worth mentioning that they are continuous with the previous chapter, because
the skills that came from the nuclei "A" and "B". The basic elements are taken from
previous nuclei to develop new skills of a higher character, as they are a chain of
progress. If what was learned in one nucleus is not reused, it is not possible to
develop the next one. In the same way, these skills were expected to being

developed, but not whole of them were carried out as it was hoped.

Each of these courses were designed at the time to be carried out face-to-face. They
had no specifications regarding their development in virtual environments. They are
courses that involve teaching practices, which are developed in a face-to-face

manner.

However, during the beginning of the course Estrategias de Trabajo Docente, the
Covid-19 pandemic broke out. For this reason, the way of working of this course was
moved to the virtual field and the format of certain evidence was changed. And as
difference of the previous chapter, in this, some evidences were elaborated with
other courses as a joint work, like Oral Expression and Comprehension course.
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3.1 Practica Docente en el Aula

Continuing with the courses that are part of the training pathway of professional
practice, is the course "Teaching practice in the classroom”. It is a course that brings
future teachers closer to the teaching work that is carried out in the different
secondary schools of practice. That the future teacher carry out teaching practice
days in the classroom using Action-Research as part of their professional

development, in order to generate reflective teaching (SEP, 2018).

In this sense, action-research now becomes the central focus of the activities to be
carried out by future teachers. It is also expected to develop the analysis and
understanding of the school contexts and cultures in which teaching practices are

carried out to detect a problematic and solve it.

So, learning and skills from the previous two courses are reused again. With the
purpose of support it to design instruments that allow retrieve information of a
situation in the teaching practices with the purpose of introduce to the future teacher

in action-research.

But it must also reconstruct their teaching and learning strategies, based on the
action-research methodology, and thus establish routes of proposals for teaching
innovation. The implementation of the research method during this course, is a
procedure that supposes set and anticipate in a global form the action strategy, with

theoretical references, comparation and reflection.

Which is a possibility to compose knowledge in the situation of the research being
done (Moreno Bayardo, 2002). Which is a step to prepare the initial moments of
research to find educational problematics and determine what can be done to solve

it, according with the elements that will support the research-action.

With that, is retaken the design of assessment instruments that were developed
previously in the courses of second chapter. The role of the assessment instruments

IS to retrieve information from the teaching practices to identify a problematic, with
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which start with procedures to construct the solutions for the problematic and select

the method for the action-research.

The development of skills to design research procedures and to elaborate relevant
instruments will also enable the development of the ability to generate and retrieve
information (Moreno Bayardo, 2002). The implementation of a proper action
research methodology entails the knowledge of concepts and structures that allow
the design of actions to improve educational practice, to obtain results and to collect
information for further reflection. Therefore, new research skills are added within this

course, such as thinking skills, which belong to nucleus “C”.

The structure of this course is organised into two learning units, the first unit is related
to reviewing various models of action-research. Specifically knowing the
characteristics, modalities and functions of each of the proposals in Action Research,
determining the type of action research. To then recognising the situation and the
Action-Research model that is relevant for their research and their future
transformation of the school reality and recognising the importance of action

research.

With this, the future teacher will carry out research in the educational context where
they carry out their professional practice (SEP, 2018). Therefore, theory review of
the different research models is carried out so that the future teacher knows their

similarities and differences and how they can be used to improve teaching practice.

According to the course itself, in the second unit there are four purposes that must
be developed in order for the future teacher to develop and achieve the graduate
profile. The first of these four aims is to use the different varieties of observation,
then to analyse the influence of the context of the community and its school culture,

then to design the basic aspects of teaching (planning, evaluation and intervention).

And finally, to systematise the experience in order to analyse one's own practice,
where is necessary investigate the theory and implementation (Table 3). This will

lead to the development of new research skills for teacher training.
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Table 3

PRACTICA DOCENTE EN EL AULA RUBRIC.

TOPIC INDICATOR DEVELOPED IN PROCESS | INSUFFICIENT | DEFICIENT
1. Reviews Identifies Identifies Knows only a Confuses Ignores
various models | various models | various models few models of | various models models of
of action- of action- of action- action- of action- action-
research. research research. research. research. research.
2 Knows the Recognizes Knows the Knows two of Knows one of Ignores the
: s the characteristics, the elements the the elements of
characteristics, . -
i characteristics, | modalities and of the elements of the | the proposals
modalities and - . . . . )
. modalities and | functions of proposals in proposals in in Action-
functions of . : '
functions of each of the Action- Action- Research.
each of the ;
- each of the proposals in Research. Research.
proposals in i '
! proposals in Action
Action '
Action Research.
Research.
Research.
3. Determines Applies the Applies the type | Distinguishes Identifies the Ignores the
the type of type of action of action the type of type of action type of action
action research. research. action research. research.
research. research.
Analizes the Analizes the Distinguishes Identifies the Ignores the
4. Recognises situation. situation the situation situation situation
the situation
and the Action- | Analises Analises Action- | Distinguishes | Identifies Ignores
Research _ Action- Research model | Action- Action- Action-
model that is Research that is relevant | Research Research Research
relevant for model that is for their model that is model that is model that is

their research
and their
transformation
of the school
reality and
recognising the
importance of
action

relevant for
their research

research and
their

relevant for
their research

relevant for their
research and

relevant for
their research

and their transformation and their their and their
transformation | of the school transformation | transformation transformation
of the school reality. of the school of the school of the school
reality reality. reality. reality.
Analises the Analises the Distinguishes Identifies the Ignores the

importance of

importance of

the importance

importance of

importance of

research. action action research. | of action action research. | action
research. research. research.
5. Uses a Employs a Uses the variety | Distinguishes Knows the Ignores the
variety of variety of of observation a variety of variety of use of a
observation observation records, observation observation variety of
records, records, anecdotal records, records, observation
anecdotal anecdotal records, field anecdotal anecdotal records,
records, field records, field diaries, critical records, field records, field anecdotal

diaries, critical
incidents, video
recordings and
others to
analyses the
influence of
community
context and
school culture
on the
development of
student
learning and

diaries, critical
incidents,
video
recordings and
others.

incidents, video
recordings and
others.

diaries, critical
incidents,
video
recordings and
others.

diaries, critical
incidents, video
recordings and
others.

records, field
diaries, critical
incidents,
video
recordings and
others.

Examines the
influence of
community
context and
school culture
on the
development

Analyses the
influence of
community
context and
school culture
on the
development of

Distinguishes
the influence
of community
context and
school culture
on the
development

Identifies the
influence of
community
context and
school culture
on the
development of

Knows the
influence of
community
context and
school culture
on the
development
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teaching of student student learning | of student student learning | of student
practices. learning and and teaching learning and and teaching learning and
teaching practices. teaching practices. teaching
practices. practices. practices.
6. Designs Develops . Distinguishes Identifies Knows
A . Designs . - .
practical practical ractical practical practical practical
aspects of aspects of gs ects of aspects of aspects of aspects of
teacher teacher tee?cher teacher teacher teacher
planning, planning, lannin planning, planning, planning,
assessment assessment P 9. assessment assessment assessment
assessment and
and and intervention and and and
intervention, intervention, ' intervention, intervention, intervention,
supported
supported as supported supported supported supported
as hypotheses
hypotheses for | as hypotheses . as hypotheses | as hypotheses as hypotheses
. . for action. . . .
action. for action. for action. for action. for action.
7. Systematises | Organises . Analyses Uses Identifies
. . . . Systematises : . . . . .
experience in experience in experience in experience in experience in experience in
order to order to p order to order to order to
order to contrast
contrast and contrast and and analvse contrast and contrast and contrast and
analyse own analyse own Y analyse own analyse own analyse own
. . own practice, . - .
practice, practice, rethink practice, practice, practice,
rethink, rethink, X rethink, rethink, rethink,
evaluate and
evaluate and evaluate and evaluate and evaluate and evaluate and
reconstruct
reconstruct reconstruct : reconstruct reconstruct reconstruct
; : teaching and ; ; :
teaching and teaching and learnin teaching and teaching and teaching and
learning learning 9 learning learning learning
- > strategies. : > ;
strategies. strategies. strategies. strategies. strategies.

NOTE: In order to elaborate this rubric, the four purposes of the course "Préactica Docente en el Aula”
were taken into consideration (Own elaboration, 2022).

3.1.1 First Unit

Therefore, in this first unit, the use of perception skills belonging to nucleus “A” and
the instrumental skills of nucleus “B” are used, as they are essential for developing
the research profile, so that the future teacher is able to document, analyse and

explain teaching practice for continuous improvement (SEP, 2018).

But new skills are also involved in the process. Where the knowledge of what action-
research is and its use is carried out, as well as reviewing information regarding the
different types of research-action in order to choose the most suitable for a future
research-action to be carried out by the future teacher, since knowing the different
methods for conducting research will increase their sense of awareness about what
they should do to improve their teaching practice (SEP, 2018). And some of these
skills are used again to develop evidences that are similar from previous courses,

but have a different purpose in this course (Figure 11).
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Figure 11

COMPARATIVE CHART OF ACTION-RESEARCH MODELS.
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NOTE: Comparative chart of the characteristics of the action-research models.

As part of the development of the topics of the rubric of the teaching practice course,
the first one reviewed was: "Reviews various models of action-research”. This was
done in a theoretical way to get to know them. Mainly because the course plan states
that you have to know the types of action-research in order to then work with one on
a problem. This then carried over to the second point of the rubric: “Knows the
characteristics, modalities and functions of each of the proposals in Action

Research”.

For this purpose, a comparative chart was elaborated in which each of the
characteristics of these action-research models was contrasted. When these models
were compared, it made it easier to choose one and then implement it with a problem

and hypothesis.

69



According to what was developed in the evidence and to what Nickerson (1994) tells
us, this was an exercise in critical thinking. Critical thinking is an investigative skill of
nucleus “C”. It has to do with the ability to judge the veracity of certain statements
and to evaluate their various deductions. In this sense, when the characteristics of
the different action-research models were set out in the comparative chart, a
discernment was made based on what each had to offer the research. This gave me
an overview of what can be done with each of them and | was able to determine

which one to work with at a later stage.

In this way, taking into account that the evidence showed that a review of the models
of action-research was conducted. It was determined that it accomplished with the
first topic of the rubric: "Reviews various models of action-research" and
subsequently this was reflected in the second topic: "Knows the characteristics,

modalities and functions of each of the proposals in action- research".

Therefore, in both topics, there was developed the competence: “Uses the
theoretical-methodological elements of research as part of their ongoing training in
English”. And in turn marked with the criteria: developed. Once | knew and compared
these models, | went on to determine the model to work with in my action-research
(Figure 12).

Figure 12

ACTION-RESEARCH MODEL CHOSEN

Hipotesis
El uso de copying en 1° grupo “D", como herramienta del desarrollo de la produccion
escrita de enunciados simples del idioma inglés.

Objetivo General: Implementar el copying como técnica productora de escritos de

enunciados simples.

Objetivos Particulares:
* Reconocer palabras clave en la informacién proporcionada de un modelo que
permita a los estudiantes de 1° grupo “D" generar enunciados simples.
s Determinar el alcance del copyng en los estudiantes del 1° grupo D con la
produccion de textos
¢ Revisar producciones de textos generadas a partir de modelos de texto
e Evaluar la produccion de textos simples generadas en los ejercicios

implementados.

Modelo de Investigacion:
Modelo de Elliot

NOTE: Hypothesis chosen in Action-Research document.
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In an action-research document was set the research model that was used in the
action-research project. It was set there to show with which model | will work. But
this determination was not explained in the project or where could be exposed the

way in which of the model stages will be developed.

So, as there was not demonstration of the stages of this action-research to explain
the work route, the evidence did not accomplish with the competence and with the
third rubric topic: “Determines the type of action research”.

So, it only was marked with the indicator insufficient, because the evidence only
identifies the type of action research but did not develop the stages of the

implementation of the action-research.

Then, the same evidence continues with the fourth topic of the rubric “Recognises
the situation and the Action-Research model that is relevant for their research and
their transformation of the school reality and recognising the importance of action

research”. Unlike the previous ones, this topic is divided in three indicators.

The first is “Analyses the situation”. In this indicator was expected the explanation of
the causes that determined the need of research the educational problematic. But
only was identified in the hypothesis of the action-research. For that reason, it was

marked with the criteria: insufficient.

The second indicator of the topic is: “Analyses Action-Research model that is
relevant for their research and their transformation of the school reality”. Here, the
explanation musted be directed to argue the reasons of why was selected the action-

research model and how this model will have effects in the process of research.

Something that in the evidence was not demonstrated. So, the indicator was marked
as insufficient, because only identifies Action-Research model that is relevant for the

research and transformation of the school reality.

And with the last indicator: “Analyses the importance of action research”. The
analysis explaining this importance was not carry out in the research project. So, it

was skipped. For that reason, this indicator was marked with the criteria deficient.
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Because ignores the explanation of the importance of action research in the project.

So, this did not achieve the research competences.

3.1.2 Second Unit

In this second learning unit of the course, future teachers are expected to generate
didactic planning and resources for teaching and learning in their discipline (SEP,
2018).

This is reflected where | applied Action Research model that allow to assess my
planning, the learning results obtained, as well as my own performance, to

strengthen and my performance.

In order to strengthen the processes, both reflective and continuous reflective and
continuous improvement processes that have an impact on the learning

management of secondary school students.

Therefore, the unit is related to the design of the teaching interventions that they will
carry out in the professional practices. To do so, they must know and understand the
context and school culture of their schools of practice (Figure 13), as they will be of
utmost importance to support the cycle of reflection of the action-research that they
will develop during the unit (SEP, 2018).

This is a continuation of the last two purposes of the course Practica Docente en el
Aula in which two new research skills are added. However, the information served
as a base to prepare my future teaching intervention, that proceed from the action-
research that | developed during this process, as an important aspect that cannot be
separated from my teaching formation, because the research is the principal aspect
that a teacher needs to improve its teaching according to the situations developed

in the scholar context.

So, the use of each of these elements reflects the elements learned previously and
how they are applied in a new space for action-research focused teaching practice
as part of reflective teacher formation.
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Figure 13

OBSERVATION GUIDE.

ESCUELA NORMAL No 1 DE TOLUCA

SUBDIREGGION ACADEMICA

DEPARTAMENTO DE FORMACION INICIAL

LICENCIATURA EN ENSENANZA Y APRENDIZAJE DEL INGLES
GICLO ESCOLAR 2019-2020

GUIA DE OBSERVACION

1.-¢En qué contexto estd ubicada la institucion?

2-4De qué tamafio es el aula?

3.-Con qué recursos cuenta el aula?

4.-¢Qué maleriales didacticos utilizan los docentes?
5.-,Qué estrategias didacticas utilizan los docentes?

6.~ Cudnto tiempo tienen los docentes para dar clase?

7.-¢ Cuentan con material didactico los alumnes (cuademo y libro de texto de inglés)?
8.-,Como es la interaccion alumnos - docentes?
9.-4,Como es la interaccion alumnos - alumnos?
10.-¢/Como se comportan los decentes dando clase?
11.-¢Cémo se comportan los docentes impartiendo clase?
12 -, Cuéles son las actividades infroductorias?

