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Introduction  

 

The following document aims to demonstrate my skills as a teacher to obtain the Bachelor 

degree in Educación Secundaria con Especialidad en Lengua Extranjera (inglés) in the 

modality of Explanatory Analytical Essay "Explanatory Analytical Essay"located on 

Thematic Line number two "Analysis of teaching experiences". Which according to the 

SEP (2002) in this thematic line is related to some experiences that estudiante normalista 

has developed with one or several groups of secondary education and to be analyzed in 

more detail about some particular content or some component of the language (in the case 

of English).   

My purposes and skills as an English teacher such as my English level B2, my confidence, 

my ability to adapt to situations and contexts, my creativity, my innovative ideas, my 

organization and my commitment to education, this allowed me to approach the contents 

and develop them, similarly, the previous experience gained in working with teenagers 

facilitated my work with student groups.  

This document was based on my teaching praxis at the Official Secondary 1049 

"Bicentennial of the Independence of Mexico", in the 2D group, which had a total of 53 

students, 22 women and 31 men, between 13 and 14 years old, students in were the 

problem of the ability to carry out and develop activities was identified on the basis of the 

instructions communicated 

Those activities were applied in the intervention days from February to April 2021. All 

of them were conducted through virtual meetings on the Zoom platform where the class 

was held on a schedule from 1:00 to 1:40 pm.  

Those strategies were applied in 3 sessions in the first moment of the class known as the 

beginning, since it is here that the way in which the first activity was carried out and its 
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purpose was explained. They were included in the class planning with which students 

were working throughout the week even if they were only applied in one session each. 

Therefore, from an observation and analysis of the different contexts and instruments that 

were created to learn more about the situation of the school and the group like tests, 

surveys and checklists, where results were obtained on the state of the external and 

internal context of the school, as well as on this occasion the virtual context in which 

students are immersed, the predominant learning styles and the current knowledge of the 

students about the problematic encountered, which was the difficulty for understand the 

instructions and perform the activities on the right way.  

To find a solution to that problem, 5 questions were addressed, such as: what an 

instruction is and its types, how to give instructions in English classroom, how to give 

teenagers effective instructions, what strategies are used to give instructions, and how 

instructional strategies are implemented in the classroom? 

And to answer those questions, I researched and analyzed different authors who put into 

practice various instructional strategies, starting with how the instructions are described 

as mentioned by Tood in Marc (2012) “Classroom instructions have been described as a 

series of directives, possibly mixed with explanations, questions and so on, which as a 

whole aim to get the students to do something”.  

Based on those authors, I chose three instructional strategies mentioned by ASCD (2012) 

which were "Interactive notebooks", "Activators and summarizers" and "Visual learning 

tools", of which the purpose was to observe the reaction of the students when presenting 

the instructions through them hoping for positive results in carrying out the activities. 

They were implemented during the virtual meetings with 2D students,which were held 

on a schedule from 1:00 to 1:40pm, on Mondays, Tuesdays and Thursdays,  were held at 
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the time of the class known as the start, just after the roll call was made, to begin the 

activity. 

I applied them through activities that were reflected in the corresponding planning of the 

session that day, since they were part of the activities to teach some of the topics of the 

English subject that had been assigned by the main teacher. 

I managed to observe some results and reactions both positive, like that the students at 

the end of the activity showed me their finished material and did it in the right way, using 

their creativity and remained attentive during the explanation when this was carried out 

by examples or on the negative side that there were still some confusion and doubts on 

the part of the students in the development of the activity but they let me know. 

This allowed me to know and learn how to carry out various ways of giving instructions 

with support from different activities and resources, as well as working on the continuous 

improvement of those results that were not so favorable. As well as looking for 

improvements in my performance as a teacher and better adapt future activities in the 

development of the explanation of the instructions. 

Finally, this work has given me the opportunity to apply new strategies, discover results 

and get out of the routine, as well as face challenges in a totally virtual context and acquire 

experiences that helped me to improve my teaching practice. 
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Subject Study  

 

Learning English implies a concept that goes beyond just learning a language, with the 

passage of time and the evolution of society has become much more important. 

Biava and Segura in Gaibor. G and Hernández (2020) affirm the use of a foreign language 

has gone from being a privilege to a necessity in the different productive sectors. The 

process of globalization has been the main reason why English has gained worldwide 

importance, to the extent that it is now considered the universal language of business.  

Secretaría de Educación Pública, SEP by its Spanish initials (2017), mentions that in all 

subjects the enormous social and functional variety of languages is recognized; the role 

of the family, the locality or the geographical region in the transmission of the initial 

varieties of language is valued, and assumes the primary role of the school in the teaching 

of the languages of international communication and the preservation of national ones. It 

also supports the idea that language is acquired and educated in social interaction, through 

participation in varied oral exchanges and in acts of reading and writing full of meaning. 

Learning English develops skills, knowledge, attitudes and learning strategies to 

participate and interact in social practices of language, oral and written, characteristic of 

different communicative and cultural contexts, routine, habitual and known, with native 

and non-native speakers of English.  

As a result of this, the aim is to raise awareness in Mexican society about the different 

advantages that the learning of a second language represents, and the privilege that it be 

taught from the beginning of basic education. 

However, learning the English language also includes dealing with various difficulties 

that arise from its teaching and how students interpret the different information that is 

provided to them. It is then that the problem identified in my internships is to provide 
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effective instructions to students to obtain better results in their understanding and in the 

interpretation of information. 

I made this essay to obtain my Bachelor degree in Educación Secundaria con Especialidad 

en Lengua Extranjera (inglés) at Escuela Normal de Atizapán de Zaragoza through the 

modality of Ensayo Analítico Explicativo which, according to SEP (2002) is a document 

in which as a normalista student expresses a particular vision on a topic, presents ideas, 

reflections and personal points of view on my teaching experiences, based on arguments.  

To carry out the essay, I put into practice the skills acquired during my training as a future 

teacher such as my English level B2, my confidence, my ability to adapt to situations and 

contexts, my creativity, my innovative ideas, my organization and my commitment to 

education, all of this after working with different groups of teenagers teaching the foreign 

language subject as well as my knowledge and competencies on it.  

Fierro (1999) mentions two important dimensions for the analysis of teaching practice, 

social and institutional. The social dimension lets the teacher materialize his educational 

contribution and his vision on the social function. The set of decisions and practices of 

teachers in the face of this diversity of cultural, socio-economic conditions, which place 

their students in different positions in relation to school experience, undoubtedly 

constitutes the space where equality of educational opportunities comes into play more 

clearly. While the institutional dimension, in which the work of the teacher is also a 

collectively constructed and regulated task in the space of the school, teaching workplace. 

The school institution represents for the teacher the privileged space of professional 

socialization.  

The teaching work for the application of this essay was carried out in the middle high 

school Escuela Secundaria Oficial 1049 “Bicentenario de la Independencia de México” 
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with workplace key 15EES1577H, scholar zone S051, located in Bulevares del Lago in 

Nicolás Romero county, Estado de México in the scholar year 2020-2021. 

