
UNIDAD 4: 
AIAERNATIVAS DIDÁCTICAS Y SUGERENCIAS 

METODOLÓGICAS  



GAMES 
Gamos in the language classroom help children to see learning English as 
enjoyable and rewarding. Playing ganes in the classroom develops the ability to 
co-operate, to compete without being aggressive, and to be a 'good 

SONGS AND CHATS 
Music and rhythm are an essential part of language learning for young learners. 
Children really enjoy learning and singing songs, and older learners fiad working 
with current or well-known pop songs highly inotivating. 

We have all experienced songs which we just can't gel out of our heads. 
Music and rhythm inake it much easier to imitate and remember language than 
words which are just spokeni-if you teach children a song, it somehow isticks'. 

A chant is like a song without music, or a poem with a very marked 
rhythm. There are many different songs and chants, from traditional ones to 
specially written material for young language learners. Traditional songs and 
chants often contain obscure or out-of-date language which may our weigh 'heir 
usefulness, but they do have the advantage of being part of English-speaking 
culture. 

Some songs are good for singing, others for doing actions to the music, 
and the best ones are good for kali! You can use songs and chants to teach 
children the sounds and rhythm of English, to reinforce structures and 
vocabulary, or as Total Physical Response activities-but aboye all to have hin. 

You can use a song or a chant at any stage in a lesson: for example, at the 
beginning to mark the change from the previous subject to English; itt the middle 
of a lesson as a break from another, more concentrated activity; or at the end, to 
round a lesson off. Songs and chants can also help to create a sense of group 
identity. 

Pop songs are usually best used in listening activities. You need to select 
the gong you use with care. Is the language too difficult? Can you hear the 
words? Is the subject-matter suitable? Older children enjoy working with popular 
songs so much that they are willing to tackle difficult language, and will often 
sing along when the song is played. 

You can also use songs as background music while the children are 
working quietly on another task-it is surprising how much they absorb 
unconsciously. 
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VIDEO 
Video and television forro a pan of many children's lives nowadays, and can also 
be a very useful lool in the language classroom. llowever, there is a big 
differenee betkveen watehing television at homo for relaxation and watehing a 
video in a lesson, where the teacher devises activities and tasks that eneourage 
the children lo interaet with the video and lean from it. 

Videos provide a ready-nade context for the presentation of new 
vocabulary, structures, and functions, as well as providing a stimulus for 
speaking. They can also provide an excellent source of input for topic based 
work. By combining spoken language with images, video parallel real life. The 
visuals help children to understand the situation and therefore the language-for 
example, beginners hearing Conde Itere on an audio cassette are unlikely fo  
understand it, hui if the),  see it on a video accompanied by a gesture and 
response, the meaning is immediately obvious. It is this aspeet that we need to 
exploit when preparing video tasks. 

You can use both authentic videos, recorded from television (but please 
Lake your countrys copyright rules lato account), or videos that have been 
specially designed for children learning Euglish, Criteria lo bear in mirad when 
selecting a video are: 

• The kind of video: when using authentic videos make sur() they have a 
high visual content, lbr example eartoons, short stories, advertisements, or 
educacional programmes, rather than 'talking heads' in,. debates and 
discussions, 

• Length: it is beuer lo select a short sequence (5 to 10 n'imites) and exploit 
it lo the l'un, Iban lo spend a whole lesson passively watehing a long 
video; 

• The language level: videos nade for EH- use graded langtvge, but 
authentic videos oflen contain complicated and colloquial language. When 
using an authentic video make sure that there is as much visual support as 
possible and that the tasks do not require the children to understand slang 
or unusual expressions. 

When preparing a video lesson, just as with any other lesson, it is essential 
that you have a elear aim in mind: for example, presenting new language or 
complementing your textbook. 

Preparation 
Mere are some general hints, especially for (hose who are inexperienced in using 
video. 
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General considerations 
Preparing a lesson based on a video sequence can be difficult and time-
consuming,. The pay-off is that the same lesson can be used again and again by 
many teachers. So thrce hours spent in preparing a single lesson can provide very 
many hours oí teaching. 

Published language-teaching video material is accompanied by textbooks 
which usually include guidance Ibr teachers. Indeed, many of the better video 
based courses integrate the video component finto a complete int\ ti-media 
package. I lowever, even if you are using a published course, you may want to 
produce your own lesson plass to fra your timetable and the specific needs of 
your students. And if you are planning to use authentic video material or to use' 
language teaching video as supplementary material, you will have a lot of 
preparation lo do. 

✓ [Veo as lexi 
Treat each sequence as a text,just like a language presentation passage in a book 
or a dialogue on audiocassette. Plan your lesson using both the video script, if 
available, mal the video itself. The script will tell you What language is used; the 
video will provide essential evidenee on behavior, charada and context, which 
are not usually in the script. 

✓ Selecting a sequence 
Assuming that you have a fairly wide range of video material available, the 
following factors should influence your choice of a particular sequence for use in 

class. 
Interest: Students don't think of video as teaching material. They.think of it as 
television. Therefore, if they consider that a sequence is dull, they won't want to 
watch it or leam through it. Any sequence chosen for use in class must be 
intrinsically inleresting or attractive and must comprise a complete unit of 
meaning regardless of its context. 
Length: With a few exceptions, your video sequences must be suitable for 
exploitation in a single one-hour class period They are therefore likely to be no 
more Iban Five minutes in length (and may be as short as thirty seconds) for most 

classroom activities. 
	 Most sequences should be suitable for several of the activity 

categories described in this book. 
Language levet: This is not necessarily a crucial criterios. It is more important to 
grade the task or activity so that the class can deal with it, rather than to grade 
the video material itself. In many instances, the picture offers diles to. meaning 
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over and aboye the language on the soundtrack. Tiras, rnuch apparently difficult 
authentie video material can be used with students al a relatively low level of 
ability. 
Language iteras to be taught: lf the aim of the lesson is to teach language from 
the screen, then the presence of relevara functions and structures will be a prime 
consideration in selecting a sequence. lf, however, the aim is to stimulate 
discussion or other skills work mnong the students, then specific language iteras 
are not so important. 
Lexis: Though video can be used very efiectively to introduce and review 

V Planning the use al .  tinte 
Unless your institution is partictdarly well-endowed with video equipment, you 
will have to lít your video-based lessons rato times when the equipment is 
available, and tras may mean adjusting the planning and scheduling of your 
lessons as a whole. At the same time, you should plan so that, as far as possible, 
only work essenhal tu video use is done during the video lesson period, while 
preparatory and follow-up activities are allocated to tintes when the video 
equipment is not available. 

The ideal length for the video lesson itself is between 45 minutes and one 
hour, but time may raso have to be allowed for setting up the video and moving 
equipment. And if your institution has a special video room, your class will need 
extra time (o gel there and back. 

Some basic techniques for using video 
Below is a selection of the basic techniques for less-experienccd teachers to 
familiarize theinselves quickly with some of the things they can do with video 
before trying the recipes. 

L Sound on/vision off (silent viewing): tris techniques can be used either to 
stimulate language activity about what is seen on the screen (rather than 
What is being said) or to focus on what is being said, by ai variety of 
guessing/prediction tasks. The most common ways of using thiS technique 
are: 
Choose scenes with short exchanges of dialogue, where The action, 
emotions, setting, situation, etc. (even lip ~venteras!), give cines tu what 
is being said. Students guess/predict the words and then compare 
afterwards while viewing with sound on. 
Use longer exchanges for students to guess the gist or situation rather than 
exact words. 
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Play whole sequences for students to try and write suitable screenplays, 
which can then be compared with the actual soundtrack. 
Use the pause/freeze-trame control at the initial point of each exchange, 
for students lo predict language un a line-by-line basis. 'Nese are then 

compared with the actual speeches. 
.Students give or write a descriptive commentary of what they see. 

g. Sound on/vision off: students guess the setting, action, characters, etc., 
from the soundtrack. This can be done in a variety of ways as in itero 1 
aboye, i.e. un a line-by-line or scene-by-scene basis. 

3. Pause/freeze-trame control: (to utilize with sound on/off and vision on/off 

controls as aboye.) 
Will) sound un, pausing at the initial point of each exchange, teacher asks 
students to predict the words. Immediate comparison with the actual 
words can then be made by playing each exchange. 	 st,  
With sound un, pausing at strategic points in the plot/action, teacher asks 
students questions about the situation (what has happened/what is going to 

happen). 
Pause at suitable monteras of characters' facial expressions for students to 

suggest thoughts, lbelings, etc. 

4 Sound and vision un (listening and viewing comprehension): 
. Students are given a list of items before viewing a sequence and have to 

look lbr them as they view. 
Students are given a list of items after viewing a sequence and have to 
decide which were in the sequence and which werent 
Students view and listen tu the sequence for (e.g.) something beginning 
with (X), something (blue), something which rhymes with (Y), etc. 

Students are given comprehension questions before viewing a sequence 

and answer the questions after viewing. 
Students are bold what a sequence will be about and have to list the things 
they expect to hear, see, etc. After viewing, they can then compare and 

discuss. 
Students are given paraphrases of dialogues before viewing and then have 

tu match/spot the direct speech as they view. 
Sintieras are given a cloze passage of the dialogue or of a description of 

the scene and have to complete gaps while/after viewing. 
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5. Jumbling sequences: students view each section of a sequence,-- presented 
to diem out oí sequence. They have to determine what has happéned/what 
will happen in each case and then fit the sections rolo a corred or plausible 
sequence. 

6. Split vicwing: some students seo a sequence but do not hear it; others hear 
but do not seo. A variety oí activities can Chen follow based on usual 
information—gap procedures. 

In the cIassrooth 
Which language lo use in class? 

The question of whether or not to use the mother tongue in the English 
classroom is an open one. My own feeling is that while it is essential Lo use as 
tuuch English as possible in class, there are times when the use of English is 
counler-productive. It is ollen more economical and less frustrating for all con 
concerned 	you give instructions for a complicated activity in the children's 
mother toligue, or check the instructions you have given by asking the children 
to repeat them in their own language. In a feedback session (see below), where 
the aim is for the children to express their feelings and altitudes, it would be 
counter-productive to expect diem to use their limited knowledge of English. 
What is important is that the children are given olear guidelines en when they are 
expecte(' to use English and when their first language is permissible: Children 
need lo be aware of which activities are specificatly intended to develop their 
spoken skills, they should be encouraged to use only English in these. On the 
other batid, if they are working on a reading text that requires logical inference, it 
is not reasonable to expect them to be able to do this in English. 

■ Classroons language 
An area where English should be used as iimch as possible is the everyday 

organization and running of the classroom. Boll] the teacher and the children can 
use English Itere; in fact, Ibis classroom language is one of the inot realistic 
comuiuuicative situations in which the children fiad themselves. It is not difficult 
to give instructions for the usual classroom routines in English: if you use 
gestures as well, the children will soon be come used to them. 

If you have been working on requests or asking permission using can, filen 
you should insist that the children make simple requests such as Cal? I have a 

pendí? or 'un upe slart? in English. One way of encouraging the use of English 
in the classroom is lo write the most commonly used phrases in speeeli bubbles 
and lo stick them where the children can see diem clearly. If a chili uses bis or 



her mother tongue, do not respond to the request, but insist that he or she repeats 

it in English by pointing to the appropriate bubble. 

• flassroom organizalion 

- The children 
Difference activities recwire different group ngs. The ones rnost, comrnúnly used 

are: 
Individual: for reading, making things, or keeping vocabulary records. 
Pairs: pair work is mos' commonly used in spcaking activities like mini role 
plays or information gaps, and you can also ask,the children to read and write in 
pairs. When you are sebing up such an activity, it is a good idea lo demonstrate 
what you want the children lo do using 'upen pairs'. Select two children lo do 

parí of the activity while the rest of the class watches. 
Groups: groups consist of three or more children: it is usually counter-productive 

to have groups of nutre than five. 

- ToNes and ehairs.  
The physical organization of the classroom is important. In an ideal world the 
classroom ‘vould have an arca of easily movable desks and chairs, an open space 
for action songs and ganes, a quiet comer for reading or self-study, and a Cable 
and notice board where the children's work can be displayed. Such ideal 
conditions are rarely round in the real world, but if at all possible aMmge the 
tables and chairs so that the children can work in pairs or groups, andi there is a -

space for children to come out lo the board and lo move around the elassroom. 
Oben the live or ten minutos spent on reorganizing tables and chairS are well 

\Youth it to help an activity work \Ven. 

• Feedback 
Feedback is an important, even vital, parí of the language learning process. 
Feedback is a time in class when the children and teacher can look back al, and 
retlect un, what they have been doing. It can be thought of as a kind otibreathing 
space, a quid limo before going un lo the next activity or language arca. 

There are two kinds of feedback, which focus en: (1) the language you 
have been working un, and (2) the way the children have achieved the task, and 

on their behavior, both as individuals and as a group. 
Feedback can Lake place immediately after the children have done an 

activity, or at the end of a series of activities, or on a fixed day each week or 
fortnight-in fact at any time that the teacher feels it will be useful. That feedback 
is a regular Leature of lessons, allowing the children and teacher to develop 
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insights lato themselves and their learning and to build an overvicw 

of their language learning progress. 
A few ways of conducting feedback are outlined below. One thing 

they have in common is that the role of the teacher is not to dominate,.(nt 
to listen and interpret what the children are saying in a more concise and 
coherent fomi. The feedback session is an opportunity for the children to 
contribute their thoughts, feelings, and ideas to the cl ass. This handing 
over of control is not an easy step for the teacher to take, and the children 
fiad the idea a bit strange at first too, so it is best to start with very simple 
activities in order to establish the concept. Feedback should be done in the 
children's native language, as the aun is not to practice English, but to 

involve the children in the learning process. 
Some ideas for conducting feedback: 

At the end of an activity, ask the cilindren lo show what they thought 
of it by ihawing a lace which retlects how they feel about the 

activity. 

Discuss the results with the children, and bear vr mirad the activities 
they like when planning the next unit of work. 

As in the previous activity, but ask the children to evaluare the 
activity on two scales-'usefuT and 'interesting'. 

 

USEFUL 	  

  

1 

NOT 
VERY 

VERY 

1NTERISTING 

rQnti 

NOT 

VERY 
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fr Ask the children lo look through their folders and to think back over the 
c 1 ass, and to write clown Five useful pieces of language that they have 
learned. 

➢ Ask the children to look through their folders and to write clown five 
things that they have learned-language or other things. 

✓ At the end of a unit of work, ask older children to write you a letter or note 
in which they mention the things they have enjoyed doing and the things 
they do not understand. 

Ask the children to write sentences such as there on a regular basis: 

1 am good 
I am nol gond al... 
I am going lo ... nen. week. 

A! the end of a group or whole cl ass activity, ask the children to decide 
where they would put their corporate behavior on the fol owing (or 
similar) scale: 

VERY GOOD 	 VERY BAD 

Then ask diem where they think you would put them. If there is a 
difference, and there usually is, ask them why. If the evaluation is towards 
the 'very badi end of the scale, ask them how they could improve. This is 
made much more explicit if you use a wal I of the el assroom as the scale, 
and ask the children to literally put themselves on it. 

• After a group activity, ask each group to write four or five meces of advice 
for another group that is going to do the same activity. This could take the 
forro of simple imperatives: 

1?einembet.  lo... 

Don't..... 

This is especially useful if yott are going to repeat the type of activity. 
Before doing it again, remind the children of their ideas. 

➢ After an activity that has required the application of logic, reasoning, or a 
skill of soine kind, ask the children how they have reached their answers. 
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This can help those who had problems with the activity, giving them ideas 
or a model for how to do better. 

As you get used to doing feedback, you will think of other ways of getting 
your children to reí! ect on themselves and their lessons, your may be 
surprised at the children's capacity to be self-critical, and their awareness of 
the leacher's ainis and of their own learning processes. This kind of 
reflection is starling to appear in textbooks suco as Holline by Tom 
klutchinson (01113): they are worth looking through for ideas, eVen though 
they are written for order children. 

• Stories 
Stories are a feature of all cultures and have a universal appeal. Stories in the 
broadest sense (including anecdotes,jokes, 'you'll never guess what happened to 
me', etc.) Mscinate both children and adults-everybody loves a story-and they 
can be used to great effect in the language classroom. You can find stories 
everywhere-one brainstorming session 1 liad with a group of teachers cante up 
with all these sources for stories: 

If a story is to be successful, never read it, telt it! In order to do this: 
1. Prepare yourself an outline or skeleton of the story which contains the 

main points. 
2. Practice telling the story out loud, perhaps to a friend or colleague, or into 

a tape recorder. 
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3. Remember tu use expression, mime, and gestures. (Practice in front of a 
mirror!) 

l. Remember tu kecp oye contad with the people you are telling the story to. 

5. Don't Fusil it, enjoy it. 
When you have bold your story there are lots of things you can do with it, for 

example: 
• Give the children- sentences that telt the story out of order an ask 

there tu put them in die right order 

• In groups, give each child a piclure oí pan of the story: The children 
describe (heir pictures tu each other and put them in order 

• Give the children the story in split sentences and ask them to  

• match the halves 

• Give the children a gapped version of the story and ask them to fi i  

in the gaps 

• Gel the children to dramatize the story, perhaps with puppets. 

• Gel the children to mime the story as you telt it 

• Get the children lo draw a colino strip oí the story. 

HOW SHOULD TEACHERS USE THEIR PHYSICAL PRESENCE IN 
CLASS? 

As we saw from the comment about a teacher's clothes, the teacher's physical 
presence plays a lame pan in his or her management of the elassroom 
environment. And it's no( just appearance either. "Die way the 'cachet-  moves, 

how he or she stands, how physically demonstrative he or she is - all diese play 

their part in the effective management of a class. 
All teachers, like all people, have their own physical characteristics and 

habits, and dio/ will Lake (hese finto the classroom with them. But there are a' 
number of issues to consider which are nor just idiosyncratic and which have a 

direct bearing un the students perception of us. 

Proximity: teachers should consider how close they want to be to the 
students they are working with. Some students resent it if the distance between 
them and the teacher is too small. For others, on the other hand, distancé is a sign 



oí coldness. Teachers should be conscious oí their proximity and, in assessing 
their students' reactions to what is happening in the classroom, they should take 

Ibis into account. 
Appropriacy: deciding how closely you should work with students is a 

snatter of appropriacy so is the general way in which teachers sit or stand in 
classrooms. Many teachers create an extremely friendly atmosphere by 
crouching clown when thcy work with students in pairs. In Ibis way, they are at 
the same leve) as their sea red students. However, some students find this 
informality worrying. Some teachers are even happy to sit on the !loor, and in 
cerlain situations Ibis may be appropriate. Bul in others it may well lead to a 

situation where students are put off from concentrating. 
Al! the positions leachers take - silling on the edge of talles, standing 

behind a lectern, standing on a raised dais etc. - make strong statements about the 
kind of person the teacher is. It is important, therekre, to consider what kind of 
effect such physical behavior has so that we' can bchavc in a way which is 
appropriate lo the students we have and the relationship we wish to create with 
them. If we want to manage a class elTectively, such a relationship is crucial. 

Nlovement: some teachers tend to spend mosl of their class time in cine place - at 
the front oí the class, for example, or to the sidc, or in the middle. 

Others spend a great deal of rime walking from sidc lo side, or striding up 
and clown the aisles between the chairs. Although Ibis, again, is to some extent a 
matter of personal prekrence, it is worth remembering that motiontess teachers 
can bote students, whilst teachers who are constantly in motion can turn their 
students into tennis-match spectators, their heads moving from side lo side until 

they be come exhausted. 
Most successful teachers move around the classroom lo some extent. 
That way thcy can retain their students' interest (if they are leading an 

activily) or work more closely with smaller groups (when they go te help a pair 

or group). 
How much a' teacher moves around in the classroom, then, Will depend on 

bis or her personal style, where he or she feels most comfortable far the 
management of the class, how she or he feels it easiest to manage the classroom 
etfectively, and whether or not he or she wants to work with smaller groups. 

Contad: much of what we have said is about the issue of contact. How 
can teachers make contad with students? How close should that contact be? 

In order to manage a class successfully, the teacher has to be aware of 
what students are doing and, where possible, how they are feeling. This means 
watching and listening just as carefully as teaching. lt means being able to move 
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around the class, getting the level of proxiinity right. It means making eye 
contad with students (pruvided that this is not culturally inappropriate), listening 

(o what they have said and responding appropriately. 
It is almost impossible to help students to learn a language in a classroom 

setting without making contact with them. The exact sature of this contact will  

vary from teacher to teacher and from class to class. 

The teacher's physical approach and personality in the class is one aspect 
of class management to consider. Another is one of the teacher's chief tools: the 

voice. 

HOW SHOULD TEACHERS USE ''HEIR VOICES IN CLASS? 

Perhaps the 'cachet-1s most important instrument is the voice. How we speak and 
What our voice sounds hice have a crucial impact on classes. When considering 

the use of the voice in the management of teaching there are there issues to think 

about. 

Autlibility: clearly, teachers need to be audible. They must be sure that 
the students at the back of the class can hear them just as well as those at the 
frota. Bu( audibility cannot be divorced from voice quality: a rasping shout is 

always unpleasant. 
Teachers do not have to shout to be audible. In fact, in most elassrooms, 

there is a danger of the teacher's voice being too load. Good teachers try to get 

Chis balance between audibility and volume just right. 

Variety: it is important for teachers to vary the quality of their voices -
and the volutne they speak at - depending on the type of lesson and the type of 
activity. So the kind of voice you use to give instructions or introduce a new 
activity will be different from the voice which is most appropriate for 
conversation or an informal exchange uf views or information. 

In one particular situation, teachers ollen use very loud voices, and that is 
when they want students to be quiet or stop doing something. But it is worth 
pointing out that speaking quietly is often just as effective a way of getting the 
students' attention since, when they realize that you are talking; they will want tu 
stop and listen in case you are saying something important or interesting. 
However, for teachers who almost 'neyer raise their voices, the occasional 
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shouted inter ection may have an extremely dramatic effect, and this can 
sometimes be beneficia'. 

Conservation: just like opera singers, teachers have to take great care of their 
voices. It is important that they breathe correctly from the diaphragm so that they 
don't strain (heir larynxes. It is important that they vary their voices throughout a 
day, avoiding shouting wlierever possible, so that they can conserve their vocal 
energy. Conserving (he volee is one thing teachers will want to take roto account 
when planning a day's or a week's work. 

110W SI 1OULD TEACHERS MARK 'FIJE STAGES 01 A LESSON? 

If the teacher needs to provide variety, filen clearly he or she will have to 
include different stages in his or her lessons. 

When he or she arrives in the classroom, the teacher needs to start the 
lesson off. Where possible and appropriate, he or she needs to tell the students 
what they will be doing or, in a different kind of lesson, needs to discuss with 
them what they are hoping lo achieve. 

Teachers do not always explain exactly what they are going to do, 
however, since they sometimes want to maintain an element of surprise. But 
even in such cases, a clear start to the lesson is necessary just as a play often 
starts with the rise of a curtain, or a visit to the doctor starts when he or she asks 
you, 'Now Chen, what seems to he the problem?' or 'How can I help you?' 

When an activity has finished and/or another one is about to start, it helps 
if teachers make ibis clear through the way they be have and the things they say. 
lt helps students if they are nade clearly aware of the end of something and the 
beginning of what is coming next. Frequently, teachers need to re-focus the 
students' attention, or point it in some new direction. 

In order for such changes of direction to be effective, the teacher first 
needs to get the students' attention. This can sometimes be difficult, especially 
when teachers try to draw a speaking activity to a conclusion, or when students 
are working in groups. Some teachers clap their hands to get students' attention. 
Some speak Ioudly, saying things like, 'Thank you 	now can I have your 
attention please)' or 'OK 	thanks 	let's all face the front shall w&CAnother 
method is for the teacher lo raise bis or her hand. When individual students see 
this. tliev raise their hands brieflv in reply to indicate that they are now, going to 
be quiet and %liad for the next Stage. 
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Finally, when an activity or a lesson has finished, it helps if the teacher is 
able to provide some kind of closure a summary of what has happened, perhaps, 
or a prediction of what will Lake place in the next lesson. Sometimes, teachers 
find themselves in the iniddle of something when the bell goes, but this is 
unfortunate, because it leaves unfinished business behind, and a sense of 
incompleteness. It is lunch better to round the lesson off successfully. 

MIAUS TI IE BEST SEATING ARRAINGEMEINT FOR A CLASS? 

In many classrooms around the world students sit in orderly rows. 
Sometimes, their chairs have little wooden paleltes en one of the tains as 
surfaces to write on. Sometimes, the students will have desks in fi-ont of them. It 
is not unknown lo find the chairs bolted to the (loor. At the front of such 
classrooms, frequently on a raised platform (so that all the students can see 
thein), stand the teachers. In contrast, there are other institutions where you can 
find students sitting in a large circle around the watts of the classroom. Or you 
may see small groups of them working in different parts of the room. 
Sometimes, they are arranged in a horseshoe chape around the teacher. 
Sometimes, it is not inunediately obvious who the teacher is. 

Clearly, we are sceing a munher of different approaches in the different 
arrangements of chairs and tables and this raises a number of questions. Are 
schools which use a variety of seating plans progressive or merely modish, for 
example? Is there something intrinsical 1 y superior about rigid seating 
arrangements - or are such classrooms the product of traditional orthodoxy? Is 
one kind of seating arrangetnent better than another? What are the advantages.of 
each? The fo 1 lowing discurses these various arrangements. 