13.-¢Hay recursos y materiales disponibles en el aula y la escuela?

14.-¢Hay alumnos que tengan problemas para aprender o entender la clase?

NOTE: This evidence is an observation guide, developed to be used in the first observation practice.

This evidence was chosen because it’s related to the fifth topic of the rubric course
which mentions: “Uses a variety of observation records, anecdotal records, field
diaries, critical incidents, video recordings and others to analyses the influence of
community context and school culture on the development of student learning and

teaching practices”.

The observation guide was only focused in know the relation between teacher-
student as it was asked in that moment. But it was not focused on the study object
for the action-research project.

As they were not made more instruments related to the fifth topic, it was chosen this.
For that reason, this evidence is marked with the criteria: Insufficient. Because the
observation guide was not developed to detect the situations related to the

problematic for the action-research project.

For that reason, any competence was not achieved. It was skipped the step to
retrieve information to detect the problematic, and with that elaborate the theoretical
background to sustain an intervention through lesson plans (Figure 14), compound

of actions supported in the theory.
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Figure 14

LESSON PLAN

ESCUELA NORMAL No. 1 DE TOLUCA

LICENCIATURA EN ENSEFANZA Y APRENDIZAJE DEL INGLES EN EDUCACION SECUNDARIA

PRACTICA DOGENTE EN EL AULA

WEEKLY LESSON PLAN

Titular Tsachar: Mariana Pacla Capetilo Zauzata

Schoal's Name: Escuela Secundaria Oficial Mo, 0012 "Héroes de [a Independencia”

[ C.C.T: 15EES0035C

| Trainsa Teacher: Ivan Castilo Pefia

Grade and Group: 3rd D

[ Mo, students: 52

Social lsarning Environment | Famiiar and Community

Soclal practice of the languags | Sxchange emeflons and reacflons for a TV program.

P im; PHIEF
| Trimester: First October

Analyse TV programs
CHm Wik hotes absut amofion
Share emoticns and reacti
Product Intarvies

Communicative Activity Exchange caused for media.
Interpret the general sense and some detalls

s and reactions for particioate in an exchange of Impresshns
ons

Assessment 'Worksheet

Alm Create an interview

Group learning s I strategies:  Visual 3708%

Specific aims Idenify the siructure of a commen and smotions.

Auditory 3260% Kinesthetic 33.90%

Special features of the group: o ane.

Problem detected: Shusants do nel comectly use wriling, spelling and

is: Thi ises of "copying” of words or bexds in and the the
Engiish.

in English.
Developed skills: Speaking:

| Listening:

|mrciseofm1‘th and speling of
| Reading: Writing: () | Uss of the language: )

Date: October 14* 2013 Number of lesson:1/3
Alm of the lesson: Leam ematiors

Date: 16* October 2019 Number of lesson:2i3 Date: 17 October 2018 | MNumber of lesson:313
Aim of the lesson: Leam elements of a TV program. Alm of the lesson: Make &n Interview

= T, writes the header. Octaber___ 2099
Achigvement: Anakse TV

Language (grammar of vecabulary): Emofiens Lai @ [grammar or vocabulary): Elements of the Language [grammar of vocabulary): Emofens
Resources: Waork word cards, imeges & Resources: {Vorkshesd, Bi Resources: Own work
Time: Interaction: Tirme: Interaction: Time: Interaction:
« T greets “Good moming' “How are you today® « T greets “Gaood maming” “How ane you today ™ «  T.greets “Good moming' “How are you today®
= T.writes the header, Ocicher___ 2019 = T.writes the header, October___ 2019

Achiovemant: Analyse TV programmas Achipvament: Share emations and

Stueris do mot pay attention
5s. do not understand the ackiity.
Stugerts do nat finish the wark

T. &sks o shudent what the acthity ls.
T. uses eftenition petiers.

Ramove warm up from b class o have more fima.

DrogrEms Today’s topic: Elements of TV program. reactions
Taodsy's topicc Emolions. Today's topic: Interview
= T.and Ss. oo warm up activity = T.and 35, dowarm up activity = T.and Ss. oo warm up activity
= T.says Listen to me and repeal the achior” «  Tsays "Lslen bo me and repeat he action” = T.says“Listen to me and repeal the acfizn”
«  T.says Clap your hands, stoma yaur feet, snap your = T.s&ys "Clap your hands, stomp your feet, snap your «  T.says "Clap your hends, stomg your feet, snap your
firgers, fse your fist fingars, fse your fist. fingars, rise your fist.
Time: Interaction: Tina: Interaction: Time: Interaction:
= T.pastes a posier with images of T¥ programs * T pastes a poster with images of TV programs = T.says “¥rite these questions in your notebook and
[Appendix 1) (Agpendx 1) angwer them®
T, asks“whatis your favourite TV program?” * T asks "What are the elemerts in a TV program? -Vt is your favourite TV program?
« T, asks "Wnat s the reaction or emotion for the TV » T writes the TV program elements on the baard -tihat ls e cast?
peogram? » T says copy the vocabuary in your noiebook -Vino are the principal charactars?
= T.asks "What are the geares of TV programs « T choose one TV program from the postar TV ~¥ihal tirne slarts tha TV program?
« T, writes genres and emofions of e TV programs, programs and asks for the elements {4ppenax 3) -hinat is the soenary?
on the bard and asks ta Ss. the meaning {Appendix o T says "Using your favourits TV program describe the ~Viatis the genre?
2 elements in your nofsbook and ewpress the emations it inatls e plo? ;
= T.says “Copy this vocabulary in your natebook and caused in you” -\hinat ematian o rercion cause it TV pragram on
dran eme] for the ernations”. you? o
« T says "Make this questians to dassmete and wiite
the acthy In your nedebook.
# T cnecks the classwors
» T asks to 53 "Share your answers with the class”
Interaction: Time: Interaction: Time: Interaction:
T. says "Exchange your worksheeds for b checking = T.says "Exchange your notebocks for to checking fhe = T.says "Exchange your worksheeds for i checking
the acthity® activity” the acthity”
= T asksthe answers »  T.esks e answers = T asksthe answers
= T ghves feedback. + T gves feedback. = T ghves feedback.
= T.says"The class is over, see you the next class T. s3ys “The class is over, see you the next class and have & T. says "The class is over, see you fre next class and have 2
! and have a nice d nica day”. niice day”.
Ascessment | Warkshest Assessment | Classwork done Assessment | Classwark done

Students to nof pay aftention Stuceris do rot pay attertion
3. do not understand fe activity. 5s. do not understand the ackiity.
Studernts do not finish the work Stugerts do nat finish the work

T. asks to student what the actyity Is.
T. uses attenticn getters.
Fuenove warm up from

T. asks o student what the aciivity ls.
T. uses aitention getiers.
Ramoye warm up from b

class (o have more time. class o have mora fima.

NOTE: This evidence is a lesson plan. Is the first lesson plan in the course.
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As part of the action-research project, it was expected elaborate lesson plans with
arguments that describes the actions that are necessary to do to solve the chosen
problematic. Specifically for the sixth topic of the rubric that mentions: Designs
practical aspects of teacher planning, assessment and intervention, supported as

hypotheses for action.

The lesson plan that | carried out was an approximation, because have lesson plan
stages, but did not have arguments to justify the actions in the classroom. For that,
this evidence doesn’t develop what was expected in this sixth topic: Designs
practical aspects of teacher planning, assessment and intervention, supported as
hypotheses for action. Missing the principal element to develop the action-research
in the graduate profile expected.

For that reason, the evidence was marked with the criteria: Deficiently. Because the
evidence demonstrates that only knows practical aspects of teacher planning,
assessment and intervention, supported as hypotheses for action. For that reason,
didn"t achieve the research competences. However the retrieved information of this

intervention was used to systematize the results of the practice (Figure 15).

Figure 15

SYSTEMATISATION OF THE EXPERIENCE OF TEACHING PRACTICE.

NOTE: The last piece of evidence from this course is the development of an action-research, which
sought to provide a solution or improvement proposal for a problem of learning English in secondary
education.
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After the teaching practices | retrieved my experience to register it and then compare
it according to a theoretical framework of my problematic to contrast the work done
with the theory and reflect about what was done in the process. The result of that is

a proposal of improvement.

The expected systematization that | did from an educational problematic detected,
was not done in the process of the teaching practices, it was done at the end of the
practices and does not represent a systematization. Because this evidence was
developed from my perception during the teaching practices, but it wasn’t elaborated
with an instrument to register that or evaluate the respective elements, because it

wasn’t asked.

It just was a contrast between the experience with the theory followed of an analysis
of the actions done. Until to this point, no systematisation skill was achieved, but

another was developed instead from nucleus “C”. This is thought logically.

This skill allows express and supports ideas through solid arguments, generating
sense in an explanatory structure according to an analysis (Raths, 1988). So, in this
evidence of learning, it is exposed an analytical perspective of the work done in the
process of action-research, in which theory was previously reviewed, then applied
and finally analysed on what was obtained. It was expected develop systematization
of the information, but the evidence did not have enough elements of reflection to

provide systematization.

For that, it was assessed with the criteria: In construction. Because analyses
experience in order to contrast and analyse own practice, rethink, evaluate and
reconstruct teaching and learning strategies. With that, the research competences:
‘Integra recursos de la investigacion educativa para enriquecer su préactica
profesional, expresando su interés por el conocimiento, la ciencia y la mejora de la
educacion” and “Utiliza los elementos tedrico-metodolégicos de la investigacion
como parte de su formacion permanente en el Inglés”, were achieved during the

proccess.
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The purposes of the course finishes with this last evidence. Not whole evidences
achieved a competence to mention that they have followed the purposes of the
course to demonstrate the expected performance. However, some evidences

achieved it.

And were according with the things that | received during my formation. So, this is a
part of an opportunity area that needs improvement to gradually increase with each
course that is in the syllabus, especially in the professional practice pathway. This
course represents an initial step for the teaching practice and everything focused in
it. But in the next course, the purposes continue and are focused in action-research,

but on other topics like situated learning and teaching.

3.2 Estrategias de Trabajo Docente

Continuing the development of teacher education, this fourth course within the
professional practice pathway is a developed course that provides prospective
teachers with the opportunity to design inclusive and situated teaching and learning
strategies (SEP, 2018).

Primarily due to the fact that this course continues the work on teaching
interventions, but now makes use of the principles of reflective teaching in a different
way, as well as action-research, in order to improve through practice supported by
the systematisation of teaching experience.

Likewise, the description of this course is aimed at fulfilling different activities that
the future teacher must achieve, where they also investigate the theory and
implementation of the approaches and contents of the current syllabuses of English
in secondary education (SEP, 2018).

This is part of an exercise that helps them to contribute to analysing their
pedagogical proposals, so reflection will be an activity that must be carried out in

order to take into account the aspects that can be improved for teacher training.

In this way the course provides guidance for future teachers to develop inclusive and

situated teaching and learning strategies. After learning about this, ideas are
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constructed within the course to improve teaching strategies using the
systematisation of the teaching experience that each of the future teachers has had
(SEP, 2018).

In this way the activity of retrospection becomes more and more constant within
teacher training in this course, which will involve more the design of strategies that
are relevant to the learning styles, needs, interests, contexts and characteristics of
teenagers (SEP, 2018). This is so that during the development of each of these tasks
they can be recovered as evidence of their strategies, where observation notes,
interviews, diaries, photographs, video recordings or other types of evidence are

used, with which an analysis.

So, the purpose of all this being done through the systematisation of their teaching
experiences, the future teachers learn to contrast and analyse their practice, rethink,
evaluate and reconstruct their teaching and learning strategies, developing reflective
teaching (SEP, 2018).

Thus, the entire course is focused on the development of research skills, centring on
reflection as the main skill, but it is supported by giving theoretical support, in order
to have arguments with which to support what is analysed and reflected upon during

this process.

Therefore, the skills that are related to the basis of research and the generation of
knowledge are enabled. This belongs to the skills of conceptual construction from
the nuclei “C”, “D”, “E” and “F". And it is within these nuclei that the researcher
approaches and establishes relationships that allow them to approach one or several

problematic situations from different perspectives (Moreno Bayardo, 2002).

However, this course was designed to be developed in a face-to-face format, but to
the Covid-19 pandemic, this work was transferred to the virtual field, so, certain
activities proposed in the course were developed in a different way to what was
initially planned. As a result, some of the evidences that will be shown have changes
from what they really should have been. Specifically, the topics related to the

teaching practice (Table 4), because they mention work with study groups, but by
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the pandemic, it was not possible carried out as it is asked, so the virtual work was

developed in those aspects.

Table 4

ESTRATEGIAS DE TRABAJO DOCENTE RUBRIC

methodological
tools.

tools.

tools.

tools.

tools.

TOPIC INDICATOR DEVELOPED IN PROCESS INSUFFICIENT | DEFICIENT
1. Researches | Researches Analyses about | Employs  the | Identifies  the | Knows the
the educational | the educational | the educational | educational educational educational
principles of | principles of | principles of | principles of | principles of | principles of
situated situated situated situated situated situated
teaching and | teaching and | teaching and | teaching and | teaching and | teaching and
strategies  for | strategies strategies strategies strategies strategies
developing
situated Develops Examines Employs Identifies Knows situated
learning ~ with | situated situated situated situated learning  with
secondary learning  with | learning  with | learning  with | learning with | secondary
school secondary secondary secondary secondary school
students. school school school school students. | students.
students. students. students.
2. Registers | Writes their | Analyses their | Applies their | Identifies their | Knows their
their observations observations observations observations observations
observations using the | using the | using the | using the | using the
using the | methodological | methodological | methodological | methodological | methodological

tools.

3. Elaborates | Designs the | Elaborates the | Identifies the | Memorizes the | Knows the
the diagnosis | diagnosis. diagnosis diagnosis diagnosis diagnosis
and write an | Redacts an | Exposes an | Analyses an | ldentifies an | Ignores an
argumentative | argumentative | argumentative | argumentative | argumentative argumentative
text: essay, | text: essay, | text: essay, | text: essay, | text: essay, | text: essay,
critical critical critical critical critical critical
commentary, or | commentary, or | commentary, or | commentary, or | commentary, or | commentary, or
report; with | report; with | report; with | report; with | report report.
reflections on | reflections on | reflections on | reflections on

the results | the results | the results | the results

obtained. obtained. obtained obtained

4. Proposes the | Suggests the | Analyses the | Applies the | Identifies the | Knows the
most relevant | most relevant | most relevant | most relevant | most relevant | most relevant
teaching teaching teaching teaching teaching teaching
strategies  to | strategies to | strategies to | strategies to | strategies to | strategies to
develop the | develop the | develop the | develop the | develop the | develop the
situated situated situated situated situated situated
learning of | learning of | learning of | learning of | learning of | learning of
secondary secondary secondary secondary secondary secondary
school school school school school students. | school
students. students. students. students. students.

