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Introduction 

Nowadays the English teachers have a humongous challenge while teaching their subject 

in Secondary Schools for many reasons, starting by the fact that we are working with 

students who are living one of the stages with more changes and this leads to emotional 

conflicts and difficulties in general. Another reason is the language itself, owing to, it is a 

communicative system different from their mother tongue, since the written and spoken 

language differ a lot at first sight. And, another reason is that the students do not notice 

its importance because they do not need it in that moment. 

So, English teachers must rethink their teaching methods, in order to innovate and 

improve the classes through designing lesson plans according to the context, students’ 

needs, and institutional projects. Besides, the Syllabus stablishes that the Secondary 

School students have to finish with competences in the four skills, but more important, 

they have to be able to interact with native and non-native speakers:  

El propósito general (…) es que los estudiantes desarrollen habilidades, 

conocimientos, actitudes y estrategias de aprendizaje para participar e interactuar 

en prácticas sociales del lenguaje (…) de diferentes contextos (…) con 

hablantes nativos y no nativos del inglés. (Secretaría de Educación Pública [SEP], 

2017, p. 165) 

That is why in this paper I write about interactions and how they could be improved 

using phonetical symbols; thus, I will explain my experience I had during my intervention 

sessions in the English classes working with different topics and using different strategies 

but which their final aim is to improve the students’ language proficiency, but focused on 

the interactions, in which they keep conversations. 

So, this document is organized in three chapters, a conclusions section, 

references, and appendices: 

The first chapter is called “Context and diagnostic”. Here I write briefly about those 

aspects and subjects that led me to work on this subject, and the questions that I expect 

to answer in the end. Besides I also explain the context of the school and students to 
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understand better their needs, as well as, the results of two diagnostic tests, one to know 

the English level of the students and another about the multiple intelligences. 

The second chapter is called “Theoretical framework” in which there is technical 

information and quotations from different authors to support my essay, giving it more 

perspectives, since they have written about the language and studied the importance of 

the English interactions while learning this foreign language. 

The third chapter is called “Analysis of the experience” in which I write the 

strategies I developed during my interventions, how I planned them, what happened while 

applying them, and finally a reflection of the strategy in which it is explained the activities 

that were effective, the ones that were not or some variants I would be able to use in a 

future to make the learning of students easier. 

Finally, there is the conclusions section in which I try to answer the questions that 

were expected to be answered in the end of my practices, as well as, a general reflection 

of my experience, difficulties that I found, satisfactory activities and aspects I must work 

on to improve my performance during the English sessions.
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Chapter I 

Context and Diagnostic 

I am currently studying in the last semester of the Bachelor’s Degree in Secondary 

Education with Emphasis in a Foreign Language (English) at Escuela Normal de Ixtapan 

de la Sal. Teacher trainees are trained since the first semester with plenty of theoretical 

knowledge about history of education, current laws, methods and strategies to teach, and 

a variety of educational theories, that come from subjects as Bases Filosóficas, Legales 

y Organizativas del Sistema Educativo Mexicano, Desarrollo del Adolescente, Propósitos 

y contenidos de la Educación Básica, La enseñanza en la escuela secundaria. 

Cuestiones básicas, among others. 

I have been working under the Syllabus 1999 at the Escuela Normal, which means 

the subjects and content learned belongs to an over 20 years old document. However, 

while designing my lesson plans to teach in Secondary School, I use the Syllabus 2011 

of Basic Education for third grades and Aprendizajes Clave (2017) for first and second 

grades. Fortunately and as part of my training I have developed skills to adequate the 

content to the issues of the society, students’ reality, and their interests to provide students 

with a meaningful class generating a life lasting learning, these were acquired through 

different subjects such as: Observación y Práctica Docente. 

It is important to mention the concept of “lesson plan” which is an amount of ideas 

to present a class, having specified the times to each activity in order to make the session 

more understandable for the students, in words of Richards “(they) help the teacher think 

about the lesson in advance to “resolve problems and difficulties, to provide a structure 

for a lesson, to provide a ‘map’ for the teacher to follow, and to provide a record of what 

has been taught” (as quoted in Farrell, 2002, p. 31). 

But, what is lesson plan importance? According to Farrell (2002), there are plenty 

reasons which could be divided into internal and external. Some internal reasons are to 

feel more confident, to learn better the subject, to enable lessons to run more smoothly, 

and to anticipate problems, while external reasons could be to satisfy the principal or 

supervisor’s expectations, and to guide a substitute teacher in case the class needs one. 

In conclusion, lesson plans are a critical important part of the teaching practice. 
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Now well, another difficulty presented is that the Syllabus of Secondary Schools 

has a high level for the students considering that the content belongs to the B1 level of 

the Common European Framework of Reference (CEFR), while it is the first time for most 

of students having an English subject. The main reason for this is it was thought that the 

foreign language should be taught since third grade of kindergarten and, continuing in 

primary school; nevertheless, in the last level of Basic Education, from the first grade, it is 

required to work with essays, debates, round tables, etc. Thus, I also obtained those 

abilities to adequate activities, material, and evaluation resources according to the level 

of my students. 

Moreover, I have not just learnt about pedagogy, teaching, education laws, and 

history, but also I have been helped to obtain my English certification with a B2 level 

according to the CEFR to be qualified by the time I become a teacher in service, through 

plenty of English courses along the four years, in addition, some of my curricular subjects 

were in that language and others were specifically to increase my mastering and 

developing of strategies to learn the foreign language. 

Furthermore, practicing in Middle School is one of the basis of my training as 

English teacher, due to the fact that I started observing in a normal journey of classes to 

collect information needed to plan a session, as well as, recognizing the differences 

among other sorts of schools, during the first and second semester. After that, I began 

practicing just one session and continued increasing the amount of classes that I had to 

teach. 

According to Aprendizajes Clave the general purpose of the English subject during 

the Basic Education is the following: That students develop abilities, knowledge, attitudes, 

and learning strategies to participate and interact in language social practices, through 

speaking, and writing, required in different communicative and cultural contexts, as native 

and no native speakers of the English language (SEP, 2017, p. 165). 

 

 



4 
 

This purpose involves a development of the knowledge and practice of the foreign 

language throughout the Basic Education, concluding in Secondary School with a huge 

ability to be communicated, that implies to write extended and complex written texts, and 

to have a fluent and clear conversation with other people as well, including being able to 

participate in discussions, debates, and round tables. 

On the other hand, Aprendizajes Clave is divided into 4 cycles. The three grades 

in middle school belong to the fourth cycle of Basic Education which has the following 

aims to be obtained by the students (SEP, 2017, pp. 167-168): 

1. Analyze some aspects that allows to improve the intercultural 

comprehension. 

2. Apply some strategies to overcome personal and collective challenges into 

the learning of a foreign language. 

3. Transfer strategies to consolidate the performance in learning situations of 

the foreign language. 

4. Use a simple linguistic repertoire that is large at the same time, in a variety 

of known and current situations. 

5. Exchange information of current interest. 

6. Participate with a neutral record in social exchanges inside of a different 

situations range. 

Additionally, According to Aprendizajes Clave all students who finish the Basic 

Education must reach the level B1 of the CEFR, which means:  

Students are able to comprehend the main points of clear texts and in standard 

language if they are about known issues, either if they are work, study, or free time 

situations. They know how to perform in the most of situations that can be 

happened during a trip through zones where the language is spoken. They are able 

to produce simple and coherent texts about topics that are familiar or those which 

are of his personal interests. They can describe experiences, facts, wishes, and 

aspirations, as well as justify briefly their opinions or explain their plans (SEP, 2017, 

p. 169). 
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Hence, all of this represents a huge challenge for English teachers in Secondary 

School, not just because of the fact that most of students are not every day interacting 

with this foreign language, but also they do not realize the importance of mastering it, 

leading them to ignore even basic vocabulary or grammar structures; moreover, they are 

not used to practicing the language in his daily life. 