Orderly rows: When the students sit in rows in classrooms, there are 
obvious advantages. It means that the teacher has a clear view of al 1 the students 
and the students can al 1 see the teacher — in whose direction they are ticing. It 
makes lecturing easy; enabling the teacher to maintain eye contact with the 
people he or she is talking to. lt also makes discipline easier since it is more 
difficult to be disruptive when you are sitting in a row. 1f there are aisles in the 
classroom, the teacher can easily walk up and down making more personal 
contact with individual students and watching what they are doing. 
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Orderly rows imply teachers working with the whole class. Some activities 
are especially suited to ibis kind of organization: explaining a grarnmar point, 
watching a video, using the board, demonstrating text organisation on an 
overhead transparency which shows a paragraph, for example. 11 is also useful 
when students are involved in certain kinds of language practice. 1f al 1 the 
students are focused on a task, the whole class gets the same messages. 

When teachers are working with the whole class sitting in orderly rows, it 
is 	II  I y important to make sure that they remain in contact with the students 
and that they keep everyone involved. So, if they are asking questions to the 
class, they must remeniber to ask students at the back, the quiet ones perhaps, 
rather that] just the ones nearest thent. They must move round so that they can 
see a I 1 the students to gauge their reactions lo what's going on. 

One trick that many teachers use is to keep their students guessing. 
Especial I y where teachers need to ask individual students questions, it is 
important that they should not do so in order, student after student, line by line. 
That way, the procedure becomes very tedious and the students know when they 
are going to be asked and, once this has happened, that they are not going to be 
asked again. It is lunch better lo ask students from al I parís of the room in 
apparently random order. II keeps everyone on their toes! 

In many classrooms of the world, teachers are faced with classes of 
anywhere between 40 and 200 students at a time. In such circumstanci,V orderly 
rows may we I I be the best or only solution. 

Circles and horseshoes: in stualler classes, many teachers and students 
prefer circles or horseshoes. In a horseshoe, the teacher will probably - be at the 
opett end of the arrangement since that may well be where the board, overhead 
projector and/or tape recorder are situated. In a circle, the teacher's position -
where the board is situated - is less dominating. 
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Classes which are arranged in a circle make quite a strong statekrrat about 
what the teacher and the sintieras believe in. The Round 'fiable in the legends 

about King Ardan-  was desigued by hin) special I y so that there would not be 
arguments about \vilo was more important iban who - and that included the King 
transelt when they were in a meeting. So it is in classrooms. With al l the people 
in the room sitting in a circle, there is a far greater feeling of equality iban when 
the teacher stays out at the front. This may not be quite so true of the.horseshoe 
shape where the teacher is aten located in a central position, but even here the 
teacher has a much greater opportunity to gel close to the students. 

I f, therelbre, (cacheis believe in lowering the barriers between themselves 
and their sintieras, (bis kiwi of seating arrangement Will help. There are other 
advantages loo, chic{ among which is the fact that al I the students can see each 
other. In an sorderly row' classroom, you have to turn round - that is, away from 
the teacher - if you want lo make eye contad with someone behind you. In a 
circle or a horseshoe, no such disruption is necessary. The classroom is thus a 

more infiniate 	and the potential for students lo share feelings and 
information through talking, eye contad or expressive body movements 
(eyebrow-raising, shoulder-shrugging etc.) is far greater. 

Separate tables: Even circles and horseshoes seem rather formal 
compared to classes where students are seated in sinall groups at individual 
rabies. In such classrooms, you migra see the (cachet-  walking around cliecking 

the students' work and lielping out if they are having difficulties - prompting the 
students al Ibis rabie, or explaining something to the students at the table in the 

comer. 

When students sit in small groups at individual tables, the atinosphere in 
the class is much less hierarchical than in other arrangements. It is much easier 
for the teacher-to work at one table while the others get on with (heir own work. 
It feels fess like teacher and students and more like responsible adults getting on 

with the business of Icarning. 
1-lowever, tras arrangement is not withoul its own problems. In the first 

place, sintieras may not always want to be with the same col I eagues: indeed, 
their preferences may change over time. Secondly, it makes `whole-class' 
teaching more difficult, since the students are more diffuse and separated. 

The wav students sit san a lot about the style of the teacher or the 
institution where the lessons Lake place. Many teachers would like tú rearrange 
their classes so that they are not always faced with rows and rows of bored faces. 
Even where tras is physical I y - in tercos of furniture, for example there are 

things they can to achieve tras as we shall see in the next section. 
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WHAT DIFFERENT STUDENT GROUPINGS CAN TEACHERS USE? 

Wlatever the seating arrangements in a classroom, students can be organized in 
ditferent ways: they can work as a, whole class, in groups, in or individually. 

%N'Imite class: as we have seen, there are many occasions when a teacher working 
with the class as a whole is the bes( type oí classroom organization. However, 
Chis .does not aiways mean the class sitting in orderly rows; whatever the seating 
arrangement, the teacher can have the students la.cus on hini or her and the task 
in batid. 

Groupwork ami pairwork: diese have become increasingly popular in 
language teaching since they are seen lo have many advantages. Groupwork is a 
cooperative activity: live students, perhaps, discussing a topic, doing a role-play 
or solving a probleni. In groups, students tend to participate more equal ly, and 
they are also more able tu experiment and use the language (han they are in a 
whole-class arrangement. 

Pairwork has many of the same advantages. It is mathematically attractive 
if nothing else., the moment students get finto pairs and start working on a 
problem or talking about something, many more of them wi II be doing the 
activity than if the teacher was working with the whole class, where only one 
student talks at a time. 

Boll) pairwork and groupwork give the studel 1 ts chances for greater 
independence. Because they are working together without the teacher 
control ling eVell- move, they take some of (heir own learning decisions, they 
decide what language to use to complete a cortan) task, and they can work 
without the pressure of the whole class listening to what they are doing. 
Decisions, are cooperatively arrived at, responsibilities are shared. 

The other great advantage of groupwork and pairwork (but especial ly 
groupwork) is that they give the teacher the opportunity to work with individual 
students. While groups A and C are doing one task, the teacher can spend some 
time with Group 13 who need special attention. 

Neither groupwork nor pairwork are without their problems. As with 
'separale Cable' seating, students may not hice the people they are grouped or 
paired with. In any one group or pair, one student may domínate Mide the ollas 
stay silent. In difficult classes, groupwork may encourage students lo` be more 
disruptive than they would be in a whole-class setting, and, especiallyiú a class 
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where students share the same first language, they may revert to their first 
language, rather than English, when the teacher is not working with diem. 

A part from groupwork and pairwork, the other alternative to whole-class 
teaching is solo work. 

Solo work: this can have many advantage allows-students to work at their 
own speed allows them 'thinking allows them, in short, to be individuals. It often 
provides welcome relief lioni the group-centred nature of much teaching. For the 
time that solo work rakes place, students can relax their public faces and go back 
tu considering their own individual needs and progress. 

How much teachers use groupwork. pairwork or solowork depends to a 
large extent on teacher style and student preferences. Do the students actually 
enjoy pair work? What do they get out of it? Do the advantages of group work - 
cooperation, involvement, autonomy - outweigh the advantages of whole-class 
grouping - clarity, dramatic potential, teacher control. Do the students work 
conscientiously during solo work sessions? 

Good teachers are able to use different class groupings for different 
activities. While they do this, they will monitor which is more successful and for 
what, so that they can always seek to be more effective. 

HOW CAN TEACHERS EVALUATE THE SUCCESS OR FAILURE OF 
'I'IIEIR LESSONS? 

All teachers, whelher at the start of their career; or after some years of 
teaching, nced to be able to try out new activities and techniques. ft is important 
to be open to such new ideas and take them into the classroom. 

But such experimentation will be of little use unless we can then evaluate 
these activities. Were they successful? Did the students enjoy them? Did they 
learn anything from them? How could the activities be changed to make them 
more effective next time? 

One way of getting feedback is to ask students simple questions such as 
'Did you like that exercise? Did you find it useful? And see what they say. But 
not all students will discuss topics like this openly in class. It may be better to 
ask them to write their answers down and hand them in. 

Another way of getting reactions to new techniques is to invite a colleague 
into the classrooin and ask him or her to observe what liappens and make 
suggestions afterwards. The lesson could also be videoed. 

In general, it is a good idea to get students' reactions to lessons, and their 
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aspirations about them, clearly stated. Many teachers encourage studeAs to say 
what they Feel about the lessons and how they think the course is going. The 
simplest way to do (bis is to ask students once every fortnight, far example, to 
write down two things they want more of and two things they want less of. The 
answers ,you get may preve a fruitful place to start a discussion, and you will 
then be able lir modily what happens in class, if you think it appropriate, in the 
light of your students' feelings. Such modifications will greatly enhance the 
teacher's ability to nianage the class. 

Good teacher managers also need to assess how well their students are 
progressing. This can be done through a variety of measures including 
hometvárk assignmcnts, speaking activities where the teacher scores the 
participation of cae!' student, and frequent small progress tests, Goad teachers 
keep a record 01' their students' achievements so that they are always aware of 
how they are geffing, on. Only iF teachers keep such kinds of progress records can 
they begin to see when tcaching and learning has or has nor been successful. 

MINI' FUND OF READING S110111,1) STUDENTS 1)0? 

There has been frequent discussion about what kinds of reading texts are 
suitable for linglish language students. The greatest controversy has centred on 
whelher the texts should be 'authentic' or nor. That is because people have 
Nvorried about more traditional language-teaching materials which tended to look 
artificial and to use over-simplified language which any nativo speaker would 
find colineal and untypical. 

However, if you give low-level students a copy of ¡he Times or ¡he - 

Chumban (which are certainly authentic for native-speakers), they will probably 
not•be able to understand them at al I . There will be far too many words they 
have never seer before, the grammar will be (for them) convoluted and the style 

will finish them off. 
A balance has to be struck between real English on the one hand and the 

students' capabilities and interests on the other. There is so me authentic written 
material which beginner students can understand to some degree: menus, 
timetables, signs and basic instructions, for example, and, where appropriate, we 
can use these. 13ut for longer prose, we may want to offer our students texts 
which, while being like English, are nevertheless written or adapted especially 
for their levet. The important •thing is that such texts are as lunch like real 
English as possible. 
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The topics and types of reading text are worth considering too. Should our 
students always real factual encyclopedia-type tests or should we espose them 
to novels and short storiesr Should they only read timetables and menos or can 
we offer filen) business letters and newspaper articlés' 

A lot will depend on who the students are. If they are all business people, 
the teacher may well want lo concentrate on business texts. If they are science 
students, reading scientific texts may be a priority. But if, as is often the case, 
they are a mixecl group with differing interest and careers, a more varied diet is 
appropriate. Among the things the teacher ungid want them lo read are magazine 
articles, letters, stories, inentts, advertisements, reports, play extracts, recipes, 
instructions, poents, and reference material. 

WIIAT READING SKILLS SHOULD STUDENTS ACQUIRE? 

Students, like the res( of us, need to be able to do a number of things with a 
reading text. They need to be able to scan the text for particular bits of 
information they are searching for. This skill means that they do not have to read 
every word and line; on the contrary, such an approach would stop them 
scanning successfuily. 

Students need to be able to skim a text - as if they were casting their eyes 
over its surface - to get a general idea of what it is altota. Just as with scanning, if 
they try to gather all the details at this stage, they will get bogged down and may 
not be able to get the general idea because they are concentrating too hard on 
specifics. 

Whether readers scan or skim depends on what kind of text they are 
reading and what they want to get out of it. They may scan a computer manual to 
find the one piece of information they need to use their machine, and they may 
skim a newspaper article to get a general idea of what's been happening. But we 
would expect them to be less utilitarian with a literat-y work where reading fir 
pleasure will be a slower, closer kind of activity. 

Readinglar detailed comprehension whether looking for detailed 
information or language, must be seen by students as something ven', different 
from the reading skills mentioned aboye. When looking for details, te expect 
students [o concentrate on the ininutiae of what [Rey are reading. 

One of the teacher's main functions when training students to read is not 
only to persuade them of the advantages of skitmning and scanning, biut also to 
make diem see that the way they read is vitally important. 
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WHAT ARE THE PRINCIPLES BEHIND THE TEACHING OF 
READING? 

Principie : Reading i.v nol a pa.v.vive 	 is an incredibly active 
occupation. To do it successfully, we have to understand what the words mean, 
see the pictures the words are painting, understand the arguments, and work out 
if we aguce with them. If we do not do these things - and if students do not do 
these things - filen we only just scratch the surface of the text and we quickly 

forget it. 

Principie 2: Students need lo he engaged with what the),  are reading. As with 

everything else in iessons, students who are not engaged with the re ling text -
not actively inierested in what they are doing- are fess likely lo benciit from it. .  

When they are really fired up by the topic or the task, they gel lunch more from 

what is in 14ont of them. 

Principie 3: ,students should he enconraged lo respond lo the content of a 

reading text, not ju,v1 lo the language. Of course, it is important to study reading 
tests for the way they use language, the number oí paragraphs they contain how 
many times they use relative anises. Bu! the 'mailing, the message of the text, is 
just as important and we must give students a chance to respond to that message 
in some way. It is especially important that they should be allowed to express 
their feelings about the topic - thus provoking personal engagement with it and 

the language. 

Principie 	Prediclion is a mejor dador in reading. When we read texts in our 

OkVI1 language, we frequently have a good idea of the content before we actually 
read. I3ook covers give us a hint of what's in the book, photographs and 
headlines hint at what adietes are about and reports look like reports before we 

read a single word. 
The moinenl we gel Ibis iiint - the book cover, the headline, the word processed 
pago - our brain starts predicting .what we are going to read. Expectations are set 
up and the active process of reading is ready to begin. Teachers should give 
students liints' so that they can predict what's coining too. It will make them 

better and more engaged readers. 
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Principie 5: AM/dr lhe !GNI< to the topic. We could give students Hamlet's famous 

soliloquy. 'To be or not tu be' and ask Chem to say how many times the infinitive 
is used. We could give (hen] a restaurant inenti and ask them lo list the 
ingredients alphabetically. There might be reasons fiar both tasks, but, on the lace 
of it, they Look a bit silly. We will probably be more interested in what Hamlet 
means and what the mena loods actually are. 

Once a decision has been taken about what rcading text the students are going 
lo read, we need to choose good reading tasks - the right kind of questions, 
engaging and useful puzzles etc. The most interesting text can be undermined by 
asking boring and inappropriate questions; the most commonplace passage can 
be made really exciting with imaginative and challenging tasks. 

Principie 6: Upad ;cachen-  c.vplon reading teas lo lhe fati. Any reading text is 

Culi of sentences, words, ideas, descriptions etc. It doesn't make sense just to get 
students to rend it and Chen drop it to move on to something else. Good teachers 
integrate the reading text hito interesting ciass sequences, using the topic lbr 

discussion and further tasks, using the language for Study and tater Activation. 

WIIAT KIND OI< WRITING SHOULD STUDENTS DO? 

Like many othcr aspects of English language teaching, the type of writing 
we gel students to do will depend on their age, interesas and level. We can get 
beg,inners to write simple poems, but we probably won't give diem an extended 
report on town planning to do. When we set tasks for elemenlary students, we 
will make sure that the students have - or can gdt - enough language to complete 
the task. Such students can write a simple story but they are not equipped to 
create a complex narrative. It's all a question of what language the students have 
at their command and what can be achieved with this language. As we shall see 
with the four examples in this chapter, the models we give students to imitate 

will be chosen according te (heir abilities. 
In general, however, we will try to gel students writing in a number oí 

common everyday styles. rfbese will include writing postcards, letters of various 
kinds, fitting in forms sita as job applications, writing narrativo compositions, 
reports, newspaper and magazine anheles etc. We may also want to have students 
write such text types as dialogues, playscripts, advertisements, or poen-1s - if we 

think diese \vill motivate filen]. 
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Another factor which can determine out choice of writing task is the 
students' interests. If everyone in the class works in a bank, we might choose to 
get diem writing bank reporís. if they are ah travel agents, you can imagine 
getting diem to write alluring advertisements for special deals. I3ut, of course, 
this should net preclude using other types of creative writing with sueh groups. 

When we have a much more mixed group - students, secretaries, doctors, 
teachers and pollee officers, for example - their interests won't be so easy to pin 
down. At this point we will choose writing tasks which we think are generally 
useful but which, more importautly, they are likely to enjoy doing. Students may 
never have a need to write a scene from a soap opera, for example, but they 
might enjoy having a go, so it is worth doing. 

There is no limit (o the kinds of text we can ask students to write. Our 
decisions, though, will be based on how much language the students know, what 
their interests are and what we think will not only be useful for them but also 

motivate thein as well. 

HOW SHOULD TEACHERS CORRECT WRÍTÍNG'? 

Most studentS find it very dispiriting if they get a piece of written work 
back and it is covered in red ink, underlining and crossings-out. It is a powerful 
visual statement, of the fact that (heir written English is terrible. 

Of course, some pieces of written work are completely full .of mistakes, 

but even irr diese cases, over-correction can have a very demotivating effect. As 
with all types of correction, the teacher has to achieve a balance between being 
accurate and truthful on the one hand and treating students sensitively and 

syinpathetically on the other. 
One way of avoiding the 'over-correction'. problem is for teachers to telt 

their students that for a particular piece of work they are only going to correct 
mistakes of punctuation, or spelling, or grammar etc. This has two advantages: it 
makes students coneentrate on that particular aspect, and it cuts down on the 

correction. 
Another technique which many teachers use is to agree on a list of written 

symbols (S = spelling, WO = word order etc). When they come across a mistake 
they underline it discreetly and write the symbol in the margin. This makes 

correction look fess damaging. 
However many mistakes you may want to Identity, it is .always worth 

writing a comment at the end of a piece of written work - anything .from "Well 
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Two last points: correcting is important, but it can be time-consuming and 
frustrating, especially when it is difficult to know what the mistake iNbecause it 
is nuclear what the student is trying to say. Common sense and talking to, 
students about it are the only solutions here. The other really important point is 
that correction is worthless if students just put their corrected writing away and 
never look at it again. Teachers have to ensure that they understandthe problem 
and then redraft the passage correctly. 

110W S110111,0 TEACIIERS CORRECT SPEAKING? 

It is important for teachers to correct mistakes made during speaking 
activities in a different way from the mistakes made during a Study exercise. 
When students are repeating sentences trying to get their pronunciation exactly 
right, then the teacher will often correct (appropriately) every time there's a 
problem. But if the same teacher did the same thing while students were 
involved in a passionate discussion about whether smoking should be banned on 
tourist beaches, for example, the effect might well be to destroy the 
conversational flow. lf, just at the moment one of the students is making an 
important point, the teacher says 'Hey wait, you said "is" but it should be "are", 
beaches are ... repeat', the point will quickly be lost. Constant interruption from 
the teacher will destroy the purpose of the speaking activity. 

Many teachers watch and listen while speaking activities are taking place. 
They note down things that seemed to go well and times when students couldn't 
make themselves understood or made important mistakes. When the activity has 
finished, they then ask the students how they thought it went before giving their 
own feedback. They may say that they liked the way Student A said this and the 
way Student B was able to disagree with her. They will then say that they did 
hear one or two mistakes and they can then either discuss them with the class, 
write diem on the board or give them individually to the students concerned. In 
each case, they will ask the students to see if they can identify the problem and 
correct it. 

As with any kind of correction, it is important not to single students out for 
particular criticism. Many teachers de al with the mistakes they heard without 
saying who made diem. 

Of course, there are no hard and fast rules about correcting. Some teachers 
who have a good relationship with their students can intervene appropriately 
during a speaking activity if they do it in a quiet non obtrusive way. But it is a 
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who have a good relationship with their students can intervene appropriately 
during a speaking activity if they do it in a quiet non obtrusive way. But it is a 
risky enterprise. The general principie of watchiI I g and listening so that you can 

give feedback tater is usually lunch more appropriate. 

WIIAT ELSE SHOULD TEACHERS 1)0 DURING A SPEAKING 
ACTIV1TN? 

Some teachers gel very involved with their students during a speaking 

activity and 175,ant lo juin in too! They may argue forcefully in a discussion or get 

fascinated by a role-play and star! 'playing' themselves. 
There's nothing wrong with teachers getting involved, of course, provided 

they don'( star( to dominale. Although it is probably better to stand back so that 
you can watch and listen to what's going on, students can also appreciate teacher 
paticipation at the appropriate levet - in other words, not to nuich! 

Sometimes, however, teachers will have to intervene in some way if the 
activity is not going smoothly. If someone in a role-play can't think of what to 
say, or if a discussion begins to dry up, the (cachen will have to decide if the 
activity should be stopped - because the topic has run out of steam or if careful 
prompting can gel it going again. That's where the teacher may make a point in a 
discussion or quickly Lake on a role to push a roleplay forward. 

Prompling is often nccessary but, as with correction, teachers should do it 

sympathetically and sensitively. 
ekr 

WHAT KIN1) OF LISTENING SHOULD STUDENTS 1)0? 

The debate ahora the use of authentic listening material is just as fierce i❑ 

listening as it is in reading. If, for example, we playa tape of a political speech to 
complete beginners, they won't understand a word. You could argue that such a" 
tape would at least give litem a feel for the sound of the language, but beyond 
that it is difficult to see what they would gel out of it. If, on the other hand, we 
give them a realistic (though not authentic) tape of a telephone conversation, 
they may lean] lunch more about the language - and start to gain confidence as a 

result. 
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Listening demands listener engagement, too. Long tapes on subjects which 

students are not interested in al all will not only be demotivating, but students 

might well 'switch off' - and once they do that it be comes difficidt for them to 

tune back into the tape. Comprehension is lost and the listening becomes 

valueless. 
Everything depends on level, and the kind of tasks that go with a tape. 

There may \ N ell be some authentie material which is usable by beginners such as 

pre-recorded announcements, telephone messages etc. More difficar material 

may be appropriate for elementary students provided that the questions they are . 
asked do not demand detailed understanding. Advanced students may benefit 

from scripteci material provided that it is interesting and sub de enough - and 
provided the tasks that go with it are appropriate for their level. 

Since, as we have said, listening to tapes is a way of bringing different 
kinds of speakiug into the classroom, we will want to play (lacren( kinds of tape 
to them, e.g. announcements, conversations, telephone exchanges, lectures, 
'plays', neves broadcasts, interviews, other radio programmes, stories read atoad 

etc. 

WIIAT'S SPECIAL LISTENING? 

There are a numbers of ways in which listening activities differ from other 

classroom exercises: firstly, tapes go at the same speed for everybody. Unlike 
language study or speaking practice - or even reading, where individual students 
can read (to some extent) al filen: own pace - the tape continues even if individual 
students are lost. Unlike reading, listeners to a tape cannot flick back to a 
previous paragraph, re-read the headline, Stop to look at the picture and think for 
a bit before continuing. On the contrary, they have to go with the speed of the 
voice(s) they are listening to. Of course, they can stop tapes and rewind them, 
but, essentially, the speed of the speaker(s) dominates the interaction, not that of 

die listener. 
lt is perhaps this relentlessness of taped material which accounts for the 

feeling of pante which many students experience during listening activities. If 
they fail to recognize a word or phrase they haven't understood - and if, 
iherefore, they stop to think about it - they often miss the next pan of the tape 
and are soon falling behind in tercos of comprehension" It is especially for this 
reason that students have to be encouraged to listen for general understanding 
first rather than trying lo pick out details immediately. They must gen into the 
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habil of letting the whole tape 'wash over diem' on first hearing, thus achiev ng 
general comprehension before returning to listen for specific detall. 

Listening is special too because spoken language, especially when it is 
informal, has a number of unique features including the use of incomplete 
"utterances (e.g. 'Diunet?' saving as a perfectly functional way of asking 'Is 
dinner ready?'), repetitions (e.g. Tm absolutely sure, absolutely sure you know 
that she's 	hesitations ('Yes, well, ummm, yes, possibly, but, er...5 etc. 
Experience of informal spoken English together with an appreciation of other 
spoken factors - the tont of the volee, the intonation the sp"eakers use, rhythm, 
and background noise - will help students to tease meaning out of such speech 
phenomena. 

Because of its special characteristics, teachers need to ensure that students 
are well prepared for listening and that they are clearly able to hear what they 
listen to. These and other coucerns are summarized in the following six 
principies. 

WHAT ARE THE PRINCIPLES 13EHIND THE TEACHING OF 
LISTENING? 

Principie 1: The tape recorder is just as important as the tape. 
However good your tape is, it will be useless if the tape recorder has a poor 
speaker ur if the motor speed keeps changing and the tape goes faster Ur slower. 
You need to be sure that the tape recorder can be heard all round the classroom. 

Another vital teature is a tape counter that is easy to see. When you find 
the right place on the tape, you can either remember the number which the 
counter is showing or press the counter at that point so that it now shows 000. In 
both cases, you can find your way back when you want to play the tape for the 
second or third time - instead of going backwards and forwards alt. the time 
trying lo find the right place" with longer tapes, you can also note the counter 
number for each pan or section you may need to retum to. 

Remember too that if you want to use your tape recorder for music as well 
as speech you may need a better machine. 

Principie 2: Preparalion is vital. 
Teachers and students need to be prepared for listening because of the special 
features we discussed aboye. 
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Teachers need le listen to the tape all the way through before they take it 
into Class. That way, they will be prepared for any problems, noises, accents etc., 
that come up. That way, they can judge whedier students will be able to cope 

with the tape and the tasks that go with it. 
Students need te be trade ready to listen. This means that they will need to 

look at pictures, discuss the topic, or read the questions first, for exa►lrple, to be 

in a position to predict what is coming. Teachers will do their best to get students 

Engaged with the topic and the task so that they really want to listen. 

Principie 3: Once will not he enough. 
There are almúst no occasions when the teacher will play rape only once. 
Students will want lo hear it again lo pick up the things they missed the first 
time. You may well want them to ha.ve a chance te study some of the language 

features en the tape. 
The first listening is often used just to give students an idea of what the 

listening material sounds like (see Principie 5) so that subsequent listening are 
easter for students. Once students have listened lo a tape two or three times, 
however, they will probably Dor want to hear it too many times more: 

Principie 4: Students .vhould he encouraged to respond to the content of a 

nol "'lis.' lo the language. 