5. Designs | Develops Analyses Applies lesson | Identifies lesson | Ignores lesson
lesson plans, | lesson plans, | lesson plans, | plans, didactic | plans, didactic | plans, didactic
didactic didactic didactic resources, as | resources, as | resources, as
resources, as | resources, as | resources, as | well as | well as | well as
well as | well as | well as | assessment assessment assessment
assessment assessment assessment tools and | tools and | tools and
tools and | tools and | tools and | strategies. strategies. strategies.
strategies  to | strategies. strategies.

carry out their | Develops their | Reflects about | Applies  their | Prepares their | Identifies their
practices with | practices with | their practices | practices with | practices with | practices with
secondary secondary with secondary | secondary secondary
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planning of the
lesson plans,
as well as video
recordings  of
the

performance as

planning of the
lesson plans,
as well as video
recordings  of
the

performance as

planning of the
lesson plans,
as well as video
recordings  of
the

performance as

planning of the
lesson plans,
as well as video
recordings  of
the

performance as

planning of the
lesson plans, as
well as video
recordings  of
the performance
as a teacher, for

school school school school secondary school
students. students. students. students. school students. | students.

6. Supports | Sustains Analyses Applies Identifies Knows
educational educational educational educational educational educational
materials with | materials with | materials with | materials with | materials  with | materials with
one of the|one of the|one of the|one of the|one of the|one of the
Action- Action- Action- Action- Action- Action-
Research Research Research Research Research Research
models. models. models. models. models. models.

7. Analyses the | Assess the | Argues the | Distinguishes Identifies  the | Knows the
experience with | experience with | experience with | the experience | experience with | experience with
an Action- | an Action- | an Action- | with an Action- | an Action- | an Action-
Research Research Research Research Research Research
model and | model. model. model. model. model.

reflects Introspects Systematizes Analyses Distinguishes Identifies
possible possible possible possible possible possible
proposals for | proposals for | proposals for | proposals for | proposals  for | proposals for
improvement in | improvement in | improvement in | improvement in | improvement in | improvement in
educational educational educational educational educational educational
practice. practice. practice. practice. practice. practice.

8. Retrieves | Recovers Analyses Distinguishes Identifies Ignores
evidence from | evidence from | evidence from | evidence from | evidence from | evidence from
previous previous previous previous previous previous
learning units: | learning units: | learning units: | learning units: | learning units: | learning units:
graphic graphic graphic graphic graphic graphic
organisers, organisers, organisers, organisers, organisers, organisers,
interpretative interpretative interpretative interpretative interpretative interpretative
texts, the | texts, the | texts, the | texts, the | texts, the | texts, the

planning of the
lesson plans,
as well as video
recordings  of
the

performance as

a teacher, for | a teacher, for | a teacher, for | a teacher, for | their a teacher, for
their their their their classification their
classification classification classification classification and analysis. classification
and analysis. and analysis. and analysis. and analysis. and analysis.

9. Presents a | Demonstrates Systematises a | Analyses a | Applies a | ldentifies a
proposal for | a proposal for | proposal for | proposal for | proposal for | proposal for
improvement improvement improvement improvement improvement improvement
and innovation | and innovation | and innovation | and innovation | and innovation | and innovation
based on the | based on the | based on the | based on the | based on the | based on the
experience experience experience experience experience experience
through a | through a | through a | through a | through areport, | through a
report, report, report, report, recovering the | report,
recovering the | recovering the | recovering the | recovering the | phases of | recovering the
phases of | phases of | phases of | phases of | Action- phases of
Action- Action- Action- Action- Research. Action-
Research. Research. Research. Research. Research.

NOTE: The construction of this rubric is mainly based on what the course purposes describes to
achieve the expected formation (Own elaboration, 2022).
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3.2.1 First Unit

The main purpose of this unit lies in knowing what situated learning is, so the
educational principles that underpin this practice should be reviewed. Mainly about
the strategies of situated learning, which should be applied with students in
secondary education (SEP, 2018). It is therefore necessary a review of these
strategies given and systematised in order to be explained.

So initially, everything will be based on considering how situated learning works
(Figure 16) and how it can be applied within secondary education settings in relation
to the subject of English. Taking this into account, it was possible to carry out the
recovery evidences, which are related to the tasks to be carried out in the course, in
order to develop the necessary knowledge according to the professional practice
path.

Figure 16

GRAPHIC ORGANIZER OF AUTHENTIC ASSESSMENT

NOTE: Graphic organizer explaining the elements of the authentic assessment.

The development of this evidence was focused on identify the authentic assessment
through a graphic organizer to order the relevant ideas of that topic as it was asked.
However, according with the first topic of the course rubric it was expected:

Researches the educational principles of situated teaching and strategies for
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developing situated learning with secondary school students. But this evidence
related to authentic assessment is an aspect of the situated teaching. So, the
evidence differs from what was requested in the course. So, the expected design of

teaching situations based on this type were not carried out.

To mark this evidence, the first topic: “Researches the educational principles of
situated teaching and strategies for developing situated learning with secondary
school students”, was divided into two indicators. The first: “Researches the
educational principles of situated teaching and strategies”. This one only identifies
the educational principles of situated teaching and strategies in the graphic

organizer, so it was marked with the criteria insufficient.

The second indicator is: Develops situated learning with secondary school students.
And as the previous, was marked with the criteria insufficient, because only identifies
situated learning with secondary school students, in the assessment form. So, the
evidence was focused on theory. But it could not be applied. For that reason, the
evidence did not achieve research competences.

Figure 17
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NOTE: Notes of the observation practice from the secondary school in a teaching journal.
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In this report of the teaching journal, the registers are only of the dynamics of the
classroom, students, and teachers. It did not have descriptions about the detection
of a problematic as it is expected in the course, to continue with the use of action-

research.

The situation here was the omission of the use of real observation instruments,
composed by questions or indicators to fill with correspondent information from a
problematic. Something, that a teaching journal cannot provide for the correct

register of problematics.

So, the second topic of this rubric: “Registers their observations using the
methodological tools”, was marked with the criteria deficient. Because there were no
registers in an observation instrument focused for an action-research purpose. The
expected interpretation of data retrieved of this, would be used to develop a
diagnosis test related to a learning situation considered a problematic to solve
(Figure 18).

Figure 18
DIAGNOSIS TEST

jiagnosis Test

o
English |

Group:

mect words with the system.

NOTE: Diagnosis elaborated and applied during the observation period on secondary school.

In contrast to previous evidences, this evidence had relation with the course of Oral
Expression and Comprehension, because it was asked mainly in there and then

shared with this course. So, for the third topic of the rubric: “Elaborates the diagnosis
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and write an argumentative text: essay, critical commentary, or report; with
reflections on the results obtained”. It was necessary divide in two the topic, because

it is composed by two indicators.

The first: Designs the diagnosis. It was elaborated a diagnosis test of the topics
related to the teaching practices that | did after the observation practices period. But
the diagnosis test did not represent an instrument to detect a problematic, because
it was elaborated to check what the students knew about the topics.

Specifically, it did not accomplish with the required elements that a diagnosis test
needs for action research, as: have theoretical support or arguments based for an
improvement proposal (Moreno Bayardo, 2002). For that, the evidence was marked
with the criteria: Insufficient. Because, the diagnosis was elaborated, but not with the

purpose to detect a problematic.

In the case of the second indicator, it was expected: “Redacts an argumentative text:
essay, critical commentary, or report; with reflections on the results obtained”. But,
there was no an argumentative text, because the information analysed in that text
was from the diagnosis test that was not focused on detect a problematic. So, there
was not information to retrieve. For that reason, there is a lack of information to

demonstrate the second indicator.

3.2.2 Second Unit

In this unit | was looking to develop, design and apply planning and strategies based
on the knowledge recovered from the first unit. The aim is to provide the elements
and resources for teaching English according to the current curricula in secondary
education, so in order to carry out this action, it is necessary to understand the

context, the school culture and the learning needs of students (SEP, 2018).

And this happens because of the teaching practices to be carried out in this unit,
which will test what has been acquired in the previous unit, with the aim of providing

a basis for the teaching practices in the classroom from the action-research cycle.

84



So that, at the end of that, a reflection on the teaching practice can be carried out to
assess the design of the planning carried out, the resources employed and the
performance developed during the internship (SEP, 2018). The purpose of all this is
to develop continuous improvements in my development of future teacher's

pedagogical management and thus provide an evolution of my practice.

In this way, the evidences that were carried out in this unit were aimed at applying
knowledge, skills for the design of teaching and learning strategies that were related
to the fact of making reflections based on what was experienced in teaching practice.

Situation that is reflected in the first evidence of this unit.

The fourth topic of the rubric course: “Proposes the most relevant teaching strategies
to develop the situated learning of secondary school students”, is the first topic in

the second unit.

As a result of the development of a diagnosis and an argumentative text where was
expected a systematization of the information retrieved and use it to propose

strategies based in situated learning.

But, for the lacks in the previous topics, this work was not developed to continue with
an action-research project. So, there is no information or evidence to demonstrate
in this topic. With the information that was not developed, it was expected to design
a supported lesson plan (Figure 19) to intervene and then analyse its employment
during the practices.

Figure 19

LESSON PLAN OF THE FIRST TEACHING PRACTICE

|
i
e
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NOTE: This lesson plan was done to be applied in the first teaching intervention.

Before to start the first teaching practice of this course, it was required elaborated a
lesson plan. This lesson plan was elaborated according with the topics provided by

the Estrategias de Trabajo Docente teacher.

It is based in certain form on the results obtained of the diagnosis test, where was
reviewed the knowledge of the secondary students about the topics of the teaching
practices. In certain way, it is related with the fifth topic of the rubric: “Designs lesson
plans, didactic resources, as well as assessment tools and strategies to carry out

their practices with secondary school students”.

This topic was divided in two: “Develops lesson plans, didactic resources, as well as
assessment tools and strategies” and “Develops their practices with secondary
school students”. With the first indicator, it was designed the lesson plan with the

assessment tools and learning strategies.

It is only a lesson plan for teaching practices that is not based on an action-research
model to sustain actions inside the classroom. For that reason, this indicator was
marked with the criteria: deficient. Because, this lesson plan, did not follow the
reemployment of the action-research to continue with the work of research in

educational spaces to apply an improvement proposal.

In the second indicator: “Develops their practices with secondary school students”,
the lesson plan was applied, but as | mentioned, it was a lesson plan with no action-
research elements or actions to work it. So, this topic with both indicators did not
contribute to the development of research skills and competences, because it did

not elaborate lesson plan and materials based on an action-research project.
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To continue with the last topic of this unit, there is the sixth topic of the rubric:
Supports educational materials with one of the Action-Research models. This topic
has the same condition of no have theoretical support of an action-research model
to argue the development of materials for teaching practices. For that reason, there

Is a lack of information or evidence to demonstrate in this topic.

3.2.3 Third Unit

As the last learning unit of this course, its development is directed towards the
closure of the formative process of everything reviewed in the previous 2 units. The
tasks and activities were related to the diagnostic instruments, the construction of
didactic strategies and the development of a reflection carried out in an action-
research, in order to give proposals for the improvement of the performance to be

achieved as a future teacher.

But above all, analyse and consider the areas in which you need to improve in order
to achieve better teaching practice (SEP, 2018). But in the same way, | also carried
out a compilation of evidence that shows the learning of my students as well as my
teaching practices, which helped me to carry out an analysis of this areas of
opportunity to propose improvements within my teaching practice and compare them

with what is requested by the graduate profile of the syllabus.

Therefore, all the activities that were carried out during this unit had to support and
improve my process of reflection and evaluation of my strategies and teaching

practice, in order to be able to rethink what I did.

Thus, this process was to address my experience based on evidence of what |
carried out during my teaching practice and to propose ideas to improve future
teaching practice and offer better ways of approaching teaching in secondary

education.

As it was expected, during this course was set that action-research project will be
employed in each unit as part of my formation as teacher trainee. But, as the course

advanced, this purpose was not carried out as it was asked. So, after to carry out
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teaching interventions, it was necessary elaborate an analysis and systematization
of the teaching practice experience, as mentions the seventh rubric topic: “Analyses
the experience with an Action-Research model and reflects possible proposals for

improvement in educational practice.”

But, for the lack of evidences to prepare this, it was not possible to retrieve any
evidence related to this topic of the action-research project. Although the reflection
and systematization of this topic was not developed, the course invites to reflect
about the whole instruments, tools and resources employed during the practices to

analyse them and propose an improvement of them (Figure 20).

Figure 20

PORTFOLIO EVIDENCE

Portfolio Evidence

The tasks that were implemented to develop the classes, were worksheets that in first instance tried to approach to the

fico student at the complete center of the class, but this way to approach them, it wasn't completely effective. In the analisis of
Personal Information this taks that wanted approach to the students to the social practice of the language, it's possible found some inconcistences
[ Planning| that would be essential part to develop and practice the language. We are going to start from the first class, the first class

; gazed out the elements of an inphographic, and from there the activity will develop the activities. This activities were
Assessment focused in the infographic, e.g it's elements the information that provides and the topic from it. The practice completely was
Pl carried in a controlled class, the first taks consisted in ask the elements of the infographic, for this the students shoulded
Development look the infographic and identified this elements, this was to the students check the things that were there and use this
R information to in the final class they will construct it's own infographic with the provided information before. The next task

consisted in one student must read the information from the infographic, to then, the teacher ask to other students what
was about it. As part of this I wanted that my students use the language in some moments, but in fact it was more focus on
me than they, because there was more communication from my part, I did and explained evrything, while they were only
listen me. The taks doesn't allow to students to communicate and use the labguage, so, in this class the students couldn't do
to share their ideas,or in other wise, practice in a reflect from the real world (Scrivener, 2010). The second class had more
opportunities to practice the language, it was a controlled practice, because the activity was focused in how is the
pronunciation of the students and the reading of some information. The activity consisted only in asks answers of an
l6) infographic of two electric devices. But wasn't moments to share more ideas than that I asked. The task that I select here fc

this task was doing the same in the act to doesn't allow communicate more ideas that the only I asked. After this task T

Assessment for Final Products

Portfolio Evidence

Inico This kind of assessment, helped me to evaluate specific things in the final products. Primordialy I stablished items that I

explained with the group before to begin to make their products. This kind of assessment showed me what were the things

Personal Information that my students doesn't understand or missing during the exercise. So this kind of situations are the things that as teacher

must solve for next class, or in other words, avoid gaps in their learning (Spratt, Pulverness & Williams, 2003). As we can see,

FEIE this kind of evaluation is divided in three parts, there is complete, more or almost done and incomplete. This allows me see
| Assessment | the learning of my students but also their weak. My assessments are focused more in the controlled practice, because with
e this T controlled all the items of the final product. And something of this, is the way of how can T improve the formation of
Development my students using this assessments. But at the same time, show me if I need continue teaching in the same way or change,
e because, not only is part from the student, also is part from the teacher, because, the information that is receiving shows

that probably the way of how the teacher teachs isn't the correct (Baxter, 1987). And is true, probably some of the things
that I do aren't the correct to provide to my students with the correct tools to improve their learning and prepare them in
their personal formation and the challenges that will be presented. And something about this work is the way of how my
students can be evaluated, e.g I always do the individual evaluation, and hardly ever I do the cooperative evaluation, one of
the great advantages of this form of evaluate is the oral and written interaction where they face from the negotiation,
feedback and joint analysis of knowldege, strategies and search of solutions (SEP, 2018). With this process, the assessment
can provocate the use of the language through situations and concrete tasks of communication that can take sense abour

@® thecontents.