According to Instituto Nacional de Estadística y Geografía, INEGI by its Spanish initials 

(2010) the population in Nicolás Romero county is an urban context because of its 

366,602 inhabitants in 2010, community services like lighting service, water service, 

drainage service, paved streets, sidewalks, some of them arranged for disable people. 

There were many green areas near the school, public transport and stops around it. The 

traffic jam was intensive but it was easy to park and safe for pedestrians. There were no 

marketplaces but there were a lot of family-owned businesses like stores, pharmacies, and 

stationery stores. Around the school, there were single-family homes and semi detached 

ones. Unfortunately, the neighbourhood presented some environmental problems like 

garbage and smog produced by the big transit of the zone, so the school worked with 

many environmental campaigns such as recycling and reforestation. (Appendix 1) 

The school was made of concrete and had a perimeter fence and two accesses, a parking 

area, two 2 story buildings, and the first floor of each one adapted for the disabled people. 

Some of the school facilities were the staff areas, a storage room, a teachers’ room, a 

library, a sports field, playgrounds, green areas, a cafeteria, an audiovisual classroom, a 

dance classroom, a computer room and restrooms. It also had telephone line and internet 

connection, drinking water, drainage, cleaning service and electricity. Something that 

distinguished the school from other middle high schools were the bandstands located in 

the main courtyard, facilitating learning tasks outside the classroom. (Appendix 2)  

The school staff was made of a principal, a vice principal, 12 counselors (who are some 

of the teachers from the different signatures), 26 teachers, where 3 of them were the ones 

assigned to teach the English subject, a secretary, service providers, a janitor and four 

outside food sellers. 
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The classrooms were equipped with a door, windows, ceramic floor, painting, well 

ventilated and illuminated with natural light, a white board, benches, a desk and chair for 

the teacher. 

During my performance as a trainee teacher in the middle high school, I was assigned 

with three groups, which were 1D, 2D and 3D with who different activities related to the 

development of English were taught according to the plans and programs assigned by the 

school and the main teachers.  

Some of those activities were the creation of different lesson plans focused on topics, 

offering an online class once a week through digital platforms and assigning work for 

students to test their knowledge, as well as evaluating them after they had been delivered 

and also evaluated them.  

The way in which the school year was accomplished was completely different to any 

other previous year, according to Zabala in Perrenoud (2012) "Society has endowed itself 

with a more or less explicit and conscious set of means to train the youngest for life. We 

can somehow consider it an "educational system"". Due to the consequences of the global 

pandemic Covid-19. According to the Instituto Mexicano del Seguro Social, IMSS by its 

Spanish initials (2020), this virus appeared in the city of Wuhan, in Hubei province, in 

China, at the end of 2019. And, on February 28th of 2020, the first case was confirmed in 

Mexico declaring a health emergency two days later, bringing  thousands of negative 

consequences for the world in the economic,  tourism sector, education, among others. 

(Milenio, 2020)  

In the education sector, classes were suspended on March 19, so Mexican educational 

authorities took the decision to implement virtual through E-Learning which according to 

Horton (2001) is the use of Internet and digital technologies to create experiences that 

educate students, which allowed to continue working during the contingency, facilitating 
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and reinforcing the communication between teacher-student, and between student-

student. 

In that school year, SEP designed and implemented the program "Aprende en casa II" that 

according to the Mexican Government (2020) the use of Tv programs was the main aim 

to strengthen the skills and competences of each of the young people in the fields of access 

to knowledge, with an education of excellence to continue learning. For that reason, most 

lesson plans during my teaching training were based on working with the contents of the 

English subject that were broadcasted on channel 3.2 on Thursday from 10:00 to 10:30am.  

At the same time, the plans and programmes of the “Aprendizajes Clave para la 

Educación Integral, Lengua Extranjera. Inglés” (SEP, 2017) were implemented which 

sought students to develop skills, knowledge, attitudes and learning strategies to 

participate in and interact with social practices of language, oral and written, typical of 

different communicative and cultural contexts, common and familiar, with native and 

non-native speakers of English. 

Based on those programs, my knowledge on the English language and my competences 

as a trainee teacher were able to create different lesson plans in which the different topics 

were developed. I made different activities where students put into practice their skills 

and use their creativity. Also, I used my abilities to handle the new technologies, since 

we needed to work through the virtual sessions and carried out activities that were 

published through the different digital platforms. 

I decided to work with the group 2D after different observations analysing the activities 

and tasks, they made caught my attention constantly misunderstandings to follow 

instructions and do them erroneously in most of the situations, enabling the purpose and 

objectives of the activity not to be clarified. According to EL KEMMA (2019) “students 

get confused and do not know what to do although their teacher has made great efforts in 
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preparing the lesson at home. This is probably true because there is usually a lack of 

managerial and technical know-how to give instructions”. 

However, the group also presented a favourable attitude of participation as well as 

commitment in the delivery of tasks and disposition to work. It was made up of 53 

students, 22 women and 31 men, between 13 and 14 years old. In these ages according to 

Harter (1997) Developmental studies document that during middle adolescence (ages 14 

to 15), individuals not only detect inconsistencies in their various identities related to their 

roles (with parents, friends, romantic peers), but these contradictions also disturb and 

confuse him much more than in the case of younger groups (11 to 12 years old) or older 

(17 to 18 years old). 

To get a clear idea of the students' learning style and group characteristics, a test of it was 

created (Appendix 4) , based on VARK. Lozano, (2004) mentions that it's a model who 

assumes that each student can identify their own learning style and be aware of their 

sensory preferences. This test was made on the web platform of Buzzfeed and consisted 

of a total of 30 multiple choice questions that when it finished, the result of the 

corresponding learning style according to the chosen answers is shown.  

The test was applied to 31 students with the following results obtained: 14 students 

presented a kinesthetic learning style, which, according to Reid in Herández (2004), this 

type of student learns best through experience and makes the most of engaging in physical 

activities in the classroom; 9 students presented a visual learning style in which the 

student learns more if he does so through the visual channel, Reid mentions that they 

require the visual stimulation of information boards, videos, films, words written on the 

blackboard, book or notebook, as they will better remember and understand the 

information and instructions they receive through the visual channel; and finally 8 
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students presented an auditory learning style, here, the student learns best through 

listening, according to Reid this type of student learns more through oral explanations. 

A Google form (Appendix 6) was also applied in order to know the interests and areas of 

opportunity of the students in relation to the problem raised about knowing how to follow 

instructions and as an objective to understand what needs to be reviewed about how 

students perceive the way in which the indications are presented to them.  

In the 1st question, How do you prefer to receive instructions on how to perform a task? 

12 of the students prefered instructions to be given through examples, 12 prefered written 

instructions and 8 prefered to listen to the teacher give instructions. 

In the 2nd one, "When you have any questions about how to perform a task, who do you 

usually ask?" 18 of the students usually asked a classmate, 10 asked the teacher while 4 

didn’t ask.  

In the 3rd one "How often do you read written instructions to understand a task?" 22 of 

students indicate that 1 to 5 times, 5 indicate that they usually read them more than 5 

times and 5 indicate that they only read them once. 