As with reading, the mos( important parí oí listening practice is te draw out the 
meaning, What is intended, what impression it makes en the students. Questions 
like 'Do you agree'?' are just as important as questions like "What language did 

she use to invite him?' 

Principie 5: Dtfierent Iistening stages demand difiérela( listenuag tasks. 
Because there are difieren( things we want to do with a listening text, we need to 
set different tasks for different listening stages. This means that, for a first 
listening, the task need.s te be fairy straightforward and general (and almost 

certainly ofthe Actívate type). That way the students' general understanding and 
response can be successful - and the stress associated with listening can be 

neutral ized. 
Later listening, however, may focus in en derail - of information, language 

use, pronunciation etc. 

Principie 6: Good teachers exploit listening texts to the 
If teachers ask students te invest time and emotional energy in a listening task -
and if they themselves have spent rime choosing and preparing the listening - 
then it makes sense te use the rape for as many different applications as possible. 
Titus, after ara inicial play of a tape, the teacher can play it again for various kinds 
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of Study before using the subject matter, situation or typescript tar a new activity. 
The listening Chen becomes an important event in a teaching sequence rather that 

¡kis( an exercise by asen'. 

WIIERE DOES VIDEO FU IN? 

Almost everything we have said about listening applies U) video too. We have to 
choose video material according to the levet and interests o (out students. If we 
make it too difficult or loo easy, the students will not be motivated. 1f the content 
is irrelevant to the students' interest, it may fail lo engage diem. 

Video is richer that] audio tape. Speakers can be se en. Theii body 
movements give diles as to meaning, so do the clothes they wear, their location 
etc. Background information can be filled in visually. 

Some teachers, however, think that video is less ciscad for teaching 
listening than audio tape precisely because, with the visual senses engaged as 
well as the audio serse, students pay lens attention to what they are actually 

hearing. 
A danger of video is that students might ireat it rather as they treat 

watching television - e.g. uncritically, lazily. For ibis (and other) reason(s) 
teachers liave developed a number of special techniques for videos such as the 

following. 

Phiyinx die tape widuna sound:  students and teacher discuss what they see, what 

clues it gives diem and then they guess what the characters are actually saying. 
Once they have predicted the conversation, the teacher rcwinds the video and 

plays it with sound. Were they right? 

Plovine, the tape hui covering the picture:  this reversos the previous procedure. 

While the students listen, they try to judge where the speakers are, what they 
look Eike, what's going on etc. When they have predicted this, they listen again, 
ibis time with the visual images as well. -Were they corred? 

Freezing the phaure:  the teacher presses the pause button and asks the students 

what's going to happcn next. Can they predict? 

Dividing the class in hal(  half the class lace the screen. The other hall sit with 

their backs to it. The 'screen' hall describe the visual images to the Vali' hall.. 

There are many more video techniques, of course. 

Many teachers use video. It brings an extra dimension to the class and can be 
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most enjoyable. Used carelessly, however, it soon loses any special quality and 

becomes instead a kind of second-rate teievision. 

ON LANGUAGE TEACHING METHODS AND THEIR USE IN 
EACI IER EDI ICATION 

A study of inethods is invaluable in teacher education in al least five ways: 

I. Methods serve as a foil for rellection that can aid teachers in bringing to 
conscious awareness the thinking that underlies their ac(ions. We know 
that teachers come to teacher training with ideas about the 
teaching/learning process formed from the years they have spkt as stu-
dents themseives (Lortie 1975). A major purpose of teacher education is to 
help teachers make the tacit explica (Shulman 1987; Freel I lan 1991). 
When teachers are exposed to methods and asked to re-Hect on their 

principies and actively engage with (heir techniques, they - can become 

clearerabout why they do what they do. They become aware of their own 

fundamental assumptions, values, and beliefs. 

2. By becoming clear on where they stand, teachers call chooses to teach 
differentiy from the way they were taught. They are able to sec why they 
are attracted lo certain methods and repelled by others. They are able to 
make d'ojees that are informed, not conditioned. They may be able to 
resist, or at least argue against, the imposition of a particular method by 
authorities. In other situations, where a method is not imposed, methods 
offer teachers aiternatives to what they currently think and do. It does not 
necessarily follow that teachers will choose to modify their current 
practice. The point is that they will have the understanding to do so, if they 

are abie to and want to. 

3. A knowledge of methods is part of the knowledge base of teaching. With 
it, teachers join a community of practice (Freeman1992). Being a 
community member entails learning the professional discourse that 

community members use so that professional dialog can Lake place. Being 
part of a discourse community confers a professional identity and connects 
teachers with others so they are not so isolated in their practice. 

4. A professional discourse community may also challenge teachers' 
conceptions of how teaching leads to learning. Interacting with others' 
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conceptions oí practice helps keep teachers' leaching aliye-helps prevent it 
from becoming state and overly routinized (Prabhu 1990). 

5. A knowledge oí inediods helps expand a teacher's repertoire of techniques. 
This in itself provides an additional avenue for professional growth, as 
some teachers fiad filen-  way to new philosophical positions, not by first 
entertaining new principies, but rather by trying our new techniques. 
Moreover, eflbctive teachers who are more experienced and expert have a 
'auge, diverse repertoire of best practices (Arends 1998), which 
presumably helps (hen] deal more effectively with the unique qualities and 
idiosyncrasies of their students. 

GRAMMAR-TRANSLATION METIIOD 

Experience 
As we enter the classroom, the class is in the middle of reading a passage 

in their textbook. The passage is an excerpt entitled 'The Boys' Ambition' from 

Mark Twain's Lité on the Mississippi. Each student is called on to read a few 

Unes from the passage. After they have finished reading, they are asked to 
translate into Spanish the few Unes they have just read". The teacher helps them 
with new vocabulary iteras. When the students have finished reading am 1 

translating the passage, the teacher asks them in 
Spanish if they have any questions. One girl raises her hand and says, 
'What is paddle wheel?' The teacher replies, 'Es una Rueda de paletas.' 

Then she continues in Spanish to explain how it looked and worked on the 

steamboats which moved up and down the ,Mississippi River during Mark 
Twain's childhood. Another student says, 'No understand "gorgeous.'" 

The teacher translates, 'Primoroso.' 
Since the students have no more questions, the teacher asks thein to write 

the answers to the comprehension questions which; appcar al the cnd of the 
excerpt. The questions are in English, and the students are instructed lo write the 
answers to them in English as well. They do the first one together ás an example. 
A student reads our loud, 'When did Mark Twain live?' Another student replies, 
'Mark Twain lived from 1835 to 19 I 0."Bueno,' says the teacher, and the students 

begin working quietly by themseives. 
In addition to questions that ask for information contained within the 

reading passage, the students answer two other types of questions. Ftthe first 
type, they have to make inferences based on their understanding of the passage. 
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For example, one question 	'Do you think the boy was ambitious? Why or why 
nor?' 'l'he other type of question requires the students to relate the passage to 
(heir own experience. For example, one of the questions based on ibis excerpt 
asks thein, 'llave you over thought about running away from honre?' 

After one-hall hour, the teacher, speaking in Spanish, asks the students to 
stop and check their work. One by une each student reads a question and then 
reads bis or her response. If it is correct, the teacher calls on another student to 
read the next question. 1f the answer is incorrect, the teacher selects a different 
salden( lo supply the corred answer, or the teacher herself gives the right 

answer. 
Announcing the next activity, the teacher asks the students to tura the page 

in their text. There is a list of words there. The introduction to the exercise tells 
the students that these are words taken from the passage they have just read. The 
students see the words 'ambition,"career,"wharf,"tranquil,"gorgeous,"loathe,' 
'envy,' and Thumbly.' They are tokl that some of these are review words and that 
others are new lo them. 'Che students are insiructed to give the Spanish word for 

each of them. This exercise the clays does together. If no one knows the Spanish 
equivalen(, the teacher gives it. In Pad 2 of Ibis exercise, the students are given 

English words 	love,"noisy,"ugly,' and 'proudly,' and are directed\6 find the 

opposites of diese words in the passage. 
When the)/ have finished this exercise, the teacher reminds them. that 

English words that look like Spanish words are called 'cognates.' The 
English '-ty,' she says for example, often corresponds to the Spanish 

endings -ciad and -out She calls the students' atiention to the word 'possibility' in 

the passage and lens them that this word is the same as the Spanish 
The teacher asks the students to find other example in the 
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Exercise 2A 
These words are taken from the passage you have just read. 
Some of them are review words and others are new. Give the 
Spanish translation for each of them. You may refer back to the 
reading passage. 

Ambition 	career 	wharf 	traticK. I 
Gorgeous 	loathe 	envy 	humbly 

Exercisc 2B 
Thesc words al I have antonyms in the reading passage. 
Find the antonym for cach: 
love 	 noisy 	ugly 	proudly 

excerpt. Ballets go up; a hoy answers, 'Obscurity."Bien,' says the teacher. 
When all of 'hese cognates from the passage have been identified, the 

students are told to the next exercise in the chapter and to answer the question, 
'What do these cognates mean?' There is a long list of English words ('curiosity,' 
lopportunity,"liberty,' etc.), which the students translate are into Spanish. 

The next section of the chapter deals with grammar. The students follow in 
their books as the 'cachet-  reads a description of two-word or phrasal verbs. This 
is a review for them as they have encountered phrasal verbs before. 
Nevertheless, there are some new two-word verbs in the passage the students 
haven't learned yet. These are listed following the description, and the students 
are asked to translate them into Spanish. Then they are given the rule for use of a 
direct object with two-word verbs: 

If the two-word verb is separable, the direct object may come between the 
verb and its participle. However, separation is necessary when the direct 
object is a pronoun. If the verb is inseparable, then there is no separation of 
the verb and particle by the object. For example: 

John put away his book. 
01" 
John put his book away/John put it away. 
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nol 

John put away it. 
(because 'pul away' is a separable two-word verb) 
The teacher went over the homework. 
bu( lo( 
The teacher went the homework over. 
(because 'go over' is an inseparable two-word verb). 

After relating over the rule and the examp les, the suicidas are asked to telt which 
hf the following two-word verbs, taken froll I the passage, are separable and 
which inseparable. They refer to the passage for diles. lf they cannot telt from 

the passage, théy use their dictionaries or ask their teacher. 

tura up 
	run away 
	go away 
	 wake up 

rade out 
	

break clown 
	get on 
	

lay up 

tura back 
	

lake in 

Finally, they are asked to put one of diese phrasal verbs in the blank of each of 
the ten sentences they are given. They do the first two together. 

I. Mark Twain decided to 	 because his parents wouldn't let him 

get a job on the river. 
2. The steall I boad I len 	and diseharge freight al each pita on the 

Mississippi River. 
When the students are finished with this exercise, they read their answers 

aloud. 
At the end of the chapter there is a list of vocabulary items that appeared 

in the passage. The list is divided into two parís: the first contaras words, and the 
second, idioms like 'to give someone the cold shoulder! Next to each is a 
Spanish word or phrasc. For homework the teacher asks the students to 
memorize the Spanish translation for the first twenty words and to write a 

sentence in English using each word. 
In the two remaining Iessons this week, the students will be asked to: . 

I . Write out the translation of the reading passage rato Spanish. :- 

2. State the rule for the use of a direct object with two-word verbkand apply 

it to other phrasal verbs. 

3. Do the reinaining exercises in the chapter that include practice with one 

	

, ,,t 	; ,;;y11;It 	 Pillo'. 	 v411 laq. ;14 ,4 I' 

memorize the present tense, past tense, and past participie forms of this 

irregular paradigma 

	

tIonk 
	 dttkitl, 
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sing 	 sane 	 sung 

swim 	 swam 	 SW1.1111 

ring 	 rang 	 rung 

begin 	 began 	 began 

4. Write a composition in the target language about an ambition they have. 
5. Memorize the remaining vocabulary items and write sentences for each. 
6. Take a quiz on the grammar and vocabulary of ibis chapter. Théy will he 

asked to translate a Spanish paragraph about steamboats into English. 

TI IE DIRECT Ni ETHOD 

Experience 
The teacher is calling, the Class to order as we find seats toward the back of the 
room. He has placed a big mal' of the United States in the front of the classroom. 
He asks the students lo upen their Books to a cedan] page number. The lesson is 
entitled 'Looking a Map.' As the students are called on one by one, they read a 
sentence from the reading passage al the beginning of the lesson. The teacher 
points to the parí of the map the sentence describes after each has read his 
sentence. The passage begins: 

We are looking at a map of the United States. Canada is the country to the 
norlh of the United States, and Mexico is the country to the south of the 
United States. Between Canada and the United States are the Great Lakes. 
Between Mexico and the United States is the Rio Grande River. On the East 

Cousi is the Atlanti" Ocean, and on the West Coast is the Pacific Ocean. In 
the East is a mountain range called the Appalachian Mountains. In the West 
are the Rocky Mountains. 

Atter the Students finish the passage, they are asked if they have any questions. 
A student asks What a mountain range is. The teacher turns to the blackboard and 

draws a series of inverted eones to illustrate a mountain range. 
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The students nods and say, "I understand." Another student asks what "between" 
ineans. The teacher replies, "you are sitting between María Pia and Giovanni. 
Paolo is sitting between Gabriela and Cettina. Now do you understand the 
meaning of "between"? The student answers, "Yes, I understand." 
Atter all of the question have been answered, the teacher asks some of his own. 
"Cass, are we looking at a map of Italy?" 
The class replies in chortis, 'No!' 
The teacher reminds the class to answer in a full sentence. 
`No, we aren't looking at a map of Italy,' they respond. 
`Yes. We are looking at a map of the United States.' 

'Is Canada the country to the south of the United States?' 
'No. Canada isn't the country south of the United States.' 
'Are the Great lakes in the North of the United States?' 
'Yes, The Great lakes are in the North.' 
'Is the Rio Grande a river or a lake?' 
'The Rio Grande is a river.' 
'It's a river. Where is it?' 
'It's between Mexico and the United States.' 
'What color is the Rio Grande on the map?' 
'It's blue.' 
'Point to a mountain range in the West. What mountains are they?' They are the 
Rocky Mountains.' 

The question and answer session continues for a few more minutes. 
Finally, 'the teacher invites the students to ask questions. Hands go up, and the 
teacher calls on students to pose questions one at a time to which :the class 
replies. Atter several questions have been posed, one girl asks, 'Where are the 
Appalachian Mountains?' Before the class has a chance to respond, tric teacher 
works with the students on the pronunciation or 'Appalanchian.' Then he 
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includes the rest of the class in this practice as well, expecting that they will have 
the same problem with this long word. After insuring that the students' 
pronunciation is corred, the teacher allows the class (o answer the question . 

Later another a.sks, 'What is the ocean in the West Coast" The teacher 
again interrupts before the Class has a chance to reply, saying, 'What is the ocean 
in the West Coast? or on the West Coast?' The student hesitates, then says, 'On 

the West Cuasi.' 
'Corred,' says the (cachet. 'Now, repeat your question.' 

'What is the ocean un the West Coas!?' 
The class replies in chorus, 'The Ocean on the West Coast is the Pacific.' 

After the students have asked about ten questions, the teacher begins asking 
questions and making statements again. This time, however, the questions and 
statements are about the students in the classroom, and contain one of the 

prepositions 	 or' between,' such as, 'Antonella, is your book on 

your desk?"Antonio, who is sitting between Luisa and Teresa?"Emanuela, point 

to the dock.' The students diem make up filen-  own questions and statements and 

dired them to other students. 
The teacher next instructs the students to turn to an exercise ink"he lesson 

wbich asks them to fiV1 in the blanks. They read a sentence out loud and supply 

the missing word as they are reading, for example: 

The Atlatnic Ocean is 
The Río Grande is 
Eduardo is looking 

the East Coast. 
Mexico and the United States. 

the map. 

  

Finally, the teacher asks the students to take out their notebooks, and he gives 
them a dictation. The passage he dictates is one paragraph long and is about the 

geography oí the United States. 
During the remaining two classes Ibis week, the class will: 

I . Review the features of United States geography. 

2. Following the teacher's directions, label blank maps with this geographical 
feature. After this, the students will give directions to the teacher, who will 

complete a map on the blackboard. 

3. Practice the pronunciation of 'river,' paying particular attention to the /I/ in 

die first syllable (and contrasting with //y0 and to the pronunciation of 

4. Write a paragraph about the major geographical features of the United 

States. 
5. Discuss the proverb 'Time is money.' Students will talk about this ís in 

order to understand that people in the United States value punctuality. 
They will compare this attitude with their own view of time. 
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TI IE AUDIO-LINGUAL NIEMOD 

Ex pe rience 
As we einem-  the classroom, the first thing we notice is that the students are 
attentively Listening as the teacher is presenting a new dialog, a conversation 
between two people. The students know they Will be expected to eventually 
menwrize the dialog the leacher is introdtwing. All of the teacher's instructions 
are in English. Sometimes she uses actions lo convery meaning, but not one 
rvord of the students' native language is uttered. After she acts out the dialog, she 

says: 
'Al! right, class I am going to repeat the dialog now. Listen carefully, bol 

no Talking please. 

"Ywo people are walking along a sidewalk in town. They know each other, 
and as they ineet, they stop lo talk. Que of thein is named Sally and the other one  

is named Bill. I Will talk for Sally and for Bill. Listen their conversation: 

SALLY 
BILL 
SAI, 1 Y 
BILL 
SALLY 
BILL 
SALLY 
131L1, 

Good mormng, Bill 
Good morning, Sally_ 
low are you 

Fine, thanks. And you? 
Fine. Where are you going? 
Pm going to the post office. 
I am loo. Shall we go together? 
Sure. Let's go. 

Listen one more time. This time try to understand all that 1 am saying.' Now she 
has the wholc class repeat each of the lines oí the dialog atter her mode'. They 
repeat each line severa) times before moving on to the next line. When the class 
comes to the line, Tm going to the post office,' they stumble a bit in their 
repetition. The teacher, at this point, stops the repetition and uses a backward 
build-up drill (expansion dril)). The purpose of this drill is to break clown the 
troublesome sentence finto si-trailer parts. The teacher starts with the eud of the 
sentence and has the class repeat ¡just the last two words. Since they dan do ibis, 
the teacher adds a few more words, and the Class repeats this expanded phrase. 
little by little the teacher builds up the pirrases until the entire sentence is heing 

repeated. 
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TEACHER 
CLASS 
TEACHER 
CLASS 
TEACHER 
CLASS 
TEACH ER 
CLASS 

Repeat after me: post office. 
Post office. 
To the post office. 
To the post atice. 
Going to the post office. 
Going to the post office. 
I'm going to the post office. 

going to the post ()Hice. 

Through this step-by-step procedure, the teacher is able to give the stu-
dents lielp in producing the troublesome line. Having worked on the line in small 
pieces, the students are also able to take note of where each word or phrase 

begins and ends in the sentence. 
Afta the students have tepeated the dialog several rimes, the teacher gives 

them a chance to adopt the role of 13111 while she says Sally's unes. Before the 
class actually says each line, the teacher models it. In effect, the class is 
experiencing a repetition dril) where the task is to listen carefully and attempt to 
in imic the teacher's model as accurately as possible. 

Next the class and the teacher switch roles in order to practice a little 
more, the teacher saying gill's lines and the class saying Sally's. Then the teacher 
divide the class in hall so that each hall gas (o try lo say on (heir oivti either 
Bill's or Sally's hiles. The teacher stops the students from time to timechen she 
feels they are straying too far from the model, and once again provides a model, 
which she has them attempt lo copy. To furnia practice the unes of this dialog, 
the teacher has all the boys in the class take Bill's parí and all the girls take 

Sally's. 
She then initiates a chain drill with tour of the hiles from the dialog. A 

chain drill gives students an opportunity (o say the lines individually. The 
teacher listens and can telt which student, are struggling and will need more 
practice. A chain drill also lets students use the expressions in communication 
with someone else, even though the communication is very limited. The teacher 
addresses the student nearest her with, 'Good morning, Jose.' He, in turn, 
responds, 'Good morning, teacher.' She says, How are you?' Jose answers, 'Fine, 
thanks. And vou?' The (cachen replies, 'Fine.' He understand through the teacher's 
gestures that he is to turn the sitting beside hirn and greet her. That student, in 
turn, says her lines in reply lo him. When she has finished, she greets ¡he student 
on tire other side of her. This chain continues unid all of the students have a 
chance to ask and answer the questions. The last student directs the greeting to 

the teacher. 
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Finally, the teacher selects two students to perform the claire dialog for the 
rest of the plass. When they are fin ished, two others do the same. Not everyone 
has a chance to say the dialog in a pair today, but perhaps they will some time 
this week. 

The teacher moves next lo ¡he second major phase of the lesson. She-
contantes to dril( the students with language from the dialog, but diese drills 
require more than simple repetition. The first dril( the teacher leads is a single-
slot substitution dril( in which the students will repeat a sentence from the dialog 
and replace a word or phrase in the sentence with the word or phrase the teacher 
gives them. This word or phrase is called the cae. 

The teacher begins by reciting a line from the dialog, 'I am going to the 
post office.' Fowling this she shows the students a picture of a bank and says the 
phrase, 'The bank' She pauses, filen says, 'I ala going to the bank.' 

From her example the students realize that they are supposed to take the 
cue phrase ('lite bank'), which the teacher supplies, and put it alto its proper place 
in the sentence. 

Now she gives filen) their first cae phrase, The drugstore.' Together the 
students respond, 'I am going to the drugstore.' The teacher smiles, 'Very good!' 
she exclaims. The teacher caes, 'The park.' The students chorus, 'I am going to 
the park.' 

Other caes she offers in tura are 'the cafe,', 'the supermarket,' the bus 
station,"the football field,' and 'the Library)'.' Each cue is accómpanied by a 
picture as before. After the students have gone through the dril( sequence three 
times, the teacher no longer provides a spoken cae phrase. Instead she simply 
shows the pictures one at a time, and the students repeat the entire sentence, 
putting the name of the place in the picture in the appropriate slot in the 
sentence. 

A similar procedure is followed for another sentence in the dialog, 'How 
are you?' The subject pronouns 'he,' she,"they; and 'you' are used as pue words, 
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This substitution drill is slightly more difficult for the students since they have to 
change the {ovil] of the verb 'he' to 'is' or 'are,' depending on which subject 
pronoun the (cachet gives Mem, The students are apparently familiar with the 
subject pronouns since the teacher is not using any picantes, Instead, atter going 
through the dril) a few tintes supplying oral enes, the teacher points to a boy in  
the class and the students understand they are to use the pronoun 'he' in the 

sentence, They choros, 

'How is he?' Good!' says the teacher. She points to a girl and waist for the 
class response, then points lo other students to elicit the use orthey.' 

Finally, the teacher Mercases the complexity of the task by leading the 
students in a multiple-slot substitution dril!. This is essentially the same type of 
dril! as the single-slot the teacher just used. However with (bis dril!, students 
must recognize what para of speech the ene word is and where it tits into the 
sentence. The students still listen to only are ene from the teacher, Then they 
inust make " decision coneerning where (he ene word or phrase belongs in a 
sentence also supplied by the teacher, The teacher in ibis Class starts off by 
having the students repeat the original sentence from the dialog, 'I am going to 

the post office.' Then she gives them the ene 'she, the students understand and 

produce, 'She is going lo the post office.' The next ene the teacher offers is 'to the 
park.' The students hesitale at first; then they respond by eorrectly producing, 

She is going to the park.' She confirmes in this manner, sometimes providing a 

subject pronoun, other times naming a location. 
The substitution drills are followed by a transformation dril'. This type of 

dril! asks students to change one type of sentence into another --an affirmative 
sentence into a negative or an active sentence into a passive, for example. In this 
class, the teacher uses a substitution drill that requires the students (o change a 
statement into o yes/no-question. The teacher offers an example, 1 say, "She is 
going to the post office." You make a question by saying, "Is she gol g to the 

post office"' 
The teacher models (wo more examples of (bis transformation, then asks, 

'Does everyone understand? OK, let's begin. "They are going to the bank,'" The 
Class replies in tino, 'Are they going to the bank?' They transform appróximately 
lineen of these patterns, and then the teacher decides they are ready to move on a 

question-and-answer dril I, 
The teacher holds up one of the pictures she used earlier, the pieture of a 

football field, and asks the class, 'Are you going to the football field?' She 
answers her own question, 'Yes, l'in going to the football 	She poses the 

next question while holding up a picture of a park, 'Are you going to the park?' 
And again answers herself, 'Yes, l'in going to the park.' She holds up a third 
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picture, the ene of a library. She poses a question to the class, 'Are you going to 
the library?' They respond together, 'Yes, 1 am going to the library.' 

'Very good,' .the teacher says, Through her actions and examples, the 
students have learnecl that they are to answer the questions following the pattern 
she has modeled, The teacher drills them with (bis pattern for the next few 
minutes, Since the students can handle it, she poses the question to selected 
individuals rapidly, one after another. The students are expected to respond very 
quickly, without pausing. 

The students are able lo keep up the pace, so the teacher mover on to the 
next step. She again shows the class ene of the pictures, a supermarkekthis time. 
She asks, 'Are yen going to the bus s'alioli?' She answers her own question, 'No, 
1 am going lo die supermarket.' 

The students understand that they are required to look at the picture and 

listen to the question and answer negatively if the place in the questioti is not the 
same as What thev see in the picture. 'Are you going to the bus station?' The 
teacher asks while holding up a picture of a cale. 'No, 1 am going to the cafe,' the 

class answers. 
'Very good!' exclainis the 'cachen Alter posing a few more questions 

which require negative answers, the teacher produces the pictures of the post 
office and asks, 'Are yeti going to the post office?' The students hesitate a 
nomen': and dien choros, 'Yes, 1 am going te the post office.' 