NOTE: The last piece of evidence from the teaching strategies course shown above was a portfolio
of evidence.
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The elaboration of this portfolio of evidence was designed as a virtual portfolio. It
was divided into 6 categories. The first is an introduction of what is inside the
portfolio, the second is personal information about the person who made the
portfolio, in this case me. In the third category, a planning and each of the elements

that compose it are explained.

Subsequently, in the fourth category, the evaluation instruments that were carried
out in conjunction with the planning are explained. The fifth shows information
related to my professional development, such as records of workshops or forums
that support my teacher training. And in the last point are the bibliographical

references that support each of the categories mentioned.

More than a reflection, this portfolio is an analysis of the things produced during the
course. As | mentioned, the pandemic was a factor to start with virtual work. But the
things analysed in the portfolio, belonged to the teaching practices before the

pandemic lockdown.

So, these were the evidences to analyse and reflect about the proposals to improve
them for future teaching practices. But not analysed for being used in an action-
research project or propose them for that purpose. For that reason, the work did not

contribute to the research purpose of the course.

For that reason, the evidence of the eight topic: “Retrieves evidence from previous
learning units: graphic organisers, interpretative texts, the planning of the lesson
plans, as well as video recordings of the performance as a teacher, for their

classification and analysis”, was marked with the criteria: Insufficient.

Because the portfolio identifies evidence from previous learning units: graphic
organisers, interpretative texts, the planning of the lesson plans, as well as video
recordings of the performance as a teacher, for their classification and analysis of
the application of these. But not with the action-research perspective. So, the
evidence did not achieve the research competences and research skills,

necessaries for the teacher formation according to the study plan.
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To conclude with this course, the collection of evidence of this course was not
enough to sustain that exist information to support the research formation expected
during Estrategias de Trabajo Docente course. The situation here, was the omission
of the research purpose focused in continue developing the action-research through
a serie of evidences to demonstrate the achievement of research competences and

researcher profile.

With this, my intention is not marking a judgement of the work elaborated, this is an
observation of the opportunity areas that appeared during my formation and can be

solved through the suggestions of the final chapter of suggestions.

The importance of developing the expected research profile is explained in that
future teachers can understand their learning process, so they make it necessary for
professional training to enable the analysis and understanding of the implications of
their task (SEP (2018). In this way, the training and therefore the research skills that
| must develop to become professional in teaching practice identifying problematics
that need to be attended, are based in the importance of achieve the researcher

profile.

90



CHAPTER IV
RESEARCH AND INNOVATION



In this fourth chapter, the process of action-research continues with the courses of
Inovacion para la Docencia in fifth semester and Proyectos de Intervencion Docente
in sixth semester. This methodology is expected being used during the two courses

that integrates this chapter.

But the characteristics of the action-research in these courses, are now focused on
innovation. Specifically, to design innovative teaching intervention proposals,
through the integration of different didactic strategies, within the framework of new

pedagogies and digital cultures (SEP, 2018).

The term innovation is related to seeing and analysing problems from different
perspectives and generating creative and critical thinking (SEP, 2018). Specifically,
innovation in this chapter is focused on the applying of virtual resources,
environments, materials and assessments. This as result of the pandemic of Covid-

19 that took place in these courses.

In order to do this, | collected various pieces of evidence throughout the courses,
with the intention of analyse whether the aims of each of the learning units are being
fulfilled in this case. According to the development of proposals that uses the action-
research to improve the practice through reflective teaching.

To achieve the purpose, it's necessary develop the research skills that are
mentioned by the researcher profile mentioned by Moreno Bayardo (2002) in his

theoretical framework.

To continue with action-research, it was necessary employ the research skills of the
previous chapter, that belongs to the nuclei "C”, “D”, “E" and "F”. Previously
mentioned, they are focused in preparing a path to develop methodological skills
that contribute to identifying, substantiating, problematising, synthesising, reflecting
and generating a research method for an object of study, to which a solution is

required.
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But now, after teaching interventions, reflections and synthesis of the work done in
previous courses, a new research skill nucleus is added. This is the nucleus “G”. It
is the last of the nucleus that compounds the research profile of the theoretical

framework of Moreno Bayardo (2002).

This nucleus belongs to the metacognitive skills. The main purpose of the
metacognitive skills is providing the necessary elements to reflect about the
achieved learning and carry out an aware self-regulation (Muria, 1994).

This means that the process of reflection implies a sense of responsibility to
comprehend if the learning achieved can be functional or contribute. So, being aware
of the things that can be solved through the process of reflection and apply strategies
to face the problems that are found, so, its learning to learning and developing a

particular way to reflect that is denominated metacognition (Mayor, 1993).

The relevance as last nucleus of the research profile is focused on developing the
metacognition, that is the awareness of the process of self-reflection and
comprehension of what is functional for the learning that everyone develops. In this
sense, the self-regulation of the learning, is a main characteristic of the research
profile to consider what can contribute to my knowledge and to my teaching

formation and determine if it is useful for my formation or not.

Arrive to the last research nucleus is the most important moment in researcher
profile, because it is demonstrating that the cycle of formation finally allowed prepare
an educational researcher for the last step before to validate that is totally able to
work with the problematics that exists in educational environments and with that
design intervention and innovation projects in the classroom, school and community,
as a result of processes of reflection on educational practice and research (SEP,
2018).

With this, the achievement of the research competences was expected to being
developed throughout my formation, as well as reflecting on what is carried out
during this process, thus talking about the identification problems, for their

consequent research process and the proposal of solutions to these problems. This
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will be fundamental to know and solve the opportunity areas that appear during my

formation in the professional practice pathway.

4.1 Innovacion para la Docencia

The purpose of this course is to develop innovative teaching intervention proposals,
incorporating different didactic strategies, according to the new pedagogies and
digital cultures as answers to the hypotheses of action elaborated from the
diagnoses applied in secondary schools, in order to improve their practice through
reflective teaching (SEP, 2018).

Mainly developed in this way by the Covid-19 pandemic to elaborate strategies to
teach during this process and encourage the teaching and learning in the virtual

environments to face the different problematics that happened during the course.

So, by my part it was expected generate proposals for teaching innovation in
secondary education, using various teaching strategies, resources and
technologies, according to the needs of the schools to provide improvements in the
process. Specially to knowing the way to prepare an action-research project to apply

it in virtual classes.

The course of Inovacion para la Docencia is a course structured in two units. And
both work in prepare, apply and reflect about a teaching proposal, but in virtual
environments, with the integration of technology and digital resources to work it. In
the first unit it is necessary prepare a diagnosis to identify the learning situations that

can be considered as a problematic and need an improvement proposal.

To then using this information to prepare an action plan. In the second unit, review
the digital culture to retrieve elements that can be applied in the action. Then sustain
the resources that will be used in teaching practice as part of the action plan to finally

develop and analyse it, to reflect about the teaching practices.

As was mentioned in the previous chapter, some evidences were elaborated in

collaboration with other courses. In this course, they were elaborated in conjunction
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of Research Methodology course. To follow the order of the purposes of the course,

it was elaborated the next table with the mentioned elements (Table 5).

Table 5

INNOVACION PARA LA DOCENCIA RUBRIC.

diagnosis of the
needs and
problems of

diagnosis of the
needs and
problems of

diagnosis of the
needs and
problems of

diagnosis of the
needs and
problems of

diagnosis of the
needs and
problems of

TOPIC INDICATOR DEVELOPED IN PROCESS INSUFFICIENT | DEFICIENT

1. Researches | Examines Analyses Distinguishes Identifies Ignores
bibliographicall | bibliographicall | bibliographicall | bibliographicall | bibliographicall | bibliographicall
y or digitally, | y or digitally, | y or digitally, | y or digitally, | y or digitally, | y or digitally,
about about about about about about
innovation and | innovation and | innovation and | innovation and | innovation and | innovation and
educational educational educational educational educational educational
innovation  in | innovation  in | innovation  in | innovation  in | innovation  in | innovation in
the  teaching | the  teaching | the  teaching | the  teaching | the  teaching | the  teaching
and learning of | and learning of | and learning of | and learning of | and learning of | and learning of
English, to | English, to | English, to | English, to | English, to | English, to
systematise systematise systematise systematise systematise systematise
and analyse the | and analyse the | and analyse the | and analyse the | and analyse the | and analyse the
information. information. information. information. information. information.

2. Develops a | Elaborates a | Analyses a | Distinguishes a | ldentifies a | Ignores a

diagnosis of the
needs and
problems of

strategic action
or action plan.

strategic action
or action plan.

strategic action
or action plan.

strategic action
or action plan.

strategic action
or action plan.

secondary secondary secondary secondary secondary secondary
school pupils in | school pupils in | school pupils in | school pupils in | school pupils in | school pupils in
learning learning learning learning learning learning
English. English. English. English. English. English.

3. Defines the | Determines the | Applies the | Elaborates the | Identifies the | Knows the

strategic action
or action plan.

4. Knows the
importance of
digital culture in
the world and
its influence in
the educational
field at an

Recognize the
importance  of
digital culture in
the world and
its influence in
the educational
field at an

Analyses the
importance  of
digital culture in
the world and
its influence in
the educational
field at an

Distinguishes

the importance
of digital culture
in the world and
its influence in
the educational
field at an

Identifies  the
importance of
digital culture in
the world and
its influence in
the educational
field at an

Knows the
importance of
digital culture in
the world and
its influence in
the educational
field at an

practices using
action-research
frameworks to

action-research
frameworks to
improve
practices.

action-research
frameworks to
improve
practices.

action-research
frameworks to
improve
practices.

action-research
frameworks to
improve
practices.

international international international international international international
level. level. level. level. level. level.

5. Designs | Elaborates Reflects Applies Develops Identifies
learning learning learning learning learning learning
objects, objects, objects, objects, objects, objects,
didactic didactic didactic didactic didactic didactic
resources and | resources and | resources and | resources and | resources and | resources and
innovative innovative innovative innovative innovative innovative
lesson plans, in | lesson plans, in | lesson plans, in | lesson plans, in | lesson plans, in | lesson plans, in
order to | order to | order to | order to | order to | order to
facilitate facilitate facilitate facilitate facilitate facilitate
student student student student student student
learning. learning. learning. learning. learning. learning.

6. Reflects | Examines the | Systematises Analyses the | Uses the | Identifies the
about the | teaching the  teaching | teaching teaching teaching
teaching practices using | practices using | practices using | practices using | practices using

action-research
frameworks to
improve
practices.
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improve
practices.
NOTE: Each of the topics were taken from the expected purposes of the two units of this course.

Based on this, a series of items were chosen to provide evidence of them. (Own elaboration, 2022).

4.1.1 First Unit

The first unit is focused on apply diagnostics and design innovative learning
situations and resources, with and without digital technologies, for practice periods
(SEP, 2018). So, in this unit the retrieved information of the diagnosis will be used
to elaborate the proposal to improve learning, something that is expected as

theoretical framework of the intervention.

In the development of the present unit, the research skills continued being used to
develop learning evidences. Specially the skills related to the generation of research
projects, reflection, systematization and awareness of the knowledge achieved. With
that, the research formation is expanded in the sense of encourage the research

projects.

To start with the evidences, it is necessary review the first topic of this course:
“‘Researches bibliographically or digitally, about innovation and educational
innovation in the teaching and learning of English, to systematise and analyse the
information”. It was checked bibliography about the disruptive education or Personal
Learning Environment, but there is no information or evidence to demonstrate in this

topic.

To continue, in the second topic of the course rubric: “Develops a diagnosis of the
needs and problems of secondary school pupils in learning English”, it was done a
review of possible evidence to achieve with the topic. But there is a lack of

information to demonstrate information.

It was elaborated an observation report identifying a few of problematics that were
not relevant for their study, for that reason it cannot contribute here. So, it was not
possible demonstrate elements in this point. With that report it was expected develop

the basis of the action-research project (Figure 21).
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Figure 21

ACTION-RESEARCH PLAN

8. Action Research Plan
8.1 First cycle

As it has been previously explained, the problem found and that belongs to the
first cycle of the ARP, allowed observe and reflect about the need to change in the

way of how students are learning to help them to achieve comprehend the EFL

With the support of a theorical background and the curriculum stablished by
SEP and British Council we reviewed the importance of preparing the students to face
the situations of a globalized world where they need to comprehend and communicate
the EFL. So, for that reason it exists the need of to prepare the students to achieve
becoming in competent users of EFL, but first, is necessary provide them with the
comprehension of this language, and this comprehension is carried out by the listening
skill

NOTE: Research proposal elaborated in collaboration with Research Methodology course.

Following the expected action-research plan set by the course, it was developed a
complete project to research an educational problematic associated to the English
learning. The problematic was chosen from experiences of my past teaching
practices, where | considered the Listening for Gist as a strategy to improve listening
comprehension of English as a Foreign Language. This plan was previously
sustained in a theoretical framework to then design the action plan to carry out the

strategy, as it was expected in the course and finally reflect about the results.

As it was a composed plan, it required several steps for its design, specially the steps
that were based in research skills. Skills that belong to the nuclei “D”, “E” and “F".
The first skill developed was problematise. Problematise is a skill that belongs to the
nucleus “D”, it mainly sets one or more questions to give sense to the knowledge

research (Moreno Bayardo, 2000).

It is the delimitation of the object study through the research of theoretical
background to provide support to the argument of the action-research. With that |
knew and identify relevant information to serve in the design of the synthesis of the

proposal related to the topic to then develop the structure of my action plan.

Then, form the nucleus “E”, there is the research skill: constructing the research
method. This is a skill of superior cognitive development, because requires the use
of the previous research skills of previous courses. It allows to anticipate what to do

and how to do it, setting out the action plan globally (Sanchez Puentes, quoted by
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Moreno Bayardo, 2000). Whit this skill, I designed the strategy that allowed to me
generate the necessary knowledge to prepare a theoretical background to achieve

an answer to the problematic for my improvement proposal.

At the end, the proposal could not be applied because there was no way to apply it,
because it was developed for a physical environment, because it was asked like that.
So, according to the previous information, the third topic of the rubric course:
“Defines the strategic action or action plan” was marked with the criteria: In process,
because it was elaborated the strategic action or action plan according with the
course. But skip their employment in teaching practices was the fact to not review

the results of this action research, specifically to check its possible modifications.

4.1.2 Second Unit

In the second unit it is expected carry out innovative intervention actions, using
different pedagogies and the creation of personal learning environments to
strengthen their reflective teaching. So, in this last unit, the designed project of
intervention in the previous unit is expected being applied to analyse its

performance, adding the last details.