In the 4th one "Do you consider it easy to follow instructions?" 12 of students indicate 

that NO, which they find difficult to understand at the first time, 11 indicate that 

sometimes it is provided to them and 9 indicate that SI is provided to them. In the 5th one 

Do you consider that knowing how to follow instructions is important for your 

performance as a student? 26 of students consider SI to be very important, 5 said NO, 

not so important and only 1 said maybe is important. 

And as the last question, "How do you think it affects not following an instruction 

correctly?" 14 indicate that they may confuse the information, 9 indicate that it is difficult 

to perform the task and 9 indicate that they cannot deliver the task correctly. 
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In order to continue the research and obtain a context on the situation of students in 

distance learning, a Google Form was created too (Appendix 8) . 5 questions were asked 

about the personal situation in terms of accessibility to the different technologies that 

allow them to be in contact in this new educational modality. The survey was answered 

by 32 students, of whom the following results are presented.  

14 students had a computer at home, 13 had more than one computer and 5 didn´t have a 

computer. 31 had fiber optic internet connection and 1 used mobile data.  

21 said that they can go with a family member to have access to the internet, 6 said that 

they could go to the internet, 4 could go with a partner or neighbor and 1 mentioned that 

he couldn't go to another site. 

22 had a printer, 2 had more than one printer and 8 didn´t have one. 23 had a cell phone 

as another device with internet access, 6 had an electronic tablet, 1 had a smart TV and 2 

had all the above. 

Some of the digital services and social networks that students had on their devices were 

email, facebook, whatsapp and youtube. According to the survey, 16 students prefered 

that the feedback was through videoconferences, 10 prefered the classroom platform, 4 

the email and 2 the use of facebook. 

Finally, 30 mentioned that they had a television that allows them to watch the program 

Aprende en casa II and 2 said no. 

Therefore, in order to create this essay, the following thematic lines were consulted to 

develop the essay, which allowed to decide the type of treatment that was given to the 

topic that was identified through observation and practice activities as well as the different 

diagnoses applied to the group.  

 Based on diagnostic results obtained, the online classes given and the performance of the 

different activities through the different weeks worked at the middle high school I could 
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find some opportunity areas in 2D students. They presented some difficulties to perform 

the instructions on the different activities that were proposed in the classes with the 

purpose to get some of the achievements of the English subject.  

That caused the development of learning and the results obtained from such activities 

were not the ones expected, and created some confusion for me as a teacher to understand 

why they were doing something completely different as the instructions said even when 

they were clearly and even some of them were in their native language (Spanish).  

The interest in that topic arose when I realized that the students were carrying out an 

activity completely different from the one assigned or with missing elements in them 

despite being clarified the characteristics necessary for its elaboration. And in that case, I 

made the feedback to the students again mentioning what characteristics were stipulated 

in the description to develop them.  

That situation led me to realize that there were several students who presented that 

problem repeatedly, and that it should have found a more effective way for pupils to 

receive instructions and to be able to carry out their activities correctly in order to obtain 

the expected result. 

Bayés (2012) mentions that "it depends on the instructions, fundamentally, to understand 

how to develop the activities that directly affect the learning of the learner". It was 

important to highlight that those were an essential part of how students perceived 

information and executed it in their activities, thus obtaining the results expected by the 

teacher. 

Once that problem was identified, it was determined that students had difficulty 

understanding a direct instruction that was provided through virtual class directions as 

well as written assignments that allowed them to learn each of the steps for the elaboration 

of the different activities. 
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McCarty in Latorre (2016) considers "the challenge of the school, in the age of 

communications, is the creation of knowledge from information", therefore, the 

development of that topic focused on the search for strategies to communicate the 

instructions effectively to students in search of the expected results and learning in the 

English subject. 

After identifying that problem, the selected thematic line 2, Analysis of teaching 

experiences, and the selected work experience "Activities aimed at strengthening basic 

learning needs" was selected to develop this essay, because it works with experiences 

obtained from working with adolescents and the answers obtained, where a problem is 

identified that give rise to the central theme in which they are designed, applied and 

analyzed different teaching activities to obtain evidence produced in the classroom and 

correctly treat the problem. 

The purposes of that thematic line to work with were: 

a) The purposes of the secondary education curriculum: Aprendizajes Clave para la 

Educación Integral Lengua Extranjera inglés y Aprende en Casa II. 

b) The principles underlying the teaching approach: Communicative learning  

c) The teaching strategies used and their relationship with the approach: Instructional 

strategies. 

d) Evaluating forms: Through students' understanding of the instructions. 

e) The use made of the school’s educational resources and the environment: Digital 

platforms and social networks such as Facebook and Gmail. 

After analyzing the diagnostics test, the thematic lines and the problematic it was 

necessary to ask a set of questions to look for strategies to give effective instructions in 

order to create a better understanding in students about instructions being relevant to 
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organize the information to develop the study subject, based on five researching 

questions: 

• What is an instruction and its types? 

● How to give instructions in English classroom?  

● How to give teenagers effective instructions? 

● What strategies are used to give instructions? 

● How are instructional strategies implemented in the classroom? 

To answer these questions to give effective instructions to students of the 2D group and 

develop a better English language teaching and learning it was important to take into 

account the theoretical - methodological approach of different authors to consolidate and 

expand the knowledge of the problematic.  
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Empirical and theoretical reference 

 

In order to answer the researching questions, it was relevant to analyze the information 

and the facts given by the different authors to develop the study subject through their 

different investigations and knowledge related to follow of instructions.  

First it was important to identify that the instructions according to Tood  in Latorre (2016) 

have been described as a series of directives, possibly mixed with explanations, questions 

and so on, which as a whole aim to get the students to do something. Fajre y Arancibia, 

in Latorre (2016) mention that a  teacher seeks to do-do, that is, the issuer of the directive 

tries to modify the behavior of the interlocutors, recipients, to do an activity, task, to 

participate in a correction or attend in an explanation 

Instruction consists in the process of transmission from one person to another of the 

instruments that allow one to act freely, and that traditionally identifies with the domain 

of reading, writing and doing accounts and, through them, being able to acquire culture". 

It supposes the existence of certain contents and the transmission of them to the student. 

Instruction is part of the educational process, but it is not the whole educational process. 

In the instruction the accent falls on the instructor, the teacher and not on the student. 

Fermoso in Latorre (2016). 

Talking about an instruction represents to speak of an important element in the way in 

which teaching is carried out, since as the authors mention, this will lead the student to 

carry out all those activities that are required by the teacher, therefore the way in which 

they are represented will also have an impact on the interpretation of those who receive 

it, in this case students. 

It is a bit complicated to understand how the way in which information is transmitted to 

students can have such an impact on the way in which they take this information , interpret 
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it and then execute it in the activities, however, it must always be present in a way that 

makes aware of the value of communication and information. 

As Fermoso mentions, in the instruction, the accent falls on who instructs, in this case, 

the teachers are responsible for guiding this knowledge in search of achieving the 

expected learning and therefore the objective of the subject, the teaching of the English 

language. 