'Good,' comments the teacher. She works a little longer on (bis question- 

ane-answer drill, sometimes providing her students with situations that require a 
negative answer and sometimes encouragement to each student. She holds up 
pictures and poses questions one right after another, but the students seer to 
have no trouble keeping up with her. The only tinte she changes the rhytlun is 
when a student seriously mispronounces a word. When Ibis occurs she restates 
the word and works briefly with the student until his pronunciation is closer to 

her own. 
For the final few minutes of the class, the teacher retums to the dialog with 

which she began the lesson. She repeat it once, then has the half of the class to 
her left do Bill's fines and the hall' of the class to her right do Sally's. This time 
there is no hesitation at all. The students move through the dialog briskly. They 
trade roles and do the sante. The teacher smiles, 'Very good. Class dismissed.' 

The lesson ends for the day. Both the teacher and the students have 
worked hard. The students have listened to and spoken only English for the 
period. The teacher is tired from all her action, but she is pleased for she feels the 
lesson has gone well. The students have learned the fines of the dialog and to 
respond without hesitation to her cites in the drill pattern. 

In lessons tater Ibis week the teacher will do the following: 
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Review the dialog. 

2. Expand upon the dialog by adding a few more fines, such as 'I am going to 
the post office. 1 need a few stamps.' 

3. Drill tire new fines and introduce some new vocabulary iteras through the 
new fines, for example: 

'I am going lo the supermarket. 	I 'leed a Infle butter.' 
I ibrary. 	 few books.' 

'drugstore. 	 little medicine.' 

4. Work on the difference between 'miss and count nouns, contrasting 'a 
little/a few' with mass and count nouns respectively. No grammar rule will 
ever be given to the students. The students will be led to figure out the 
rules from their work with the exampies the teacher provides. 

5. A conlrastive analysis (the comparison of two languages, in this case, the 
students' nativo language and the target language, English) has led the 
teacher to expect that the students will have special trouble with the 
pronunciation of words such as 'little,' which contain /1/. The students do 
indeed say the word as if it contained dy./. As a result, the teacher works 

on the contrast between lly/ and /1/ several times dttring the week. She uses 
minimal-pair words, such as 'sheep," ship'; 'leave,' 'live', and le's,"his' to 
get her students first to hear the difference in pronunciation between the 
words in each, pair. "Ten, when she fecls they are ready, she drills Chem in 
saying the two sounds-first by themselves, and later in words, phrases, and 
sentences. 

6. Sometime towards the end of the week the teacher writes the dialog on the 
blackboard. She asks the students to give her the fines and she writes them 
out as the students say Chem. They copy the dialog in their notebooks. 
They also do some !United written work with the dialog. In Que exercise 
the teacher has erased fifteen selected words from the expanded dialog. 
The students have to remite the dialog in their notebooks, supplying the 
missing words without looking at the complete dialog they.copied earlier. 
In another exercise, the student are given sequences of words stich as 1, go, 
supera/al-Ice% and be, need, buner, and the)/ are asked lo write complete 
sentences like the ores they have been drilling orally. 

7. On Friday the teacher leads the class in the 'supermarket alphabet gaine.' 
The gime starts with a student who needs a food itero beginning with the 
letter 'A.' The student says, 1 am going to the supermarket. '1 need a few 
apples.' The next student says, '1 am going to the supermarket. He needs a 
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few apples. 1 need a little bread (or "a few bananas" or any, other food 
item you could find in the supermarket beginning with the letter "B").' The 
third student continues, 'I ant going to the supermarket. He needs a few 
apples. She needs a little bread. I need a little cheese.' The game continues 
with each player adding an item that begins with the next letter in the 
alphabet. Before adding bis "own item, however, each player most 
mention the ¡tenis of the other students before him. If the student has 
difficult)' thinking of an item, the other students or the teacher helps. 

THE SILENT WAY 

Experience 

As we take out-  seats, the teacher has just finished introducing the Silent 
Way in Portuguese. The teacher walks to the front of the room, takes out a metal 
pointer and points to a chart hanging aboye the blackboard. The chart has a black 
background and is covered with small rectangular blocks arranged in rows. Each 
block is a di fferent color. This is a sound-color chart. Each rectangle represents 
one English sound. There is a white horizontal une approximately halfway clown 
the chart separating the upper rectangles, which represent vowel sounds, from 
those below the line, which represent consonant sounds. 

Without saying anything, the teacher points in succession to each of five 
blocks of color aboye the line. There is silence. The teacher repeats the pattern, 
pointing to the same five blocks of color. Again, no one says anything. The third 
time the teacher does the pointing; he says la/ as he touches the first block. The 
teacher continues and taps the four other blocks of color with the pointer. As he 
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does this, severa! students say /e/, /i/, /o/, /u/. He begins with (hese vowels since 
they are the ones students will already know. (These five sounds are the simple 
vowels of Portuguese and every Brazilian schoolchild learns diem in this order.) 

The teacher points lo the rectangle that representa e . 1 le puts bis two 

palms together, then spreads thein apart to indicate that he wants the students to 
lengthen this vowel sound. By moving bis pointer, he shows that there is a 
smooth grinding to the tongue necessary to change (bis Portuguese le/ into the 

English diplithong ley I le works with the students until he is satisfied that their 
pronunciation of /ey closely approximates the English vowel. He works in the 
same way with /iv , uw , and /uw 

Then the teacher hands the pointer (o a girl in the front row. She comes to 
the front oí the room and points to the white block in the top row..The class 

responds with a . One-by-one, as she points to the next duce blocks, the class 

responds correctly with ey,  , 	, ow But she has trouble finding theVast block 
of color and points to a block in the third row. A few students yell, 'NO!' She 
tries another block in the same row: her classmates yell, 'NO!' again. Finally a 
hoy from the front row says, A e.syttercla (Portuguese for '(o the left').. As the girl 

moves the pointer une block to the len, the class shouts 1114' . The teacher signals 

for the girl to do the series again. This time she goes a bit more quickly and has 
no trouble finding the block for ,uw . The teacher signals to another student to  

replace the girl and ponit to the five blocks as the class responds. Then the 
teacher brings individuals (o the front of the room, each one rapping out the 
sequence of the sounds as he says them. The teacher works with the students 
through gestores, and sometimes through instructions in Portuguese, to ger them 
to produce the English vowel sounds as accurately as possible. I le does not say 

the sounds himself. 
Apparently satisfied that the students can produce the five sounds accu-

rately, (he teacher next points to the five blocks in a different order. A few 
students hesitare, but most of the students seem able to connect the colored 
blocks with the correct sounds. The teacher varíes the sequence severa) times and 
the students respond appropriately. The teacher Chen points to a boy sitting in the 
second row. The teacher moves to the chart and points lo five colored blocks. 
Two of the blocks are aboye the line and are the /ey/ and /uw/ they have already 
worked on. The three other block safe below the line and are new to them. Two 
or three of the students yell, 'Pedro,' which is the boy's naire. l'he other students 
help him as he points to the colored blocks that represent the sounds of bis narre: 
/p/, ev , /d/, /r/, /uw/. Two or three other students do the same. In Ibis way, the 
students have learned that' English has a /p/, /d/, and Al and the location of there 
sounds on the sound-color chart. The students have a little problem with the 
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pronunciation of the /r/, so the teacher works with diem before moving 
The teacher next points to a girl and taps out eight colored rectangles. In a 

chorus, the students say her narre, 'Carolina,' and practice the girl's narre as they 
did Pedro's. With this the students have learned the colors that represent three 
other sounds: /k/, /1/, /n/. The teacher follows a similar procedure with a filial 
suden( whose narre is Gabriela. The students know now the location of /g/ and 
/b/ as well. The teacher has various students tap mit the sounds for the names of 
their three classmates. 

After quite a few students have tapped out the three naines, the teacher 
takes the pointer and introduces a new activity. He asks eight students to sir with 
hini around a big table in the front of the room as the rest of the class gathers 
behind diem. The teacher puts a pile of blue, green, and pink wooden rods of 
varying lengths in the middle of the table. He points to one of the rods, then 
points to three rectangles of color on the sound-color chart. Some students 
attempt to say 'rod.' They are able to do this since they have already been 
introduced lo diese sound/color combinations. The teacher points again to the 
blocks of color, and this time all of the students say 'rod.' The teacher filen points 
to the block of color representing /a/. He points to his mouth and shows the 
students that he is raising his jaw and closing bis mouth, thus showing the 
students how to produce a new English sound by starting with a sound they 
already know. The students say something approximating /0/, which is a new 
sound for thein. The teacher follows this by pointing first to a new block of 
color, then quickly in succession to four blocks of color; the students' chorus, 'A 
rod.' He turns to a different chart on the wall; this one has words on it in different 
colors. He points to the words 'a' and 'rod,' and the students see that each letter is 
in the same color as the sound the letter signifies. 

After pointing to 'a' and 'rod,' the teacher sits clown with the students at the 
table, saying nothing. Everyone is silent for a minute until one girl points to a 
rod and says, 'A rod.' The teacher hands her the pointer and she goes first to the 
sound-color chart to tap out the sounds, and second to the word chart to point to 
the words 'a' and 'rod.' Several other students follow this pattern. 

Next, the teacher points to a particular rod and taps out 'a blue rod.' Then 
he points to the word 	on the word chart. A hoy points to the rod and say, 'A 
blue rod.' He goes to the word chart and finds the three words of this phrase 
there. Other students do the same. The teacher introduces the word 'green' 
similarly, with students tapping out the partem after he is through. 

The teacher Hien points to a pink rod and taps out /pliik/ on the chart. The 
/I/ vowel is a new one for the students. It does not exist in Portuguese. The 
teacher points to the block of color which represents /iy/ and be indicates through 
bis gestare that the students are lo sliorIcn the glidc arid opera lbeir inelbs a bit 
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more lo say this sound. 
The first student who tríes to say 'a pink rod' has trouble with the pro-

nunciation of 'pink.' He Iooks to the teacher and the teacher gestures towards the 
other students. One of diem says 'pink' and the teacher accepts her pronunciation. 
The first student tries again and this time the teacher accepts what he says. 
Another student seems to have trouble with the phrase. Using a finger to 
represent each word of the phrase, the teacher shows her how.  the phrase is 
segmented. Then by tapping his second finger, he indicates that her trouble is 
with the second word. 

The teacher then mouths the vowel sound and with gestures shows the 
student that the vowel is shorter than what she is saying. She tries to .shape her 
mouth as he does and her pronunciation does improve a little, although it still 
does not appear as close to the target language sounds as some of the other 
students are able to come. With the other students attending, he works with her a 
bit longer. The students practice saying and tapping out the three color words 
and the phrase, with the teacher listening attentively and occasionally intervening 
to help Chem to corred their pronunciation. . 

The teacher has another group of students take the places of the-first eight 
at the table. The teacher turas to one of the students and says., 'Take arreen rod.' 
The student does not respond; the teacher waits. Another student Yeks up a 
green rod and says the same sentence. Through gestures from the teacher, he 
understands that he should direct the command to another student. The' second 
student performs the action and then says, 'Take a blue rod,' to a third -student. He 
takes one. The other students then take turas issuing and complying with 
commands to take a rod of a certain color. 

Next the teacher puts several blue and green rods in the center of the table. 
He points to the blue rod and to one of the students, who responds, 'Take a blue 
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rod.' The teacher Chen says 'and' and points to the green rod. The same student 
says, 'and Lake á green rod.' The teacher indicatcs to the student that she should 
say the whole sentence and she says, 'Take a blue rod and Lake a green . rod.' As 

the girl says each word, the teacher points to onc Mins fingers. When she says 
the second 'take,' he gestores that she should remove the 'take' from the sentence. 
She tríes again, 'falce a blue rod and a green rod,' which the teacher accepts. The 

students now practico li -ming and complying with conunands with similar 

compound objects. 
The teacher then points to the word citad and to one of the students, who 

taps out the sentences on the chart as the other students produce there. Later, 
students Lake tures tapping out the sentences of their choice on the word chart. 
Some students tap out simple commancls and so me students tal) out commands 

with compound objccts. 
The students return lo their desks. The teacher turas to the clasknd asks 

the class iu Portuguese for their reactions to the lesson. One student replies that 
he has Icarned that language learning is not di fficult. Another says that he is 
finding it di fficult; he feels that he needs more practice associating the sounds 
and colors. A third student adds that she reit as if she were playing a game. A 

fourth student says he is leeling confused. 

At (bis point the lesson ends. During, the next few classes, the students 

Will: 

1. Practice with their new sounds and learu lo produce accurate intonation 

and stress patterns with the words and sentences. 
Z. Learn more English words for colors and where any new sounds are 

located oil the sound-color chart. 

3. Learn to use the foltowing iteras: 
Give it to me/her/him/them. 

too 
this/that/these/those 

one/ores 
the/atan 
put 	here/there 

is/are 
his/her/my/your/their/our. 

4. Practice making sentences with many di fferent combinations of there 

items. 
5. Practice reading the sentences they have created on the wall charts. 

6. Work with Fidel charts, which are charts stamnarizing the spelli”gs of all 
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the di &rent sounds in English. 
7. Practice writing the sentences they have created. 

Elefore we analyze the lesson, let us peek in on another class being taught by the 
Silent Way. This class is at a high-interniediate levet. The students are sitting 
around a table on which the teacher has used rods to construct a floor plan of a 
'typical' Nouse. lie establishes the 'from' and 'back' of the Nouse by having the 
students label the 'front' and 'back' doors. He points to each of four roonis and is 
able to elicit from the students: 'living room,' dining room,' kitchen; and 
'bedroom.' Then the teacher points to the walls of each room in tern. This 
introduces the need for 'inside/outside wall'. 	simply pointing to.each wall, the 
teacher gives the students a lot of practico proclucing phrases like 'the Boni wall 
of the living room, 'the outside wall of the dining room,' etc. Next the teacher 
picks up a rod and says, 'table.' He shrugs his shoulders to indicate to students 
that they should telt hini where to put it. One student says, 'dining room,' but the 
teacher indicates that he needs more specific directions. The student says, 'Put 
the table in the middle of the dining room.' The teacher does this. 1-le Chen picks 
up another, sinaller rod. Another student says, 'chau.' The teacher indicates that 
the student should len Iiiin where lo put the chair, The teacher works with her, 
usiug the charts to introduce new words tttil she can say, 'Put the chair in the 
dining room at the he head of the table.' The lesson continues in Ibis way, with 
the teacher saying very little, and the students practicing a great deal with 
complex sentences such as 'Put the table at one end of the sofa near the outside 
wall ofthe living room.' 

DESUGGESTOPEDIA 

Experience 
The first Ming we notice when we enter the classroom is how different Ibis room 
is compare(' with all the other classrooms we have been in so 
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Lar. Everything is bright and colorful. There are severa] posters on the 
walls. Most of 010111 are travel posters with scenes from the United Kingdom; a 
few, however, contain graminatical information. One has the conjugation of the 
verb 'to be' and the subject pronouns; another has the object and kssessive 
pronouns. There is also a table with some rhythm instruments on it. Next to 
Wein are some hats, masks, and. other props. 

The teacher greets the students in Arabic and explains that they are about 
to begin a new and exciting experience in language learning. -  She says 
confidently, 'You won't need to try to leam. It will just come naturally.' 

'First, you will all gel to pick new narres-English ones. It will he fun,' she 
says. Besides, she tells them, they will need new identities (ones they can play 
with) to go along with this new experience. She shows the class a poster with 
different English llames printed in color in the Roman alphabet. The students are 
familiar with the Roman alphabet from their earlier study of French. There are 
men's in one column and women's narres in another. She tells them that they are 
each to choose a narre. She pronounces each narre and has the students repeat 
the pronunciation. One by one the students say which narre they have chosen 
and the teacher appears pleased with their choices. 

Next, she tells them that during the course they will create an imaginary 
biography about the life of their new identity. But for now, she says, they should 
just choose a profession to go with the new narre. Using pantonnine to help the 
students understand, the teacher acts out various occupations, such as pilot, 
singer, carpenter, and artist. The students choose what they want to be. 

The teacher greets each of the students using their new name and asks 
them a few questions in English about (heir new occupations. Through her 
actions the students understand the meaning of her questions and they reply 'yes' 
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or 'no.' There is a great leal of recycling of the new language. She then teaches 
filen] a short English dialog in which two people greet each Ata and inquire 
what each other does for a living. After practicing the dialog with the group, they 
introduce themselves to the teacher. Then they play various rhythm instruments 
that the teacher has brought as they sing a name song. 

Next the teacher announces tu the class that they will be beginning a new 
adventure. She distributes a twenty-page handout. The handout contains a 
lengthy dialog ent!tled 'To want tu is to be able to,' which the teacher translates 
lato Arabic. She has the students tura the page. On the right page are two 
columns of print: In the lett one is the English dialog; in the right, the Arabic 

translation. On.  the left page are some comments in Arabic about certain of the 
English vocabulary ¡tenis and graminaheal structures the students will encounter 
in the dialog on the facing page. These iteras have been boldfaced in the dialog. 
Throughout the twcnty pages are reproductions of classical paintings. 

Partly ¡u Arabic, partly in English, and partly tlu-ough pantomime, the 

teacher oullines the story in the dialog. She also calls her students' attention to 
some of the comments regarding vocabulary and grammar on the left-hand 
pages. Then she tells them in Arabic that she ¡s going lo read the dialog to them 
in English and that they should follow along as she reads. She will give them 
sulTicient time to look at both the English and the Arabic. '.1ust enjoy,' she 
cone ludes. 

The teacher puts un some music. Il is Mozart's Violin Concedo in A. After 
a couple of minutes, in a quiet voice, she begins to read the text. Her reading 
appears to be molded by the music as she varies her intonation and keeps rhythm 
with it. The students follow along with the voice of the teacher, who allows them 
enough tinte to silently read the translation of the dialog in (heir native language. 
They are encouraged to highlight and take notes during the session. The teacher 
pauses from lime tu time to allow the students to listen to the music, and for two 
or three minutes at a time, the whole group stands and repeats after the teacher, 
joining (heir voices to the music. 

Following Ibis musical session, the lesson pauses. When the students 
return, they see that the (cachen has hong a painting of a calming scene in nature 
at the front of the room. The teacher then explains that she will read the dialog 
again. This time she suggests that the students pul clown (heir scripts and just 
listen. The second time she reads the dialog, she appears to be spcaking at a 
normal rate. She has changed the music to Handel's Water Music. Site makes no 

attempt this time to match her voice to the music. With the end of the second 
reading, the class is over. There is no homework assigned; however the teacher 
suggests that if the students want tu do something, they could read over the 
dialog once belbre they go to bed and once when they get up in the morning.' 
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We decide to attend the next class to seo how the teacher will work with 
the new material she has presented. Atter grecting the students and having them 
introduce theinselves in their new identities once again, the teacher asks the 

students to 'alce mit their dialog scripts. 
Next, the teacher pulís out a hat from a bag. She puts it on her head, points 

to herself, and name a character from the dialog. She indicates that she wants 
someone else to wear the hat. A girl volunteers to do so. Three more hats are 
taken out of the teacherS bag and, with a great deal of playfulness, they are 
distributed. The teacher turns lo the four students wearing the hats and ,asks Chem 
to read a portion of the dialog, imagining that they are the character *hose hat 
they wear. When they finish their portion of dialog, four different students get to 
wear. The hats and continue reading the script. This group is asked to read it in a 

sad way. The next group read it in an angry way, and the last group of four in a 

cheeiTut way. 
The teacher then asks for four new volunteers. She tells Mem that they are 

auditidning for a role in a Broadway play. They want very much to win the role. 
In order to impress the director of the play, they must read their unes very 
dramatically. The first group reads severa! pagel of the dialog in this manner, 

and following groups do Ibis as well. 
Next, the teacher asks questions in English about the dialog. She also asks 

students (o give her the English translation oían Arabic sentence and Vice versa. 
Sometimes she asks the students to repeat mi English line after 	()Oler 

times, she addresses a question from the dialog to an individual student. The 
classroom environnient reniains very lively, and playful. 	 :kr 

Next, she teaches the students a children's alphabet song containing 

English narres and occupations, 'A, my name is Alice; my husband's name is 

Alex. We live in Australia, and we sell apples. B, my name is Barbara; my 
husband's name is I3ert. We live in Brazil, and we sell books.' The students are 

laughing and clapping as they sing along. 
Atter the song, the teacher has the students stand up and gel' in a circle. 

She Cakes out a medium-sized soft ball. She throws the ball l'O one student and, 
while she is throwing it, she asks him What bis name is in English. Ele eatehes 

the ball as he savs. 'Mv name is Richard.' She indicates that he is to tltrosy the 

ball to another student while posing a question to him. Richard asks, 'What you 

do?' The teacher corrects in a very soft volee saying 'What do you do?' The 

student replies, 'I am a conductor.' The gane continues on in this manner with 
the students posing questions to one another as they throw the hall. The second 
class is now over. Again, there is no homework assigned, other than to read over 

the dialog if a student so wishes. 
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During the third Class of the, week, the students will continuo to work with 
this dialog. They will move away from reading it, however, and move toward 
using the new language in a creative way. They will play some competitive 
pules, do role plays and skits. Next week, the classwill be introduced to a new 
dialog, and the basic sequence of lessons we observed hese will be repeated. 

In the classrooni next (loor, an intermediate Class is studying. The students 
are seated around a rectangular table. On the table there are a few loys and 
instruments. Again there are posters around fue room, this time of more 
complicated granimar. As we listen in, the teacher is introdiwing a story from a 
reader. She gives synonyms or descriptions for the new words. She reads parts of 
the story and the students do choral and individual reading of other sections. 
New words, families of words, and expressions are listed at the end of the story 
for reference. The intermediate students are encouraged to add their own new 
words and ptwases of the lesson with their trauslations. The students use more 
complex tenses language structures. 

I he leacher presents the first story and lists of relatecl words and structures 
lo a Beethoven piano concedo in lunch the same way as the beginners' ,dialog is 
read, followed by a shorter second reading, ibis time to a piece by Bach. The 
following days include reading, singing, discussions, story telling, gr;likinar and 
pronunciation gimes, and writing, all oreliestrated in a ereative and playful 
rashion. 

CONIUMUNITY LANGUME LEARNING 

E xperience 

The students arrive and Lake their seats. The ehairs are in the circle around a 
table that has a tape recorder on it. Atter greeting the students, the teacher 
introduces hiniself and has the students introduce themselves. In Indonesian, he 
tells the students what they will be doing that evening: They are going to have a 
conversation in English with his help. The conversation will be tape-recorded, 
and afterward, they will create a written forro of the conversation-a transcript. He 
tells the Class the rest of the evening will be spent doing various activities with 
the language on the transcript. He then explains how the students are to have the 

conversation. 
'Whenever one of you would like to say something, raise your hand and I 

will come behind you. I will not be a participant in the conversation except to 
help you say in English what you want to say. Say what you want lo say in  
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Indonesian; 1 will give you the English translation. 1 will give you the translation 
in plisases, or "chunks." Record only the chunks, one at a time. After the 
conversation, when we listen to the recording, your sentence will sound whole. 
Only your volees in English will be on the tape. Since this is your-  first English 
conversation, you may want to keep it simple. We have ten 'M'unes for this 
activity.' 

No one speaks at 	Then a young woman raises her batid. The teacher 
walks to her chair. 1-le stands behind her. Welamat sore,' she says. The teacher 
translates, 'Good 	After a little confusion with the switch on the microphone, 
she puts 'Good' on the tape and turns the switch off. The teacher then gives 
'evening,' and she irles to say 'evening in the microphone but only gets out 'eve 

' The teacher says again in a clear and waren voice, somewhat exaggerating the 
word, 	!ling.' The woman tries again. She shows some sigas of her 
discomfort with the experience, but she succeeds in putting the whole word 
'evening' on to the recording. 

Another student raises his hand. The teacher walks to hien and stands 
behind his chair. "Selamant sore,' the second student says to the first student. 
'Apa Kabar?' he asks of a third. The teacher, already sensing that this student is a 
bit more secare, gives the entire translation, 'Good evening.' Good evening,' the 
student says, putting the phrase on the tape. 'How are you?' the teacher confirmes. 
'How ...' the student says into the microphone, then turns, obviously seeking 
lielp for the test of the phrase. The teacher, realizing he needed to give smaller 
chunks, repeats each word separately. 'How,' repeats the teacher. 'How,' says the 
student hito the microphone. 'Are,' repeats the teacher. 'Are,' the student says. 
'You,' completes the teacher. 'You,' the student records. 

The student to whom the question was directed raises bis hand and the 
teacher stands behind hien. 'Kabar baik. Tarima Kasih,' he responds. 'Fine,' the 
teacher says. 'Fine,' the student records. 'Thank you,' the teacher completes. 
'Thank you,' the student confidently puts on the tape. 

A fourth student asks of another, 'Nama sandara .slapa?' The teacher steps 

behind her 
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and says, 'What's ... your .. liante?' pausing afler each word lo give the 
surtiera time to put her question successfu ly on the tape. 

The other sludent replies, 'Muna saya Saleh.' My name is Saleh,' the 
teacher says in English. 'Apa Kabar?' another student asks Sala. 'How are you?' 
the teacher translates. 'Saya tidak sehat,' Saleh answers. 1 am not well,' the 
teacher translates. 'Mengapa?' asks another student 'Why?' says the teacher. 
'Sebab kepa saya pusing,' Sala replies. 'Because 1 have a headache; translates 
.the teacher. Each of there English I I tterances is recorded in the manner of the 
earlier unes, the teacher lrying lo be sensitive to what size chunk each student 
can handle with confidente. The teacher filen announces that they have five 
inmutes lett. During this time the students ask questions like why someone is 
studying English, what someone does for a living, and what someone's hobbies 
are. In this conversation, each sludent around the table records some English 
utterance on the tape. 