The fourth topic of the course rubric is: “Knows the importance of digital culture in
the world and its influence in the educational field at an international level”. This topic
was to add information to the action research, in the perspective of add more
elements related to the action plan with virtual fields. But in this case, it was not.
There is a lack of information to show evidences that demonstrate that this topic was

carried out.

Figure 22

LESSON PLAN OF THE ACTION-RESEARCH PLAN.
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NOTE: This evidence is the lesson plan that was developed and sustained with the action-research
plan of Research Methodology course.

After to elaborate the action plan, it was developed this lesson plan, where was
described the actions to carry out the improvement proposal. It is sustained in the
theoretical background of the action plan. So follows the purpose of the course to
develop a strategy to employ an improvement in the learning situation of the students
(SEP, 2018).

To design this lesson plan, it was used the research skill of: design procedures and
tools to search for, retrieve and generate information. It belongs to the nucleus “E”.
The relevance of this skill lies in the information that can retrieve through the

application of an instrument, in this case the lesson plan.

The skill develops capacities to design research procedures and appropriate
instruments to then generate and retrieve information of a study object (Moreno
Bayardo, 2002). So, it accomplished with the purpose of prepare an instrument for
the teaching practice, but it could not retrieve information, because the lesson plan

was not applied in teaching practices.

So, the fifth topic of the rubric course: “Designs learning objects, didactic resources
and innovative planning, in order to facilitate student learning”. Accomplished with
the research skill, but not with the topic, because it was expected being applied, to

then reflect and systematize the results of the proposal.

Adding to this there were not more resources or elements to contribute to the
instruments of the action-research plan. For that reason, the topic was marked with
the criteria: Insufficient. Because the evidence developed learning objects, didactic

resources and innovative lesson plans, in order to facilitate student learning. But did
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not apply them to analyse the results, the relevant step of the action plan. For that

reason, the evidence, could not achieve the research competences.

And finally, there is the sixth topic of the rubric: “Reflects about the teaching practices
using action-research frameworks to improve practices”. The importance of this step
is focused on the systematization of the retrieved information of the teaching practice
where was applied the action plan. But without elements of employment of the
action- research plan, there is no form to show evidence of this topic.

To conclude with this course, there were topics that could not be demonstrated for
the reason of the pandemic of Covid-19. Where it was not possible develop the
action-research plan because the health circumstances to employ correctly an

action plan like that.

So, this action-research to be applied correctly, needed real environments to
achieve their correct application and therefore the analysis with systematization of
the retrieved information. Although, these situations represent opportunity areas
that can be threated adequately to provide the expected formation that sets the

study plan.

4.2 Proyectos de Trabajo Docente

In this course, it is encouraged the design and implementation of intervention
projects that support the head teacher in the group or the school where the
professional practice is carried out, for the improvement and strengthening of
educational services (SEP, 2018).

In the previous courses, the projects have been research subjects of the own
practice, while in this course the purpose is to put into practice the theories and
techniques learned in projects that have an impact beyond the classroom and the
own teaching practice, in order to contribute to the institutional management of the
practice school. For this reason, the projects require new elements to achieve the
support to the school of practice according to the needs of the institution that was

chosen for the practices.
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During the course, the emphasis will be placed on linking the contents and learning
from the sixth semester training courses with the professional practice pathway
(SEP, 2018). In this way, the formation started to being directed to the degree

document that will direct the research proposal in the next course.

At the same time, the course offers continue working in the perspective of reflective
teaching, strategic planning, action-research, among others, so that | will be able to
base an intervention project, develop it and follow it up to evaluate its impact (SEP,
2018). So, the use of an action plan is an element that will be worked during the

professional practice path until the end of it.

This course is compound by two units of work. In each of them is worked the action
plan for the intervention in the secondary school. The elements designed in both are
progressive according with the through of the course. This is explained in the first
unit, where is mentioned to have an approach to the secondary school, it will be
applied instruments to retrieve information to select a problematic to then design a

theoretical framework of the intervention in the secondary school.

To then in the second unit is applied the project of the action-research in the teaching
practices period, to then analyse its results according to the proposal directed to the
institutional management or student learning. At the end of the systematisation of

the information is expected share the results obtained.

These purposes follow the research work in similar way to the previous courses. But
the involvement in the secondary schools to propose management of the school,
encourages interventions more sustained to achieve complex action plans like is

marked in the course.

Table 6

PROYECTOS DE INTERVENCION DOCENTE

TOPIC INDICATOR DEVELOPED IN PROCESS INSUFFICIENT DEFICIENT
1. Develops a | Elaborates a | Analyses a | Applies a | Prepares a | Identifies a
diagnostic, diagnostic, diagnostic, diagnostic, diagnostic, diagnostic,
where a | where a | where a | where a | where a | where a
problem to be | problem to be | problem to be | problem to be | problem to be | problem to be
solved is | solved is | solved is | solved is | solved is initially | solved is
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initially initially initially initially determined initially
determined determined determined determined from a first | determined
from a first | from a first | from a first | from a first | approach. from a first
approach. approach. approach. approach. approach.
2. Describes | Explains  the | Researches the | Details the | Identifies  the | Knows the
and analyse the | school and | school and | school and | school and | school and
school and | community community community community community
community context context context context context
context considering the | considering the | considering the | considering the | considering the
considering the | internal and | internal and | internal and | internal and | internal and
internal and | external external external external external
external elements of the | elements of the | elements of the | elements of the | elements of the
elements of the | place or | place or | place or | place or | place or
place or | institution institution institution institution institution
institution where the | where the | where the | where the | where the
where the | intervention will | intervention will | intervention will | intervention will | intervention will
intervention will | take place. take place. take place. take place. take place.
take place. Values the | Systematises Examines the | Identifies  the | Knows the
school and | the school and | school and | school and | school and
community community community community community
context context context context context
considering the | considering the | considering the | considering the | considering the
internal and | internal and | internal and | internal and | internal and
external external external external external
elements of the | elements of the | elements of the | elements of the | elements of the
place or | place or | place or | place or | place or
institution institution institution institution institution
where the | where the | where the | where the | where the
intervention will | intervention will | intervention will | intervention will | intervention will
take place. take place. take place. take place. take place.
3. Determines | Defines the | Analyses the | Distinguishes Identifies  the | Knows the
and  explains | problem, using | problem, using | the problem, | problem, using | problem, using
the  problem, | the diagnoses | the diagnoses | using the | the diagnoses | the diagnoses
using the | developed that | developed that | diagnoses developed that | developed that
diagnoses allowed it to be | allowed it to be | developed that | allowed it to be | allowed it to be

developed that
allowed it to be
identified and
delimited.

identified and | identified and | allowed it to be | identified and | identified and

delimited. delimited. identified and | delimited. delimited.
delimited.

Describes the | Systematizes Analyses the | Identifies  the | Knows the

problem, using | the  problem, | problem, using | problem, using | problem, using

the diagnoses | using the | the diagnoses | the diagnoses | the diagnoses

developed that | diagnoses developed that | developed that | developed that

allowed it to be

developed that

allowed it to be

allowed it to be

allowed it to be

identified and | allowed it to be | identified and | identified and | identified and
delimited. identified and | delimited. delimited. delimited.
delimited.
4. Designs an | Elaborate an | Systematises Analyses an | Applies an | ldentifies an
intervention intervention an intervention | intervention intervention intervention
project to | project to | project to | project to | project to | project to
improve or | improve or | improve or | improve or | improve or | improve or
change the | change the | change the | change the | change the | change the
problem problem problem problem problem problem
proposed. proposed. proposed. proposed. proposed. proposed.
5. Designs | Elaborate Analyses Applies Prepares Identifies

instruments for
the monitoring,
control and
evaluation  of

instruments for
the monitoring,
control and
evaluation  of

instruments for
the monitoring,
control and
evaluation  of

instruments for
the monitoring,
control and
evaluation  of

instruments for
the monitoring,
control and
evaluation of

instruments for
the monitoring,
control and
evaluation  of

the results of | the results of | the results of | the results of | the results of | the results of
each action | each action | each action | each action | each action | each action
implemented. implemented. implemented. implemented. implemented. implemented.
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6. Retrieves
and processes
information that

Recovers
information that
will be used as

Systematises
information that
will be used as

Analyses
information
that will be

Selects
information that
will be used as a

Identifies
information that
will be used as

and the results.

and the results.

and the results.

and the results.

will be used as | a basis for | a basis for | used as abasis | basis for | a basis for
a basis for | evaluating the | evaluating the | for evaluating | evaluating the | evaluating the
evaluating the | results of the | results of the | the results of | results of the | results of the
results of the | intervention intervention the intervention | intervention intervention
intervention project. project. project. project. project.
project.
7. Reflects and | Values the | Systematises Analyses the | Identifies  the | Knows the
present the | action the action | action action action
action hypotheses hypotheses hypotheses hypotheses hypotheses
hypotheses implemented implemented implemented implemented implemented
implemented and the results. | and the results. | and the results. | and the results. | and the results.
and the results. | Shares the | Justifies the | Exposes the | Describes the | Distinguishes
action action action action the action
hypotheses hypotheses hypotheses hypotheses hypotheses
implemented implemented implemented implemented implemented

and the results.

NOTE: Each of the topics was taken from the course description. (Own elaboration, 2022).

4.2.1 First Unit

As it was mentioned, in this unit is expected elaborate the diagnosis instruments to

detect the problematic in the institution. It can be about school management or the

students learning. The purpose of that is retrieve information to set a problematic to

carry out the design of a theoretical proposal to then apply it in the intervention

practices. For that reason, the expected approach in this unit is to prepare the basis

of the project.

To carry out this unit, it was necessary to review the four topics of the rubric course

that sustains the first unit, these are:

e Develops a diagnostic, where a problem to be solved is initially determined

from a first approach.

e Describes and analyse the school and community context considering the

internal and external elements of the place or institution where the

intervention will take place.

e Determines and explains the problem, using the diagnoses developed that

allowed it to be identified and delimited.

e Designs an intervention project to improve or change the problem proposed.
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They were reviewed to found information to sustain that exist evidence of them. But
it was not possible found elements to demonstrate that they were developed through
the first unit. The only evidence found in first unit were the lesson plans and materials

for the first intervention.

But they are not sustained in a theoretical background. They were focused on the
topics of the teaching practices. For that reason, in the first unit was not possible
retrieve evidences of the topics of the rubric course. Situation that can be treated as

opportunity area and comprehended in the last chapter of this portfolio.

4.2.2 Second Unit

Later there are the topics that belongs to the second unit, related to the employment
of the action plan that was expected to be developed in previous unit. These topics

are:

e Designs instruments for the monitoring, control and evaluation of the results
of each action implemented.

e Retrieves and processes information that will be used as a basis for
evaluating the results of the intervention project.

e Reflects and present the action hypotheses implemented and the results.

The review of these topics was done to verify what evidences were developed
following what sets the unit of the course. But there was not possible found
information to demonstrate that the topics were carried out. The work developed
during in this unit were the lesson plans, materials and assessment instruments
required for the teaching practices. They were not supported or related to an action
plan, they only worked for the last teaching practices. For that reason, it was not

possible retrieve information to sustain that were achieved the topics of the unit.

This is not really a problem of teacher training, this is more a question of activities
not being developed as expected by Covid-19 pandemic. The courses were

developed to be applied in the presence of people, in real contexts. This situation
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did not occur because of the pandemic and limited the work processes required to

develop as set out in each course.

For that reason, in the last chapter, there will be treated the proposals and
suggestions of how to carry out the topics of each course as they were set. With the
purpose of provide a reflective perspective of the work done and how can be

improved.
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CHAPTER V
PROFESSIONAL PRACTICE



In this chapter will be addressed the two last courses of the professional practice
pathway. These are Practica profesional y vida escolar, developed in the seventh

semester and Aprendizaje en el servicio in the eight semester.

Both courses have the main aim of make use of the different resources that have
been part of their initial training to consolidate their graduate profile, composed of
generic, professional and disciplinary competences that are consolidated in a
process of reflective teaching based on research-action (SEP, 2018).

In these courses, the role of a teacher who researches, acts and reflects on his or
her own practice is assumed in order to put into practice the different theories,
teaching and learning methodologies through multiple activities (SEP, 2018). With
the aim of having a positive impact on the classroom, the school and the community,

in order to contribute to comprehensive professional development.

In this way, the courses strengthen the graduate profile, with activities specific to
professional practice and in the construction of links towards the degree project
(SEP, 2018). With this, it is possible begin the search and interest to deepen and
offer answers to the demands and challenges that the practice shows, to have better

results in each of the interventions.

Following this work route of action-research, the courses now are completely
focused on the elaboration of research projects to provide the elements that are
necessary for the degree project, depending to the modality and research needs that

happen during the process.

To carry out this, it is necessary appeal to the research skills that have been used
from the first semester in each course reviewed. The skills that were expected to
being used in these courses are the whole skills that belongs to the nuclei “A”, “B”,
“‘C”,“D”, “E”, “F” and “G”, form the theoretical background of Moreno Bayardo (2002).

With them was hoped to develop the development of more professional action-
research projects, especially in the employment of skills related to the elaboration of

the research methodology and socialize the results obtained in the process to share
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with the academic community of the action taken in the interventions. To design
reflective cycles of the teaching practice focused on the action-research

methodology.

Practica profesional y vida escolar course was developed in hybrid modality,
because it was possible return to the presential practices but sometimes return to

the virtual too by the pandemic of Covid-19.

In the case of Aprendizaje en el servicio course, this was developed in presential
practices and completely carried out in the secondary school as part of the fulfilment

of the social service component of both courses.

5.1 Practica profesional y vida escolar

The main aim of this course is propose based actions to intervene in a problematic
detected through a diagnosis applied in the practical school, in order to intervene
and support favourably in the learning of the students and in the improvement of the
institution (SEP, 2018).

Through the formulation of questions, it is hoped to encourage the construction of
arguments to justify lesson plans, learning assessments, the design of resources
and support materials, the application of certain pedagogical strategies and not other
alternatives, etc (SEP, 2018). With that, the work was expected to be developed
following these statements (Table 7). The composition of this course is only based

in one unit.

Table 7

PRACTICA PROFESIONAL Y VIDA ESCOLAR RUBRIC

distribution in
hours
according to
first, second or
third year.

hours
according to
first, second or
third year

hours according
to first, second
or third year

distribution in
hours

according to
first, second
or third year

to first, second or
third year

TOPIC INDICATOR DEVELOPED IN PROCESS | INSUFFICIENT DEFICIENT

1. Analyses | Evaluates Systematises Analyses Identifies Knows
secondary secondary secondary secondary secondary school | secondary
school school curricula | school curricula | school curricula and their | school
curricula and | and their | and their | curricula and | distribution in | curricula and
their distribution in | distribution  in | their hours according | their

distribution in
hours
according to
first, second or
third year
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2. Analyses the
context in
which  works
and the socio-
cultural
conditions  of
the students.

Evaluates the
context in
which works
and the socio-
cultural
conditions  of
the students.

Systematises
the context in
which works and
the socio-
cultural
conditions of the
students.

Analyses the
context in
which  works
and the socio-
cultural

conditions of
the students.