Latorre (2019) mentions that in a globalized world and in the knowledge society 

knowledge is fungible and perishable and therefore learning means, not so much storing 

knowledge, how to empower students to develop a more or less general set of skills-skills-

understood as mental tools that allow them to learn any content. 

However,  the purpose of communicating an instruction must remain the same, even 

though it has to be constantly adapted, as Huitt (2013) mentions "the purposeful direction 

of the learning process" and is one of the major teacher class activities (along with 

planning and management) guiding students in the learning process regardless of the path 

and situation that education is going through, taking into account all the factors that as 

teachers are also part of our task. 

Nevertheless, with this consideration it is important to identify the types of instruction 

and the different ways in which they are carried out in education. 

Ekwensi, F., Moranski, J., & Townsend-Sweet, M., (2006) present 5 different types of 

instructions: 

● Direct instruction is highly teacher-directed and is among the most commonly 

used. This strategy is effective for providing information or developing step-by-

step skills. It also works well for introducing other teaching methods, or actively 

involving students in knowledge construction. Direct instruction involves lecture, 

http://www.edpsycinteractive.org/topics/plan/plan.html
http://www.edpsycinteractive.org/topics/manage/manage.html


22 
 

explicit teaching, drill and practice, compare and contrast, demonstrations, and 

guided activities. 

Being one of the most common, it is normally used to work with students, since 

information is transmitted directly and knowledge is built through indications that include 

different types of activities. However, identifying it allows to realize the importance and 

usefulness it has, however it is important to inquire to know a little more about the way it 

is presented. 

● Indirect instruction, the role of the teacher shifts from lecturer/director to that of 

facilitator, supporter, and resource person. The teacher arranges the learning 

environment, provides opportunity for student involvement, and, when 

appropriate, provides feedback to students while they conduct the inquiry (Martin, 

1983).  Indirect instruction involves problem-solving, case studies, inquiry, 

reflective discussion, concept mapping, concept formation, and writing to inform. 

This is also often uncommon in the classroom, as challenges and situations usually arise 

that allow students to put into practice their previous knowledge and skills to perform an 

activity. Although it is important to take into account that you have to provide the 

necessary resources in terms of knowledge so that it can be carried out later. 

Feedback also plays an important role because it is part of the learning that students will 

acquire to concretize their ideas and improve in the aspects that are possible for them to 

properly carry out subsequent activities or situations that are presented to them. 

● Independent study refers to the range of instructional methods which are 

purposefully provided to foster the development of individual student initiative, 

self-reliance, and self-improvement. While independent study may be initiated by 

a student or teacher, the focus here will be on planned independent study by 

students under the guidance or supervision of a classroom teacher. In addition, 
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independent study can include learning in partnership with another individual or 

as part of a small group.  Independent study involves essays, journal, blogs, 

reports, research projects, and computer-assisted instruction. 

This is a type that is also common, especially when it is intended to work with students 

collectively or from the discovery and initiative of themselves to be able to solve a 

problem or give an answer to a question. Likewise, the teacher must accompany them in 

the development of these activities but only making sure that they are being carried out. 

These activities are very common when students are asked to perform an activity that 

requires them to use their creativity and generate their own ideas, in the case of English 

an example would be when students are asked to write a particular anecdote or essay. 

However, it is important to mention that this was a widely used instruction in this school 

cycle, since the situation in which education was found required both students and 

teachers to carry out an independent study, sometimes only with the help of digital media. 

● Interactive instruction requires discussion and sharing among participants. 

Students can learn from peers and teachers in order to develop social skills and 

abilities, to organize their thoughts, and to develop rational arguments.  Strategies 

allow for a range of interactive activities.  Interactive instruction involves debates, 

role playing, brainstorming, open-discussions, think-pair-share, cooperative 

learning, tutorial groups, labs, and problem-solving. 

Cooperative work lets people to interact in the same grade or educational environment, 

and working in this way takes an important role, since as Latorre (2016) mentions Integral 

education is achieved by living meaningful and transformative experiences; it is the union 

of knowledge, know-how to live with others and know-how to be a person, all in a 

coherent unit. It involves not only the cognitive mastery of knowledge but also the 

management of the emotional-affective world. 
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Living with other beings helps to promote values and you learn to work as a team. 

Currently this is a challenge in the educational situation of today’s world, however with 

the use of some communication technologies it is also possible to interact with other 

people despite the distance and share ideas. 

● Experiential Learning is inductive, learner centered, and activity oriented. 

Personalized reflection about an experience and the formulation of plans to apply 

learning to other contexts are critical factors in effective experiential learning. The 

emphasis in experiential learning is on the process of learning and not on the 

product. It can be viewed as a cycle consisting of five phases, all of which are 

necessary: 

● experiencing (an activity occurs); 

● sharing or publishing (reactions and observations are shared); 

● analyzing or processing (patterns and dynamics are determined); 

● inferring or generalizing (principles are derived); and, 

● applying (plans are made to use learning in new situations). 

This instruction requires more attention and is carried out through the processes 

mentioned above by the author, requires more dedication and time, it is a whole process 

that derives from many other activities. Although from my point of view it is not a type 

of instruction  

It is important to mention that all these types of instructions contain the characteristic of 

being carried out through communicative competences in different school contexts as 

well as the case of learning a second language. 
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Cummins in Brownlie, Feniak and McCarty (2004) mention two types of competences, 

the social communicative competence in English language and the academic 

communicative competence in English language. 

The social communicative mentions that it takes ESL learners in our schools, on average, 

from two to three years to develop the English language needed for day-to-day basic 

communication with peers and teachers. Social language facilitates the development of a 

healthy social life at school and is important for students making part of communication 

and language in their daily life. 

The academic competence mentions that success at school demands that students develop 

an understanding of the English language associated with thinking processes such as 

generalizing, inferring, judging, evaluating or predicting.  

Therefore, the way in which all information is transmitted through the instructions should 

take into account the different competences to be developed in the teaching and learning 

of the language in the students. 

Once the competencies of communication and instructions have been reviewed, it is then 

through the classroom in which they will be carried out, Therefore, it is important to take 

into account the needs of students and the goals we seek to achieve as teachers when 

teaching in a classroom. 

Barille (2001) mentions that Teachers are sometimes surprised to discover just how much 

giving clear instructions to students can affect students' success in the classroom. When 

given effective directions, students can engage with the material more effectively and 

ultimately have more productive experiences. 

Because of that she gives some steps that teachers can take to ensure that students 

understand instructions.  
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The first one is “Use clear and precise language”, here she recommends that Teachers 

should also clearly articulate the expectations of the assignment or task. Explaining what 

students have to do, how they have to do it, and when they have to complete it can help 

them understand and follow directions. Providing a strong, detailed rubric with the 

assignment can also make both the teacher's and the student's job clearer and easier. 

This is a way for students to avoid confusion as the indications are direct and avoid 

confusion as to what needs to be done.  

The second one is “Repeat the directions”, Barille mentions that a teacher might give 

directions and find that their students haven't been paying attention, or that the students 

only half-grasped the instructions. A quick look around the room, some redirection, and 

some repetition can ensure that every student is focused and understands what they need 

to do. 