Therefore, developing the speaking and writing skills become in the keys to learn 

the English language to use it in the real world, without excluding the listening and reading 

skills, because, those four must be worked together. However, one of the main obstacles 

that Spanish speakers face is the difference between the written and spoken situations. It 

means, the letters do not have a unique sound as in Spanish, in English a vowel can have 

two or three different sounds depending on the word it is written.  

For that reason, it is needed to teach students: Firstly, all the sounds that are used 

in English since there are other sounds that do not exist in Spanish. Secondly, how to 

pronounce full words in order to show patterns and give tools to comprehend and use 

unknown words without having even heard them before. Consequently, the relationship 

between spoken and written English to be able to elaborate texts by themselves, to keep 

a conversation with native and non-native speakers as well. 

So that, in the seventh semester is a requirement that teacher trainees must start 

going to the sessions of Consejo Técnico Escolar (CTE), which is the way to involve us 

on the school issues and reality, to know how teachers work and what difficulties they 

have. This helps us to obtain general knowledge about the school, the students’ behavior, 

ways of working, and other important information. 

Now well, a CTE is a type of meeting in which all the teachers who belong to a 

same school gather to talk about different issues they have, experiences, strategies, 

students, etcetera in order to share their successful sessions, or ask for help, besides it 

works to propose ideas, suggestions, and projects to improve the students’ improvement 

according to the graduate profile, all of this leaded by the Principal of that institution. 

According to SEP it is the group of teachers of an educational institution in charge of take 

and develop decisions focused to accomplish evenly and satisfactorily a mission of a 

school (SEP, n/d, p.8). 
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1.1. General Information of the Community 
 

Ixtapan de la Sal is located in the South of the Mexico State, close to Guerrero. This place 

is considered as a Pueblo Magico (Magic Town) owing to its colonial age buildings. There 

is a church in the center of the town, most of the structures do not exceed two floors, and 

there are also some green places around this town, that means it is a very attractive place 

to rest and be relaxed during holidays, or to have a good time sharing with the family. 

For that reason, this town has plenty of hotels and restaurants, there are also a 

watering place with thermal waters, and the aquatic park Ixtapan. Consequently, a lot of 

people visit this place, and no matter their nationality, most of them speak English. Thus, 

for people in this region who want to obtain a well-paid job have to master this foreign 

language, and not just that, but some people travel to the cities which big factories and 

industries seek for people speaking English. Finally, other more people go to The United 

States seeking a better life, so that, to reach that, they need to learn that foreign language. 

Hence, the main economic activities are employees at a hotel as housekeepers or 

staff people, cooks and waiters in restaurants, taxi drivers, and builders who have a very 

low salary, and some of them obtain their main income through tips, nevertheless, they 

have less opportunities to have a good tip from foreigners if they do not know how to 

speak English since they cannot give a good service. 

 

1.2. School Context 
 

The school where this paper will be developed is called Escuela Secundaria No. 0898 

“José Vasconcelos”. It is a general school located in an urban region, in the 10 de Agosto 

neighborhood, Ixtapan de la Sal, Mexico State. The current principal is the teacher J 

Guadalupe Montes de Oca. This school is on a plain with a slightly elevation, and it is 

surrounded by isolated fields and a Centro de Atención Múltiple (CAM) institution. 

About the social situation of the place is considered as a dangerous neighborhood, 

according to an interview done to the principal, he said that some years ago, the school 

was considered with a really low level of education, the students were very disrespectful, 

the walls were painted, many windows broken, and scholar resources were stolen. He 
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also said that now, some people from outside the school try to enter when there is no one 

there to rob whatever they can use to sell it, but the students are respectful and their 

parents help the school as well. 

On the other hand, about the economic situation, the parents who send their 

children to that school work mainly as taxi drivers, merchants, employees, builders or they 

are housewives. This implies that most of them have a very low income, nonetheless they 

often go to scholar meetings, or attend the calls of the teachers when their children have 

some troubles or are in risk of not approving the subject. Contrary to this and as an 

obstacle to the students, some of them have a dysfunctional family. 

Now, the infrastructure of the school is the following: it is delimited by a wall of 

approximately 2 meters high and on it there is a metal net. It has a huge green area with 

only grass and a few trees. There are two buildings in which one of them is used as the 

second grade classroom, in the middle there is the school yard, finally, in the other building 

there are the rest of rooms divided into two floors. 

On the first floor, there are: the principal, teacher, school counselor, and the 

secretary rooms respectively, as well as, a warehouse, the school library, and the 

restrooms. While on the second floor there are: the classroom of third and first grade, 

there is also a computer room which is used to project videos, images, slideshows, etc., 

in order to give classes or to have meetings there. In addition, internet could be used too, 

but not all of the computers work or have a good connection, plus, the internet wire is cut 

by the students, or sometimes the internet does not work well. 

About the organization of the school, there are: the principal, a school counselor 

who works as vice principal as well, 6 teachers, and lastly the school secretary joined to 

work in there. One teacher is in charge of the civic ceremonies and doing the mural 

newspaper for one month. The classes start at 8:00 am, and they finish at 14:10 pm, with 

a break of 20 minutes from 11:20 to 11:40. 

On the seventh semester, and during the first week of the school year I was sent 

to observe and collect the most important and relevant information to elaborate the lesson 

plans. In this period of time, I was able to apply a diagnostic to know the English level of 
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the students in which there were exercises of elementary English such as: present simple 

tense, verb “to be”, numbers, days of the week, months, and the four seasons. The results 

showed that they did not have even the basic knowledge, because they, with a lot of effort, 

could answer the numbers section and some names of the days, months, and seasons 

(see appendix 1). 

All the students had a very low level; however, the first grade showed almost 

nothing knowledge about English, students mentioned during some classes that they have 

not had classes of this foreign language before, or been in courses about it either, the only 

touch with the language was in videogames, and music. The students from second and 

third grade, despite of not having a high level, they knew some basic vocabulary and they 

were closer to the English level, due to the other years in middle school. 

Besides, students from first grade are used to pronouncing all the words as they 

see them, it means with just one sound each letter, they read as they see the letters, and 

they write as they hear them. Not the same with the students from the other grades, they 

have a low knowledge, although they have a better spelling and pronunciation, plus they 

know the tenses and how to write simple sentences. 

This is the main reason I chose the first grade to work with, they have the lowest 

mastering of the English language, so that, it can be very helpful to them in the future, 

starts from the simplest, the sounds, to progressively going working with vocabulary, 

difference between written and spoken language in order to identify patterns, to continue 

with simple sentences, to finish with the students creating complex texts. However, this 

implies a lot of time and practice to reach those achievements with the learners. 

 

1.3. Classroom 
 

Inside the first grade classroom, there are windows on the left and right, that means there 

is a good illumination, and a good ventilation too. The door is made of metal so it can be 

closed at the end of the classes, preventing that someone enter and damage or steal 

something inside. There are two white boards: one in front of the class and one behind it, 

nonetheless, the second one is forgotten by the teachers, they do not use it at all. There 
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are also a teacher’s desk and chair. In addition, there are 37 students’ chairs made of 

plastic and metal. Finally, the floor, roof, and wall are made of concrete. Everything seems 

in good conditions, even the space is big enough to allow students walking through the 

rows with no problems. 

 

1.4. First Grade Group “A” 

At present, some students left and others entered, but so far there are 38 students taking 

classes in the first grade, 20 are girls while 18 are boys who are between 11 and 13 years 

old. According to the English diagnostic test, they had a level A1- at the beginning of the 

school year, which means that they just know a really small repertoire of words, they do 

not know instructions in English, they are not able to use grammar rules to create simple 

sentences, they do not even know the correct spelling of some words they know, and 

common phrases are pronounced wrongly by them. 

Some days after classes started, the students answered a test of multiple 

intelligences (from the Howard Gardner’s Theory of Multiple Intelligences), which was 

applied by the school counselor. In this test there are questions with no correct answers, 

however, they allow us to know what intelligence is predominant on the students to obtain 

a general overview of the way students learn easier and which their obstacles are, in order 

to design lesson plans according to them.  