Identifies the
context in which
works and the
socio-cultural
conditions of the
students.

Knows the
context in
which  works
and the socio-
cultural
conditions  of
the students.

3. Analyse the
proposal  for
the degree
project.

Evaluates the
proposal for the
degree project.

Systematizes
the proposal for
the degree
project.

Analyses the
proposal for
the  degree
project.

Identifies the
proposal for the
degree project.

Knows the
proposal  for
the degree
project.

NOTE: Rubric developed from the purposes of the course (Own elaboration, 2022).

5.1.1 First Unit

In this first and unique unit of the course, it is expected consolidate the graduate

profile of the degree, planning, applying and evaluating diverse and relevant didactic

strategies to address the contents of their degree in secondary education (Figure

23), assuming themselves as an education professional who is in the process of

formally entering the teaching profession using the action-research in a reflective

cycle to self-assess its performance (SEP, 2018).

So, during the development of this unit, was expected that | would elaborate an

action plan to propose improvements to a problematic, either of the learning of the

students or school management of the institution. According to this, the expected

work of research would contribute to my degree project.

Figure 23

ANALYSIS OF APRENDIZAJES CLAVE SYLLABUS

NOTE: Analysis of Aprendizajes Clave Syllabus where was reviewed the relevant aspects

of the syllabus.
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This analysis was carried out to review and comprehend the important elements that
compound it. By the reason that in seventh semester, the practices are developed
in an extended period of interventions. And it is necessary know and understand the
syllabus that guides the teaching interventions in English subject from secondary

schools.

In this analysis was developed skill research to achieve this evidence. This skill is:
“‘Manage and design techniques for the organisation, systematisation and analysis
of information”. It belongs to the nucleus “E”. The main characteristic of the skill is to
encourage the development of information retrieval for further contribution to the

generation, retrieval, processing and utilisation of information (lbarrola, 1986).

So, the employment of this skill was an important step, because it is a skill that
allowed to me to organize, analyse and then systematize information that stimulates
the development of reporting information. The only element skipped in the evidence
was the distribution in hours, but the rest of elements are compound there. In this

case, organized and presented in a square.

So, the work developed in the first topic of the course rubric: “Analyses secondary
school curricula and their distribution in hours according to first, second or third year”
was achieved correctly. For that reason, the evidence was marked with the criteria

developed.

Because systematises secondary school curricula. For that reason, the evidence
accomplished with the research competence: “Uses the theoretical and
methodological elements of research as part of their lifelong learning in English”.
With the information retrieved, the next step is achieve the development of an
analyses of the context of the institution (Figure 24) to consider information for the

research project.
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Figure 24

SYSTEMATIZATION OF THE SECONDARY SCHOOL AND STUDENTS

DIAGNOSTIC OF COMPREHENSIVE DEVELOPMENT AND LEARNING PROCESSES

The students in the group should have basic skills such as analyzing and
arguing problems with formal and abstract elements, but the pandemic
and lock down delayed the expected learnings that students should
develop. Adding to this, quoting to the head teacher Armando Martinez
Torres “many of them didn’t attend the classes of the past year, so the
Cognitive development, mark that we provided them don’t represent the real learning of the
socio-emotional, social and | students”. Notably this means that they do not have the complete
physical characteristics of develop of the expected learnings, also they have not interacted with
students the head teacher and between them, the department of social work
from the school, revealed low information about the group, because,
during the lockdown they didn’t have a complete communication with
the parents of the students to ask them personal information. Situation
that was not completed as was required, because a great part of the
parents of the learners didn't provide the enough of the learners to
prepare a file of each learner” explained the members of the social work
department school.

The students in the group should have basic skills such as analyzing and
arguing problems with formal and abstract elements, but the pandemic
and lockdown delayed the expected learnings that students should
develop. Adding to this, quoting to the headteacher Armando Martinez
Torres "many of them did not attend the past year's classes, so the mark
that we provided them do not represent the students’ real learning".
Notably, this means that they do not fully develop the expected
learnings; also, they have not interacted with the headteacher and
between them. The department of social work from the school revealed

NOTE: Analysis of the retrieved information from a previous diagnosis to know the school
and students.

This evidence demonstrates the interpretation of the results obtained in a previous
instrument. In this evidence, the information was interpreted and then used to have
elements to know the institution and about the students learning styles, English level
and socio-economic situation. This as a prelude to consider for the teaching

practices.

To achieve this evidence, it was used the research skill of designs procedures and
instruments to search for, retrieve and generate information. This skill also belongs
to the nucleus “E”. This skill focuses on designing instruments to seek information

that can be used as an empirical reference.

Developing it also enables the development of the ability to generate and retrieve
information with the purpose of order it and then relate it in a theoretical background
(Moreno Bayardo, 2002). So, for that reason, the evidence of the second topic of the
rurbric course “Analyses the context in which works and the socio-cultural conditions
of the students” was marked with the criteria: In process. Because it analyses the
context in which works and the socio-cultural conditions of the students. But is not
systematized to prepare the basis for an action-research as it is mentioned in the

course.
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Finally, with the last topic of the rubric course there is: “Analyse the proposal for the
degree project”. As | mentioned, it was developed an instrument to recover
information from the school and then it was expected use that information to prepare
a proposal degree. However, in the search of an evidence to demonstrate this last
topic, it was not possible find information or report related to that. Although my
proposal was a portfolio of evidences. For that reason, there is a lack of information

in this point.

The most of the evidences were developed in this course, realising that the basic
elements of the research plan were designed, but the evidence that was most
expected, was the proposal for the degree project, related to an action plan.
However, they were not focus on the design of an action plan. They were working
with the protocol that is necessary for the teaching practices. So, the research cycle
was not carried out as it was expected in the purpose of the course. For that reason,

this aspect will be suggested and commented in the last chapter of this portfolio.

5.2 Aprendizaje en el servicio

The last course of the professional practice pathway is focused completely in the
professional practices or service in the secondary schools where is developed the
degree document. It is a course designed for the accompaniment of future teachers,
which allows individual and collective monitoring of the students' performance in the
schools of practice (SEP, 2018).

It also involves the construction of didactic resources, learning objects, among
others, which can be applied in practice schools, given that they are framed within a
service-learning perspective. These are organised and intentionally structured
educational actions that promote learning based on collaborative relationships,
reciprocity, working in diversity and the inclusion of students and other participants
(SEP, 2018). Moreover, it has the characteristic of linking learning and experience

in a single educational activity: teaching practice.

For that reason, it is a course where the teacher work is guided in benefit to provide

the recommendations and suggestions that are necessary to continue finish the last
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details of the teacher formation in a framework of the degree project. This to provide

support related to the elaboration of my degree and achieve what was set there.

As the previous course, this is only compound by one unit where is carried out the

teaching practices, social service and the construction of the degree project.

Although the development of these aspects is important, also there are other topics

that need to be reviewed in the process of this course (Table 8).

Table 8

APRENDIZAJE EN EL SERVICIO

results of the
students with
whom it is
practised.

of the students
with whom it is
practised.

with whom it is
practised.

of the students
with whom it is
practised.

TOPIC INDICATOR DEVELOPED IN PROCESS | INSUFFICIENT DEFICIENT

1. Argue their | Explains their | Systematises Assess  their | Applies their | Knows their
proposals for | proposals for | their proposals | proposals for | proposals for | proposals for
lesson plans | lesson plans | for lesson plans | lesson plans | lesson plans and | lesson  plans
and work in | and work in the | and work in the | and work inthe | work  in  the | and work in the
the institution. | institution. institution. institution. institution. institution.

2. Use the | Employs the | Analyses the | Applies the | Identifies the | Knows the
Portfolio of | Portfolio of | Portfolio of | Portfolio of | Portfolio of | Portfolio of
Evidence to | Evidence to | Evidencetoturn | Evidence to | Evidence to turn | Evidence to
turn it into a | turn it into a | itinto a strategy | turn it into a | it into a strategy | turn it into a
strategy that | strategy that | that contributes | strategy that | that contributes | strategy that
contributes to | contributes to | to integrating | contributes to | to integrating | contributes to
integrating integrating relevant and | integrating relevant and | integrating
relevant and | relevant and | meaningful relevant and | meaningful relevant and
meaningful meaningful evidence of | meaningful evidence of | meaningful
evidence  of | evidence of | learning that | evidence of | learning that | evidence of
learning that | learning  that | permanently learning that | permanently learning  that
permanently permanently supports the | permanently supports the | permanently
supports  the | supports  the | teaching and | supports the | teaching and | supports  the
teaching and | teaching and | learning results | teaching and | learning results | teaching and
learning learning results | of the students | learning results | of the students | learning results

with whom it is
practised.

of the students
with whom it is
practised.
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3. Process | Values Systematises Analyses Applies different | Identifies
different types | different types | different types | different types | types of | different types
of information, | of information, | of information, | of information, | information, of information,
evidence of | evidence of | evidence of | evidence of | evidence of work | evidence of
work and | work and | work and | work and | and different | work and
different different different different collection different
collection collection collection collection techniques: field | collection
techniques: techniques: techniques: techniques: journals, techniques:
field journals, | field journals, | field journals, | field journals, | observation field journals,
observation observation observation observation records, observation
records, records, records, records, interviews, records,
interviews, interviews, interviews, interviews, photographs, interviews,
photographs, photographs, photographs, photographs, videos, photographs,
videos, videos, videos, videos, narratives, videos,
narratives, narratives, narratives, narratives, lesson plans, | narratives,
lesson plans, | lesson plans, | lesson plans, | lesson plans, | performance lesson plans,
performance performance performance performance tests and | performance
tests and | tests and | tests and | tests and | quizzes, pupils' | tests and
quizzes, quizzes, pupils' | quizzes, pupils' | quizzes, pupils' | notebooks, quizzes, pupils'
pupils' notebooks, notebooks, notebooks, teaching notebooks,
notebooks, teaching teaching teaching materials, etc. teaching
teaching materials, etc. materials, etc. materials, etc. materials, etc.
materials, etc.

NOTE: Topics extracted from the purposes set in this course.

5.2.1 First Unit

In this unit, the work is about each of the proposals made by the trainee teachers.
They are reviewed, considering the contexts, the students, the curricular content, the
teaching and assessment approaches, the type of didactic and/or technological

resources, among others.

But also, some elements of the teaching practice are retrieved for a reflective
process to assess what have been done and how it worked. Specially which are
related to the actions implemented for the proposal (SEP, 2018). For that reason,
the analysis of these elements is the main aim of the unit, to support the degree

projects in its path of development to achieve the expected results.

Although not whole degree projects are related to the action-research, it is necessary
review the teaching performance done during the last course of the teaching

practices before to enter the teaching profession.

To start with this review of the evidences, the first topic of the course rubric was
checked: “Argue their proposals for lesson plans and work in the institution”.
However, the lesson plans developed during this course has not been sustained in

a theoretical framework or methodology of reflective teaching.
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They only worked with actions related to the topics of the syllabus and didactic
guidelines set in English subject in secondary school. So, they did not provide the
relevant elements to being argued. For that reason, there is no evidence to

demonstrate in this topic.

The second topic is: “Use the Portfolio of Evidence to turn it into a strategy that
contributes to integrating relevant and meaningful evidence of learning that
permanently supports the teaching and learning results of the students with whom it
is practised”. As it was expected, the use of portfolio is a tool to retrieve information
that contributes to demonstrate the progress in the formation of an individual
(Ibarrola, 1986). But in this case, there is no information to demonstrate that a

portfolio was carried out.

Finally in the third topic it is set: “Process different types of information, evidence of
work and different collection techniques: field journals, observation records,
interviews, photographs, videos, narratives, lesson plans, performance tests and

quizzes, pupils' notebooks, teaching materials, etc”.

The analysis and systematization of these elements is an enrichment process to
analyse the teaching practice. But there is no evidence of the processing of any of
them. From these elements, it was developed a practice journal, but it was not
assessed or reviewed to retrieve information to systematize for the improvement of

teaching practice. So, there is no evidence to demonstrate in this topic.

As in the previous chapters, the circumstances of the seventh and eight semesters
allowed develop some evidences according with the availability to design, apply and
then reflect the lesson plans, resources, assessment tools, etc. Also, not the whole
activities were prepared and applied by the reason of the social service, because
the schedules of the different secondary schools did not facilitate the availability to
work as it was expected with these topics. The consequences were not to achieve
the demonstration of evidences related to the course purposes. Retrieving the
information of this, in the next chapter, will be developed the suggestions of the
topics and evidences that did not achieve the research competences.
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CONCLUSIONS



At the end of this portfolio of evidences, it was demonstrated that my formation had
several lacks of information, skipping elements and skills that were relevant for me
to become in the English teacher according to the syllabus. The problematics that

prevented this were from different causes: academical, health, omission, etc.

It was necessary to review the whole work that | did during the professional practice
pathway. Search in the purposes that supports the pathway and looking back to my
formation in the opportunity areas that | could not detect in its correspondent
moment. Reflection or systematization of that was not developed is certain moment

of the formation.

As | mentioned in the beginning, the reasons of the elaboration of this portfolio are
based mainly in the problematics that | started to notice to design lesson plans and
interventions supported in theoretical backgrounds as an answer to provide a
solution to a specific proposal. So, from that point | decided to verify why | had this

kind of opportunity areas.

The review of my evidences gave me the reason when they were not according with
the purposes of the teacher profile expected by the study plan, with the researcher
profile, the research competences that sustain it, the courses purposes and the
research process that | needed to employ to develop research skills as part of my

formation.

These same opportunity areas were the elements that | used to support the
arguments of the assessments of my own evidences. With them it was possible
assess the whole evidences expected in the professional practice. And after the
assessment | realised that they were not even half of what was requested during the

professional practice pathway.

The problem was based in many aspects, but at the end it was necessary to develop
an improvement to demonstrate that each topic of each course of this pathway can
be approached. And at the same time, what did | do to remedy the weaknesses in
the pathway.
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With the suggestions it was possible to propose actions to avoid the learning lacks
that |1 had in my formation and use them to provide the expected formation that set
the study plan. With these proposals that | made | did not dismiss or judge the work

of the teachers that guided the courses of the professional practice pathways.

To the contrary, | gave improvements and suggestions of how can be carried out
and with that support the work of the teacher. As | mentioned at the beginning, the
main purpose of the portfolio is to develop reflection. Mainly because reflection
provides the possibility to understand the problem through an introspection of its

approach to comprehend the steps that are necessary to solve it (Bayardo, 2002)

Within the portfolio, there is no problem as such. What is done is a critical analysis
of what has been developed since the beginning of my training in the professional
practice pathway. Reviewing at the same time what each course requests to develop
the expected profile and the research competences, which give base and support to
the research profile that the future teacher must develop, with which they will be able
to detect and face learning problems related to their own teaching, the learning styles

of the students or the environment in which is immersed. (SEP, 2018).

Therefore, when analysing these evidences, the pertinent annotations were made
on what was developed and whether it was in line with what was expected to be
done. If not, the topic of each rubric itself indicated what should be done to develop

the evidence that would contribute to the research profile.