It is important not to leave students with any doubts, and to ensure that they understand 

in the best way so that they can carry out the activities, also solve their doubts and if it is 

necessary to explain how many times it is necessary or to provide a more personalized 

attention, in the event that it is only a small group that has not correctly understood. 

In the third one mentions “Explain the purpose of the task” When you explain to 

students why they're being asked to complete an assignment, they're more able to 

appreciate the experience. Connecting the task to existing student knowledge, previous 

lessons, or covered material will help students feel more confident about tackling the task. 

When students know the purpose of each activity, it is easier for them to become familiar 

with the topic and understand why they are doing it, what its purpose is and how it impacts 

them. As well as connecting this knowledge with previous learning, knowing how to 

connect with the everyday and the context. 
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Now in the fourth one, the author talks about “Make sure your students understand” 

After giving them directions, ask your students to repeat or rephrase what's expected of 

them. Ask them specific questions about the requirements. Clarify any confusing points. 

Provide students with feedback that can help them comprehend and complete the task. 

It is important to ensure that students understand, so that in this way they can interpret 

the activities in the best way and perform them, this as mentioned by the author, can be 

through specific questions about what it has been just explained, or asking students to 

explain in their own words what they need to do, 

Providing examples and feedback can also be of great help, as this way they will have 

more clarity of ideas and what is intended with the activity to be able to do it. 

The five step is “Use an appropriate tone” Don't yell, mumble, or castigate. Ensure the 

pace of information is appropriate for grade level and ability. Don't rush or move too 

slowly. Pause frequently to give students time to digest the information. 

The way the tone of voice and body language can also help students and avoid confusion, 

because if the information is clear and we communicate it using the appropriate tone and 

words we can get better results in terms of students' understanding. 

An example in both virtual and face-to-face meetings is the fact of addressing them with 

the appropriate words and drawing their attention both visually with body movement and 

hearing in the tone of the voice, also showing some examples or making one together. 

The 6th one is “Describe the specifics”. If the assignment requires specific materials or 

a particular format, be sure to let students know. In my class, for example, every question 

must be answered in a complete sentence, and one-sentence responses are usually not 

sufficient to answer a question. Creating and clearly explaining such specifics sets your 

students up for success. 
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To be specific with the information and the way in which activities are required it is very 

common they are requested with certain characteristics, such as for example to place their 

full name, the margin on some sheets, place the title, if the activity needs to be printed, 

written or digital etc.  

Providing this data at the time of giving indications will avoid future confusion and doubts 

that may arise among students about how the teacher requires the activity and its 

characteristics. 

The 7th step is “Provide examples”.students clearly understand the expectations. It helps 

to build better relationships with students. 

And the last one is “Break tasks into manageable chunks”. If an assignment is large or 

multifaceted, section it into smaller tasks, especially if you teach younger students who 

can't handle a long list of directions. Breaking assignments into manageable tasks can 

help students feel more confident in their work. 

Accommodating information in a way that is understandable to students is important so 

that they can identify step by step how the activity needs to be performed, also try to 

separate each one and gradually distribute to avoid confusion and give them the time 

needed to perform each of the tasks and with the necessary characteristics. 

Now, knowing some of the ways to provide instructions in a classroom we will focus on 

how to give these instructions to teens effectively, as there are different considerations 

that need to be taken into account. 

According to Starbuck (2018) Teenagers can be a particularly challenging age group to 

teach but understanding a little about what is going on in their heads can help teachers 

support students through school. 
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Also mentions that Teachers should aim for a variety of instructional methods which 

encourage students to think for themselves. Keeping their brain active will help develop 

and strengthen the neural pathways that are vital for long-term learning. 

To be aware that adolescents have different characteristics and that they influence the 

way in which teachers must adapt to forms of teaching is important, because it will make 

it easier for us to obtain positive results from the different strategies we apply. 

Learning in adolescents depends beyond knowledge as it is a stage of change and learners' 

behaviours usually have an impact on how they perceive and interpret knowledge. 

A very clear example of classroom-based classroom classes are the behaviors and 

attitudes that students present, that is, on some days they don’t want to pay attention, take 

their places, or stay in the classroom, at other times they have passive behaviors in which 

they do not want to participate when answering a question.  

These behaviors are important because at the time of us communicating the instructions 

students may not be in the right learning environment, so it is important to seek to create 

such environments. 

Alvermann (2002) mentions Adolescents who struggle to read in subject area classrooms 

deserve instruction that is developmentally, culturally, and linguistically responsive to 

their needs. To be effective, such instruction must be embedded in the regular curriculum 

and address differences in their abilities to read, write, and communicate orally as 

strengths, not as deficits. 

The author refers to the fact that we must take into account the needs of adolescents, since 

these are fundamental when giving an instruction, because in this way we will be ensuring 

to generate a more effective and understandable impact for them. 
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A very clear example is when we know that students present some areas of opportunity 

such as their behavior within the class or the level of the English language that they master 

mostly, therefore, the instructions should be adapted to them in order to obtain many and 

better results. 

When teenagers feel that they are taken into account and that the teacher not only provides 

them with the information, but adapting it to them and taking their proposals into account 

is when you start to notice a change in the way they perceive information and interpret it. 

Alverman also mentions that Adolescents’ interests in the Internet, hypermedia, and 

various interactive communication technologies suggest the need to teach youth to read 

with a critical eye toward how writers, illustrators, and the like represent people and their 

ideas—in short, how individuals who create texts make those texts work. At the same 

time, it suggests teaching adolescents that all texts, including their textbooks, routinely 

promote or silence particular views. 

At the moment in which humanity finds itself, it is necessary to take into account also the 

technologies, since the digital age is present and is already part of our day to day, therefore 

the considerations that need to be made about it and the way in which it should be adapted, 

also presents a great challenge for the teacher, because it comes into the needs of the 

students who can present at present. 

To cover all this, Alverman suggests that the following strategies are effective ways of 

teaching comprehension in the middle grades, and possibly beyond:  

● Comprehension monitoring. Knowing when understanding falters or breaks down 

and which “fix-up” strategies to apply (e.g., rereading, reasoning the matter 

through, or using cues from the sentence/paragraph’s organizational structure). 
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It is important to observe and respond to the doubts of adolescents to ensure that they are 

understanding the instructions we are giving them, and if not, identify where there is 

doubt and seek a pertinent solution to continue the explanation. 

● Cooperative learning. Engaging with peers in problem-solving activities or 

sharing ideas through peer-led discussions. 

To propose students to work in small groups to guide the work and that they can also help 

each other when someone does not understand any indication. 

● Using graphic and semantic organizers (including story maps). Representing ideas 

by combining words, symbols, and lines to organize information. 

Visual materials are often helpful in giving the instructions, especially if they are used at 

the right time and make it easier for adolescents to understand, draw their attention, and 

how they are presented also influences how they are interpreted. 

●  Answering questions. Providing responses to teachers’ questions and receiving 

feedback on responses. 

If students have a question at the time the information is being explained and presented, 

it is important to resolve it at that time, as this will avoid future confusion and a better 

understanding at the moment so as not to lose the continuity of the information provided 

by the teacher. 