As stated in this multiple intelligences test the results were as follows: 7 students 

obtained linguistic-verbal, involves the knowing which comes through language (Gardner, 

1983). 5 students had logical-mathematical, it uses numbers, math, and logic to find and 

understand (Gardner, 1983). 3 students were visual-spatial, it represents the knowing 

through images and forms (Gardner, 1983). 3 students obtained bodily-kinesthetic, which 

means learning by moving and touching (Gardner, 1983). 9 students had musical, which 

is learning through sound and vibration (Gardner, 1983). 7 students were intrapersonal, 

this is the introspective intelligence (Gardner, 1983). And 4 more obtained interpersonal, 

it is the person-to-person way of knowing (Gardner, 1983) (see Box 1). 
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Regarding to the information obtained from the observation week, I realized that 

first grade students have huge problems with motor-coordination activities for two main 

reasons: first one is they have not developed completely that skill, and second one, some 

of them do not care about the activities and just make fun about it. From the Sistema de 

Alerta Temprana (SisAT) test and the teachers’ diagnostic applied in every subject, most 

of the students have a truly low level of knowledge. 

The strengths observed in the group are: 

 Having respect to the teacher. 

 Following instructions when they listen to them. 

 Participating actively during activities about sharing ideas. 

 In group, they can speak English, in the moments that it is required such as 

singing in the school festivities as in the Day of the Death, and a Christmas 

carol in December. 

 Doing tasks among all the group. 

On the other hand, the improvement areas are: 

 Being focused for a long period of time. 

 Doing individual tasks. 

 Pronunciation. 

 Using a bilingual dictionary. 

 Bringing requested material. 

And, the main obstacles are: 

 Doing a lot of noise that interfere where the instructions are given. 

18%

13%

8%8%24%

18%

11%

Box 1. Multiple Intelligences Test Results

Linguistic-verbal

Logical-mathematical

Visual-spatial

Bodily-kinesthetic

Musical

Intrapersonal

Interpersonal

(Source: own creation) 
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 Being reluctant to do exercises in English such as: writing words, 

pronunciation, and oral exchanges. 

 Fear of being teased when they participate in English. 

 Time to practice and be in contact with the target language. 

 Differences between the written and spoken language. 

During the first period of intervention, the first class was specifically to teach the 

IPA (International Phonetic Alphabet), and to practice an example of each sound, it had 

to be very quickly since I had to teach other topics provided by the English teacher of the 

Secondary School. Despite of the little time to practice the different sounds and to learn 

the phonetic symbols, the students showed having memorized them, with some difficulties 

with a few consonant sounds. 

Students were able, plenty of times, to pronounce a word without even having 

heard it before, it means, I did not say them the right way to pronounce a word, but with 

the phonetical transcription they did it very well. In contrast, there was little time to practice 

the words with its phonetical transcription, so that, the students used to forget how to say 

a word the next session. 

Initially, students were completely embarrassed to say anything in English, they 

used to say that they were not Americans, they just spoke in Spanish. However, and 

through the continue practicing they were able to say “good morning”, “good afternoon”, 

and “May I go to the bathroom?” Actually, sometime after, they used to greet me by 

themselves, without talking to them before. 

 

1.5. Purposes of Study 

The general purpose is: 

 To use the International Phonetic Alphabet as a resource to improve the 

students’ oral skills in the first grade of Secondary School. 

While the specific purposes are: 

 Students recognize and master the International Phonetic Alphabet to 

pronounce correctly English words through exercises of repetition. 
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 Encourage the oral production through a cooperative environment which is 

intolerant to teasing. 

 Stimulate the autonomous learning. 

 Generate sessions of practice to improve the speaking skills. 

 Work speaking jointly with the listening, reading, and writing skills. 

 

1.6. About the Topic 

The topic to be developed is: “The use of phonetical symbols as a resource to improve 

the oral interaction”, which belongs to the second thematic line stablished on 

Orientaciones Académicas para la Elaboración del Documento Recepcional (SEP, 2002, 

p. 20), this is related to the analysis of teaching experiences. This involves to work using 

different strategies related to my topic to obtain results from the real practice in a 

Secondary School. 

Phonetics is a really extensive area of study, however, it is pretended that students 

know the phonetical symbols to understand and have a fluent conversation, it is also 

wanted that students master the pronunciation of the most common words and phrases 

in English. In other words, working with the vowel and consonant sounds, students will be 

able to produce their own speech having confidence, to make them realize that they speak 

well. 

Students will master the English pronunciation step by step, not only because it 

requires much time to practice, but because there are only three classes a week, which 

makes it difficult that they train daily and do not forget what is checked during each 

session. Owing to that, it is necessary to take the most advantage of those classes. Firstly, 

vocabulary will be provided to students to practice, after that, the grammar rules required 

to create sentences will be taught, and finally, they will be able to have an oral exchange. 
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1.7. Questions that are Expected to be Answered 

According to the selected topic of investigation, it is expected to give an answer to the 

following questions: 

1. How does the teaching of phonetic symbols influence students to improve 

the oral production? 

2. How motivating could to know how words are pronounced in English be for 

students? 

3. What are the students’ attitudes facing exercises that implies oral 

production? 

4. How appropriate could the activities be which involve the speaking skills with 

students who their main obstacle is the embarrassment about speaking 

another language? 

5. How to design plan sessions leaded to develop the oral production but 

worked jointly with the listening, reading, and writing skills? 

6. How to adequate the session plan considering the learning outcomes 

stablished on Aprendizajes Clave, the curricular content which is pretended 

to be taught, the students’ characteristics, and the context of the community? 

7. How important is to know the sound of the letters to be able to speak in a 

foreign language? 

8. How impacting could mastering the International Phonetic Alphabet be to 

students learn autonomously? 

9. What is the relevance of this research to use it by the time I will be a teacher 

in service? 

10. How many students improved their speaking skills after implementing the 

strategies mentioned in this paper? 

 

 

 

 



14 
 

 

 

 

 

 

 

 

 

 

 

 

CHAPTER II 

THEORETICAL FRAMEWORK 

 

 

 

 

 

 

 

 

 

 

 

 



15 
 

Chapter II 

Theoretical Framework 

The aim of this chapter is to present the current theoretical information that supports this 

essay, to show a range of perspectives related to the work implemented in the last two 

semesters of the Normal school. The main purpose of this paper is to register experiences 

obtained in the practices focused on a main topic to demonstrate if it was relevant and 

important to improve the teaching practice, in this case: the use of phonetical symbols as 

a resource to improve the oral interaction. 

Moreover, it is intended to answer some questions through an extensive research 

about the theme related to phonetics, pronunciation, speaking and listening skill, in order 

to obtain a better result in the sessions with the group of first grade, to help them improve 

their knowledge on the foreign language and collecting information of the process followed 

to achieve that. 

Due to that, this component is integrated by: in first instance, the Syllabus 1999 of 

Normal school to talk about the importance of the subjects taken during the formation as 

a future teacher, followed by Aprendizajes Clave which is the Syllabus used in Secondary 

Schools for first and second grades; after that, the importance of listening to understand 

and produce an accurate pronunciation, consecutively, the IPA and the symbols that 

represent sounds, then the oral production in the classes, and finally, the oral interaction 

which is the main aim. 

 

2.1. Syllabus 1999.  Escuela Normal 

To start with, it is necessary to mention aspects about the Syllabus 1999 as I have been 

trained under this.  Since all the subjects are set up into this Syllabus and we have to 

attend to obtain all the competences that a teacher must have at the end of the training at 

the Escuela Normal. According to the Syllabus 1999 (SEP, 1999) there are five fields in 

which the competences are organized and those are: 1) specific intellectual abilities, 2) 

mastering of purposes and content of Secondary Education, 3) didactic competences, 4) 
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professional and etic identity, and, 5) capacity of perception and action to the social 

conditions of the school context. 

There were plenty of subjects taken along the teacher formation that has given 

tools and theoretical information which have influenced and help to elaborate this paper 

and to work on this subjects. The first important subject is Desarrollo de los Adolescentes, 

because after studying and reading the contents of the subjects we learned about how 

students think and react in that stage of their lives, what issues teenagers face, and how 

to work with them to create a work environment and a meaningful learning. 