Afier the conversation has ended, the teacher sits in the circle and asks the 
students in lndonesian how they feel about the experience. One stucleca says that 
he does not remember any of the English he has just heard. The teacher accepts 
what he says and responds, 'You have a concern that you haven't learned any 
English.' The students says, 'Yes.' Another student says he, loo, has not learned 
any English; he was just involved in the conversation. The teacher accepts this 
comment and replies, 'Your attention was on the conversation, not on the 
English.' Another student says that she does not' mirad the fact that she cannot 
remember any English; she has enjoyed the conversation. The teacher accepts 
her comment and reassures her and all the students that they will yet have an 
opportunity to leam the English words-that he does not expect diem to remember 
the English phrases at this time. 'Would anyone else like to say anything?' the 
teacher asks. Since there is silente, the teacher continues, 'OK, then. Let's listen 
to your conversation. I will play the tape. Just listen to your voices in English.' 
The students listen. 'OK,' the teacher says. 'I am going to play the tape again and 
stop it at the end of each sentence. See if you can recall what you said, and say it 
again in lndoncsian to be sure that everyone understands what was said. If you 
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can't recall your (mit sentence, we can all help out.' They have no trouble 
recalling what was said. 

Next the teacher asks diem to move their chairs into a semicircle and to 
watch as he writes the conversation on the blackboard. The teacher asks if 
anyone would like to operate the tape recorder and stop it at the end of each 
sentence. No one volunteers, so teacher operates it himself. The tea?Jier then 
writes line by line, numbering each English sentence. One student asks if he can 
copy the sentences. The teacher asks him to stay focused on the words being 
written up at ibis point and reassures him that there will be tinte for copying 
tater, if not in class session, then in the next. 

The teacher writes all the English sentences. Before going back to put in 
the 

Indonesian equivalents, he quietly underlines the first English word and 
Chen pauses. I le asks the students to give the Indonesian equivalents. Since no 
one volunteers the meaning, after a few seconds he writes the literal Indonesian 
translation. 1-le continues this way until all the sentences are translated, leaving 
out any unnecessary repetition. 

Next, the teacher tells the students to sit back and relax as he reads the 
transcript of the English conversation. He reads it three times, varying the 
student task each time. The first time, students just listen. The next time they 
close their eyes and listen. The Last time they silently mouth the words as the 
teacher reads the conversation. 

For the next activity, the 'Human Computer,' the students are told in a 
wann manner, 'For the next five to ten minutes 1 am going to turn into a "human 
computer" for you. You may use me to practice the pronunciation of any English 
word or phrase or entire sentence on the transcript. Raise your hand and I'll come 
behind volt. Then you say either the sentence number or the Word in English or 

Indonesian volt want to practice. As the computer 1 ¿n programmed tu give back 

onlv eorrect English. so  you \vill have tu listen carefullv to see if what you say 
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matches what 1 am saying. You may repeat the word, phrase, or sentence as 
many times as you want. I will stop only when you stop. You control me you 
tern the computer on and off.' 

A student raises his hand and says, 'Thank you.' He has trouble with the 
sound at the beginning of 'thank.' The teacher repeats the phrase atter him and 
the student says it again. The teacher repeats it. Three more tintes the student 
starts the computer by saying, 'Thank you.' Aflcr the teacher has said it for the 
third time, the student stops, which in tura stops the computer. 

Another student raises his hand and says, 'What do you do?' a question - 
from the transcript. Again the teacher moves behind the student and repeats the 
question the student has chosen to practice. The student works on this question 
severa] times _hist as the first student did. Severa) others practice saying some 
part of the transcript in a similar marinen 

The teacher then asks the students to work in groups of three to create new 
sentences based upon the words and phrases of the transcript. Each group writes 
its sentences clown. The teacher walks from group to group to help. The first 
group writes the sentence 'Adik not work in a bank.' The teacher gives the 
conect sentence to the group: 'Adik does not work in a bank.' The second group 
writes 'What is my name?"0K,' says the 'cachen After the teacher finishes 
helping the group, each group reads its sentences to the class. . 

The teacher replays the tape two times more while the students listen. 
Finally, the teacher tells the class they have ten mitades left in the session. 

He asks thein to talk about the experience they have had that evening, their 
English, and/or their learning process. As students respond, the teacher listens 
carefully and refiects back to the students in such a way that each feels he or she 
has been understood. Most of the students are positive about the experience, one 
student saying that it is the first tinte she has felt so comfortable in a beginning 
language class. '1 now think I can learn English,' she says. 
For the next two classes the teacher decides to have the students continue to 
work with the conversation they created. Some of the activities are as follows: 

1. The teacher selects the verb 'be' from the transcript, and together he and 
the students conjugate it for person and number in the present tense. They 
do the sante for the verb 'do' and for the regular verb 'work.' 

2. The students work in small groups to make sentences with the new forms. 
They share the sentences they have created with the rest of the class. 

3. Students take turns reading the transcript, one student reading the English 
and another reading the Indonesian. They have an opportunity to work on 
their English pronunciation again as well. 
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4. The 'cacher puts a picture of a person on the blackboard and the students 
ask questions of that person as if they have just met him, 

5. The students reconstruct the conversation they have created. 
6. They create a new dialog using words they have learned to say during 

their conversation. 

When they finish these activities, the class has another conversation, records it, 
and uses the new transcript as the basis for subsequent activities. 

TOTAL PHYSICAL RESPONSE 

Experienee 
We follow the teacher as she enters the room and we take a seat in the back of 
the room. It is the first class of the year so atter the teacher takes attendance, she 
introduces the inethod they will use to study English. She explains in Swedish, 
'You will he studying English in way that is similar of the way you learned 
Swedish. You will not speak at first. Rather, you will just listen to do as I do. 1 
will give you a command to do something in English and you will do the actions 
along with me. I will need four volunteers to help me with the lesson.' 

Hands go up and the teacher calls on four students to come to the front of 
the room and sit with her in chairs that are lined up facing the other students. She 
tells the other students to listen and to watch. 

ln English the teacher says, 'Stand up.' As she says it, she stands up and 
she signals for the four volunteers to rise with her. They all stand up. 'Sit 
she says and they all sit. The teacher and the students stand up and sit down 
together several times according to the teacher's command; the students say 
nothing. The next time that they stand up together, the teacher issues a new 
command, 'Turn around.' The students follow the teacher's example and turn so 
that they are Facing their chairs. 'Turn around,' the teacher says again and this 
tinte they tura to face the other students as before. 'Sit down. Stal up. Turn 
around. Sit clown.' She says, 'Walk,' and they all begin walking towards the front 
row of the students' seats. 

'Stop. Jump. Stop. Turn around. Walk. Stop. Jump. Stop. Turtraround. Sit 
down.' The teacher gives the commands and they all perforrn the actions 
together. The teacher gives these comtnands again, changing their order and 
saying them quite quickly. 'Stand up. Jump. Sit down. Stand up. Turn around. 
Jump. Stop. Turn around. Walk. Stop. Turn around. Walk. Jump. Turn around. 
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Sit 
Once again the teacher gives the commands; Ibis time, however, she 

remains seated. The four volunteers respond to her commands. 'Stand up. Sit 
clown. Walk. Stop. Jump. Turn around. Turn around. Walk. Turn around. Sit 
clown.' The students respond perfectly. Next, the teacher signals that she would 
like one of the volunteers to follow her commands alone. One student :valses bis 
hand and perforl l lis the actions the teacher commands. 

Finally, the teacher approaches the other students who have been sitting 
observing her and their four classmates. 'Stand up; she says and the class 
responds. 'Sil clown. Stand up. Junip. Stop. Sit clown. Stand up. Turn around. 
Turn around. Jcimp. Sit 	Even though they have not done the actions 
before, the students are able to perform according to the teacher's commands. 

The teacher is satisfied that the class has mastered these six commands. 
She begins lo introduce some new ores. 'Point to the door,' she orders. She 
extends her right amor and right index tinger in the direction of the door at the 
side of the classroom. The volunteers point with her. 'Point to the desk.' She 
points to her own big teacher's desk at the front of the room. 'Point to the chair.' 
She points to the chair behind her desk and the students follow. 'Stand up.' The 
students stand up. 'Point to the door.' The students 

point. 'Walk to the door.' They walk together. 'Touch the door.' The 
students touch it with her. The teacher continues to command the students as 
follows: 'Point to the desk. Walk to the desk. Touch to the desk. Point to the 
door. Walk to the door. Touch the door. Point to the chair. Walk to the chair. 
Touch the chair.' She continues to perfonn the actions with the students, but 
changes the order of the commands. After practicing these new commands' with 
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the students several times, the teacher remains seated and the four volnnteers 
carry out the commands by themselves. Only once do the students seem 
contitsed, al which point the teacher repeats (he command and pertbrms the 

action with them. 
Next the teacher turas to the rest of the class and gives the following 

commands to the students sitting in the back row: 'Stand up. Sit clown. Stand up. 
Point to the desk. Point lo the door. Walk to the door. Walk to the chair. Touch 
the chair. Walk. Stop. Jump. Walk. Tura around. Sit 	.Although she varíes 

the sequence of commands, the students do not seem to have any trouble 

following the order. 
Next, the !cachen turas to the four volunteers and says, 'Stand up. Jump to  

the desk.' The students have never heard this conunand beltre. They hesitate a 
second and then junip lo the desk tus( as they have been told. EverYone laughs at  
this sigla. 'Touch the desk. Sit on the desk.' Again, the teacher uses a novel 
command, one they have not practiced belitre. The teacher then issues two 
commands in the forst oí a pound sentence, 'Point to the door and walk lo the 
door.' Again, the group performs as it has been commanded. 

As the last step of the lesson, the teacher writes the new commands on the 
blackboard. Each time she writes a command, she acts it our. The students copy 
the sentences from the blackboard finto the notebooks. 

The class is over. No one except the teacher has spoken a word. How ever, 
a few weeks later when we walk by the room we hear a different voice. We stop 
to listen for a moment. Que of the students is spcaking. We hear her say, 'Raise 

your hands. Show me your hands. Close your eyes. 
Put your hands behind you. Open your eyes. Shake hands with your 

neighbor. Raise your lett foot.' We look in and see that the student is directing 
the orden students and the teacher with diese commands. They are not saying, 
anything,, they are just following the student's °niers. 

COMMUNICATIVE LANGUAGE TEACHING 

Experience 
The teacher grcets the class and distributes a handout. There is writing on both 

sides. On one side is a copy of a sports column from a recent newspaper, in  

which the reporter discusses who he thinks will win the World Cup. 	teacher 

asks the students to real it and then to underline the predictions the reporter has - 
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nade. He gives all instructions in the target language. When the students have 
finished, they read what they have underlined. The teacher writes the predictions 
on the blackboard. 'Hien he and the students discuss which predictions the 
reponer feels more certain about and which predictions he feels less certain 

about. 

Malaysia is very likely to win the World Cup ibis year. Italy can win if they 
play as well as they have lately. France probably will not be a contender 

again. England may have an outside chance. 

Then he asks the students to look at the first sentence and to telt the class another 
well y to express this same prediction. Que student says, 'Malaysia probably will 
win the World Clip.' Yes; says the teacher. 'Any others?' No one responds. The 
teacher offers, 'Malaysia is almost cedan] to win the World Cup."What about the 

next?' he asks the class. Que student replies, 	is possible that Italy will win the 

World Culi.' Another student offers, Iliere's a possibility that Italy will win the 
World Cup! flach of the reporter's predictions is discussed This manner. All the 
paraphrases the students si I ggest are evaluated by the teacher and. the other 
students to make sure they convey the same degree of certainly as the reporter's 

original prediction. 	 kr 
Next, the teacher asks the students to turn to the other side of the handout. 

On it are all the sentences of the article that they have been working on. They 
are, however, out of order. For example, the first two sentences on ibis side of 

the handout are: 

England may have an outside chance. 
In the final analysis, the winning teani may simply be the one with the most 

experience. 

The first sentence was in the rniddle of the original sports column. The second 
was the hist sentence of the original colunin. The teacher tells the students lo 
unscramble the sentences, to put diem in their proper order by numbering 
When they finish, the students compare what they have done with the original on 

the other side of the handout. 
The teacher next announces that the student will be playing a game. 
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He divides the class into small groups containing five people each. He hands 
each group a deck of Ondeen cards. Fati] card has a picture of a piece of 
sports equipment. As the students identify the items, the teacher writes each 
same on the blackboard: basketball, soccer ball, volleyball, tennis racket, skis, 
ice skates, roller skates, football, baseball liat, golf clubs, bowling ball, 
badminton racket, and hockey stick. 

The cards are shuffled and Tour of the students in a group are dealt three 
cards each, they do not show their cards to anyone else. The extra card is 
placed Cace down in the middle of the group. The fui person in each group 
recei ves no cards. She is bold that she should tty to predict what it is that 
Dumduan (one of the students in the class) will be doing the following 
weekend: The fifth student is to make statements like, `Dumduan inay go 
skiing this weekend.' If one of the members of her group has a card showing 
skis, the group member would reply, for example, 'Duroduan can't go skiing 
becallse I have her skis.' If, on the other hand, no one has the picture of the 
skis, then the '1111.11 student can make a strong statement about the likelihood 
of Dumduan going skiing. She can say, for example, 'Dumduan will go 
skiing.' She can check her prediction by turning over the card that was placed 
face down. If it is the picture of the skis, filen she knows she is correct. 

The students seem to really enjoy playing the game. They take turns so 
that each person has a chance to make the predictions about how a classmate 
will spend her or bis time. 
For the next activity, the teacher reads a number of predictions like the 
following: 

In 2008, Quebec will vote to remain part of Callada. , 
By 2020, solar energy will replace the world's'reliance on fossil fuels.., 
By 2050, people will be living on the moon. 

The students are bold to make statements, about how probable they think the 
predictions are and why they believe so. They are also asked how they feel 
about the prediction. In discussing one of the predictions; a student Says he 
does not think that it is like that a world govermnent will be in place, by the 
twenty-second century. The teacher and students ignore bis error and the 
discussion confirmes. 
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Next, the teacher has the students divide into groups of three. Since 
there are twenty students, there are six groups of three students and one group 
of two. One member of each group is given a picture strip story." .There are 
six pictures in a row on a piece of paper, but no words. The pictures ten a 
story. The student with the story shows the fest picture to the others of his 
group, while covering the remaining five pictures. 

The other students try to predict what they think will happen in the 
second picture. '['he first student tells them whether they are correct or not. He 
then shows filen] the second picture and asks them to predict what the third 
picture will look like. Afier the emite series of pictures has been shown, the 
group gets a new strip story and they change roles, giving the first student an 
opportunity to work with a pariner in mak ing predictions. 

For the final activity of the class, the students are told that will do a role 
play. The teacher tells Mem that they are to be divided into groups of four. 
They a re to imagine that they are all employees of the same company. One of 
them is the others' boss. They are having a meeting to discuss what will 
possibly occur as a result of their company merging with another company. 
Before they begin, they discuss some possibilities together. 'They decide that 
they can talk about topics such as whether or not some of the people in their 
company will lose their jobs, whether or not they will have to move, whether 
or not certain policies will change, whether or not they will earn more money. 
'Remember,' reminds the teacher, 'that one of you in each group is the boss. 
You should think about this relationship if, for example, he or she makes a 
prediction that you don't agree with.' 

For fifleen minutes the students perfórm their role play. The teacher 
moves from group to group to answer questions and offer any advice on what 
the groups can discuss. Afler it's over, the students have an opportunity to 
pose any questions. In this way, they elicit so me relevant vocabulary words. 
They then discuss what language forms are appropriate in dealing with one's 
boss. 'For example,' the teacher explains, 'what if you know that your boss 
doesn't think that the vacation policy will change, but you think it will. How 
will you state your prediction? You are more likely to say something like '1 
think the vacation policy might change,' than "The vacation policy will 
change.' 

'What if, however,' the teacher says, 'it is your colleague witheuvhom 
you disagree and you are certain that you are right. How will you express 
your prediction then?' One student offers, '1 know that the vacation policy will 
change.' Another student says, '1 am sure that the vacation policy will change.' 
A third student says simply, 'The vacation policy will change.' 

The class is almost over. The teacher uses the last few minutes to give 
the lioniework assignment. The students are to listen to the debate between 
two political candidates on the radio or watch it on television that right: They 
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night. They are Chen to write (in English) their prediction of who they think 
will win the election and why they think so. They will read diese to their 
classmates at the start of the next class. 

CONTENT-13ASED INSTRUCTION 

Experience 

Let us step tino the classrooni, where a sixth grade class in an international 
school in Taipei is studying both geography and English through content-
based instruction. Most of the students are Chinese speakers, but there are 
severa) native speakers of Japanese and a few Korean. The teacher asks the 
students in Friglish what a globe is. A few cal) out 'world.' Others rnake a 
circle with their arll Is. Others are silent. The teacher Chen reaches upder her 
desk and takes out a globe. She puts the globe on her desks the students what 
they know about it. 
They cal) out answers enthusiastically as she records their answers on 

the blackboard. When they have trouble explaining a concept, the teacher 
supplies the missing language. Next, she distributes a handout that she has 
prepared based on a video, 'Understanding Globes.' The top section on the 
handout is entitled Some vocabulary to know. Listed are some key 
geographical tenis used in the video. The teacher asks the students to listen as 
she reads the ten words: degree, distance, equator, globe, hemisphere, 
irnaginary, lantude, longitude, model, parallel. 

Below this list is a modified cloze passage. The teacher tells the 
students to read the passage. They should fill in the blanks in the passage with 
the new vocabulary where they are able to do so. Alter they are finished, she 
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shows Chem the video. As they water the video, they 1111 in the remaining 

blanks with certain oí-  the vocabulary words that the teacher has read aloud. 

The passage begins: 

A 	is a three-dimensional  	of the earth. Points of 

interest are located un a globe by using a system of   unes. For 

instance, the equator is an imaginary line that divides the earth in hall Unes 

that are parallel lo the equator are called fines of 	. Latitude is used 

lo measure 	 un the earth north and south of the equator... 

Alley the video is over, the students pair up to check their answer. 

Nest, the teachers calls attention to a particular verb pattern in the cloze 
passage: are located, are called, is used, etc. she tells students that diese are 
example of the present passive, which they will be studying in this lesson and 
unes to come tras wcek. She explains that the passive is used to defocus the 
ageut or doer oí mi lidio!). In hiel, in descriptions of the sort that they have 
just read, the ageni oí the action is not mentioned at all. 

The teacher then expiaras how latitude and longitude can be used to 
tocata any place in the world. Site gives them several examples. Then the 
students use latitude and longitude co-ordinales to locate cities in other 
countries. By stating 'This city is located at latitude 60° north and longitude 
11° east,' the teacher integrales the present passive all and the contera focas at 
the same time. I lands go up. She calls on one girl to come to the fruid of the 
room to lind the city. She covrectly points to Oslo, Norway on the globe. The 

teacher provides a number of other examples. 
Ujier, the students play a guessing game. In small groups, they Mink of 

the narres of live cities. They then locate the city on the globe and write 
clown the latitude and longitude coordinates. Later, they read the coordinates 
out load and see if the other students can guess the narre of the city. The first 
group says: 'This city is located at latitude 5° !torra and longitude 74° west.' 
Alter several misses by their classmates, group 4 gets the corred answer: 
Bogotá. Group 4 then give the others new co-ordinates: 'This city is located at 

34° south latitude and 151° east longitude.' The answer: Sydney! 
For homework, the students are given a map and a description of 

Australia. They have to read the description and label the major cities and 

points oí' j'iteres, un the map. 
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TASK-BA SED INSTRIICTION 

x pe ric 

The following lesson is one that has been adapted and expanded from Prabhu 
(1987). It takes place in Southem India. The Class consists of 40 ten-year-old 
children who are advanced beginners in English. As ve eta& the classroom, 

the teacher is speaking: 

'We are going lo do a lesson today on finiefables, 010' 

The ieacher draws the columns and rocas oí a class timetable on the 
blackboard. At the head of the first colaina, she writes 9:30-10:1 S. The 

students understand that the teacher has written the duration of the first class 

period of the day. 
'What should write here?' asks the teacher, pointing lo the head of the 

second colman. The students respond, 'Ten filleen.' And Chen 'Eleven o'clock,' 
as the leacher moves her linger aeross the top roca. The teacher points in tura 
lo the top of each colaina and the students choros the time that each class 

period begins and ends. 
Then the teacher asks: 'Who will write the llames for the days of the 

week Itere?' Several students raise their hands. The teacher calls oh une. 
'Come,' she says. The student she has called un comes lo the fi-ont 01' the 

room, takes the chalk, and writes the llames of each weekday beside eaCrow, 
Monday tu Friday, correctly, as die rest of the class helps with the spelling. 

'ls that correct?' the teacher asks. 'Correct!' the students chotas back. 
'What, about Saturday? Do ve have school on Saturday?' The students 

reply in liaison, 'No... holiday.' 	teacher responds, 'Holiday. Yes. 

Saturday's a holiday.' 
Next the teacher divides the class roto eight groups of five students. 

E:ach student receives a card with the schedule for one day of the week. The 
students' lask is tu complete the week's schedule by sharing the intbrmation 
un their cards with ella other. There is much discussion as each group works 
tu draw up a full schedule. As she moves about the room listening to the 
groups, the teacher reminds the class to speak in English. The first group that 
is finished comes lo the blackboard and writes the schedule un the board. 



After the students have checked their work, the teacher collects each 
group's timetable so she can read it and return it to diem the next day. She 
checks their timetables mainly to see that the content is correct. 

Next, still working in their groups, the students are bold that they are to 
find a way to survey their classinates' preferences of their favorite school 
subjects. They must find out which are the three most popular subjects arnong 
class niembers. Each group is to discuss ways they might find out the 
information. They might design a questionnaire, for instance, or go around the 
room interviewing other students. After they have completed their survey, 
they have to summarize and report the results. They have to determine how to 
do this. For example, they may use percentages, a bar graph, a pie chart, or 
some other visual display. Once again, much interaction takes place. Students 
are busily talking about how they will gather the information they need to 
complete the task and later report their findings. 

PARVICIPATORY APPROACH 

Experieuce 

Let us now see a lesson in which the participatory approach is being prac-
ticed. The students are recent immigrants to the United States from Central 
Europe. They are adults who work part-time during the day and study English 
at nista Although attendance fluctuates somewhat due to family and work 
demands placed on the students, tonight there are ten adults present as the 
class gets underway. 

The teacher begins, 'Good evening evéryone. How are you tonight?' 
fhe students return the greeting wannly and interact with the teacher and each 
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other, only interrupting to greet latecomers. 'Ihey know from previous 
experience that this is a time to cate)] up on anything of significante that has 
happened in their lives since last week's class. One student discusses the fact 
that one of her children is struggling at school, He never wants to go to 
school. She does not know what the problem is, but she is won•ied. Much of 
this conversation takes place in halting English ami gesture since the students 
are still of low-intermediate English proficiency. Another student discusses 
the problem she has been having with her landlord. She can never get enough 
heat to niake herself comfortable. When she tries to communicate with the 
landlord, he tells her that it has always been that way. One bit of good news is 
that one of the students' brothers has just gotten word that he will be permitted 
entiy finto the United States soon and so will be able to join the rest of the 
family. 

1 taving listened lo the students and having taken note of their issues, 
the teacher continues, 'Last week, we were talking about why it is difficult for 
some of you to come to class regularly. Now, 1 know that most of you work 
during the day and you have your family to take care of in the evening, 
However, several of the women were speaking about not choosing to come to 
class a few times because of not wanting to be out alone in the city after dark. 
1 would like us to look at this situation a little more in depth tonight.' 

The teacher shows the students a picture. lt is a drawing of an apart-
ment 

In one of the windows of the building, there is a woman looking out. 
011 the street below are several young men standing around. The teacher tells 
the students that the woman has an English class starting in an Diouf that she 
does not want to miss. Then she begins a discussion. 

( \ 

'What do you see?' The students reply, 'a woman'. And one Vident 
adds, 'Men.' Who is the woman?' What is she doing?' the teacher queries. 
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The students decide that the woman is Lina, one of the women who expressed 
her fear of being, out of the city by herself atter dark. The teacher continues 
with the questions, 'Who are the men? What are they doing? Where are they?' 
The students reply as well as they can using the English they know. 

Next the teacher asks the students to imagine how the people in the pic-
ture feel. 'How does the woman feel? ls she happy, sad, afluid? Why? How do 
the men feel? Do they like to stand in the street?"The students reply to these 
questions. 

The teacher aten pursues a line of questioning that attenapts to get stu-
dents to relate the problem to their own experience. 'Has this ever happened to 
you?' she asks. 'How did you feel? Did you leave the Nouse?' 

'In your country/Culture are people alone much?' the teacher asks in an 
attempt to contextualize the problem. 'Do women walk in the streets alone?' 
Finally, to end this segment of the Class, the teacher invites the students to 
discuss what they can do about this prohibir'. Site does this by posing a series 
of questions: 'What can Lina do about this? What do you think will happen if 
she does'? What would you do about this?' and so forlh, 

Since one of the suggestions for a solution to Lina's problem was to 
have more street lighting installed in her neighborhood, the teacher asks the 
Class if they would like to write a group letter to the mayor's cace to request 
better lighting. The students think that this is a good idea, and they talkrtheir 
notebooks. The teacher elicits content for the letter with the questions such as 
`What's important in this letter? How do you want it to start? What do you 
want me to write? What comes next?' The teacher faithfully records the 
students' answers, ntaking sure not to change their words. She reads- the text 
aloud as she writes it and she invites students to read along. When they are 
through, the teacher asks them if they want to change anything, pointing to 
each word as it is read. When they are finished with their changes, each 
student reads one line. They do this several times with students reading 
different lines each time. 'The students next copy their group letter hito their 
notebooks. Since they linead to actu I ly send the leiter out, they want to make 
sure that the English is good. She asks them to reread and edit the letter for 
homework. 