● Generating questions. Asking questions of one’s self to understand various 

aspects of a text. 

Generating questions to students will make sure that they are correctly understanding the 

information and the indications, so that if not, ways are found to solve and resolve 

possible doubts. 

● Using text structure. Developing an awareness of how a writer organizes 

information to assist readers in recalling the content of a selection. 
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It is important to organize the information in an appropriate way in the text where it is 

presented so that the students do not present problems to understand it, it must be clear 

and concise as well as suitable for the level of English of the students. 

● Summarizing. Integrating ideas and generalizing information across one or more 

texts. 

Placing the information in the simplest way is also favorable for students, as it only gives 

them what they need to understand the activity in the simplest way through the 

instructions. 

Once the information in the instructions has been raised it is important to start talking 

now about instructional strategies and those that will be used for the development and 

application of this essay. 

According to Alberta Learning (2002) Instructional strategies are techniques teachers use 

to help students become independent, strategic learners. These strategies become learning 

strategies when students independently select the appropriate ones and use them 

effectively to accomplish tasks or meet goals.   

That is, through these strategies students will be able to take what is most convenient for 

their learning and transform it to understand the information in a much more effective 

way that will allow them to carry out the proposed activities.  

Alvermann (2002) mentions that Adolescents’ perceptions of how competent they are as 

readers and writers, generally speaking, will affect how motivated they are to learn in 

their subject area classes (e.g.,the sciences, social studies, mathematics, and literature). 

Thus, if academic literacy instruction is to be effective, it must address issues of self-

efficacy and engagement. 
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From how adolescents receive the information through the instructions is that it will also 

be reflected in the performance of language skills, as well as in the results and motivation 

in different areas.  

Another important aspect to take into account is the use of different technologies 

throughout this process, since today they have become an indispensable tool, especially 

in the time when learning has been carried out through the Elearning as mentioned in 

chapter one of this essay. 

Because of that, Kamil, Intrator, & Kim in Alverman (2002) mention that creating 

technology environments that heighten students’ motivation to become independent 

readers and writers can increase their sense of competency.  

Now speaking of the types of instructional strategies and how this can be applied in the 

classroom, the following are mentioned which have been suggested as an example by 

ASCD (2012): 

● Activators and Summarizers  

Activators and summarizers are what we do immediately before and after a formal 

learning experience. Activators are designed “to engage students’ thinking before 

instruction”. They focus students on a goal, problem, challenge or essential 

question, surface student misconceptions, help students to feel some ownership in 

what they are learning, and enable teachers to gather data from students and adapt 

lessons and units to their prior knowledge.  Summarizers are designed “to support 

integration and retention of new learning.” 

When the information is presented in a simpler way from the moment of its introduction 

and later in a summary where the most important are rescued in order to obtain a more 

favorable result in terms of the performance of the different activities.  
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As mentioned by the author, these activities should also be adapted according to the 

knowledge and level of the students to facilitate their understanding. 

● Information Literacy 

Information literacy is “the ability to identify what information is needed, 

understand how the information is organized, identify the best sources of 

information for a given need, locate those sources, evaluate the sources critically, 

and share that information. It is the knowledge of commonly used research 

techniques.” 

In this way students learn to select the most relevant information that allows them to 

understand the activities as well as to share and analyze it, it is important to take this 

technique into account when selecting a type of information. 

● Reading for Understanding 

Once a child learns basic reading skills, how can he or she be helped to build 

comprehension and understanding. In this respect, every teacher is a teacher of 

reading. 

Reading for Understanding strategies help students go below the surface and find 

the deeper meaning behind what is being read. They have been developed to 

improve reading comprehension and the understanding of what is being read for 

all students in all subject areas. 

This strategy goes beyond just reading the information, it is understanding the meaning 

of what is being presented so that we can continue with the development of activities.  

Understanding is important in order to be able to introduce the activities, since from the 

beginning the guidelines are set to carry out the work and in the same way we ensure that 

students have clear what it is they are going to do. 
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● Visual Learning Tools 

Visual learning tools, also called graphic organizers, “assist learners…[in how to 

visually]…organize and find patterns among the overwhelming amount of 

information available today, as well as to make sense out of it and evaluate it”. 

Creative and the explanations of the activities go beyond the ordinary with the use of 

images, organizers, posters etc. the students can observe the information in a clearer and 

concise way. 

● “Deep and Flexible Thinking” 

Thinking Deeply and Flexibly goes beyond memorization and low level inference 

making, and involves numerous habits and strategies, among them open-

mindedness to new thoughts and ideas, explanation, classifying, comparing and 

contrasting, argumentation and debate, interpretation, problem solving, creativity, 

decision making, planning, and the use of logic and reasoning. Strategies range 

from the types of questions asked of students to strategies that promote specific 

types of thinking, such as interpretive discussions. 

It is important that when the knowledge is communicated to the students, they are also 

motivated to think beyond just the activity, that is, to question them, to make them argue 

what they think is the purpose of it and how they could reach them. Make them think 

more openly about the possibilities of creating and learning new content that they can use 

in the future in their lives. 

● Interactive Notebooks  

With interactive notebooks, students are taught how to record, collect, and 

organize information in traditional formats from a teacher, text, or additional 

resources, and also are given creative, deep thinking assignments that help them 
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to see connections, dig more deeply into learning, do analyses, synthesize data in 

interesting ways, and become independent, creative thinkers and writers. 

Making use of the creativity of students to collect information in the way that suits them 

best helps them to become more independent in the learning process, which is what is 

sought with instructional strategies, as having their understanding, they will collect 

information relevant to them. 

● Writing Process/Writer’s Workshop 

Writing Process and Writer’s Workshop are two ways to significantly increase 

skills in communicating through all types of writing, and at the same time use 

writing to enhance the development of the five skill areas. Writing process 

encourages students to improve writing gradually, over time, like professional 

writers do, rather than writing all at once and just once. The writing process 

consists of five stages — pre-writing activities, initial writing, revising, editing, 

and “publishing” (sharing writing with others). The writing process encourages 

students to ask good questions and formulate problems in the re-write stage, 

process information in the initial writing phase, and so on. 

Working on this skill is extremely important, as some or most of the activities are carried 

out through writing, so students need to understand its importance and the right ways to 

do it. 

The stages in which this ability is presented to be able to work it are those mentioned 

above, since in this way a process is created in which students are taught to work 

constantly and to develop it in an appropriate way, in order to improve also the 

understanding of the different activities. 

● Think-Pair-Share and Wait Time 
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One of the dangers of traditional discussions and question-answer sessions in the 

classroom is that certain students who think quickly dominate. Think-Pair-Share 

and Wait Time strategies enable many more students to speak their thoughts out 

loud, develop answers to questions, participate in discussions, think at higher 

levels, and become much more involved and engaged in the learning process. Both 

Think-Pair-Share and Wait Time slow the discussion and question session down 

and give all students time to think through their answers, search for appropriate 

information, and in general become better learners. 