Secondly the subjects of English I, II, III, and IV helped me to know better the 

grammar rules stablished in this language, moreover, I developed my four skills through 

different activities that gave me a lot of ideas that I have put into practice in my groups. 

Furthermore, “Strategies and resources II. Listening comprehension and oral expression” 

was very useful to obtain exercises to develop those two skills that are related to each 

other, since to have a face to face interaction both are imperative. 

In addition, those subjects related to the observation and practices were critical 

important as to my training as to my decision to work on this subject, because I designed 

plenty of lesson plans, and a lot of materials, besides I worked with different sorts of 

groups, and that leaded me to realize that the weakest skills are speaking and listening, 

the reasons are many, but most of them finish with the students that are not used to doing 

exercises that implies those. 

Last but not least, the subject who made choose to work with the IPA to develop 

the speaking skill was “Optional I. Phonetics”, in that subject I learned the difference on 

pronunciation between the Spanish and English language, since there unknown sounds 

for us as native speakers of the first one, so to understand, find patterns and improve the 

speaking skill, it is needed to learn the IPA in order to pronounce correctly and the most 

similar possible to an English native speaker. 
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2.2. Aprendizajes Clave 

Another crucial document that is needed to take into account is the Syllabus 2018 for first 

and second grade of Secondary School which is called Aprendizajes Clave, because 

currently it is pretended that teachers design their lesson plans from this. Firstly, the 

graduate profile is divided into eleven aspects, which are the following (SEP, 2017, pp. 

24-25): 

1. Language and communication. 

2. Mathematical thinking. 

3. Exploration and comprehension of the natural and social world. 

4. Critical thinking and problem solution. 

5. Socioemotional skills and life project. 

6. Collaboration and team work. 

7. Coexistence and citizenship. 

8. Artistic appreciation and expression. 

9. Body and health attention. 

10. Environment care. 

11. Digital skills. 

All of them must be developed along of the Basic Education and in every subject 

that is intended to be taught, however, for the English subject the most remarkable is the 

“Language and communication” aspect which is stablished as follows: in the end of Middle 

School the students will be able to (…) describe experiences, facts, desires, aspirations, 

opinions, and plans in English (SEP, 2017, p. 27). 

This aspect is mainly focused on the two productive skills of a language: speaking 

and writing, since it is specified in the current Syllabus, they must be able to elaborate 

different speeches to communicate with others. 

Now that the graduate profile aspect related to this subject was shown, it is 

necessary to differentiate some concepts that could be taken as the same thing or that 

could be confused and those are: mother tongue, second language, and foreign language. 

First of all, the mother tongue or native language, according to Aprendizajes Clave (SEP, 
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2017, p. 159), is the first one that the children acquire in their natural environment 

surrounded by adults and the communication with them. 

On the other hand, the concept of second language is a little bit more complicated 

because it depends on different characteristics such as the moment of acquisition of the 

language, its presence on the society, situations and conditions in which it is learned, but 

more simplified is that it is consider as second language when within a country coexists 

different languages, accordingly, Spanish could be a second language for children who 

speak an originative language (SEP, 2017, p. 159-160). 

Otherwise, a foreign language is considered (SEP, 2017, p. 160) like that when 

that language is not official or native of the country in which is acquire, for example; in 

Mexico, English and French are considered as foreign languages. Consequently, the 

correct concept to talk about English is “foreign language” even if the children learn it right 

after their mother tongue. 

In addition, and critical important is the general purpose stablished in Aprendizajes 

Clave which is: 

The general purpose of the Foreign Language. English subject is that the students 

develop abilities, knowledge, attitudes and strategies of learning to participate and 

interact in language social practices, orally and written, of different 

communicative and cultural contexts which are routine, regular, and known, with 

native and non-native English speakers. (SEP, 2017, p. 165) 

2.2.1. English teaching approach. According to Aprendizajes Clave (SEP, 2017, 

p. 170) the English teaching approach is centered in language social practices which are 

oriented to the process of learning to interact in different communicative exchanges. This 

means that the main purpose of the English subject in Basic Education is making students 

be able to interact with other people more than know grammatical rules or translate 

anything. 

This approach considers the learning as linguistic as cultural which its function is 

socialization, consequently it is intended for students to interact, progress, and rebuild 

their social world through their effective and successful own language social practices. In 
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other words, students have to be able to develop the productive skills to be communicated 

with people who are English speakers. 

 

2.3. Listening 

The first step on the way of speaking interaction is the listening skill, but, why is listening 

the first step to develop the speaking skill? Well, according to Dendrinos (2015, p. 9): 

“language learning should begin with listening. This is the first skill children practice in L1, 

so it is natural to begin with listening”. In other words, to ensure the students improve their 

knowledge and skills in a foreign language, it is necessary to start with listening. 

Consequently, since the students have a low level of proficiency of English, they 

need before producing, something to produce, in this way, listening works as the input of 

information that students will hear, process in their minds, understand and finally use what 

is heard in other conversations, Dendrinos (1992, p.64) explains this as follows: “listening 

is important to language learners since they start build an idea of how that language 

works”. 

Also, Lewis & Hill agree about the importance of listening to develop speaking skill 

stablishing that “you learn to speak by good listening; good listening means the listeners 

are actively involved” (1992, p. 64), in this sense, this is the first step to develop: first a 

good pronunciation, then an accurate oral production, and finally a properly oral 

interaction. 

For this reason, it is important to involved the other skills to foster the mastering of 

the L2, but if it is wanted students to develop the speaking skill in order to succeed in oral 

interactions, which could be phone calls, video calls, speak with a foreigner, work with 

costumers who speaks English, etc., “we need to recognize that successful L2 

communication demands listening in equal measure with speaking” (Field 2009, p.5). 

Finally, the relationship between speaking and listening is explained by Field as 

follows: “communication requires a two-way traffic, and unless the non-native speaker has 

a listening competence as developed as his/her command of speech, then it will simply 
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not be possible to sustain a conversation” (2009, p. 2). Hence, speaking and listening 

skills goes increasing together, and sometimes we do not even realize about it. 

2.3.1. Listening comprehension. Now well, listening, as it was stablished before 

in this paper, is a macro-skill, but to make students have a fluently conversation, it is 

needed to improve their listening comprehension, it means, students do not just listen, but 

understand what other people say in order to participate actively in an interaction situation 

(a conversation with friends, meetings, interviews, etc.), since “comprehension is viewed 

as a process of decoding” (Richards, 2008, p. 4). 

Shumin expresses the importance of listening comprehension while speaking when 

he wrote that: 

Speaking feeds on listening, which precedes it. Usually, one person speaks, and 

the other responds through attending by means of the listening process. In fact, 

during interaction, every speaker plays a double role – both as a listener and as a 

speaker. . (Shumin, 2002, p. 205) 

Finally, Penny Ur (1996, p.105) explains the conception of this sub-skill stablishing: 

“in principle, the objective of listening comprehension practice in the classroom is that 

students should learn to function successfully in real-life listening situations”. Thus, the 

teacher must design lesson plans taking into account the students’ context, interests, and 

needs, so that, those plans has the aim of recreate interactions. 

 

2.4. International Phonetic Alphabet 

It is a fact that in all languages there is a relationship among the four macro-skills which 

are: speaking, listening, writing, and reading, however, in the case of the English 

language, the written world is completely different to the spoken one because “when 

writing in English, we use 5 vowel and 21 consonant letters. When speaking English we 

typically use 20 different vowel sounds (including 12 diphthongs), and 24 consonant 

sounds” (Kelly, 2000, p. 7). 
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This fact creates confuse among the Secondary School learners, because in 

Spanish there is a relationship “face-to-face” between what is written and what is said, for 

example, in Spanish the vowel “a” has just one sound /a/, while in English that same vowel 

could have different sounds depending on the word and those could be /ə/ in the case of 

about, /ɔː/ in fall, or /æ/ in cat, Kelly (2000, p.7) explains this with this words: “In some 

languages, there is essentially a one-to-one relationship between spelling and 

pronunciation, and there will be (with the occasional exception) the same number of 

phonemes used in the language as there are letters in the alphabet”. 