The topics of each unit, which integrated the courses of the professional practice
pathway, were always related to the development of the research profile. All of them
followed the same progressive route of activities to be performed to stimulate the

research profile. For this purpose, 8 semesters were used to develop it.

Therefore, since the first semester, the research profile started to be developed with
the purpose of approaching the schools of practice and initiating the stimulation of
research processes. Subsequently, these processes would continue to progress
through subsequent semesters, thus determining the characteristics that a teacher

needs to investigate and solve problems in a pertinent manner (SEP, 2018).

118



Mainly based on the principles of the syllabus. The basis of the teacher formation:
gradualness, sequenciality and depth. They worked together to bring the knowledge
in their correspondent moment. During the development of the courses it was
expected that they were there providing the elements. But as it was showed, they

were not achieved as it was expected.

The gradualness was identified with the difficult of learning activities carried out, but
sometimes they were following other aspects that were not considered inside in a
first moment. So, it was lost the implementation of learning difficult to stimulate skills
when the attention was focused on other elements or had a slightly relation with the

topic.

In the case of the sequenciality, the courses always continue, they never stop, but
for the circumstances presented during the path, some of them looked isolated from
what was expected in a first moment. So, they marginated the learning activities with
the rest of courses from other paths. In certain moments. Sometimes the courses
allowed the connection between them and match the previous learning with the new.
So, it was an experience that presented connections in the expected learning
activities but developed in other way or direction. At the end it is following a sequence

with other elements contributing to the formation.

And then with the depth, the use of metacognitive skills, the skills that stimulate the
reflection of the work in awareness level. The evidences had relation with them in a
minimum level, specially when there were elaborated action-research project. These
metacognitive skills were not achieved completely, the formation had lacks to get a

complete formation with them during the formation process.

The fact that they were not developed as expected opened the door to the
understanding that in order not to repeat the same situation. The evidences
elaborated in each course demonstrated what can be do to improve the situation.
Evidence is the means by which thought is captured for the socialization of a skill or

knowledge (Dewey, 1984).
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That is why it is important to review the evidences and expose if they were really
developed with what the purposes of each course established. And this is reflected
in how the development of the evidences started at the beginning of the training,

since they were theoretical.

Since the evidences that are applied in school contexts (observation instruments,
registers, journals, lesson plans, assessment tools, etc.), are the ones that enrich
the research profile the most. Therefore, what was expected in many of the topics of
the courses was the application of these evidences and from them to carry out the
systematization of the results obtained. Thus, the process of elaborating, applying
and analysing would allow the development of research skills, research
competences and the research profile.

And here is where | reflect about the lacks in the formation, that some learning
activities were not carried out in my formation. And they could provide to me the
development that | needed to achieve the teacher profile. But as it was mentioned
at the beginning of the chapters. The professional practice pathway is not isolated
from the rest pathways, they work together sharing the development of

competences.

The most relevant aspect that was not developed during the process were the
reflections about teaching practices or reflection directed to a specific topic. As it was
mentioned above, the sequenciality allowed the courses to connect the learning
topics in a different way. The main activities were not developed as it was expected

but other activities were developed instead of them.

They involved essays, opinions, self-assessments, or teaching practice journals. In
certain form they solved the lacks in the formation, they answered to other learning
needs that answered to the requirements of the context lived in specific point of the
formation. For that reason, the rest of evidences that were not considered in the
portfolio, implemented the skills and corrected lacks. And the teacher formation in
other pathways also represents a remedial, because the competences that were

implemented in this path also share development in other courses where were
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applied evidences that allowed the achievement of them and carried out the

mentioned skills of the research nuclei.

The expected was develop the learning activities that sets the syllabus, but when
the circumstances are not benefit for that, the formation can be threatened. To solve
this problem, it is possible to make use of what is available or to look for elements in

other pathways to remedy the deficiencies that exist.

To conclude, looking back to my formation | realised that my formation in the
research profile suffered about lacks preparation in the theoretical as in the reflective
practice. The circumstances that affected this formation were different. But my
commitment with my formation brought to me the opportunity to verify my teaching
formation. Review my weaknesses in the process and understand what the

necessary action could be to develop the expected formation

With the analysis of the evidences, | noticed the necessary elements that | need
rectify in my formation and use it to strength the aspects that were not developed to
then, by my side continue with a search of formation that could answer to my needs
of teacher formation. And with that, finally achieve the teacher profile that was
expected at the beginning of my formation.
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Annex 1

Defining the observation (Own elaboration).
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Annex 2

Observation types (Own elaboration).
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Annex 3

Observation instrument (Own elaboration).
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Annex 4

Observation instrument of second observation practice (Own elaboration).

ESCUELA NORMAL NO.1 DE TOLUCA

SUBDIRECCION ACADEMICA

DEPARTAMENTO DE FORMACION INICIAL

LICENCIATURA EN ENSENANZA Y APRENDIZAJE DEL INGLES
CICLO ESCOLAR 2018-2018

GUIA DE OBSERVACION

1-¢Qué actitudes tienen los alumnos cuando el docente entra al aula?
saludan L;
R~ . g ’ A 1 ol o4

S introdeccion  al
3-¢En qué momentos el dboent'e hace una modulacion de su voz en la clase?




Annex 5

Analytic documentation (Own elaboration).

PRACTICA EDUCATIVA OBSERVADA

La prictica de observacion se realizd el dia 4 de diciembre de 2018, en
el municipio de Toluca, Estado de México, en la Escuela Secundaria Ofic.
MK "Leon Gueman”, ubicada en la zona centro (Figura 1), El contexto
donde se ubica cuenta con alumbrado pablico, gran flujo de transedntes
v una patrulla permanente en la esquina de la institucion. La comunidad
donde se encuentra, se caracteriza por su “no permanencia”, es decir, un
estado de fluencia social (Vargas, 2002), en donde convergen actores de
distintos medios.

La Escucla Secundaria en mencion, cuenta con una barda perime-
tral en color verde v un porton del mismo tono, cuenta con el apovo de
un velador v algunos padres de familia realizan la goardia mientras los
estudiantes ingresan a la institucion antes de las 7:00 a.m.

La Escucla cuenta con una plara civica, misma que funciona como
cancha deportiva de voleibol. Tienen diversidad de aulas: cinco que
corresponden a segundo grado; cuatro que conciermen a tercer grado;
una direccion escolar; cuatro aulas que pertenecen al primer grado; un
anditorio; un espacio de computacion, sanitarios para hombres vy mujeres
que funcionan adecoadamente; oficinas de orentacion. Ademsds la ins-
ttucion cuenta con una cancha de basquethol, una cooperativa escolar v
Jjardineras.

La escuela esta constituida por un personal de 61 personas, es de
organizacion completa, es dedr, tiene a todos sus maestros, administra-
tivos, directivos, orentadores v personal de intendencia. Los estudiantes
tienen la oportunidad de poder aprender en los diferentes edificios edu-
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Annex 6

Scholar culture graphic organizer (Own elaboration).
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Annex 7

Own elaboration of scholar culture concept (Own elaboration).
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Annex 8

Graphic organiser of the relationship between youth culture and school culture (Own

elaboration).
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Annex 9

Interview to students about scholar language (Own elaboration).

ENTREVISTA

Hola, mi nombre es Ivan Castillo Peria, estudiante de la Escuela Normal No. 1 de Toluca, del
segundo semestre de la Licenclatura en Ensefianza y Aprendizaje del Inglés y deseo
realizarte una serie de preguntas sobre el lenguaje en tu escuela.

1-¢,Que tipo de expresiones usan mas tus companeros?

2-; Como el lenguaje gue utilizan tus companeras les permile comunicarse entrea si?

3-¢,De qué manera se dirigen tus companeros a los docentes?

4-; Que vocabulario se utiliza entre tus comparneros cuando esta ausente un decente?

5-4 Qué vocabulario se utiliza entre tus companeros cuando esta presente un docente?

6-4Qué tanto el lenguaje de tus companeros fomenta la formacion de grupos de amigos
dentro del aula?

7-¢De qué manera repercute el lenguaje de tus compafnieros en el aula?
8-; Como es el ambiente escolar gque se crea en el aula ?
9-¢ De qué manera el lenguaje que utilizan tus compaferos les permite organizarse?

10-¢De donde provienen las expresiones que usan lus companeras?

Iv%%ma Guadalupe Jazmin Garcia Clemente
" Etahoro Vo. Bo

Dr. Hector Velgzquez Tryjillo Dra? ar'é.fn Vilchis Perez
Pt ) .
Mo Autoriza




Annex 10

Narrative about interpersonal relations (Own elaboration).
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especifico)
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tema seleccionado. El /
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5 4 3 2
Carece de faltas de Tienen una falta de Tiene dos o tres Tiene mé4s de cuatro
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Comparative chart of action-research models (Own elaboration).
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Action-Research Model Chosen (Own elaboration).

El uso

Hipotesis

de copying en 1° grupo “D", como herramienta del desarrollo de la produccién

escrita de enunciados simples del idioma inglés.

Objetivo General: Implementar el copying como técnica productora de escritos de
enunciados simples.

Objetivos Particulares:

Reconocer palabras clave en la informacién proporcionada de un modelo que
permita a los estudiantes de 1° grupo “D" generar enunciados simples.
Determinar el alcance del copyng en los estudiantes del 1° grupo D con la
produccion de textos.

Revisar producciones de textos generadas a partir de modelos de texto.
Evaluar la produccion de textos simples generadas en los ejercicios

implementados.

Modelo de Investigacion:
Modelo de Elliot
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Observation guide (Own elaboration).

ESCUELA MORMAL Mo.1 DE TOLUCA

SUBDIRECCION ACADEMICA

DEPARTAMENTO DE FORMACION INICIAL

LICENCIATURA EN ENSENANZA Y APRENDIZAJE DEL INGLES
CICLO ESCOLAR 2019-2020

GUIA DE OBSERVACION

1.-¢En que contexto esta ubicada la institucion?

2.-iDe qué tamarfio es el aula?

3.-Con qué recursos cuenta el aula?

4 - Qué materiales didacticos utilizan los docentes?

5.-¢Queé estrategias didacticas utilizan los docentes?

G -4, Cuanto tiempo tienen los docentes para dar clase?

7 .-¢,Cuentan con matenal didactico los alumnos (cuademno vy libro de texto de inglés)?
8 -5 Como es la interaccion alumnos - docentes?

9.-¢ Como es la interaccién alumnos - alumnos?

10.-¢ Como se comportan los docentes dando clase?

11.-¢, Como se comportan los docentes impartiendo clase?

12 -4 Cuales son las actividades introductorias?

13.-¢Hay recursos y matenales disponibles en el aula y la escusla?

14 -5 Hay alumnos gue fengan problemas para aprender o entender la clase?
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Lesson plan (Own elaboration).

ESCUELA NORMAL No. 1 DE TOLUCA

WEEKLY LESSON PLAN

LICENCIATURA EM ENSERIANZA ¥ APRENDIZAJE DEL INGLES EN EDUCACION SECUNDARIA
PRACTICA DOGENTE EN EL AULA

Schoal's Name: Escuela Secundaria Oficial No. 0012 "Héroes oe [a Independencia® | C.C.T. 15EES0035C
Titular Tsacher: Masiana Paola Capetilo Zauzeta | Trairse Teachar: han Castills Pefia
Grade and Group: 3rd D [ No. students: 52 | Program: PHIEF
Soclal of the la Exchange emoflons and reacilons for a TV program. | Trimester: First Ocbober
Social learning Environment | Familar and Commdnity
Communicative Astivity Exchangs caused fr media.
Analyse TV programs
Achi Interpret the general sense and soma desalls
Wirke rotes abeut emedicns and reactions for partichate in an exchanges of mpresshns
Share emoticns and reactions
Product Interyiey
Assessment \Worksheet
Adm Create an intervien
alims Identhy the siructure of a comnment and ematlons.
Group lzarning s ! strat Yisual 3208% Auditory 3260% Kinesthetic 33.50%
Special features of the group: Mo ene
Problem detected: Studarts do nol corectly use wrifing, speling and punctuation | Hypothesis: Thsmmm of "eopying” of words of leats in worksheels and the backboard encourage the
in English. exercise of wiitng and of English,
Developed skills: | Speaking: | Listening: | Reading: Writing: € | Use oftha (@]

Date: October 14* 2013

[ Mumber of lesson:1/3

Diate: 16* October 2018

| Number of lesson:2/3

Date: 17 October 2018

| Mumber of lesson:3/3

Alm of the lessen: Lean emations

Alm of the lesson: Leam elemants of a TV pragram.

Alm of the lessen: Make &n Interview

Shugents do nat pay atterton
5s. do net understand the actiily.
Stunerts do nat finish the work

T. asks to student what the acihity =
T. uses sitention getiers.
Ramove warm up frem b

class to have mare tima.

‘Students do nof pay attenton
Se. do not understand the activity.
Studerts da not finish the wark

T. asks to student what the activity Is.
T. uses gttenticn getters.

Femave wam up from

class ko have more time.

Language (grammar o vocabulary): Emofisns g or vacabulary): Blaments of the program | Languags (grammar o vocabulary): Emofiens
Rasources: wond cards, it Bs &, Rasnurl:&s.'ﬂlnﬂeshsﬂ Bir Resources; Dwr work
Time: Interaction: Timme: In 4 Time: Intaracti
= T greets “Good moming® *How are you today o T.greets ‘Good moming™ How are you today T «  T.greets *Good moming™ “*How are you today?
# T writes the header. October 2019 +  T.wries the header. Gotober 2019 +  T.writes the header. October 2019
Achisvament: Analyse TV Aghimvemant: Analyse TV programmas Achigsament: Share eenotions and
Programs Today"s tapic: Elements of TV program. reactions
Taoday's topic: Emalions Today's bopic: Interdies
= T, and 55 0o warm up actty »  T.end S5 dowam up activity = T.and S5 0o wanm u activity
« T says “Listen to me and repeal the aclion” * T says "Lislen ko me and repeat the action” « T says®Listen to me and repeal the aclizn®
« T, says "Clap your hands, stomg yaur fest, snap your +  T.says "Clap your hands, stomp your feet, snap your + T, says “Clap your hends, siomg yaur fest, snap yaur
fingers, rze your fst fingars, s your flst firgars, rse your fst.
Time: Interaction: Tiena: Interaction: Time: Interaction:
=« T.pastes a posier with images of TV programs * T pastes a poster with images of TV programs. T, says “Hrite hese questions in your notebook and
[Appendix 1) tAgpendix 1) angwer them”
« T asks“what is your favourite TV program?” = T asks “What are the elements in a TV program® -Wihat is your favourite TV program?
= T, asks"Whatis he reactian or emation for the TV = T writes the TV program elements on e board -Wihat Is the cast?
prograrm’ o T.says copy the vocalutany in your notebook -¥iho are the principal characters?
« T ashs"What are the genres of TV programs 7 « T choose orie TV pragram from the poster TV <Wihat tirme slarts tha TV program?
= T.writes genres and emoflans of fie TV programs, programs and asks for the elements (4ppendts 5 -Winat is the scenany?
an the board and asks to Ss. the meaning (Angenaly » T says “Using your favourite TV program describe the -Wihat is the geare?
2 elements in your nofebock and express the emotions it ~ihat I’ﬁ"_pm "
«  T.says"Copy this vacabulery in your natebaok and caused in you” -What emotan or resction cause § TV pragram on
drany emaji for the emations™ you? .
= T.says "Make this quesfions to dassmate end write
the acthddy In your notebook.
= T.checks the casswork
= T asks o 33, "Share your angwers with the class”
Time: Interaction: Tima: Interaction: Time: Inferaction:
= T, says"Exchange your worksheets for to checking = T.says "Exchange your notebocks for to checking fhe = T.says "Exchange your worksheeds for to checking
the actiity” activity” the acthity”
= T, asksthe answers * T asks the answers = T asks the answers
+  T.ghes feedbacs. s T. gives feecback T. gives feedbacs.
«  T.says"The class is over, see you the next dass T. says “The class is aver, see you the next ciass and have & T. ssw‘Theclasstsmw see you the next class and have a
1 and have a nioe day”. nica day”. nice day”.
Assessment | Worksheat Assessment | GClasswork dons Assessment | Classwork done

Stugenis do not pay attention
58, do not understand the actiity.
Stugars do nat finish the work

T. asks o shudent what the acthdly ls.
T. uses aftenfion getiers.

Femoya warm up from b

class to have more fima.
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Systematisation of the experience of teaching practice (Own elaboration).