Giving students time to reflect and think more deeply about the proposed activities is a 

strategy that helps them use their critical thinking and analyze a little more about the ideas 

and questions being asked. In this way the understanding of the activities will be less 

complicated. 
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Exploring activities 

 

After having analyzed the different authors who answer the central questions in search of 

an effective way to give instructions to the students of the 2D group, some activities were 

applied with the purpose to find the most effective strategies to improve their 

understanding about the activities to perform.  

Those activities were applied in the intervention days from February to April 2021. All 

of them were conducted through virtual meetings on the Zoom platform where the class 

was held on a schedule from 1:00 to 1:40 pm.  

Those strategies were applied in 3 sessions in the first moment of the class known as the 

beginning, since it is here that the way in which the first activity was carried out and its 

purpose was explained. They were included in the class planning with which students 

were working throughout the week even if they were only applied in one session each. 

The first strategy that was applied was that of "Interactive notebooks" which according 

to ASCD (2012) “with interactive notebooks, students are taught how to record, collect, 

and organize information in traditional formats from a teacher, text, or additional 

resources”.  

It was applied in the Zoom session of February 15 (Appendix 10) in the schedule 

designated for the group from 1:00 to 1:40 pm. I selected that activity because I wanted 

to do something out of the routine with the students, and I wanted to observe how the 

students get the instructions when it comes to using different materials to carry out the 

activities. 

For that strategy students had to create a didactic material called “color road". That 

activity consisted of taking notes in small colored leaf squares that merge vertically in the 

form of a path. 
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First, I began to explain the instructions of the activity, using some of the 

recommendations of the authors like Barille (2001). One of them was the use of examples, 

since at the same time that I was giving the instructions as well as in the development of 

the activity, I was teaching them in the camera in which part of the sheet they had to write 

and how they should be joined. 

The indication was that for each slide, they had to write in a colored square, and since 

they finished putting that idea they had to join another square. Then I started with the 

presentation from which they copied the main ideas and at the end of the reading I 

continued to guide the students to continue developing their material. I also asked 

questions to make sure they weren’t lost in the course.  

At the end of the presentation the indication was to paste that material in their notebook 

to be able to create their "interactive notebooks" strategy. (Appendix 11) 

During the development of the activity, I observed that the students were not lost at any 

time, since I was guiding the activity little by little in addition to presenting the examples. 

There were no doubts as to how to assemble the material, however something that was 

presented was that some students took longer than others to perform the steps indicated 

for the activity. So, on some occasions they asked me for more time to finish their activity, 

in that case, I pasted the color sheets or copied the ideas of the presentation, which led 

me to wait for all the students to be ready to continue presenting the contents. 

At the end when the students showed their finished work through the cameras and the 

photographs they sent later, I could see that most of them understood the way the material 

had to be created and that they put the most relevant information in the right place. 

However, as for the negative part of the use of those activities highlights the time, since 

in these activities it is necessary to have a lot of patience and to adapt to the rhythm of 
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the students so that they could understand the activity, since they all had a different 

learning style. 

As for the solutions I could give to that highlight, a better consideration of time, since 

being an activity that should have been developed at the beginning of the class can take 

more time than usual encompassing other moments of it. Always taking into account the 

different ways of processing and adapting the information that students had, as well as 

promoting the use of their creativity and providing them with new ways of taking notes 

and organizing the information.  

SEP (2000) says "The use of teaching time has a close relationship with children’s 

performance, but as outlined, it is not time as such that counts, but what happens during 

that time. If we suppress or modify the meaning of the routine practices established at 

school and in the classroom, we will surely have more time to devote to achieving 

educational purposes". 

Therefore, I must have taken into account their performance from that strategy to take it 

into account for future activities that require the use of following instructions through 

examples and using handling materials at the same time. As well as looking for ways to 

boost those activities to replace the routine from time to time to enhance their skills and 

the use of creativity. 

I also applied the "Activators and Summarizers" strategy which was applied on February 

16 (Appendix 12) at the same time by the Zoom platform. I chose that strategy because I 

wanted to see how students reacted by first presenting an example and a situation that 

captures their attention to relate to the topic and gave them an idea of how the information 

was presented in action. 

As the designated theme was "Characteristics of plays" I chose a YouTube video that was 

about a small scene from a well-known movie where the characters presented a play in a 
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comical way.  In fact, when presenting the video, some students told me in the chat that 

it was from their favorite movies. (Appendix 13) 

Then from here I could already see that the students were already familiar with what the 

video was about, so it was only necessary after seeing it related to the subject of the class. 

For that I asked them a series of questions about the characteristics of the work that was 

presented in the video, such as which characters identified or what was the genre of the 

work. All that in a virtual game made on the Wordwall platform that answered for 

participation. 

That strategy allowed me to place students in the context of the topic in a different way, 

as using this strategy activates their thinking and begins to relate the actions they were 

observing to what they are going to learn. 

I think it made it easier for me to explain the subject as well as to understand the 

instructions to be able to identify future activities in a simpler way than what was 

intended. Using that strategy hand in hand with visual materials was a good choice, on 

the negative side it only highlights that on some occasions there were no participation on 

the part of some students to answer the questions. 

Although they were few, I was led to think that they probably did not understand very 

well the purpose of the activity, although with the course of the classes I could realize 

that the lack of participation of those students was general and not only in that type of 

activities. Probably because the attention they were paying to the activity was not 

adequate followed by possible distractions from observing the film fragment or 

distractions outside the class that occurred in its context. 

Zepeda (1995) mentions that concentrating means thinking deeply, consciously focusing 

attention on the material or a given stimulus. It is to attend to a stimulus and try to 

understand it. Lack of attention and/or concentration is one of the most common factors 
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that students manifest when studying. Being distracted by habit in most cases is usually 

to a greater or lesser extent by the absence, decrease or loss of interest. 

Therefore, it is important that future sessions take into account that there are other types 

of factors that can influence the attention and manner of attending the instructions so that 

a different and interesting material has been used to get students into the topic. And 

understand how I can adapt and what activities would help me to get better attention from 

my students. 

The last strategy applied was "Visual Learning Tools", on February 22 (Appendix 14), in 

the same way by the Zoom platform in the schedule assigned for the group. I chose that 

strategy because although the situation made it easier for us to work with visual materials, 

I wanted to take a focused approach to present instructions through that strategy and 

observe the results. 

ASCD (2012) mentions that these tools “assist learners…[in how to visually]…organize 

and find patterns among the overwhelming amount of information available today.  

The activity was also presented at the beginning of the class, this time my visual tool was 

a presentation made on the Genially platform with the theme of a video game (Appendix 

15), the purpose of the activity was to read in group on the subject of the class to finally 

guess who was the impostor previously chosen by me, which I had not read at any time 

in the class. 

To explain that activity, a slide was placed with the same theme that was presented first. 

A student was asked to read the instructions and later I read and explained them to make 

sure the students understood correctly.  

I consider that the visual material helped me to present the activity instructions in a more 

creative way, as it was taken into account to capture the attention of students using other 
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types of digital materials, as well as topics relevant to them, as would be the case with 

video games. 

What happened during the development of the activity once the instructions were 

presented was that the activity was understood in part but not entirely by the whole group, 

because at the time I realized that some of the students still did not understand that it was 

a group reading. I think it was probably because the amount of information that was 

presented on the slide might have been more than adequate to set out the instructions.  