Another point that makes more complicated the understanding of English for 

Mexican students is that “there may be sounds, and combinations of sounds in L1, which 

do not occur in English” (Kelly, 2000, p. 8), as well as, “there may be sounds, and 

combinations of sounds, used in English which do not occur in L1” (Kelly, 2000, p. 8). 

Otherwise, students can read or say words as is written because it is normal, plus, it could 

be part of the Mexican style to speak English, besides students could be understood by 

their classmates or other Mexican people who speak English. 

However, when it is wanted to interact with people abroad, there could appear the 

first problems of misunderstanding, mainly with non-native speakers, for example, if a 

Mexican goes to a restaurant and asks for /soup/ because that is the way it is written, the 

waiters could get confused about it thinking that he wants soap /səʊp/, maybe to wash his 

hands or something. Another example of the difficulty of the English language is given by 

Kelly: 

George Bernard Shaw, in a possibly idle moment, created the nonsense word 

ghoti, saying it should be pronounced in the same way as the word fish / fɪʃ /. He 

explained this by demonstrating how the pronunciation of gh could be taken from 

words like tough / tʌf /; the o could be taken from women / wɪmɪn /, and the ti could 

be taken from words like notion / nəʊʃən /. What he was showing was that there is 

not a one-to-one correspondence between spelling and pronunciation in English. 

The 44 different sounds we use when speaking English are written downs using 

only 26 letters. This means that although there obviously is some correspondence 
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between sounds and letters, many letters can represent more than one sound. 

(2000, p. 122) 

And, it is true that letters could have different sounds, and this could make think 

the English learners that then, there is no way to know how a word is pronounced by 

seeing a word for first time, or how a word is written when it is said, however  “surveys of 

the system have shown that over 80% of English words are spelled according to regular 

patterns, and that there are fewer than 500 words whose spelling can be considered 

completely irregular” (Kelly, 2000, p. 123). 

This is why, after listening, pronunciation is another key factor to have an adequate 

oral interaction, to not create misunderstandings and to make a conversation suitable to 

the moment and the person who it is speaking to. Hence, the way to understand the 

spoken system in English and improve our pronunciation is knowing and mastering the 

International Phonetic Alphabet (IPA).  

So that, it becomes critical important to mention some phonetical terms to obtain a 

better comprehension of the function of the IPA, first we have the phonemes which are 

the smallest part of phonetics, Kelly (2000, p.1) explains: “phonemes are the different 

sounds within a language. Although there are slight differences in how individuals 

articulate sounds, we can still describe reasonably accurately how each sound is 

produced”. 

Moreover, “the set of phonemes consists of two categories: vowel sounds and 

consonant sounds. However, these do not necessarily correspond to the vowels and 

consonants we are familiar with in the alphabet” (Kelly, 2000, p. 2). Therefore, to give an 

accurate performance while speaking or having and oral interaction, it is needed to know 

the different sounds used in English, not just that, but when the phonetical symbols are 

mastered, it could support to the self-taught learning, because, when a student wants to 

know how a word is pronounced, he could read the symbols and even without having 

heard that word before, he will be able to produce and accurate pronunciation. The 

following chart shows the IPA: 
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The English teaching approach stablished in the current Syllabus called 

Aprendizajes Clave is centered in language social practices which implies our students to 

have an accurate performance while speaking and fluency during conversations, so that, 

“any serious learner of English will need to learn a system of phonetic transcription, not in 

order to transcribe, but in order to read pronunciation in a good dictionary” (Lewis & Hill, 

1992, p. 71). 

 

2.5. Oral Production 

Before having oral interactions, students must be able to produce their own statements, 

this could be obvious to mention, but it is important to recognize this third step in the way 

of oral interactions. Once, students develop their listening comprehension, which allows 

them to decode a message to understand what is said, and students improve their 

pronunciation to avoid misunderstandings, now it is necessary to produce replies to 

continue a conversation and to achieve it follows as natural as possible. 

(Source: Gerald Kelly (2000). how to Teach Pronunciation) 
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But, why is speaking so important nowadays? There are two main reasons, the first 

one is because of the Syllabus and its approach, and the second one and perhaps more 

important is that “learners often evaluate their success in language learning as well as the 

effectiveness of their English course on the basis of how much they feel they have 

improved in their spoken language proficiency” (Richards, 2008, p. 19). 

This leads students not just to have a high proficiency in English speaking, but that 

motives students to continue learning, and this implies the four skills, since those are 

related to each one, as it was shown before. However, there are some important issues 

that causes students not to want to participate actively, consequently not to develop their 

speaking skill, according to Penny Ur (1996, p. 121), some problems of those kind of 

activities are: Inhibition, nothing to say, low or uneven participation, and mother-tongue 

use. 

Thus, teacher has the purpose of elaborating interactional environments since the 

beginning of the classes, the sooner learners familiarize to communicate to each other in 

English, the better for students to get used to and eliminate those obstacles. Of course, 

all of these happen in a long-time period, and for teenagers could become harder, and 

that is why teacher has to encourage students to produce oral and written products. 

On the other hand, one technique which is helpful to improve pronunciation and 

oral production is “choral pronunciation” which allows students practicing all together, 

making learners being more relaxed since the attention is not centered on them, besides 

the teacher walking around could notice who has more difficulties to help them in that 

moment. 

Lewis & Hill stablishes that “the technique of choral pronunciation […] is useful with 

all students, at all levels, and save for classes containing only two or three students, for 

all class sizes” (1992, p. 67), this allows teachers to ensure all students to develop their 

speaking skills, not just pronunciation is fostering with this, but intonation and stress is 

practicing as well while repeating phrases. Plus, “well used, the technique is fun, lively, 

increases the pace of the lesson, helps individuals to relax, and is one of the principal 

techniques which enable teachers to create a pleasant, relaxed yet dynamic classroom” 

(Lewis & Hill, 1992, p. 67). 
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2.6. Oral Interaction 

Now that it was explained the importance of listening comprehension, pronunciation, and 

oral production, the next aspect to be considered is the final intention which is oral 

interaction, but, what is that? “Talk as interaction refers to what we normally mean by 

“conversation” and describes interaction that serves a primarily social function” (Richards, 

2008, p. 22), in other word, it is share and receive information, ideas, opinions, to have an 

agreement, when people say something and receive feedback, that is oral interaction. 

Speaking as it could be appreciated is not just saying words or phrases, not just 

talking as such, but it implies other skills, knowledge, emphasis, and meaning (since one 

comment could change its meaning according to the context; for instance: sorry! to 

express apology, and sorry? to express doubt about what was said), Shumin, in this 

aspect, stablishes: 

Learning to speak a foreign language requires more than knowing its grammatical 

and semantic rules. Learners must also acquire the knowledge of how native 

speakers use the language in the context of structured interpersonal exchange, in 

which many factors interact. (Shumin, 2002, p. 204) 

According to Shumin (2002, p. 208) “the functions of spoken language are 

interactional and transactional. The primary intention of the former is to maintain social 

relationships, whereas that of the latter is to convey information and ideas”. This is the 

reason which oral interaction must be one of the main aims, due to this involves not just 

speaking but, the other skills are present as well. 

Moreover as Brown (2006, p. 10) wrote “teachers can build on listening tasks to 

provide speaking practice. At the same time, speaking tasks give students practice in 

listening to each other”, so that, in the moment of the oral interaction, both, speaking and 

listening complement each other, growing together into the students. 

And, why are those interactions important if the students have a very low level of 

proficiency in all skills? To answer this question, it is needed to be remembered that this 

process begins with listening, and slowly encouraging students to speak, that in words of 
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Shumin “as learners get more experience, they will be able to use some of the simple 

exchanges and know how to open conversations” (Shumin, 2002, p. 208). 