They will read each other's letters next time and incorporate any 
necessary revisions in the group letter before sending it out. The Class 
concludes by the students talking about what they liked in that evening's Class 
and what they did not like. They also respond to the teacher's questions about 
what they have learned and what they want to learn in the finure. 
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LEARNING STRATEGY TRAINING 

Experience 

Let us now see one mode) for such training. We enter Mito a secondary School 
in Japan. There are 32 students in the class at intermediate-level target 
language proficiency. Prior to the lesson, the teacher has read the students' 
learning journals and has interviewed the students, One of the problems that 
students have been complaining about is that their reading assigmnents are 
lengthy. There is a lot of new vocabulary in the readings and it takes a long 
time for them to look up the new words in the dictionaty. Based on diese 
comments, the teacher has decided to teach the strategy of advance 
organization. 

He begins the class with a presentation. He tells students that they are 
going to work on a learning strategy called advanced organization. They will 
be working on improving their reading by learning to preview and to skim to 
get the gist of a reading passage. Learning this strategy will improve their 
comprehension and the speed at which they read, he explains. He begins by 
modeling. He uses the think-aloud technique, telling students what he is doing 
as he is modeling. He has distributed a reading passage. Let us listen in. 

'What 1 do first is read the title. 1 try to figure out what the passage is 
about. I look at the subheadings and pictures, too, if there are any. I ask 
myself what I know about the topic and what questions I have. Next, I read 
the first paragraph. I don't read every word, however•. I let my eyes skim it 
very quickly --just picking out what 1 think are the main ideas. I especially 
look at the content or meaning-bearing words-- usually the nouns and verbs.' 

The teacher calls out the words that he considers key in the first para-
graph. 'From doing these things, 1 know that this passage is about wild horses. 
1 do not know very much about the topic, but from skimming the first 
paragraph, I have gotten the impression that the passage is about the 
challenges of catching and taming wild horses.' 

'I'd like you to practice just this much now. 1 am going to hand out a 
new reading passage for you lo practice on. When you get it, keep it face 
down. Don't read it yet. Does everyone have one? Good. Now rernember, 
before you turn the paper over, you are going to be practicing the strategy that 
1 have just introduced. Ready? Turn over the paper'. Take a look. Now 
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quiekly tura it Ince down again. What do you think that (bis passage is about? 
Who can guess?' 

One student says he thinks that it is about whales. 'Why do you think 
so?' asks the leacher. The striden1 says he has guessed from the tale, ' which is 
'Rescuing the World's Largest Maininal."What do you know about wliales?' 
die teacher asks the Class. One studeta replies that there are many difiérela 
kinds of whales. Another adds that they travel long distantes. A third says 
that they are very intelligent. 'What do you think is ineant by "rescuing"?' the 
teacher asks. No one knows so the teacher asks diem to kecp this question in 
mirad as they read. 

'Eran your page over again. Read through the first paragraph quickly. 
Do not read every word. Skip (hose you dont know the meaning of Don't use 
your dictionaries: The teacher gives the students two n'imites (o read the first 
paragraph. 

He then asks, 'Who can telt us what the main idea of the passage is 
what is the gist?' A student teplies that the passage is about certain types of 
whales being pu( on the endangered list. Another student iminediately raises 
his hand. 'What does "endangered" otean?' he asks. The teacher encourages 
hin( to take a guess. 'Is there any parí of the word "endangered" that you 
recognize? What do you think it mi& mean in the context of passage about 
whales?' 'The studenl pauses, thinks for a minute, and then says, 'The whales, 
lile),  are disappearing?' 

Yes, replies the teacher, rscientists are concerned that whales will 
disappear if conditions do no( improve. Good. Do you know what "rescuing" 
ineans now?' 

The sludents nod. One volunteers 'saving.' 01(.' says the teacher. 'Does 
anyone want lo niake a predictiou about what the main idea is in the iecotid 

paragraph?' 

Severa! students venture that it may lalk about the conditions that 
are not good tia whales. 

'Times a good guess,' says the teacher. 'I.et's see if your predictions are 
correet. Skini the second paragraph now. Tisis time, however, 1 am onlygoing 
to give you une and a half minutes: 

The lesson proceeds like this rarl by the fourth paragraph, the 
students are given only a halla minute to skiin for the main idea. 

'Great. We are off to good beginning. We will practice more with 
this tomorrow: 

Next the students evaluate how they have done. Some feel distressed 
because they still Wel that they need to understand every word. However, 
others are feeling better they realize that tutea reading assignments need net 
Lake as long as they have been taking. Some students discuss (heir 
implementalion of the strategy and how they moclified it. The teacher 
Cf1COLIRIceS tiiciii to slure ;iln. Uno ations they ¡nade. All of the students Riel 
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that they need a lot more practico with this new strategy. 
'Yes.' responds the teacher, 'and you will begin tonight. For homework, 

1 would like you to use your new strategy on something, that you would like 
to read newspaper of magazine adiete, for example. Don't just begin by 
reading the first sentence. See what you can learn from reading the headline 
or title. See if there are any pictures with captions. Then when you do go to 
read, read the first pan graph first. When you come to a word you don't know, 
skip over it and continuo. See what you can Icarn about the main idea of the 
article in Ibis way. Then write about this experience in your !cantil% joumals. 
"Uhat's alt for Today.' 

COOPERATIVE LEARNING 

Experience 
As the 24 tifili-grade USL students in Alexandria, Virginia, USA settle down 
atter, the teacher asks for attention and announces that the day's vocabulary 
lesson will be done in cooperative groups. Several students ask, 'Which 
groups, teacher?' 

'We'll stay in the sante groups of six that you have been in so fat this 
week,' he replies. '1 will give each group a difiérela part of a story. There are 
tour parís. Your group's job is to read the part of a story that 1 will give you 
and to discuss the meaning of any new vocabulary words. Usé your 
dictionaries or ask me when you can't figure out the meaning of a wortyn ten 

minutes. you 	[ovni new groups. linee of you will move to another group 
and (bree of you will slay where you are and others will join you. In each new 
group you will telt your parí of the story. You will teach your new group the 
meanings of any vocabulary words that the group members don't-know. 
Listen to their part of the story. Learn the meaning of the new vocabulary in 
it. Then we will chane groups again and you will do the same thing. The 
third tinte you will return to your original group and telt the story from 
beginning to end. You will work together to learn the new vocabulary. After 
ten minutes of practice time, you will be asked to match each new vocabulary 
word with jis definition on a worksheet that will give you. Your group will 
help you during the practice time. During the test you're each on your own. 
Your score will depend on your results as a group, since your five scores will 

be added together'. 
The teacher Chen writes the criteria on the board as he explains them: 

90-100 percent = No one in your group has to take the test again. 
89 percent or less = Everyone in your group takes the test again. 
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'Everyone in the class will get an extra Five minutes of recess tornorrow if the 
room score is 90 peicent or better.' There is a buzz of excitement about that 
possibility. 

One student asks, 'What social skills, teacher?' In response, the teacher 
says, 'Today you are all to practice encouraging others while your group 
works on learning the vocabulary words.' He Chen asks, 'Wlvt can 
encouraging others sound like?' 
One student responds, 'Nice job!' Another says, 'Way to go!' Clapping and 
cheering,' offers a third. 
'Yes,' says the teacher. 'Now what can encouraging others look like?' 
'A smile.' 
'A nod.' 
'A pat on the back.' 
'All right. You've gol the idea. Today 1 will observe eaehgroup.I will be 
looking for you to practice Ibis social skill. Now, get into your groups.' 

The teacher points out in which part of the room the groups are to sit. 
One group of students in a circle on the floor two put chairs around two desks, 
and one group sits at a table in the hack of the room. 

The teacher distributes handouts with a different part of the story to 
each group. He tiren moves from group to group spending two or three 
minutes with each one. 

The students appear to he busy working in their groups; there is much 
talking. Atter ten minutes, the teacher tells the students to stop and for three 
students to leave their group and to join another group. Atter ten more 
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minutes they do ibis again. Then the students return to their original groups 
and work on putting the parts of the stoly together and teaching each other the 
new vocabulary. It is filen time for the individual vocabulary test. After the 
test, the students correct their own work. Groups move hack together to 
compare and combine scores. The students put their group's scores on each of 
their papers. 

The teacher picks up each group's paper and quickly figures the room 
score. There is much cheering and applauding when he announces that there 
will be five minutes of extra recess for eveiyone. He then tells the groups to 
look at how they did on the social skill of encouraging others and to complete 
two statements, which lie has written on the board while they were taking the 
vocabulary test:  

Our group did hest on encouraging others by 	 , and 

	  (duce specific behaviors). Goal setting: The social skill we 
will practice more often tomorrow is 	  

He suggests that otie of the students he the taskmaster to keep the group 
focused on the task oí completing the statements, one be the recorder to write 
the group's answers, one he the timekeeper to keep track of the time, one he 
the checker to see that all of the word, is done, and one be the reporter who 
will give the group report tater. He tells diem that they have ten minutes for 
the discussion. 

The teacher circulates among the groups, but does not say anything. 
After ten minutes, he asks each group's reporter to share their group's 
responses. The teacher consults the notes that he has nade during his 
observation and he offers his comments. 
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DI DACTIC SUGGESTIONS T() WORK VIDEO, 
DIALOGUES, TEXTS, SONG, ETC. 

ASKING REAL QUESTIONS 

Purpose 
Sequence type 
Sequence length 
Activity time 

Grammar review (question forms), Listening, Speaking 
Documental-y, TV news programmer 
3-5 'Mutiles 
I5-20 inmutes 

Preparation 
Select a documental-y sequence or news item which contains information 
about a subject of interest. News items introduced by an on-screen presenter 
are excellent (CNN or CBS News, for example). 

In class 
1. Ask for volunteers to say what they know about the subject treated in 

the sequence. Write their contributions on the board. 
2. Tell the students that they probably have a lot of questions about the 

subject. Volunteers ask one or two questions. 
3. The students work in groups of three or four and write clown at least 

three other questions about the subject. 
4. Tell the students that you are going to playa sequence in which some of 

their questions may_be answered. The questions may be answered 
directly, by inference or no at all. Their task is to determine what 
answers, if any, are given to their questions. 

5. Play the sequence 

76 



6. Volunteers read their group's questions to the class and report on 
answers provided by the video. 

7. The remaining questions for which no answers have been provided can 
form a topic for project work of library research. 

ASSEMBLE THE SCRIPT 

Purpose 

Sequence type 
Sequence length 
Activity time 

Listening, Speaking, Viewing compreliension, Written 
composit ion 
Drama 

30 seconds to 2 minutes 
30 minutes plus 

Preparation 
Select a sequence in which the dialogue provides severa! cJues to the action, 
and the picture frequently suggests what is being raid. You will need two 
room s and an audiocassette recorder. Before class, record the soundtrack of 
the sequence onto an audiocassette 

In class 
1. Divide the students finto two teams and possibly finto subgroups. 

2. Telt the students that you are going to 'playa short sequence. Explain 
that one team will llave the soundtrack only: they must imagine the 
pictures. The other team will llave the video without sound: they must 
write the dialogue script. lf necessary, give a very brief hint about the 
subject-matter of the, sequence, the llames of characters, etc. 

3. .Team 1 takes the audiocassette recorder to the other room— they play 
the soundtrack and write down what they think the situation is, who the 
characters are, and what happens during the sequence. 

4. Stay with Team 2. Play the complete sequence with the sound turned 
down. Then play it shot by shot without sound, pausing to allow the 
team to write the dialogue. 

5. Bring Team 1 back finto the classromn Divide the students int() pairo 
with one member from Team 1 working with one member froní Team 
2. 

6. Each pan-  takes a piece of paper with a line down the middle. They 
must ilow write the script (short description on the len of the line, 
dialogue on the' right). For example: 
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Man wafles Mío die room. 

Woman is 	diere. 

Go round checking the script 

MAN: 

Helio, Darling, l'in honre 

7. Several pairs read their scripts to the class. 
8. Play the sequence again as a check. 

A NA LYZING COM M ERC I A LS 

Purpose 	 Discussion, Listening, Note-taking 
Sequence type 	TV commercial 
Sequence length 	30-60 seconds 
Activity time 	30 mitades 

Preparation 
Select one or more commercials which provide enough relevant information 
and discussion points for this activity. 
In class 

I. Tribute the chart. Go over it with the students to inake sute they 
understand the kind of information required. 

2. Tell the students that you are going to playa TV commercial. Their task 
is to complete the chart with information from the commercial. 

3. Play the commercial, several times if necessary. 
4. Students work individually to complete the chart. 
5. As they finish, ask students to compare their answers with those of 

another student. 
6. Play the commercial again. The students confirm or modify their 

answers. 

Variation 

I f time is short, divide the class into groups. Each group looks for information 
to complete one section of the chart. At the end of the activity the groups 
compare notes. 
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Discussion 
The students analyze two or dime commercials in this way and Men - compare 
Mein 

TV rommercial information sheet 

Produe t information: 
Brand/company 
same 	 
Product/service 	 
About the product 
About the seller 

Consumer information: 
About the buyer 
About the usen (may be the same as the buyer) 	  
Other information (concerning changes the product will make in the lite of 
the buyer/user) 

Language used: 
`Plus' words 
`Minus' words 
Action words 	 
Made-u p words 

1310GRAPIIIÉS 

Purpose 
	

Written composition 
Sequence type 
	

Drama 
Sequence Iength 5-10 n'imites 
Activity time 
	

20-30 minutes 

Preparation 
Select a sequence featuring several characters in ways that will eneourage 
speculation :Mout the characters themselves, their origins, background etc. 
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In Class 
I. Write the Ibllowing questions un the board: 

htlicrl is (he character's lull ma ne? 
neve iras he or she hura? 
When iras he or .vhe hura? 
What were bis w her pareffis (or family) like? 

2. Telt the students the general nature of the sequence you are going to play. 
Their task is lo choose une of the characlers, and Chen write a bnef, 
imaginary biography about him or her, using the questions aboye as a 
starting-point. They may incl ude information from the sequence itsel £ 

3. Play the sequence. 

4. The students individually write the biographics within a set time limit. 

5. When the tinte is up, the students work in stuall groups, taking 
their biographies to the group. 

6. Play the sequence again, and look for Iiirther intbrmation 
contirm or modify the students' biographies. 

turus to read 

which could 

130911  LANGUAGE 

Purpose 
Sequence type 
Sequence.length 
Activity time 

Note-taking, Testing, Viewing comprehension 
Documentary, Drama 
30 seconds to 3 minutes 
20 minutes 

Preparation 
Select a sequence with social interaction in which the speakers' actions don't 
necessarily back up what they are saying (e.g. verbally they co-operate, but 
their actions show anxiety, lack of 

are. 
etc.). 

In Class I. Warni up by getting individual students to show socially acceptable 
gestures, facial expressions or postures. Other students must guess what 
they alean. 

2. Write the Following words on the board and explain them: 

1-1ANIXS1  

Y I:" 5' 

(gestares) 

(eye contad) 
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A ll)1 	írNTS 	(pasture. more/no/O 

1.1( 
	

(huno' wilutppv .verious dice," id! etc.) 

3. Tell the students that you are going to playa sequence with several 
characters. Their task is to choose one Character and-  list the thingS he or 
she does with hands, eves, etc. Identity the characters so that the 
students can choose one belitre viewing the sequence. 

4. Play the sequence. The students make notes. 

5. Elicit information about characters' body language. Write it Mi the 

board. 

6. Play the sequence again and pause at body language points. The 
students 	 kt 

"aria tions 
Matching phrases lo body language 

ln this variatiou, choose ()tirases to express each gesture, movenient,-etc (e.g. 
(a) 1 don't cace, (b) 	trightened). Make cure the students understand each 
phrase. Play the sequence without sound. Pause at each body language point. 
l'he studerits match a phrase lo the body language. Al the end, play the 
sequence with sound and vision. Discuss the students' interpretations of the 
body language. 

Cross-cultural di fferences 
Discuss dilferences between body language in the video and body language 
with similar meaning(s) in the students' own culture(s). Identity and discuss 
(Alter signi fican( body language variations between cultures. 

CATCH THE CREDITS 

Purpose 
Sequence type 
Sequence length 
Activity time 

Reading, Viewing comprehension, written composition 
teature film  
1-3 n'imites 
5-10 minutes 

Preparation 
Select a sequence from a feature film which shows the opening title and film 
credits. Prepare a list of between five and ten questions about things written 
on the screen during the sequence (e.g. What is the title of the film? Who 
wrote it? Who directed it? Who produced 	Make enough copies of the list 
to gi ve one to each student (unless you are going lo write it on the board). 

In Class 
1. Distribute the list, or write it on the board. 



2. 1:x Main to the students that you are going to play the opening credits to  
a film. Their lask is to write clown the answers to the questions. 

3. Play the sequence, more (han once if necessary. Students note clown 
Wel r answers. 

4 Students work in pairs, comparing (heir answers and writing.sentences 
coniainingt ilie inlormation in the credits, e.g. 	 vas directed by 
Peter Weir 

5. Play the sequence again, pairing after each answer is shown un the 
screen. Volunteers Lake turns reading their sentences lo the class. Write 
the sentences on the board. Hien necessary correclions in grammar and 
con tent from the class. 

COLOR GAME 

Purpose 	 Vocabrikuy development, Vocabulary review 
Sequence type 	 Any 
Sequence length 	30 seconds to I minute 

Preparation 

Select a suitable sequence. ft musa include Mous that can be identified and 
possibty talked abata. Prepare identification tasks as sugg,ested below. 

In class 

1. Divide the class into four groups. 

2. Telt the students children that you are going to playa sequence which 
features several colors. Give each group an tdentitication task such as, 
'Telt me in 17,11glish the first green thing you see."Who is wcaring a red 
hal'?' Look for something red and sornething blue.' Some groups will 
have the same tasks as others. 

3. Play,  the sequence. 

4. Elia group decides on the answe 
consult you or a dictionary. 

5. Ellen responses from the groups. 

6. Hay the sequence again and check. 

o their task. If necessary they 
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DESIGN A MUSIC VIDEO 

Purpose 	 Diseussion, Reading, Writlen composition 
Sequence type 	Music video 
Sequence length 	3-5 minutes 
Activity tinte 	40-50 minutes 

Preparalion 
Select a music video, preferahly one which is unlikely to be familiar lo the 
students. Ideally you should have 1)0111 the music video and an audiocassette 
of the song. Duplicate copies of the lyries and the next questionnaire. 

In Class 
1. Distribute the lyrics. The students discuss the mood and meaning of the 

son. 

2. Distribute the questionnaire. Telt the students that they are going to 
!tea the song without seeing any pictures. Their task is lo listen 4Wthe 
song and Ilion diseuss the questions. 

3. Play the audiocassette or the soundtrack of the music video. (Cover the 
monitor with a e 1 oth, a coal or a lame piece of paper.) .  

4. The students work in groups of three or tour, diseussmg the questions 
in Par( A oí the questionnaire. 

5. Groups make up a video treatment for the song (Part B of the question-
naire.) 

6. Groups repon (heir ideas liar what a video l'or the song would look like. 
7.  

7. Play the music video. this time showing the piciurees. 
8. I,ead a whole Cl ass diseussion of the tollowing questions: Is the video 

What they expeeted? Did anything in the pietures surprise them? Do the 
pictures add to their understanding of the song? Which do they prefer: 
listening to the song only, or watching the music video? 

9. Play the video again, pausing if neeessary to extend or e laiify points 
whieh have arisen in the previous discussion. 
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Questionnaire: design a musie video 

Part A: reaction to the song 
.1kr 

;Wel-  listening to (he song, discuss the Ibllowing questions with the 
members oí your poni) 

o What's your reaction to the song? Do you like it? Why or why not? 
o 1 low do vou Feel when you listen to it? 
o Do you ihink the music tits the words? Why or why not? .  What's 

your opinion of the singer's volee? 
o What do you think about the instruments used and how they are 

playa!? 

Part 13: ideas for a video 

Together with the people in your group, discuss your ideas for a video 
based on this song 

o What would your video look like? 

A Di [CURTE MATC1 I 

Purpose 	 Speaking, Vocabulary development 
Sequence type 	Drama 
Sequence length 	1-3 minutes 
Activity time 	15-20 minutes 

Preparation 
Select a sequence featuring duce to five characters with different personality 
types. Prepare a list of 15-20 adjectives describing character traits people can 
have (e.g. cheerful, gloomy, helpful, selfish, friendly, unfriendly, (rusting 
suspicious, naive, sophisticated, etc.). 

lo class 
1. Distribute die list and pre-teach any neve words 
2. Te!! 11w students that you are going to playa sequence in which ach of 

the characters could be described by at least one of the adjectives on the 
list. Their task is to match up each character with one or more of the 
adjectives. 

3. Play the sequence 
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4. The students work in groups of three or four, discussing what the 
characters do and say during the sequence and matching up each 

Character with al least one of the adjectives. 

5. Alter the group discussions, individual volunteers choose one of the 
adjectives and telt the class which Character they think it describes. 
They Chen gi ve mi example of behavior demonstrating the meaning of 

the adjective. 

DIALOGUE CA ROS 

Purpose 	 Listening, Reading, Testing, Viewing comprehensiou 
Sequence type 	Drama 
Sequence length 	1-2 minutes 
Activity time 	5-10 minutes 

Prepara tion 
Select a se< vence with el ear, simple dialogue. Write each line of the dialogue 
un a separate index card with the relevant Character indicated or named. Make 
enough cards lo give one set of the complete dialogue to each group of (bree 
or four students in your class. 

In Class 

1. Group the students and distribute une set of cards to each 

group. 

2. Telt the students that you are going to.playa sequence in which the lines 
on the cards are spoken. Their task is lo watch the sequence without 
referring lo the cards and then put the cards in the order tn which they 
occur in the dialogue. 

3. Play the sequence. 

4. Groups put the cards in order. 
5. Play the sequence again, pausing occasionally if necessary. The 

students check their answers. 

6. Groups practice reading the dialogue aloud. 

7. Play the sequence again for reinforcement. 



DIALOGUE DIFFERENCES 

Purpose 
Sequence type 
Sequence length 
Activity time 

1)iscussion, Reading, Testing, Viewing compreltension 
Drama 
1-2 minutes 
10-15 m'untes 

Preparation 

Select a sequence in which register is important and distinctive. Prepare a 
transcript oí the video dialogue, along with another dialogue having the same 
subject matter but exhibiting différences in register (e.g. Dialogue 1-
informal; Dialogue 2 - formal). Make enough copies of the two dialogues for 
all the students. 

In class 
1. Distribute the dialogues. 

2. Telt the students that you are going toplay a sequence withoul sound. 
Their task is to watch the sequence and filen select the dialogue which 
corresponds to it. 

3. Play the sequence with the sound turned down. 

4. The students work in pairs, deciding together which dialogue is more 
appropriate for the sequence. 

5. Play the sequence with the sound turned up. The students check their 
answers. 

6. (Optional) Use the activity as a starting-point for more intensive work 
on register. 

Purpose 
Sequence type 
Sequence length 
Activity time 

DIALOGUE FILL-INS 
Listening, Speaking, Testing, Written composition 
Drama 
Sufficient for 10-15 lines of dialogue 
20--30 minutes 

Preparation 
Select a sequence with 10-15 lines of dialogue, featuring two main characters. 
Prepare and duplicate a transcript of the dialogue, omitting the unes of one of 
the characters, as on page 53. There should be only one copy for each Student. 
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In class 
I. Distribute the transcri t. Telt the students that you are going to playa 

video version oí the full dialogue. ]'heir task is to fill m the rnissing 
unes he/ore viewing the sequence 

2. llave the students work in pairs, fitting in the fines and practicing the 
dialogues they have created. 

3. When all the students have completed the dialogue, volunteer pairs 
períbrin (heir dialogues (by the class. Encourage them to 'read and look 
up' when pertbriumg, i.e. they should say their fines while looking 
directly at their partners. In this way (heir performances will be more 
realistic. 

4 Play the sequence.. The students compare their dialogues with the 
video original. Replay if necessary. 

Dialogue fill-in 

(from I('.s a Wotidedid Lijé) 
MRS BAILEY: Can you give me ene gond reason why you shouldn't cal! on 
Mary? 
GEORGE: 

MRS BAILEY: I Inunin? 

GEORGE:: 

MRS 	Well, she's not crazy about him. 

GEORGE: 

MRS BAILEN' No. 

GEORGE: 
MRS BAILEY: Well, l'ye got oyes, haven't I? Why she lights up like a firefly 
when ever you're 

MRS BAILEY: And besides, Sant Wainwright's away in New York, and 
you're l'ere in Bedford Fans. 
GEORGE: 
MRS BAILEY: I don't know about war. 

FUND THE IDEA 

Puipose 	 Discussion, Viewing comprehension 
Sequence type 	Music video 
Sequence length 	3 minutes 
Activity time 	30 minutes or more 
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Preparation 
Select a music video with interesting or unusual images, or one inspired or 
intluenced by valer art or cultural objects. Obran] reproductions, film stills, 
magazines or books which illustrate the intluences or the originals df the 
images in the video. (F.g. I-lourglass, by the group'Squeeze, was inspired by 
paintings by Dan and Magritte.) Decide how much pre-viewing explaiiation 
the students will need. 

In Class 
1. Tel the students that you are going to show Chem a music video. Their 

task is tó work out where its influence or inspiration carne from. 
2. Play the video. 
3. "lie students discuss the influence or inspiration for the video. 
4. Show the realia you have prepared. 
5. The students discuss the realia and say how these relate to the video. 

Replay parts of the video as necessary to aid diseussion. 
6. The students discuss: Was the inspiration appropriate for the song? 