As for the rest and the development of the activity did not arise some other problems, 

only some connection problems. At the end of the activity, I asked the students to write 

to me in the chat room of the meeting that they had liked the activity and they told me 

that they had liked it.  

All this led me to think that the use of those virtual tools was very useful, as long as the 

information of the instructions to be placed in them has the appropriate characteristics to 

be transmitted in the right way. 

According to Boardman, Roberts, Vaughn, Wexler, Murra, & Kosanovich (2008) it 

provides explicit instruction of the vocabulary needed to understand a specific text or 

content area by offering simple definitions prior to reading, generating examples and non-

examples, or creating semantic maps that contain word families or list multiple uses of a 

target word.  

Therefore, I consider that I can previously introduce even more students with some 

vocabulary that will help me to make them understand the instructions when I present 

them the visual material, so that they have a clearer idea of what the activity is about and 

the topic to review. 
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Conclusions  

 

This document aimed to apply some instructional strategies in search of finding the most 

effective to obtain better results in the understanding of activities in the development of 

classes of the 2D group from the Middle High School “Bicentenario de la Independencia 

de México” in the school year 2020-2021 in a development of 3 sessions, one for each 

applied strategy. 

The implementation of those strategies allowed me to know the reactions that the students 

had after presenting new ways to apply the instructions to obtain better results in the 

activities to be carried out and the understanding of the topic. That gave me a clearer 

picture of the importance of presenting information to students and how it influences their 

educational practice. 

I learned about their different interests and needs, as well as experienced the use of these 

strategies adapted to the new educational modality of E-Learning presented in this school 

cycle, which represented a challenge and a unique experience in my role as a teacher, as 

I gained experiences that will help me in my future practice and performance of my role 

inside and outside the classroom. 

It is important to highlight that the results were mostly favorable although it is still 

necessary to emphasize some details of the creation and presentation of activities that 

allow to have a greater scope in the understanding of the students and in the elaboration 

satisfactory and complete work. 

It should be noted that of those results in which there was still complication are the areas 

in which I need to work, since I understood that the development of the activities begins 

from the understanding of them and that it is also up to me as a teacher to intervene mostly 

in the course of its development to serve as a guide beyond just giving indications. 



45 
 

 

I understood that the fact that students did not present exactly the activities to the letter 

did not intervene fully or define how much they learned, as well as doing everything 

correctly. Each student had a different way of processing and interpreting information. 

I also learned that there were some factors that I was not able to control within the 

classroom modality, such as those that occured in the context of students currently in their 

homes, that everyone had different access to connectivity and being in different places 

influenced in a certain way for distractions and external that could affect the 

understanding and realization of activities. 

I consider I obtained a better development in my competences as an English teacher 

because it has allowed me to learn more about the school reality, the pupils' reaction to 

new activities, their interests and the implementation of strategies in a totally virtual 

context. I have achieved the ability to better manage technological tools, manage the 

progress of learning and involve students in their learning and work. I think I still need to 

learn how to integrate some content more easily into the instructions and further 

encourage collaborative work in those strategies. 

I consider that this will allow me in the future to improve my teaching practice as well as 

continue in the search for new strategies that adapt to the needs of the students and allow 

me to get closer and closer the objective that the scope of understanding of the activities 

through a good instructional strategy is possible. 
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Appendix 13-Activity of the instructional strategy “Activators and Summarizers” 

 

Appendix 14 - Lesson plan of the strategy “Visual Learning tools”  

 

Appendix 12- Activity of the instructional strategy “Visual Learning Tools” 
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Appendix 1 External school context  

Purpose: To present the information about the physical, social and cultural environment 

in which the middle high school was inserted, and how they impact on the school and 

condition the management and organization; in addition to modifying the action of the 

school as a social and educational institution. 
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Appendix 2 Internal school context  

Purpose: To present the information of the school resources and staff of where 

professional practices were developed; to show and articulate the opportunities and 

existing limitations.  
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Appendix 3 Internal group context  

Purpose:This contextual analysis allows us to support and relate some issues related to 

the level and development learning of the group, to know what is possible for the students 

and what is not. In addition to identifying which are the characteristics for the importance 

of teaching English. 
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Appendix 4 VARK learning styles test  

Purpose: To identify the students' learning styles. This test was made on the web platform 

of Buzzfeed and consisted of a total of 30 multiple choice questions.  

At: https://www.buzzfeed.com/taniamedina61/test-de-estilos-de-aprendizaje-

1o7qb6l8o3?fbclid=IwAR0RegbkRmnCQLPAhOu7bb1zqnrAjnikrikXQ8Q6Rv2kCGh

bUZ_A92knjx8  
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Appendix 5 VARK learning styles test results 

Purpose: To know the predominant learning styles in the 2D group from the application 

of a VARK test. 
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Appendix 6 Instructions test  

A Google form was also applied in order to know the interests and areas of opportunity 

of the students in relation to the problem raised about knowing how to follow instructions 

and as an objective to understand what needs to be reviewed about how students perceive 

the way in which the indications are presented to them.  

Link: 

https://docs.google.com/forms/d/e/1FAIpQLScW66YqjgqF1K25L4ouslxINBvDA0I2p

OFpeTMgDLSYLh58hg/viewform?usp=sf_link  

 

 

https://docs.google.com/forms/d/e/1FAIpQLScW66YqjgqF1K25L4ouslxINBvDA0I2pOFpeTMgDLSYLh58hg/viewform?usp=sf_link
https://docs.google.com/forms/d/e/1FAIpQLScW66YqjgqF1K25L4ouslxINBvDA0I2pOFpeTMgDLSYLh58hg/viewform?usp=sf_link
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Appendix 6 Instructions test results  
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Appendix 8 Virtual context test 

In order to continue the research and obtain a context on the situation of students in 

distance learning, a Google Form was created too. Some questions were asked about the 

personal situation in terms of accessibility to the different technologies that allow them 

to be in contact in this new educational modality.  
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Appendix 9 Virtual context results 
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Appendix 10 

Purpose: to present the lesson plan session of the strategy  “interactive notebooks” 
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Appendix 11  

Purpose: To create the strategy “Interactive notebooks” with the students to observe their 

understanding with this activity of “color road”.  
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Appendix 12   

Purpose: to present the lesson plan session of the strategy  “Activators and summarizers” 
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Appendix 13 

Purpose: To present to the students the material from the strategy “Activators and 

Summarizers” to activate the thinking of the student before instruction.  
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Appendix 14  

Purpose: to present the lesson plan session of the strategy “Visual Learning tools”  
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Appendix 15 

Purpose: To present the instructions through the instructional strategy “Visual Learning 

Tools” 

Link: https://view.genial.ly/603092ec17f9f90d28de0b68/presentation-dramatized-

readings-among-us  

 

 

 

 

https://view.genial.ly/603092ec17f9f90d28de0b68/presentation-dramatized-readings-among-us
https://view.genial.ly/603092ec17f9f90d28de0b68/presentation-dramatized-readings-among-us