Finally, for teachers evaluate oral interactions becomes a hard task, and more in 

groups with a huge number of students, that is why, a strategy that could help to make 

easier that job is through task-based activities which according to Penny Ur “a task is 

essentially goal-oriented: it requires the group, or pair, to achieve an objective that is 

usually expressed by an observable result, such as brief notes or lists, a rearrangement 

of jumbled items, a drawing, a spoken summary” (Ur, 1996, p. 123). That observable result 

will be used as the evidence of the activity while the interactions will be observed and 

corrected at the moment. 
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Chapter III 

Analysis of the Experience 

Throughout this chapter, the experiences obtained during the practices will be explained 

taking into account the different aspects to design the lesson plans implemented to teach 

English to students of first grade: some of those aspects were the topic presented in this 

essay, characteristics of the students, context, Syllabus 2018, and the main purposes of 

each topic that was given to me by the teacher in charge of the English class in the 

Secondary School. 

In this case, the main topic was the use of the phonetical symbols as a resource to 

improve the oral interaction, which is why all the strategies which will be mentioned next 

are going to be focused and designed after analyzing these characteristics. At the same 

time, it will be expressed how to match the four macro skills (speaking, listening, writing, 

and reading) during the activities or topics worked with the students. Beside, one important 

part of this chapter is the reflection of those participations, so, there will be observations 

and important aspects obtained in those activities. 

So, to start it is necessary to explain the definition of strategy, since they are the 

subheadings of this chapter and those strategies allowed me to reflect, collect information 

and organize it in this chapter. According to the Cambridge Dictionary (n/d) it is “a long-

range plan for achieving something or reaching a goal, or the skill or making such plans”. 

In this paper the strategies are those plans designed and leaded to students achieve to 

interact each other. 

Each strategy is divided into three subheadings: the first one is called “Description 

of the strategy” in which I write about how I planned the strategy and the steps which were 

supposed to follow to reach the aim, however, it works similarly to a lesson plan, since it 

is an organization of activities, but they could change in the moment of practicing. The 

second one is called “Didactic sequence development” in which I explain what happened 

during giving classes, so that, it could differ slightly with the first subheading. Finally, in 

the “Reflection” section I write about the aspects that were relevant to take into account, 

difficulties, goals achieved, and variations that can help or improve the strategy. 
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3.1. Strategy 1: Teaching the International Phonetic Alphabet (IPA) – The 

Use of Bilingual Dictionaries 

The first topic that was given by the teacher of English was “Teaching the IPA - The use 

of bilingual dictionaries”, which is stablished in the Syllabus 2018. Its social environment 

of learning is academic and formation. The social practice of the language is: Write 

instructions to use a bilingual dictionary, and the achievements that I worked with were: 

 Select and check bilingual dictionaries. 

 Understand the use of textual component of bilingual dictionaries. 

I applied this strategy the first time I practiced with first grade owing to the students 

had a very low level of English proficiency according to the diagnostic made during the 

observation week, observation during the classes of the subject and interviews made to 

the students about their contact with the language in their lives. 

3.1.1. Description of the strategy. Since it was the first time practicing in that 

school, the topic that I worked with was the IPA, in other words, the sound of the vowels 

and consonants pronounced in English. The first step was to make students understand 

that there are differences between Spanish and English pronunciation presenting some 

examples of words, one of the purposes was to show students that English has more 

vowel sounds and that the written words could change their sound depending on the word, 

due to the fact that in the foreign language the letters have more than one sound.  

The second step was to show the phonetical symbols to the students, but 

separately, first the vowels: showing that each symbol represent a particular sound and 

that there are diphthongs, the way to produce those sounds and practicing them to master 

their pronunciation. Thirdly, the consonant symbols had to be shown on the board, as well 

as, their pronunciation working specially with those unknown sounds or which had a 

strange symbol for the students. 

The fourth step was to show the difference between spoken and written symbols, 

through teaching which the so–called written letters and the symbols (between slash 

marks) are. To do that it has to be presented examples in which similar symbols were 
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written on the board and to understand the difference that was on a normal word and a 

word written with phonetical symbols between slash marks. 

The fifth step was to provide students with some words (which could be written on 

the board or using flashcards) which were pronounced in first instance by the teacher and 

repeated consequently by the students with the objective of practicing the correct 

pronunciation of those words and the symbol that was intended to be taught. Those words 

had to be short, and with practical used during their daily life in the house and school 

mainly.  

The sixth step was to use the phonetical transcription in the following activities 

when students had problems in the moment to pronounce words. Moreover, to present 

the phonetical transcription of the key words that would be used throughout the topic and 

its respective activities to practice them along the classes. 

3.1.2. Didactic sequence development. The first thing I did was to write the name 

of the title of the topic we would work first which was “vowels”; after that, I asked students 

to remember and say the vowels they knew (written letters) in Spanish and then to say 

their sound. Then, I asked the students to think how many vowels are in English (firstly, 

the written ones), some students thought there were more than in Spanish while others 

were saying that there were the same in both languages. 

Later, I explained that the symbols used to write are different of the sounds 

produced by them, so I asked students to think and try to guess the number of the vowels 

used in pronunciation, since there could be sounds and combinations of sounds in 

Spanish that do not occur in English and vice versa according to Kelly (2000), I thought it 

would be a challenging exercise to show their prior knowledge. Again, the answer of the 

students were five (the same as in Spanish) to ten. Afterwards, I wrote the twelve single 

vowel sounds and the eight diphthongs with short words below the symbols while students 

were copying them on their notebooks (see appendix 2). 

Subsequently, I explained to the students that the symbols could be differentiated 

between phonetical transcription and written letters if one of those symbols are between 

slash marks, to do this I also explained that the letters has a name as they are said in the 
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alphabet; for instance: a is called / eɪ /, b is called / biː /, and so on. Then I wrote the 

following symbols:  a  and  / a /.  

In the first moment they did not understand and they said that both were / eɪ /, so I 

explained that when they were between slash marks the symbol represented a sound 

while the letter alone had that name, so I pointed on one of the symbols and the students 

had to say / a / or / eɪ / respectively, after some practice they understood the difference of 

those symbols. 

Then, I started pronouncing each symbol alone (including the diphthongs), and 

right after, the students tried to repeat those sounds, obviously, the easiest where those 

that has the same symbol as the written letters and where pronounced the same as in 

Spanish, however they had troubles with those which had an unknown symbol and where 

not used in their mother tongue as in the case of: / ə / / ɜː / / æ / / ɪ /, actually they used to 

forget the sounds of: / ɔː / / ʌ / because, even though they had a known sound, the symbol 

was not. 

Consecutively, I pronounced the short words below underlining the letter which 

made the sound, and the students repeated those words in group to encourage them all, 

I chose this activity because as Lewis & Hill (1992) stablished that the choral pronunciation 

is useful with all students, at all levels, besides it is fun, lively, helps individuals to relax. 

When I heard a wrong pronunciation I asked to do it again until they corrected themselves, 

but again, the most complicated words to pronounce were those which had  / ə / (schwa 

sound) and / ɜː / because they thought that they were pronounced like / e /, so we practiced 

those words more than the others. 

After the vowel sounds, I wrote the title “consonants” (see appendix 2) and I asked 

the students to say what consonants are, once they told me I wrote the 24 symbols, and 

I asked to guess how they were pronounced, nevertheless they said their names, 

sometimes even in Spanish, so I pronounced a symbol to make them understand the 

difference, so they could tell me the other sounds, and I emphasized on the / r /, since in 

Mexico it is said vibrating a lot, while in English make that sound differently. 
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Moreover, I explained those sounds which its symbol was strange for the students, 

and they could reproduce the most of them quickly, nonetheless the most difficult one was 

the th sound (/ θ /), but some students could not produce that sound. At the same time, I 

explained the minimal pairs and the difference between voiced and voiceless sounds, 

however, I did not use those technical terms but I showed them asking them to touch their 

throat and make the same sound (minimal pairs) but once making vibrate the throat and 

not doing it after. 