Could it have been done better? 
7. Plav the video a final time. 

IN CIIAC'I'ER 
Purpose 	 Note-taking, Speaking, Written composition 

Sequence type 	Drama 
Sequence length 	2-5 minutes 
Activity time 	15-20 minutes 

Preparation 
Select a sequence with a strong story-line involving at least two characters. 

In Class 
1. Tell the students that you are going to playa sequence twice. Their task 

is to write a first-person, past-tense stimrnary of what happens from the 
Point of view of one of the characters. During the first viewing they 
simply watch and get a general idea of what happens. During the 
second viewing they ;pay Lake brief notes on the action and dialogue. 
They should choose their character before the second viewing. 

88 



2. May the video sequence twice. 1f necessary, pause occasionally during 
the second viewing to allow the students to take notes. 

3. The students work individually, vvriting their summaries in the past 
tense. To gel litem started, give an example on the board, e.g.: 
The train stopped and my brother I 'any got off I ran to him and we 
embraced.. 

4. When students have finished writing, ask diem to work in small groups, 
taking turas to wad their summaries to the rest of their group. 

5. May the sequence again for the students to check the accuracy and 

appropriateness o ftheir summaries. 

IN '1'I113 MOOD 

Pus-pose 	 Discussion, Viewing, comprehension, Vocabulary 

clevelopment 
Sequetice type 	Drama 
Sequence length 	1-3 minutes 
Activity time 	15-20 ininules 

Preparation 
Select a sequence with two or 'bree characters whose dialogue and behavior 
display' ditTerent moods. 

In class 
I. Write a list oí five or seven adjectives describing different moods on 

the board, e.g.: 
interested 	happy 	bored 	frightened 

uninterested 	sad 	 angry 	indifferent 
Make sute that the students understand the words usted and that you 
have included the moods displayed by the characters. 

2. Telt the students that you are going to playa drama sequence in which 
each of the characters is in a particular mood indicated by one of 11w 
words on the board. Their first task is to identify the mooci of one 
character. Describe the character concemed. 

3. Play the sequence. 
4. Cali on individual students and ask Mein to identify the mood displayed 

by the character (e.g. 'How does Charlie feel'?'). 
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5. Play the sequence again, Chis time pausing after each line spoken by the 
elipse]] character. Cali un individual students lo 'novicio a line of 
dialogue indicating a different mood from that shown in the video (e.g. 

would 
Charlie say that line if he were angry?'). 

6. Nxtend the activity lo include the other characters and their particular 
moods, but always concentrate on une character al a time. 

.JUICE BOX .111RY 

Purpose 	 Diseussion. Note-taking 
Sequence type 	 Music video 
Sequence length 	 3 minutes 
Activity time 	 30 minutes 

Préparation 
Select a music video which is likely to arouse discussion, and about which 
students are likely lo huid di Ilering ppinions. 

In class 
Write the following chart on the board: 
uke Box Juey Chad (score out of 10 points) 

I 'l'une I I ,yrics I Performance I Presentation 
2. Tell the students that you are going to playa music video. Their task is 

to judge it and a.ward points according to the chart. 
3. Play the video twice, allowing the students time to make notes between 

the two viewings. 
4. Divide the class into three groups. Each group discusses the video and 

appoints a spokesperson. 
5. Lach spokesperson gives his or her group's scores under the various 

headings of the chart. The group's scores are compared and discussed. 

6. Play the video again. 
7. A final class vote is taken. If the video is new, will the song and/or the 

video be a hit or not? If it is not new, was its success or failure 
deserved? 
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LISTEN AND SA17  

Pulposo 	 Listening, Pronunciation 

Sequence type 	 Drama 

Sequence length 	 1-2 minules 

Activity time 	 5-10 minutes 

Preparation 
Select a sequence with fairly simple dialogue and no overlapping speechcs. 

In Class 
I. Telt the students that you are going o playa -quence twice. During the 

first viewing (heir task is simply to fo 	re story. Explain that during 

the second viewing you will stop the video from lime to lime Nr that 

they can repeat the line just spoken. 

2. Play the sequence without stopping. 

3. Play the sequence again, pausing to single out fines for_ choral 
repetnion. Encourage the students to use the same intopatiMi as the 

character. 

REAL) AND SAN" 

Purpose 	 Listening, Reading, Speaking 

Sequence type 	 Drama 

Sequence length 	 1-3 minutes 

Activity time 	 10-20 minules 

Preparation 
Select a short sequence with simple dialogue as many eharacters as pos.4ible. 
Prepare a tvanscript of the dialogue and make a copy for each student. 

In Class 
I. Distribute the transcript. 
2. Divide the Class finto groups. Assign a character to each group. 
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3. Telt the students that you are going to play the sequence in which the 
dialogue occurs. 	task is lo listen to how the dialogue is spoken, 
and laten Lake the part of the character they have been assigned. 

4 Play the sequence Iwo or Ihree times. 
5. The students read the dialogue in choros; with the various groups 

reading the parís they have been assigned. 
6. Atter Iwo or tunee readings, the groups switch characters and read the 

newly assigned parís. Play the sequence as many times as necessaty to 
hely the students' performance. 

RECONSTRUCTION 

Purpose 	 Discussion, Note-taking, Reading, 
Speaking, View-ing comprehension 

Sequence lype 	 Drama 
Sequenee length 	 1-2 'inmutes 
Activity time 	 15-20 minutes 

Preparation 
Select a sequence with a clear, visual narrative line. Sequences from silent 
films work particularly well. 

In Class 
1. Explain tu the students that you are going to playa sequence in which a 

particular incident (e.g. a robbery) takes place. Their task is to observe 
details, and Chen describe what they have seen in chronological order, 
listing as many details as possible. 

2. Play the sequence. 
3. The students work in groups of three or four, discussing what the have 

se en and preparing a list of events in the correct order. 
4. A volunteer from each group reads jis list the class. 
5. The class vote un which list was the most accurate and detailed. 
6. Hay the sequence again. Pause from time to time to allow volunteers to 

report on what they have just observed happening on the screen. 
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ROLEPLAY 

Purpose 	 Listening, Speaking 
Sequence type 	Drama 
Sequence length 	1-3 minutes 
Activity time 	20-30 minutes 

Preparation 
Select a sequence with two or more characters and clear dialogue. 

In class 
1. Telt the students that you are going to play a sequence twice. Their task 

is to study the situation in the video, and then roleplay the same 
situation using whatever words or other mearas they wish. 

2. Play the sequence twice 
3. Divide the class lato groups composed of the same number of students 

as there are characters in the sequence. Allow the groups 5 minutes or 
so to rehearse role-playing the situation in the video. 

4. The groups take turns performing the situation for the class, using their 
own words, actions and gestores. 

5. Play the sequence again, and compare it with the role-plays. 

SCENE STUJOY 

Purpose 	 Reading, Speaking 
Sequence type 	Drama 
Sequence length 	I -2 minutes 
Activity time 	30-45 minutes 

Preparation 
Select a sequence with two speaking roles. lf possible, allow for the variation 
below. Prepare a transcript of the dialogue and also a one-sentence desciiption 
of the situation (e.g. There is a meeting betweeq a man and a woman who 
nave not seer each other for 20 years). Make a copy for each student. 
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1. Distribute the transeript. 
2. tel the students that you are going to playa video version of the 

transcript. Before this, however, they must read the transcript, think 
about the characters' intentions and feelings, choose one of the roles, 
and then rehearse the dialogue with a partner as they think it n'iglú he 
played in the video. 

3. While the students are rehearsing, circulate among diem, answering 
questions and providing help as needed. 

4. Pairs take turns g,iving (heir dramatic interpretations of the scene lbr the 
Class. 

5. Play the sequence. Students look out for similarities and differences be-
Iwcen (heir own interpretations and the video version. 

SOUND ONLY 

Purpose 	 Listening, Speaking 

Sequence type 	 Drama, Documentary 

Sequence length 	 30 seconds to 2 'Mantes 

Activity time 	 15 n'imites 

Preparation 
Select a sequence with a sound-track suitable for the activity described below. 
Prepare a list of (bree to live questions about the sequence (e.g. Where does 
the scene take place? How many characters are in it? How are they dressed? 
What are their ages'? What is their relationship? What are they doing?). 

In ciass 
1. 1. Distribute copies of the list, or write it on the board. 
2. Telt the students that they are going to hear the sound-track of a 

sequence without seeing the pictures. Their task is to listen to the 
words, sound effects, music, etc., and predict what they will sed in the 

pictures. 
3. Hay the sequence with sound only. (Cover the monitor screen iwith a 

cloth, a coat ora large piece of paper.) 
4. The students work in groups of three or four, discussing the questions 

and giving reasons for their answers. 
5. Play the sequence again, ibis time with sound and vision. 
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6. Groups discuss the questions again, taking lato considerado') the new 
information they have from the pictures. 

7. Play the scquence again for winforecinent. 

WORDS IN THE NEWS 

Purpose 	 Listening, Vocabulary reviere 
Sequence type 	 TY news programme 
Sequence length 	 4-5 Minutes 
Activity time 	 30 minutes 

Preparation 
Select a typical news summary with predictable items or storics (e. g. 
weather, sports, etc.) 

In elass 
1. Tell the students that you are going to playa typical TV summary o: 

national or .international news. Their task is to predict what kinds of 
news ¡tenis are likely to be featured and the vocabulary that Will be I 
conneetion with each. 

2. I lave the students work in pairs, preparing a list of predicted nem 
vocabulary. 

3. Volunteers read examples of items and vocabulary from their lUs. As 
the items are read, write them on the board. 

4. Hay the news summary. 
5. Check the lists on the board against the items and vocabulary which 3 

occurred in the sumtnary. 
6. Play the summary again, pausing or stopping after each news itero to 

questions about the itero and the vocabulary used. 

WHERE AND WHEN? 

Purpose 	 Discussion, Viewing comprehension 
Sequence type 	 Docwnentaty, Drama 
Sequence length 	 30-60 seconds 
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Activity time 	 10-15 minutes 

Preparation 
Select a sequence which rapidly provides visual or verbal clues to the place 
and time of the scene or events portrayed, without actually mentioing or 
showing place narres or dates. 

In class 
1. Explain to the students that you are going to play a very short sequence 

in which severa! clues are given to the place and time period of the 
scene or situation. Their task is to decide where and when the scene 
takes place (es. ata railway station in a small town in the early 1900s). 

2. Play the sequence. 
3. The students work in groups of three or four and decide together where 

and when the scene takes place. Tell them to discuss the relevant details 
they have observed and to give reasons for their answers. 

4. Que student from each group reports to the class on the details 
observed and the group's decision as to the place and time of the scene. 

5. Play the sequence again. 
6. The class vote on which group's account was the most accurate 

WIIO'S W110? 

Puipose 	 Listening, Note-taking, Speaking, 
Viewing comprehension 

Sequence type 	Drama, Music video 
Sequence length 	3-5 minutes 
Activity time 	 15-20 minutes 

Preparation 
Select a sequence with at least five characters. Prepare a list of the nones 
characters appearing in the sequence. 

In class 
1. Write the naipes on the board. 
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2. Telt the students that you are going to playa sequence in which the 
characters aplicar. Their task is to decide who is who. They may 
irlentify a character by providing a physical description (e.g. 'Anna is 
the Tall woman the red dress') or by stating how the character is related 
lo another character (e.g. 'Fleten is Susan's mother'). The students may 
Lake Inter notes characters as they watch. . 

3. Play the sequence. 
4. The students work individually and write a sentence about each 

Character based on information in the sequence. 
5. Play the sequence again, pausing at times if necessary. This time the S' 

check the information in their sentences. 
6. 'Hm students work in pairs, comparing their sentences 

WI IAT'S TI I E PRODUCT? 

P &pose 	 Discussion, V iewing comprehension 
Sermonee type 	 Sequence length 
TV commercial 	 30-60 seconds 
Aeti vil)/ tinte 	 5-10 minutes 

Pm», ra tion 
Select a TV commercial which does not gi ve the identily of the produc( or 
concerned until the end (or near the end). 

In class 
I. Telt the students that you are going to play parí of a TV commercial 

sound. Their task is to decide on the product or servicktbeing 

advertised. 
2. Play the commercial with the sound turned clown, stopping just be 

identity of the product or service is revealed on the screen. 
3. The students work in groups of (bree or Tour, working riat what 

advertiscd and giving reasons for their particular chotees. 
4. Play,  the complete commercial with the sound tumed up. 
5. Volunteers from groups which guessed correctly telt the class hOw they 

able lo know what was being advertised. 
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IN THE NEWS 
Pulposo 	 Listening, Note-taking, Speaking, Written composition 

Sequence type 	TV news programine 
Sequence leng111 	2-5 !tirantes 
Activity time 	15-20 minutes 

P re pa ration 
Select a sequence with several iteras about famous people. Decide how many 

tintes you 	'leed to play the sequence to make the activity work with your 
Class. Make copies of the Chad_ opposite for all the students. 

In class 
I. Distribule the chart. Toll the students that you are going to playa TV 

news sequence containing a number of iteras about famous people. 
lhcir lask is lo listen lo the ways different people are identified and 
retorced to and (hen 1111 in the chart. 

g. Write an example on the board, e.g.: 
a. George Bush 	He 	 President Bush 

b. Mr. Bush 	The President 	The Commander-in-Chief 

3. Play the sequence more than once if necessary. 
4. The students work individually, lining in the chart. 
5. Volunteers go to the board and each one writes the name of one person 

and the different ways he or she was referred to. The students check 
their answers. 

6. Play the sequence again, pausing at the end of each itera for a final 

check 

VIDEO DICTATION 

Purpose 	 Listening comprehension 

Sequence type 	 Documentary 

Sequence length 	 30-60 seconds 

Activity time 	 10-15 minutes 

Preparalion 
Select a short sequence with clear narration. 
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In Class 
I. Telt the students that you are going to playa short documentary 

sequence three times. Their task is to write clown the exact words.of the 
narrator or commentator, but they should not write anything during the 
first viewing. Explain that you vvill stop the video several I times during 
die second viewing, to give litem time to write. 

2. Play the sequence through without stopping. Then play it again, 
pausing atter each sentence- to allow the students time to write. Finally, 
play the sequence a third time without stopping. 

3. Pairs of students compare what they have written. 
4. Student volunteers write sentences from the narration on the board. 
5. Ask lite Class 	make any necessary eorrections itt the sentences on the 

board. 
Play the sequence again (e.g. to discuss the subject-u-taller), and play more of 

the documentaty, if necessary, for other activities. 

SPORTS 

Purpose 	 Discussion, Listening, Note-taking, 
Written composition 

Sequence type 	TV sports- surnmary 
Sequence Iength 	2-5 minutes 
Activity time 	10-15 minutes 

Preparation 
Select a sequence containing enough detall to exploit the chart on page 106. 
Duplicate the chart, with a copy for each student. 

In Class 
1. Dishibute the chart and make sore the students u.nderstand the type of 

inforniation required to complete it. 
2. Telt the students that you are going to playa TV sports summaty. Their 

task is to complete the chart with information from the sunamary. 
3 Play the sequence once (more times if necessary, depending on its 

complexity and on the language levet of the students). 
4. The students work individually, completing the chart. 
5 When they have finished, the students compare each others' answers. 
6. Play the sequence again, pausing from time to time as the students 

check Their answers. 
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SVINONVM MATCH 

Purpose 	 Vocabulary review, Vocabulary development, 
written composition 

Sequence type 	 TV commercial 

Sequence length 	 30-60 seconds 

Activity time 	 5 minutes 

Preparation 
Select a colitinercial which depends on a few key words or expressions. 
Prepare a list of synonyms for key items oecurring, in the dialogue or 
commentary of the commercial, and make copies for all the students. 

In Class 
I. Distribute the list of synonyms. 
2. fell the students that you are going to playa TV commercial in which a 

synonyin !bu each word or expression on the list is used. Their task is to 
listen for the synonyms and match them with the items on the list. 

3. Hay the commercial as often as necessary. 
4. The students match the items, then exchange and compare their 

answers. 
5. Play the commercial again. Pause after each key word or express ion is 

used. Ask for volunteers to say which synonym on the list goes with the 
word or expression just spoken. 

TEAM TRIVIA QUIZ 

Purpose 	 Discussion, Grammar review (question forms), 
Reading, Speaking, Viewing comprehension 

Sequence type 	Any 
Sequence length 	Up to 15 minutes 

Activity time 	Up to 30 minutes 

Preparation 
Select a sequence which includes a lot of details that can trigger thekcind of 

questions referred to below. 	. 
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In Class 
I. Divide the Class into 1wo teams. 
2. 'fel! the students the general sature of the sequence you are going to 

play. The tasé of each team is to draw up a list of questions about 
visual details in the sequence. Give examples of the kind of questions 
you expect: e.g,. 'What time did the cintra dock say?', 'What color was 
the wan's shirt?', 'Was the woman wearing high heeled or flat slioes?' , 
etc. 

3. Play the sequence. 
4. tu mins, each team writes down questions. Go round helping with 

vocabulary. Allow 5 minutes for this. 
5. When the teams have drawn up their questions, the quiz begins. Each 

team asks the other team a question in turn The team can specify which 
student must answer. Scoring is as follows: 

1 ;knut per corred answer 
I point per correct expression 
I point deducted for asking a question twice 

The team with the most points wins. 
6. If necessary, replay parts of the sequence to confinn questions and 

answers. In any case, you should play the estire sequence again at some 
point. 

Variations 
.Beginners 
Set the questions and study diem with the students before they watch the 
sequence. 

Henientary and aboye 
Prepare a list oí 15-20 questions requiring the students to inake specific 
observations about the sequence, e.g. 'What color dress does Jane wear to the 
party?', 'Who drops a pen?', etc. The students must find answers as thtkrview. 
After viewing, the students, working in pairs, complete the quiz. Check to see 
who gets it all right on the first viewing. 

Childreir View quiz 
Prepare a list of live or six questions whicli summaries the story of th video. 
In class, give the children the questions. Play the sequence, al first stu 1  ying it 
for both content and language. Alter a second or third viewing, the bildren 
answer the questions. This is an excellent way of reviewing content. 
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VIDEO CATCH TFIE WORD 

Fumoso 	 Listening 
Sequence type 	 Music video 
Sequence length 	 30 seconds (longer i t.  appropriate 
Activity lime 	 30 minutes 

Preparation 
Select the chorus from a music video (or something similar from a :cinema 
musical or a TV light einertainment show), preferably one which features the  
actual live pertirrmance. . 

In Class 
I. Divide the board up finto rough word spaces like this: 

2. 'Dell the students that you are going lo play part of a music video. Their 
task to make out the words. 

3. Play the chorus once without stopping. 
4. The students musl telt you what words they have 'wad and where they 

come (which line and the approximate place in the line). Write their 
words on the board, even if they are wrong. Do not expect to elicit all 
the words at Ibis stage. 

5. Play the chorus line by line until the students have given you a 
complete version. 

6. The students read their version of the choros. Is it correct? Is it 
consistent? If not, play the chorus again until everyone is sátisfied. 

WATCHERS AND LISTENERS 

Puipose 	 Listening, Oral composition, Speaking 
Sequen I :etype 	 Drama 
Sequence length 	 1-3 minutes 
Activity time 	 30 minutes 
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Preparalion 
Select a drama sequence or comcdy sketch with a clear story-line and a Sound 
track that doesn't ten the whole story. 

In Class 
I. Divide the students hito pairs. One in each pair is a listener who faces 

away from the screen. The other is a watcher who faces the screen. 
2. Give the task. The watchers must ten the listeners the story atter the 

sequence has been played. 
3. Play the sequence. 
4. The watchers have 3 inhumes lo ten the listeners what (hoy saw. 
5. the story from the listeners. They must telt you what tliey were 

told. 
6. At the end, disagreement: 'Did you hear that?' What did you hear?'. 
7. At the end, encourage one or two quieter listeners to sum up the story 

or the disagreements. 
8. Replay the sequence. This time all the students watch. At the end the 

listeners and the watchers compare their earlier versions. 

IN OTIIER WORUS 

Pulposo 	 Granular review, listening 
Sequenee type 	 Music Video 
Sequence length 	3-4 minutes 
Activity time 	 20-30 minutes 

Presentation 
Select a music video with suitable examples of non-standard forms. Decide 
how much hely the students will need to carry out the activity, depending on 
the language levet and di fficulty ofthe lyrics. 

In Class 
1. Explain to the students that pop music lyrics often contain non-standard 

forms which may not be appropriate in more formal, written 
Write a.n example or two on the board (e.g. 'My man ain't took me 
nowhere', '1'111 gomra love you', etc.) and ask for voluuteers to gO to the 
board and write the equivalent in standard, written English. 
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2. Tell the students that you are going to play the music video twice. Their 
task during the first viewing is to watch and try to spot non-standard 
forms; without writing anything down. During and alter the second 
viewing they are to write clown the non-standard forms they hear. 

3. Play the music video twice. lf necessary, pause from time to time 
during the second viewing. 

4. The students work in groups of three or four, comparing their notes and 
writing a Standard English equivalent of each non-standard forro they 
heard. 

5. Volunteers go to the board and each writes one non-standard itero he or 
she heard, along with a standard English equivalent 

STOP/S'I'ART VI EWING 

Purpose 	 Grainmar presentation, Grammar review, speak\; 
Viewing comprehension, Vocabulary development, 
Vocabulary review 

Sequence type 	Any 
Sequence Iength 	30 seconds to 5 minutes 
Activity time 	10-30 minutes 

Preparation 
Most language teaching video, and much authentic video, can provide suitable 
sequences for this basic activity, which can be integrated with other tasks and 
activities. ldentify the points of comprehension and language iteras you wish 
to focus on. Decide on the board presentation of selected language iteras. 

In class 
I. Tell the students what kind of sequence you are going to play, and give 

them an Active-viewing task and possibly a Sequencing task. 
2. Play the sequence, pausing at selected points for comprehension and/or 

language focus. At each point elicit detailed comprehension of the 
situation. Then elicit or teach the chosen language item. Get students to 
repeat the item in chorus or individually. 

3. At the end of the sequence, use the board to summaries the main points 
you wish the students to remember. 
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4. (Optional) The students do back-up textbook exercises or drilis on the 
language points presented. 

5. Play the sequence through for reinforeement. Possibly do a Cross-
cultural comparison activity. 

6. (Optional) Follow up with reading, writing, discussion or roleplay 
activities. 

PEOPLE IN THE NEWS 

Purpose 	 Listening, Note-taking, Speaking, Written composition 
Sequence type 	TV news programme 
Sequence length 	2-5 minutes 
Activity time 	15-20 minutes 

Preparation 
Select a sequence with several items about famous people. Decide how many 
times you will need to play the sequence to make the activity work with your 
class. Make copies of the chart opposite for all the students. 

In class 
1. Distribute the chart. T'ell the students that you are going to playa TV 

news sequence containing a number of items about famous people. 
Their task is to listen to the ways different people are identified and 
referred to and filen fill in the chart. 

2. Write an example on the board, e.g.: 
George Bush 	He 	 President Bush 
Mr. Bush 	The President 	The Commander-in-Chief 

3. Play the sequence more than once if necessary. 
4. The students work individually, filling in the chart. 
5. Volunteers go to the board and each one,writes the name of one person 

and the different ways he or she was referred to. The students check 
their answers. 

6. Play the sequence again, pausing at the end of each item for a final 
check 
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110W MEC' CAN VOU SEE? 

l'urpose 	 Discussion, Speaking, Written composition 

Sequence type 	 Any 

Sequence length 	 I -5 minutes 

Activity time 	 15-20 minutes 

['reparona) 
Select a sequence which will effectively exploit the technique below. Drama 
and documentary events work best. Check out the effectiveness of the 
sequence in the elassrooni. Re-position the monitor screen if necessary. 

In Class 
I. Gets hall the Class sitting in profile to the monitor screen facing one 

wall, ami the °Oler hall' in profile Facing the opposite watt. Ask the 
students to concentrate on soinething on the watt. 

2. Telt the students that you will playa sequence and they will see it out of 
the comer of their eyes. At the end of the sequence, they must 
reconstruct it as best they can. To prevent them sneaking a look, 
present the task as a challeugel 't low much can you see out of the 
comer oí your eye'?' 

3. Play the sequence with sound and vision. 
4. The students work in groups of tour to reconstruct the sequence. Each 

group should have two pairs who were facing opposite walls. 

5. Each group writes the story of the sequence in not more the ten 
sentenees. 

6. .A spokesperson from each group reads out the story which is tiren 

di scussed. 
7. Replay the sequence. The students watch and compare the reality with 

(heir perception when using peripheral vision. 

'I'I1E l'IED PIPER-listen and draw a mute 

AIMS 
Linguistic: to practice listening for detall, prepositions of movement. 

DESCRIPTION 
The teacher tells the story of the Pied Piper of Hamelin. The children listen 
and draw where he led the rats on a map. 

107 



PREPARNEION 
I. Make two copies of the map for yourse I f„ and a copy of me map for 

each child (see Worksheet 1.5 ). 

2. Draw the mute on one of your copies of the map. Leave the other one 
blank to show the children. 

3. Practice telling the story 

IN CLASS 
I. Show the children a pieture of a tall man with a Unte and lots of rats. 