5.1 Propuesta de Mejora

El desarrollo de mi propuesta surgié de un planteamiento que se origin6 en la
practica de observacion que se habia llevado durante del mes de septiembre del
presente semestre. Donde se aplicé un examen diagndstico de nivelacion de inglés
y posteriormente en la primer jornada de intervenciéon se observé que los
estudiantes presentaban dificultades para lograr el desarrollo de la produccién
escrita de enunciados simples del idioma inglés. A partir de ese momento se
establecio como meta, el desarrollo de una propuesta metodoldgica que tuviera
como fin, la produccion de textos mediante el/copy;wg, Mdescrito como una técnica de

desarrollo de textos mediante un modelo (Harmer, p. 53, 2004).

Fue que que durante el periodo transcurrido del 28 de noviembre del 2019 al 10 de
diciembre del 2019 se llevé a cabo dicha propuesta. La propuesta se puso en
desarrollo cuando al ingresar al aula, coloque elementos sencillos en el pizarrén,
como lo es la fecha, los temas: prepositions, there is /there are, there isn't/ there

aren't. Harmer (2004, p. 54 ) lo menciona como: “elements to construct a sentence” s

La propuesta no se llevo del todo a cabo, debido a la interrupcién continua de los
eventos escolares que surgian, sin embargo, lo llevado a cabo lanzo datos
importantes respecto a la propuesta. En primer lugar tenemos que los alumnos
necesitan conocer mas el vocabulario, hubo confusion y errores respecto al
vocabulario de los lugares y el modelo presentado, si bien la gran parte de los
estudiantes comprenden o tenia conocimiento previo de el tema, una minoria no
logro comprenderlo del todo, generando que el aprendizaje no se viera reflejado en
ellos, ya que al momento de la verificacién hubo errores en la construccion de los
enunciados, donde omitian el verbo “to be” para realizar la conexién entre un lugar y
la proposicién. Por lo que para esta nueva intervencion, se plantea realizar una serie
de material grupal que permita hacer mejor el entendimiento de enunciados y los
elementos que estos tendran para que los alumnos sean capaces de producir

\

enunciados y posteriormente un texto, (Harmer, p. 52, 2004{; )

40
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Graphic organizer of authentic assessment (Own elaboration).

Annex 17

Teaching practices journal (Own elaboration).
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Diagnosis test (Own elaboration).

Diagnosis Test
English |
Student Name:
Grade: Graup:
Instructions: Match the correct words with the system.
a) Skeletal System b] Digestive System ) Respiratory System
o
=
|
. Bl
. 1'@-{:!1*,_;7.'. !

Instructions: Match the comect words in the diagram.
Mouth  Stomach

Esophagus

Liver  Small Intestine  Large Intesiine  Rectus
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Lesson plan of the first teaching practice (Own elaboration).
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Portfolio evidence (Own elaboration).

Portfolio Evidence

Inicio
Personal Information
Assessment

Profesional
Development

References

The tasks that were implemented to develop the classes, were worksheets that in first instance tried to approach to the
student at the complete center of the class, but this way to approach them, it wasn't completely effective. In the analisis of
this taks that wanted approach to the students to the social practice of the language, it's possible found some inconcistences
that would be essential part to develop and practice the language. We are going to start from the first class, the first class
gazed out the elements of an inphographic, and from there the activity will develop the activities. This activities were

focused in the infographic, e.g it's elements the information that provides and the topic from it. The practice completely was
carried in a controlled class, the first taks consisted in ask the elements of the infographic, for this the students shoulded
look the infographic and identified this elements, this was to the students check the things that were there and use this
information to in the final class they will construct it's own infographic with the provided information before. The next task
consisted in one student must read the information from the infographic, to then, the teacher ask to other students what
was about it. As part of this I wanted that my students use the language in some moments, but in fact it was more focus on
me than they, because there was more communication from my part, I did and explained evrything, while they were only
listen me. The taks doesn't allow to students to communicate and use the labguage, so, in this class the students couldn't do
to share their ideas,or in other wise, practice in a reflect from the real world (Scrivener, 2010). The second class had more
opportunities to practice the language, it was a controlled practice, because the activity was focused in how is the
pronunciation of the students and the reading of some information. The activity consisted only in asks answers of an
infographic of two electric devices. But wasn't moments to share more ideas than that I asked. The task that I select here fc

this task was doing the same in the act to doesn't allow communicate more ideas that the only I asked. After this task I

Portfolio Evidence

Inicio
Personal Information
Planning

Profesional
Development

References

@ thecontents. 1

Assessment for Final Products

This kind of assessment, helped me to evaluate specific things in the final products. Primordialy I stablished items that I
explained with the group before to begin to make their products. This kind of assessment showed me what were the things
that my students doesn't understand or missing during the exercise. So this kind of situations are the things that as teacher
must solve for next class, or in other words, avoid gaps in their learning (Spratt, Pulverness & Williams, 2003). As we can see,
this kind of evaluation is divided in three parts, there is complete, more or almost done and incomplete. This allows me see
the learning of my students but also their weak. My assessments are focused more in the controlled practice, because with
this I controlled all the items of the final product. And something of this, is the way of how can I improve the formation of
my students using this assessments. But at the same time, show me if I need continue teaching in the same way or change,
because, not only is part from the student, also is part from the teacher, because, the information that is receiving shows
that probably the way of how the teacher teachs isn't the correct (Baxter, 1987). And is true, probably some of the things
that I do aren't the correct to provide to my students with the correct tools to improve their learning and prepare them in
their personal formation and the challenges that will be presented. And something about this werk is the way of how my
students can be evaluated, e.g I always do the individual evaluation, and hardly ever I do the cooperative evaluation, one of
the great advantages of this form of evaluate is the oral and written interaction where they face from the negotiation,
feedback and joint analysis of knowldege, strategies and search of solutions (SEP, 2018). With this process, the assessment

can provocate the use of the language through situations and concrete tasks of communication that can take sense about
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Action-research plan (Own elaboration).

8. Action Research Plan
8.1 First cycle

As it has been previously explained, the problem found and that belongs to the
first cycle of the ARP, allowed observe and reflect about the need to change in the

way of how students are learning to help them to achieve comprehend the EFL.

With the support of a theorical background and the curriculum stablished by
SEP and British Council we reviewed the importance of preparing the students to face
the situations of a globalized world where they need to comprehend and communicate
the EFL. So, for that reason it exists the need of to prepare the students to achieve
becoming in competent users of EFL, but first, is necessary provide them with the
comprehension of this language, and this comprehension is carried out by the listening
skKill.

Annex 22

Lesson Plan of The Action-Research Plan (Own elaboration).
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Analysis of Aprendizajes Clave syllabus (Own elaboration).

PRENDIZAJES CLAVE

The curriculum categorizes the subject English in Academic training
field language and communication that at the same time categorize
in five subjects which are the essentials to develop knowledge,
attitudes, and principles.

. Lengua Materna. Espafiol
. Lengua Materna. Lengua Indigena
. Segunda Lengua. Lengua Indigena
. Segunda Lengua. Espafiol
. Lengua Extranjera. Inglés

In addition to this in the last curriculum of 2011, the name of the L2
it was Second Language: English (Segunda Lengua: Ingles) but some
years ago SEP create a new curriculum “Aprendizajes Clave 2018"
with the change of the curriculum SEP named the L2 as Foreign

Language. English (Lengua Extranjera. Inglés).

The English course is made up of two stages, made up of a total of

four training cycles. The first stage is one of contact and

familiarization with the language, which ranges from the third grade

of preschool to the second grade of primary school. Grades that

correspond to the first cycle, during this stage the students should

be able to

1. Recognize the existence of other cultures and languages.

2. Acquire motivation to learn the English language and a
positive attitude towards it

3. Establish basic links between the information received in
various situations of foreign language learning

4. Use basic communis, especially of the type receptive and
participate in text exploration.

Annex 24

Systematization of the secondary school and students (Own elaboration).

DIAGNOSTIC OF COMPREHENSIVE DEVELOPMENT AND LEARNING PROCESSES

The students in the group should hawve basic skills such as analyzing and
arguing problems with formal and abstract elements, but the pandemic
and lock down delayed the expected learnings that students should
develop. Adding to this, quoting to the head teacher Armando Martinez
Torres “many of them didn’t attend the classes of the past year, so the
Cognitive dewvelopment, mark that we provided them don’t represent the real learming of the
socio-emotional, s students”. Motably this means that they do not hawve the complete
physical characte dewvelop of the expected learnings, also they hawe not interacted with
students the head teacher and between them, the department of social work
from the schoeol, revealaed low information about the group, because,
during the lockdown they didn't have a complete communication with
the parents of the students to ask them personal information. Situation
that was not completed as was reguired, because a great part of the
parents of the learners didn't provide the encugh of the learners to
prepare a file of each learner” explained the members of the social work
department school.

The students in the group should hawve basic skills such as analyzing and
arguing problems with formal and abstract elements, but the pandemic
and lockdown delayed the expected learnings that students should
develop. aAdding to this, guoting to the headteacher Armando Martinez
Torres "many of them did not attend the past year's classes, so the mark
that we provided them do not represent the students' real learning".
Motably, this means that they do not fully develop the expected
learnings; also, they hawe not interacted with the headteacher and
betweaen them. The department of social work from the school revealaed
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Asunto: Se asume responsabilidad.

Toluca, Méx., 30 de junio de 2022

H. CUERPO DE SINODALES
PRESENTE

Quien suscribe C. Ivan Castillo Pefia, estudiante del octavo semestre de la Licenciatura en
Ensefianza y Aprendizaje del Inglés en Educacion Secundaria, por este conducto, asume de
manera total la responsabilidad de haber estructurado y elaborado el documento titulado:
Analysis of Teacher Training Processes Through the Evidence Portfolio, conforme a las
Orientaciones Académicas para la Elaboracién del Trabajo de Titulaciéon. Con la supervision
del director de trabajo de titulacién fue estructurado en la modalidad de: Portafolio de
Evidencias; asi como de haberlo adecuado a las observaciones hechas por la Comisién de
Titulacion. Finalmente, defenderlo suficiente y de manera argumentada ante los sinodales, de
tal forma que demuestre mis saberes categéricamente ante ellos, a través del didlogo
académico que tenga lugar durante el desarrollo del examen profesional.

Agradece ampliamente el interés y el apoyo que siempre se me brindé como estudiante.

ATENTAME!

C.1 CASTILLO PENA



&' GOBIERNO DEL |
ESTADO DE M EX ICO DECISIONES FIRMES, RESULTADOS FUERTES.

“2022. Afo del Quincentenario de Toluca, Capital del Estado de México”

Toluca, Méx., 15 de julio de 2022.

DR. SERGIO DOTOR FERNANDEZ ]
PRESIDENTE DE LA COMISION DE TITULACION
PRESENTE

El que suscribe Dra. Karem Vilchis Pérez Asesor del(a) estudiante CASTILLO PENA IVAN
matricula 181517750000 de 8° semestre de la Licenciatura en Ensefianza y Aprendizaje del Inglés
en educacién secundaria quien desarrolld el Trabajo de Titulacién denominado Analysis of
Teacher Training Processes Through the Evidence Portfolio en la modalidad de Portafolio de
evidencias; se dirige a esta Comisidn a su digno cargo para informar que este documento ha sido
concluido satisfactoriamente de acuerdo con lo establecido en los documentos del Plan de Estudios

2018 rectores del proceso de titulacion.

Sin otro particular, le envio un atento y cordial saludo.

ATENTAMENTE

SECRETARIA DE EDUCACION

SUBSECRETARIA DE EDUCACION SUPERIOR Y NORMAL
DIRECCION GENERAL DE EDUCACIGN NORMAL
SUBDIRECCION DE ESCUELAS NORMALES

ESCUELA NORMAL NO. 1 DE TOLUCA

Boulevard isidro Fabela Nte, 601, Col. Doctores, Toluca, Estado de México. C.P: 50060
Tels. {722) 2-15-22-71 y 2-15-09-04, e-mail: normatitol@edugem.gob.mx
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ASEEING
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DECISIONES FIRMES, RESULTADOS FUERTES.

2021. “Afio de la Consumacidn de la Independencia y la Grandeza de México”.

Toluca, Méx., 1 de julio de 2022

C. CASTILLO PENA IVAN
ESTUDIANTE DEL OCTAVO SEMESTRE (LEAIES)
PRESENTE.

La Direccion de esta casa de estudios, a través de la Comisién de Titulacion de la Licenciatura
en Ensefianza y Aprendizaje del Inglés en Educacion Secundaria del Ciclo Escolar 2021-2022,
comunica a usted que una vez revisado el trabajo de titulacion intitulado: Analysis of Teacher
Training Processes Through the Evidence Portfolio, presentado en la modalidad de Portafolio
de Evidencias fue Dictaminado Favorablemente. Ello significa que a partir de la fecha podra
realizar los tramites correspondientes en el Area de Examenes Profesionales para sustentar

su Examen Profesional.

Sabedor de su alto sentido de responsabilidad, le envio un cordial saludo.

ATENTAMENTE :
\
EERNANDEZ GA LOPE,
ION DE TITULACION
-

SECRETARIA DE EDUCACION

SUBSECRETARiA’DE EDUCACION SUPERIOR Y NORMAL
DIRECCION GENERAL DE EDUCACION NORMAL
SUBDIRECCION DE ESCUELAS NORMALES

ESCUELA NORMAL No. 1 DE TOLUCA

Boulevard Isidro Fabela Nte. 601, Col. Doctores, Toluca, Estado de México, C.P.50060

Tels. (722) 2-15-22-71 y 2-15-09-04, e-mail: normal1tol@edugem.gob.mx