Subsequently, as with the vowels I pronounced the words below of each symbol 

underlining those letters which made the sounds, and immediately the students repeated 

the words. In this point, I emphasized on the th sound and its difference with the t sound 

writing the next examples: tree and three with the purpose of making the students realize 

the difference of pronunciation and misunderstandings that could occur with a wrong 

pronunciation. 

Finally, I used the phonetical transcription of the key words when I started a new 

topic to practice along the activities, mainly when I taught vocabulary in the beginning. 

Besides, I used to write some phrases needed to make an oral practice writing the spelling 

and below the phonetical symbols so the students could see how to say those statements 

(see appendix 2). 

3.1.3. Reflection. I just took one session to teach both vowels and consonants as 

a topic for two main reasons. The first reason is not specified in the Syllabus 2018 in any 

achievement, and the second one was that the English teacher did not give me to topic of 

pronunciation or something related to it and I had to show evidences of the topics that I 

had to work with. That was why I worked the first completely class to introduce the IPA 

and the next activities I included the phonetical transcription. 

Through this, I realized that one class was not enough to the students to master 

the correct way to pronounce some sounds and they used to forget what sounds 

corresponded to the new symbols like the th sound or the schwa. Besides I think I had to 

give more than just one example of each symbol to practice more and provide more 

meaningful knowledge. 
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On the other hand, the phonetical transcription is another symbol system and 

consequently is similar to another language, so, it must be worked more time and with 

different activities to show the difference between the spoken and written language in 

English, but at the same time, to make students realize that there are some patterns that 

give us an idea of how a word could be pronounced. 

Since phonemes are the simplest and smallest part of a language the topic must 

be taught in the very beginning and to use the mother tongue as a way to make students 

understand better the difference between name and sound of a word (for example / ku / 

as the name for the letter q) and that some letters could have different sounds (like in the 

case of ca - / ka / and ce - / se / in Spanish). 

Furthermore, that topic would have been more meaningful if I had used a game in 

which students had to produce the sounds individually, which could allow me to know if 

they understood or what were the most difficult parts to practice again and at the same 

time to make a relaxing environment and a way to evaluate the students individually. 

 

3.2. Strategy 2: Songs. 

The second exercise of pronunciation were the learning and practice of songs related to 

the celebrations that were close to be organized and included in a participation in the 

school. The English teacher was in charge of the first graders and their participation on 

those events so I was requested to design an activity to prepare and being performed by 

the students. 

This strategy was not planned in the beginning; however, after the needs of the 

Secondary School discussing and taking decisions during CTEs with the ceremonies of 

the Day of the Death, and Christmas I designed and included those activities in the lesson 

plan that I already had. 

Even though those participations were not part of a section of Aprendizajes Clave 

and they were not stablished as achievements to be obtained by the students, those 

activities belongs to the hidden curriculum which is defined as “the unwritten, unofficial, 

and often unintended lessons, values, and perspectives that students learn in school” 
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(The Glossary of Education Reform, 2015), plus, it “is based on the recognition that 

students absorb lessons in school that may or may not be part of the formal course of 

study” (The Glossary of Education Reform, 2015). Thus, it is implicit in the graduate profile 

of Basic Education, moreover, it was the result of CTE meetings. 

3.2.1. Description of the strategy. The first step was to adequate the lesson plan 

which was already made, since one of the characteristics of these plans is the flexibility, 

because as Farrell (2002) stablishes: teachers may need to make certain adjustments to 

the lesson at the implementation phase, owing to something could happen during an early 

part of the lesson that necessitates improvisation. So, I included the songs that would be 

performed by the students on the ceremonies of the Day of the Dead, and Christmas. At 

this point, it was necessary to choose the song, materials (like a speaker, an mp3 player, 

and the printed lyrics for the students), times, and way to teach the pronunciation of the 

song. 

The second step was to decide the space and the moment to practice the song 

with all students, when the computer room was free, the projector could be used to show 

the lyrics with the song at the same time with bigger words which could help to follow 

easier the song. 

The third step was to sing a short part of the song and ask students to repeat it with 

the song at the same time, after that, try to repeat it with a karaoke which means no help 

of the singer, and finally, try to make it acapella, with the rhythm and correct pronunciation, 

in each phase of the teaching of the lyrics, I had to pay attention to the students attempts 

and practice until mastering the song. 
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3.2.2. Didactic sequence development. On Friday, October 4th, the CTE meeting 

was made, and we talked mainly about the Programa Escolar de Mejora Continua 

(PEMC), projects that were proposed in the beginning of the school year and the 

celebration of the month which would be the Day of the Dead, so the teachers had to 

prepare a participation to do that day, so I was asked to prepare something as well with 

the first graders. 

I chose a singing participation with a song known for most of the students, but at 

the same time easy to perform, so I printed the lyrics of the song “This is Halloween” by 

Danny Elfman from the movie “A nightmare before Christmas”, I prepared my speaker, 

my laptop, and the videos: one song with the lyrics and another one of karaoke. Once I 

had all the material I decided to take five minutes before finishing each class to practice 

(see appendix 3). 

When the computer room was free, we used to go there ten minutes before 

finishing the class to project the videos of the song and in the beginning I started singing 

a part of the song followed by the students and when there were doubts or I listened to 

some wrong pronunciation I wrote the phonetical transcription and we practiced that part 

until it was well made by most of them. 

In the beginning the students were shy to sing, however it quickly changed their 

mind and among everybody was singing and asking for the pronunciation of some words 

or the meaning of them. I was not present in the moment of the participation during the 

event, however, the English teacher told me that he chose the students who had bad 

grades to perform and obtained some extra grades. 

After that, on November 15th, all the teachers had another CTE meeting, and one 

of the points discussed was the Christmas celebration, so again, the teachers had to 

design another participation to that day. And I decided to work with the “Jingle bell rocks” 

song by Bobby Helms, since it has a slow rhythm and it was easy to practice because it 

has no many letters and they tend to be repeated (see appendix 3). 

In this occasion, there were rehearsals to participate on the Revolution Day parade 

on November 20th, but not all first graders would take part, then the rest of the group 
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stayed practicing the song and this time they were more participative to do the activity, 

owing to, it created a relaxed environment and the students perceived that as a moment 

to rest according to their comments. 

Anew, I was not able to be on the Christmas celebration, so the English teacher 

continued with the activity after I finished my time of practicing and she decided how to 

organize the group to perform that day. 

3.2.3. Reflection. In first instance I realized that to be a teacher implies more than 

just teaching the curriculum of the Syllabus, because there are events that requires our 

participation and makes us work beyond the subject we teach. On the other hand, I had 

my first experience modifying my lesson plan to include activities which belong to other 

areas and school projects that must be produced. I obtained a first glance of the real world 

of teaching in a public school. 

I perceived that songs are a good way to teach pronunciation, since all the students 

sing at the same time, they obtained the courage necessary to participate and try to 

pronounce correctly. Most of the time, participate and produce orally in English is 

complicated if it is made alone owing to the fear of being the center of attention, make 

mistakes and the classmates make fun of him/her. So that, the teacher perceives when 

there are troubles and corrects them without exposing anyone. 

The students perceive these kind of exercises as a way to rest from the tasks that 

they have to do every day in the different subjects along the school day, they are more 

relaxed and enjoyed to do that, because they also think that is like a way to not work in 

classes, it is just like a game to them, and they do not even realize they are learning. 

Moreover, when they do an extracurricular activity using the knowledge of a 

subject, they obtained a perception that what they are learning, it is useful and they really 

use it in the real world. Sometimes, students are not motivated to learn because they think 

that what is taught in the school is not useful in their daily life, so when they participate 

outside a classroom, not as a task to obtain a grade, they are even more participative with 

that kind of activities. 



37 
 

About the materials, I provided students with a sheet with the lyrics of the songs, 

however, I did not gave them the completely phonetical transcription, instead, when they 

had troubles to pronounce a word I used to write it in English and its transcriptions, so 

students were focused on the written words, and since they already knew the 

pronunciation of some of them I just wrote those which were strange or complicated to 

pronounce, so that, students wrote the symbols above or below the word. 