Ask the children if they know who he is. 
2. Telt the story of the Pied Piper (see story outline below). 
3. Give the children their copies of the map and check that they 

understand the English for the main features (bridge, hill, carde, road, 

{mese, wood, river). You can ask them to write the words on their own 

maps. 
4. Explain mai you are going to telt them where me Pied Piper took the 

rats, and that they must draw it on the map. 
5. Describe the mute in English, once before they start to draw, so that 

they get a general idea, then again a couple of tintes while they are 

drawing. 
6. Let them compare their Fontes, then describe the route once again, and 

finally show them your master copy so that they can check their work. 
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STORY Ol1TLIN E  
THE P/PD 1'/PER 
(hice 1111011 a Time there IMS u 101171 (línea° Hamelin 
The people in the tory liad a problem: the toren iras MI of vats! There were 
MIS in the street, in the houses, in the schools, in 
I the .shops, eren in Men- beds! 
!líe /mis/ met vid of the vats!' the people said. Hut how? 
Theli, 011e dar a smange man carne to Me Muy. He wore a tall ha, ami liad a 
flote. '1 can gel vid °j'ate 	he sakí Vhat Oil you gire me if Lake diem 
away?' 
Lois ofMoneyrsaid the people. 
So the Pied Piper started lo plav his finte. StrangellIUSk cante out me the finte, 
and soon rats cante out of oil the shops, transes, and schools. The road iras 
fidl (y .  vats! Thev 	 the Pied Piper. 
The Pied Piper lid (he vats: 
over the britke, 
up the hill, 
dolvn the hill, 
round the casile, 
olosIg the romí, 
post the little house, 
through the garden ojthe big honse, 
11710 the wood, 
out oían,  wood, 
and nao the river. 

FOLLOW-UP I 
Give the children sentences from the story with, words missing. They have to 
Look at their maps to guess the missing words. 
FOLLOW-UP 2 
Ask the children tu make up (heir own Fontes and describe them to each other 
FOLLOW-UP 3 
Move the el assroom furniture to represent the inap and get the children to act 
out the mute as you tell the story. 
FOLLOW-UP 4 
Tell the rest of the story-for sources see the Further Reading sectiOn. 

COMMUNTS 
Remember that you can make this activity easier or more difficult by using 
more or Iess complicated language. To make it easier you can repeat words or 
sentences, or to make it more difficult you can add details that are not 
necessary for drawing the mute, such as 'and there were brown rats and black 
rats and big rats and sitian rats'-the children have to listen harder. 
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'1'11 E TEMA I ER ISA CASSETTE PLAYER 

AIMS 
Linguistic: listening and writing. 
DESCRIPTION 
This is a dictation with a difference: the teacher acts as a 'cassette player' 
which responds lo spoken colurnands 
PREPARATION 
Choose a short lex( lo work with, perhaps from your cotas(/' book. 

IN CLASS 
I. Ask the children what buttons you find on a cassette player. As they tell 

you, write the English munes on the board like this: 

2. Telt the children that you are going to give them a dictation that is 
rather unusual. Explain that you are a cassette player and that when 
they say the commands on the board, you do what they say. They have 
to write clown what the 'cassette player' says. The 'cassette player' 
calmo( do anything without a command in English. Check that the 
children understand by asking 'What do you say to make me start?' 

3. Say 'Right, we're ready to start' and wait until someone says Play, 
4. Start to read the text at a normal speaking pace and keep going until 

someone (usually in desperation!) says Stop. 
At first it will probably be chaotic: be patient, and resist the temptation 
to interfere, to speak more slowly, or to,stop-it is very important for the 
success of the activity that you are a 'machine' that only obeys their 
commands. 

5. Carry on like this to the end of the text. 
6. When they have finished, ask them to check what they have written in 

pairs and to look for mistakes. Then go through the text with the whole 
class. 

FO L LO W-t 11) 
This is an activity where feedback can be very fruitful as it gives the children 
a chance to reflect on what they have done. Ask there if they liked the 
activity. Why? Why not? How could they do it better next time? Write down 
what they say, and the next time you do this kind of dictation, get k,em to 
remember their contri-lents before you start. 
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COMMENI'S 
This dictation has the advantage of handing the control over to the children. 
They can go back and forwards as oRen as they like. lt is important to 
remember that a cassette player has no inind of its own and no speed control, 
and that the speed of the dictation should be a normal talking pace 

ON TI I E FARM-an information gap activity 

AIMS 
Linguistic: There is, there are, it's + color, it's 
DESCRIPTION 
The children work in pairs. Each partner has a copy of the same picture, but 
with different parts missing. They describe their pictures to each other and 
draw in the missing parís. 
PREPARATION 

1. Sketch a few fields with animals in Chem on the board, like 

Then ask the children how they could describe Chem in English. 
For example: There are two horses in the big field They are eating. 

2. Tell the children in their native language that they are going to 
complete a picture of the farm, and show them the two version of the 
picture. Explain that they are going to work in pairs: both partners will 
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have the same picture, but with di fferent parts rnissing. They are going 
to lake turas lo describe the picture and to draw in what is 

3. Pul the children in pairs and give out the pictures, one of each version 
lo each pair. Make sure there is no peeping,! Let them start. 

1 When the children have linished, get thein to check by looking at each 
other's piel ure. 

TONGU E-TW IST ERS 

Aws 
Linguistic: lo practice given sounds, other to play creatively with language, 
DESCRIPTION 
The children make up tongue-twisters following a given pallen), 
PREPAIZATION 
Decide what sounds you want to practice and make up so me examples of 
tongue twisters using these sounds, 

Models: 
.vair sik sinv.vauvages 

(Repetition of first consonant) 

caes, Mack hall 

(Repeated vowel sound) 

IN CLASS 
I. Write up some words containing the sounds you want to practice on the 

board. Inc I ude the words you have used in your examples. 

Sad 	Hack 	tuad 	bad 

l'al 	bat 	man 	cat 

2. Ask the children if they can add any more words to the groups. Older 
children can look through, their books to do this. 

3. Write up your (migue twistcr on tic board, and get the children tú 
practice saying it. 
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4. Ask the children if they can change any of the words. For example: Bad 
cals. sad bats. 

5. Pu( the children in pairs, and let Mem fiy to change one or two words in 
the tongue twister, or inake up an entirely new one using yours as a 

moda 
6. When everyone has finished, each pair should say its tongue twister to 

the el ass for everyone to try you can put up some of the best ones on 
the wall and start a poster. 

FOL LO W-U P 
lite children can time each other in groups to see how long it takes each child 
tu say their tongue-twister fine times (correctly!). 

THE TIIREE LITITE PICS-A,SIDRY MILI) 

AIMS 
I.inguistic: to draw on the children's language resow'ces to telt a story. 
DESCRI PTION 
The teacher uses pictures to elicit a story from the children. 
PR EPA R 

L Read through the story, adapting it where necessary to suit your 
children. 

2. Practice the board drawings, or make ílashcards if you prefer. Board 
drawings have the advantage of being more flexible, as you can add to 
them or rub parts out. 

IN CLASS 
1. Pre-teach any vocabulary you think necessary-for example, wolf, blow, 

straw, wood, bricks. If you tell the story in the past tense, make jure the 
children recognize the past tenses of verbs such as blow, build, and nm. 

2. Explain to the children that you are going to telt them a story, but that 
you cannot speak (perhaps you have a very sore [broa° 1 you can only 
use pictures and mime-they must by and guess what you are trying to 
say Give diem the title 'of the story. 

3. Put up or sketch a picture and elicit some sentences from the children. 
Use gestures such as nodding, shaking your head, or making a puzzled 
or encouraging Pace to correa diem until you have got more or less 
what you want. Get one or two children to repeat the sentence. 
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}ay the Big Bad Welf was honran?. 

The ThreeThree Little Figs lived happily ever alter. 

r The first pig built a house of draw 

He breo» (Laval the first pis.; s house. The hule pig ran to bis 
orother s house 	ayo– 

tA 

The volt was slill humor/. He blew clown the second pig's 
hcuse. The bao pigs ran lo their brother's house. 

FOLLOW-UP 1 The children draw pistares oí the story. 

FOLLOW-UP 2 'l'he chilliren dramatiza the sipo.,  and perlUon 
uptup. 

fin'ante bar 

(2/1111 I,11j1 	 ( ( ‘'si ( 	Hui/ 1 , 
(r 	 21 y 

el c.t 

IONE 
ha he third pig bui 

The tvolf was stip hungry. He wenkythe thcz: pig's house. He- —1  
blew and blew and blew, but the house didn : fall clown. 

He climbed on to the roo( and Jumped don the chinfney. 

aula 

He LO int() the arel Ooovvwvv! He climbed up the channey very 
fast and ran avisto 

The second pig built a house of wood .  



PROBLEM SOLVING 

AIMS 
Linguistic: numbers, reading for detall. 
DESCRIPTION 
The children real simple arithmetical problems in Pnglish and solve 
PREPARATION 

Prepare some matheinatical problems in linglish (the children's maths 
book is a good source). 1f your children are not familiar with American 
money, use their own country's money. 

2. Make copies of the problems. 

IN CLASS 
I . Put the children in pairs. Write a problem on the board and ask them to try 

and salve it. Go over it with the wbole class and son out any difficulties 
with language or arithmetic. 

2. Give out the problems and let the children start. Telt Chem that they can 
discuss the problems with (heir partner in their native language if they 
hke. 

3. Wait ttti' everyone has finished and go tbrough 

EXANAPLFS 

1 Michael has got two red bricks and four yellow bricks. He has 
gol 	 bricks. 

2. Ann has got ten sweets. She gives three lo her friend Sally. 
Now she has got sweets. 

3. There are usually twenty children in the class. One day four children are 
ill and do not come lo class. That day there are 	children in class. 

4. It is Peter's birthclay. He has got twelve packets of mas. He 
has got six friends. He gives packets lo each friend. 

5. Angela likes toy cars. She goes lo a toy shop. The big cars costote 
pound, the small cars cosi seventy-five pence each. Angela has got five 
pounds. She buys two big cars and four small cars. Now she has 
got 	 pence. (100 pence = 1 pound) 
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THE WASIIING LINE 

AIMS 	 Linguistic: to practice intensive reading 
DESCRIPTION The children put together infonnation from several sentences to 

find out which clothes belong to which person, and where they 
live. 

PREPARATION 
I. Make enough copies of worksheet 3.3, so that the children have one between 

two, or copy the worksheet on to a large poster or me board. 



2. Do the worksheet yourself so that you are aware oí the log c needed to 
solve the puzzle and can help the children. 

IN CLASS 
Pre-teach or revise the munes oí the clothes. 

2. Draw a block of flats on me board and check that me children know me 
munes of the floors-ground (loor, first ¡loor, and so on. 	you are 

teaching American linglish you Will have to adapt me worksheet to read 

first Floor, second Floor, and so on.) 

3. Write the narres of me people cm me board: Dawn, Peter, Bob, hile and 
Mary, Anna. Telt the children that they all live in me flats on different 

floors. 
4. Explain that they all Share a washing line in me garden. One day it was 

very windy and all the clothes on the washing line blew off and landed in 
a kap on the ground. The children are going to work out who each piece 
of clothing belongs to, and where the owners live. How? By reading the 

information and thinking hard! 

5. Put the children finto pairs. Give out the worksheets and give them a little 

lime to read al! the sentences. 

6. Then ask them (in Unglish if possible) who the football shirt belongs to, 
and what ¡loor that person lives on. Ask those who gel the answer right to 
tell the others (in (heir native language if necessaty) how they worked it 

Out. 
7. Let the children continuo. Go around encouraging and giving hints where 

necessary, but try and get them to heti) each other first. If they fiad it very 
difficult, draw This grill on the board lo help them: 

NAME: 
Dawn 

FLOOR CLOTFIES 

Peter 
Bob 
Jame 
Mary 
Anna 

8. When they finish, gel diem to compare (heir answers before el-locking the 

whole class's answers.  
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AT A RESTAURANT 

AIMS 
Linguistic: to practice scanning, restaurant phrases and vocabulary, and requests. 
DESCRIPT ION 
The children read some dialogues that take place in a restaurant and, using the 
menu, calculate the customers' bilis. 
PREPARATION 
You can use a suitable dialogue from your textbook, or make one up, and make 
up a menu to go with the dialogue. If the children are not familiar with British 
money, you may want to use their own currency. 

IN CLASS 
I . Pre-teach or revise any vocabulary you feel necessary. Draw a picture of a 

restaurant scene like the one below on the board and elicit the words 
waiter, customer, menu, and bill. 

2. Give out the worksheets and let the children read the instructions. Check 
that they understand that they have to read the dialogue, write out the bill 
(looking at the menu for the prices), and find the total. 

3. The children start, working caber individually or in pairs. Go around 
encouraging them. If they have a problem get them to help each other 
first, but you can help them if necessary. Remember that when the 
children do activities like diese, they need to learn to understand the 
general gist without worrying that they may not understand every single 
word. 

4. As they finish, ask them to check their answers in pairs before you go 
through them with the whole class. 
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S A R A H 
She 	and 	red 	 heavy 

Sit 	are 	read 	 high 
Swim animal cose 	 help 

Silly 	ant 	 hot 

NAME PO E M S 

AIMS 
Linguistic: to expand vocabulary, creative use of language. 
DESCRIPTION 
The children write a very simple poem, based on the first Ietters of a chosen 
word, for example their name. 

IN CLASS 
I . Write the letters of your mune un the board I ike Chis: 

S A R A H 

Ask the children to °link of English words beginning with filen] letters. Make 
sure you get a variety of parts of speech--nouns, adjectives, and verbs. Then put 
a variety Ulule words' in a circle-for example, a, the, and, with, o 1, in, at. 

2. Get the children to lielp you choose words from the board lo make up a 
short poem where each leiter of your name begins a line. You could have 
just one word per line, or you could haVe longer Unes, for example: 
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She like plant 
Animals 
Red Foses 
And 
High places 

OIE 

Sitting 
And 
Reading 
Are her 
Hobbies 

Now ask the children to do the same with their own llames. The poems can be 

displayed on the \\fans. 

YOCABULARY NETWORKS 

AIMS 
►.inguistic: to present and practice groups of related words. 
DESCR1PTION 
An idea for presenting groups of words. 
MATER1ALS 
Rilingual or picture dictionaries. 
PREPARATION 
Copy the diagram (see below). 

IN CLASS 	 ar  
1. Giye out copies of the following diagram. If you do not have access to a 

photocopier, draw it on the board and gel each child lo copy it un to paper. 

120 



2. Write the topic in the middle circle in English, and Chen ask cae!) child to 
put a Word in their own language (related to the topic) on the bottom line 
of each of the outer circles. 

3 l'hm either in groups, or letting the eltildren ask freely around the class, 
get litem lo try and fill in the English translations on the top ;nes of the 
outer dueles. As ask you. 

4. Finally, ask them to draw a picture oí the word in each dude. 

GUESS THE WORUS 

A INI S 
Linguistica to present vocabulary, to practice guessing meaning from context. 
ouSCRIVI4ON 
The children read a text that is mostiv in (heir first language but has some 
English words inixed loto it. ',ley use the context to guess the meanings oí the 
English words. 

PREPARATION 
I. Find or invent a suitable text for your children, if possible with 1 an 

illustration that Will help the children's comprehension. 
2. Select the words that \vitt be in English (the context shotild make their 

meaning clear). 
3. Rewrite the text with the English words and make copies for the children. 

IN CLASS 
I . Write the title of the text on the board and get the children to look at the 

pieture. Ask them what they think the text is abottt and to suggest some 
words, both in English and their first language, that they think will be in 

the text. 
2. Tell them the text is in their own language but that you have bidden some 

English words in it. Give out the copies and ask them if they can tell you 

the English words. 
3. They read the text again, and in pairs lry and work out what the English 

words mean. You can make ibis easier by giving them all the translations 
in a box and asking them to pick out the most suitable one. 
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A VERA' LONG SEN'I'ENCE 

AIMS 
Linguistic: to activate vocabuiary. 
DESCRIPT ION 
Going round the class, the children repeat the base sentence and add one word to 
it. 
PREPARATION 
Think OÍ' a base sentence appropriate to the topic you are working on at the 
moment, for example: 

Food: 1 went lo market and hought... 
Toys: For my binhday I gol... 
Animals: 1 wentliff a walk and I saw 
l3ody: / san,  a mon.sler with... 

IN CLASS 
Say the base sentence and make sure the children understand it. Drill it a 
couple of times to help litem remember it, for instance by using the 
'invisible reading' technique or doing a back chain drill like this: 

hought 
and hought 
market and bought 
went lo market and hought 
I Hient lo market and hought 

2. Ask the children to suggest ways of finishing the sentence. For example: 
1 went to market and hought one apple. 
I went lo market and hought one apple and twolish, 

3. When they have got the idea of making a very long sentence, stay: the 
game. Get me children to sit in circles of eight to ten (the game does not 
work well if the groups are larger). Each child says the sentence and adds 
one more itero. You can make the activity co-operative by asking the other 
children to help if someone can't remember all the items, or competitive 
by giving each child duce chances and filen eliminating them from the 
game. 
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ODD WORDS OUT 

AIMS 
Linguistic: word fam lijes. 
DESCRIPTION 
The children are given sets of words and have to decide which .1.1w words does 
not fit in the set. 
PREPARAT K.)N 

. Make about ten sets oí tour or five words, with one 'odd words out' in each 
set. The words n'ay be 'odd' for a number of reasons, for example: 

(hematíe: 	car, flsh, flower, dog 

sound: 	car, dog, hal , lar 
grannuatical: jume, think, 
shape/size: 	~use, aniiivg, 

At first the 'odd' word should be obvious, but as the childreá get used to 
doing this kind of task you can make the 'odd' word more subtle. You 
will often hnd, tat the children come up with perfectly reasonable 
suggestions that you have not thought of. 
For example, in 

.st rawberty, apple, cabbage, banana 
You could say the odd one was the cabbage because it is a vegetable, or 
the banana because I : is not round, or the strawbeny because it is small!. 
All are quite acceptable, as long as the children can justify their answer. 

2 . Write out the sets oí words and photocopy them, or write them on the 
board, or make a postor of them. 

IN CLASS 
I. Write a set of words on the board and ask the children to teIl you which is 

the odd one out. Make sute they explain their reasoning tb you-either in 
English or in their first language. 

2. When they have understood the concept, give them the test of the sets of 

words. 
3. They can either work individually or in pairs-working in pairs can result in 

a Eisend exchange of ideas. 
4. As they finish, get them to compare their answers with another': child or 

pair, and then go through the answers with the whole class, asking the 
children why they chose particular answers. 
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THE LOST PET 

AIMS 
Linguistic: to present a structure in context. 
DESCRIPTION 
The teacher presents a structure using Interactive story telling. In this example, 
the structure is Ix it + preposition, and is suitable for beginners, but you can 
adapt the technique to other structures and levels (for example, Can you/1 can, 
Would you like ...). 
PREPÁRAT ION 
lide the toy or the puppet in the classroom. 

IN CLASS 
I. Introduce the situation by drawing of displaying a picture of an empty 

cage. Tell the children that they are -going to imagine that their class has a 
pet. Tell them what kind of animal it is and ask them to think of a narre 
for it. 

2. Tell them that unfortunately, the pet has escaped and that they must find 
it-in English. 

3. Point to the chair and ask them: Is it under the chair? 
Practice the question and then answer (shaking your head) No II isn't. 

4. Ask the class to suggest more questions, using different prepositions and 
furniture, for example: /s it in the cupboard? Look in each place 
mentioned. Confirme until they find the 'pet'. 

5. Ask the questions again, this time just pointing to the different pieces of 
furniture, and encouraging the children to join in as much as possible. 

ACTION SONGS 

AIM 
Linguistic: to associaté actions with words, to internalize the sounds and rhythms 
of English. 
DESCRIPTION 
The children do actions as they listen to and sing songs. 
MATERIALS 
Song cassette and cassette player, or music and a musical instrument 
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PREPARATION 
Listen to the song and practice doing the actions yourself. 
These are some general guidelines for doing action songs in 

IN CLASS 
. Play or sing the song once or twice with the children just listening, so that 

they begin to absorb the tulle and rhythm. 
2. Now play or sing the song again and get them lo clap the rhythm and/or 

hum the tune to the music. 
3. Get them to join in the actions with you. 
4. Ask them ir they can telt you what the song means from the actions. 

Explain anything they don't understand. 
5. Play the song again. The children join in with the actions, and Sing along 

with the action, and sing with the words if they wish. 

FOLLOW-UP 1 
You can give older children the words of the song, perhaps with gaps to fill in, or 
to illustrate. 

FOLLOW-UP 2 
It is a good idea to get the children to rnake an on going song book to which they 
add new songs as they learn them. 

COMMENT S 
I. Listening and doing actions is the best way to exploit traditional songs 

where the words are often diflicult to understand. The actions keep the 
children interested and give them a reason for listening. 

2. The children may well want to sing the words too. This is fine if they want 
to, but do not force them if they are not ready. 
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POEMS, RI IYM ES, AND CHAVES TO SAY 

AIMS 
Linguistic: to practice the sounds, rhythnis, and stress paneros of English, and 
in some cases lo practice a structure, 
DESCR1PTION 
The children learu and recite a poem, rhyine, or chant and, in some cases, do 
the actions to the words. 
PREPARATION 
Learn the poem yourself and practice saying it with a good beat. Add any 
actions you think are appropriate. 

IN CLASS 
These are some general guidelines for teaching a poem, rhyme, or chant. You 
would probably not do thenial 1 in one lesson! 

1. Say the poem yourself, and demonstrate the actions. 
See if the children can guess what it means. 

3. Practice saying it with all the class, keeping up a good rhythm and 
listening mit for pronunciation problerns. 

4. Teach the children the actions and get them to do diem as you say the 
poem. It is not important if they do not al 1 say the word at this stage. 

5. (Optional) Write al 1 or some of the poein on the board and explain any 
diflicult words, or eVen translate it if you think necessary. 

6. (Optional) Ask the children to look at the words on the board again, 
and rub mit one or two words (you could substitute pictures).-Get them 
to recite the poem, 'reading' the invisible words. Then rub out some 
more words and get them to recite it again. Go on like this until they 
are 'reading' the invisible poem. 

7. The children say the words and do the actions 

FOLLOW-UP 1 
As with songs, you can give the children the words to illustrate and get them 
to make a like book. 

FOLLOW-UP 2 
Get the children to change words in the poem, rhyrne, or chant to make their 
own versions (see 'In a dark, dark wood' and 'A sailor went to sea', below). 
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COMMENTS 

The best rhyines for language learning are repetitive ones in which just a few 
words chango from verse to verse. Carolyn Graliam's books on Jazz Chants 
are an excellent source of material. You will Fund more examples in the 
Further Reading section. 

EXAM LES 
Five little elephant 

haus Ladapted from e)" .1(.1-()Qs Luid Sii,n1q 

,Ic i t( ,775 

	

Fi.-e 	lephams 
	

7 	 1,1119-  (luir  

,t1111S LIS V ril12 -k 5 '  

snnLy.1..: 

e • e 

11 

	

e 	 e 

	

V< a 	 771, ci  

e 

	

0h 	n eleplianr 77/cliisr Link/ it)oks Uu 1lis or 11,1 z.,u,,1 2, 

mukcs a , ip,hriscd 

Cinc 

e 
Faur liHe ekphanIs 

SranLliur in a ro\\ 

Lo)lt¿mr, n/i/z• 

Four hale LicirharRs 
Three liule elephants 
T«o Hule clephanrs 

And so on wird 
One Hule elephant 
Suanding in a rine 
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V ARI ATION N S  
You or the children can adapt this rhyme, though of course it is difficult to 
imítate the play on words. However, two or airee rhyming couplets are just as 
good as long as you keep the sante rhythm, for example: 
My brother went to play, play, play 
With all his friends one day, day, day 
They all went to the park, park, park 
And stayed there until dark, dark, dark. 

EXPLOITING SONGS 

A1N1S 
Linguistic: to practice listening skills, vocabulary, and in some cases a 
language poen. 
DESCRIPTION 
Some ways of using songs in class: either songs specially written for learners, 
or songs written thr native speakers.  

MATERIAL 
Cassettes and a cassette playera see individual activities. 

Find the word 
A very simple introductory activity or a song is to ask the children to listen 
for a certain word, and note down the number of times it occurs. For example, 
in the song 'Helio, goodbye' by the Beatles, you can ask the children to count 
the number of times they hear 'hello' and 'goodbye'. 
More advanced learners can note down words with cenan' sounds in the song-
for example, if your children have difficulty in hearing the di fference between 
/i:/ and /1/, you could ask them to write down words containing ft/. 

Song pictures 1 
1. Choose a song which has a strong descriptive text. Find or draw a 

picture which illustrates it, but with some gap s or mistakes. Make 
copies for the children, 

2. Give the children the copies of the picture. Ask them to listen to the 
song and complete or correct the picture. 

Song pictures 2 
You can use this technique with a song that tells a stoiy. 
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1. Draw simple pictures lo illustrate the story, cut them out, and make a 
worksheet with the pictures out of order, 

2. Ask the children to listen to the song and put the pictures in order. 

Gap fill songs 
Choose a song which has clear words. 

Mixed-up fines 
1. Copy out the words of the song. Stick them onto card and cut them out. 

Mix up the order of the Enes. 
2. Ask the children to listen to the song and put the fines in the correct 

order. 
This is especially effective with pop songs. 
With a long song it is better to cut it hito verses. 

Song translations 
1. Translate the song line by line finto the children's native language, Chen 

mix up the fines. 
2. Make copies and give the children one each, with a copy of the English 

words. Put them in pairs and ask them to match the fines. 

COMMENTS 
Many English pop songs are well known, oven to the youngest learners, 
especially the theme songs to films or television series. Although the language 
is difficult, children will love using them in e lass. You codal probably use at 
least two of the activities he re in order to gel the most out of each song.i 

kr 
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Read carefully. 

    

  

linderline cognates. 

   

Write the title of this text. 

   

 

Which members of the cat 
family are mentioned in the 
text? 

 

  

The words AND, BUT, OR, 
BECAUSE are tened 
CONNECTORS. For 
example: 

"I like cats and dogs." 

The convector "and" 
precedes extra information 
in this sentence. 

 

   

   

Circle all the connectors you 
find in this text. 
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