I have to say that using songs as a way to teach is one of my weaknesses, because 

I do not feel confident enough to include them in a topic from the Syllabus, and besides I 

could not exploit them. Learning with songs could be used to teach more than just 

pronunciation, because there is a large range of activities that could be designed from one 

single song to work with the four skills, which means I have to improve using songs more 

often in my lesson plans. 

 

3.3. Strategy 3: “The Little Worm” 

After working with the phonetical symbols and pronunciation it was time to produce and 

interact orally, in other words, it was time to the students to give another step in their 

speaking skill starting talking to each other. Obviously, to do that it was necessary to take 

into account the level of the students, and the topic worked on to design the classes in 

order to prepare the students to make their first oral interaction activity. 

This strategy was developed on the second time of intervention of the seventh 

semester. The English teacher gave me the following topic: “Which are my friends’ 

preferences?”. According to the Syllabus 2018 its learning social environment is family 

and community; the communicative activity is “Exchanges related to itself and others’ 

information. 

Furthermore, it is stablished that the language social practice is as follows: 

Exchange compliments, likes and dislikes in an interview. Finally, the achievements to be 

developed are: 

 Explain compliment, likes and dislikes on written dialogs. 
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 Express compliments, likes and dislikes in a dialog. 

3.3.1. Description of the strategy. The first step was to show the topic in which 

we would work on, and make the students to remember their previous learning to start 

and make it easier to understand. One important thing to take into account is the 

knowledge students already have to make the classes more meaningful, besides it allows 

to support each other when they work in group. This part is the introduction which involves 

questions from the teacher and guesses and answers from the students. 

The second step was to teach key vocabulary writing the words on the board and 

asking students to guess what they mean and making students drawing pictures related 

to the words in order to have different words they can use to have a better performance 

during the activities they would do after. This moment is the first part to elaborate a 

speech, so the students had to know the correct spelling and pronunciation of words 

related to the topic. 

The third step was to teach grammar in first instance writing it on the board, then 

showing some written examples and finally asking students to give their own examples, 

in other words, the structure to create sentences correctly with coherence. So that, in this 

part, it was necessary to teach how to use the verbs like and dislike in present simple, 

having into account if they would use another verb (if they like doing an activity like playing 

soccer), a countable or uncountable noun. 

The fourth step was to practice the pronunciation of the sentence that would be 

repeated, and this would be the question and the answer to express likes and dislikes. 

With this exercise, the students would be more confident during the oral interaction and if 

they had questions they could ask in that moment. 

The fifth step was to develop an oral interaction activity which was a game called 

“The little worm” which consists of the students and teacher would be in a place where 

enough space to walk around freely has. Students walk in all directions trying to not do it 

next to the same classmates while the teacher could ask them to do another exercise 

meanwhile (like moving their heads upside-down, running, jumping, etc.). Then, the 

teachers shouts “The little worm has…”, a number, and “…feet”. For example: 
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 The little worm has 4 feet! 

 The little worm has 16 feet! 

It is more convenient to use a pair number since each student has two feet, which 

means, if the teacher says 6 feet, three students have to gather, however, odd numbers 

could be used as well and it adds an extra difficulty to the exercise, besides it could be 

funnier since one student has to be standing in one foot. 

This exercise could be repeated as many times as needed until they gather in pairs 

to talk to each other and interact in English using the structure that was learned before; of 

course, they have to know how to ask, answer, and ask back to make it an interaction. 

Although, there is another variant in which it does not matter the number of students in a 

group they can share their answers each other, depending on the time. 

3.3.2. Didactic sequence development. This strategy was developed along three 

sessions. The first day I wrote the name of the topic in which we would work on that was 

“What are my friends’ preferences?”, then the students had to guess what was the title 

about, and among all the group they interpreted what it meant in Spanish, after that I wrote 

the three key words: “like”, “don’t like”, and compliments. 

Then, they tried to guess the meaning of the words and they quickly understood 

the words and the topic; however, they were confused with the word compliments, since 

we worked with some grammatical rules before to create sentences in simple present 

tense, so they thought that compliment and complement were the same, that was why I 

explained them what the meaning was and I told them some examples to be clearer. 

As we worked before on the present simple tense I asked them to remember how 

to create statements, nevertheless they showed not remembering, hence I told them to 

use their notes on their notebooks to remind them, so they gave me the answer which I 

wrote on the board to be seen for the whole class and then I started with the explanation 

of the function of the verb like. 

Once they understood the use of the verb like I asked them to create five 

sentences, they had to write what they like. One of the purposes was to practice the 

grammar rule when they write the same first part of the sentence and changing just the 
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end that could be a noun or a verb. The second purpose was to make the students 

autonomous because they have to look up nouns and verbs according to their reality. 

On the second session we worked on how to improve their sentences to be 

correctly written, due to the exercise they did the last session they wrote using the rule, 

but, the form of the verbs and some nouns were incorrectly, so I explained that after like 

they should use a gerund action, besides I showed them the difference between countable 

and uncountable nouns, subsequently, I explained when to use the when they talk about 

something very specific, as well as, the plural to talk in about things in general (see 

appendix 4). 

On the third session I asked the students to write three examples of things they do 

not like using an action or a thing according to their reality. After that, I wrote the questions 

to ask about likes and dislikes, the phonetical transcription of the questions as well. When 

they finished I explained the students that we would play “The little worm” and the rules 

to do it, so we went to the school yard and the dynamic started 

The first time was an example, and they understood quickly, then I asked to gather 

in pairs and they had to ask each other the questions about what they like or do not like 

writing the answers on their books as an evidence of the activity which would help me to 

grade the students, and during the interaction I walked around hearing each pair and 

checking they were doing the activity well. 

3.3.3. Reflection. An important thing to start with a new topic is the prior 

knowledge of the students. Some reasons are: they are introduced and make students to 

be prepared for what they could see and learn during the next sessions. Another one is 

that the teacher realizes what the students know about it to start from there and make it 

easier to be understood. Also, to create a more meaningful learning, since the students 

associate and make connections between what they knew in the beginning with the new 

knowledge. And according to Jim Gee (2012) “students build on what they already know 

and have come to understand through formal and informal experiences” 

I thought that the students would understand and work quickly because we worked 

with simple present tense, nouns, and verbs as words alone when the topic was the usage 
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of a bilingual dictionary, however, some time passed from the first intervention to the 

second one, and they did not continued working with that they forgot it which made to 

delay what I had planned. 

Consequently, I realized that it would have been better to spend one class with 

likes using verbs (actions) to show them the gerund form and students practiced more 

how to convert a verb from its base form to gerund. Then use another session to work 

with uncountable and countable nouns, making emphasis on the first ones. And finally, on 

a third session work with general things (using plural without the), and specific objects 

(using the). 

During the three sessions students would work and practice on the like statements, 

mastering them and memorizing the rule unconsciously, varying just the final part, 

however, as teacher trainees this is difficult because we have to show we are advancing 

on the achievements giving different types of evidences, and if we have more topics given 

for the English teacher that we have to teach, the time to work on each one reduces. 

Another thing that I realized is that I should work on a more specific topic; for 

instance: to work with verbs I could work with sports, to work with nouns I could use the 

topic of food with the purpose of maintain a less range of vocabulary that students could 

have, which could allow me to teach a short number of words to all students and they 

choose what the most suitable were according to them. 

Another aspect that I discovered was the variant of the “The little worm” in which 

the number of members of a group does not matter while they do interact with each other. 

In the beginning the idea was to make some previous groups until they were a pair and 

then they changed their ideas, however the third time I shout a number of feet (which was 

more than two people in each group) they immediately started questioning and answering 

each other so I continued like that until the end of the activity. 

Finally, I observed that most of the group worked actively doing what was asked to 

do, asking and answering, even if they did not have a good pronunciation they tried and 

if they were not sure they asked me to remind them. So, games are a good way to make 
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students participate, have fun, and learn at the same time, although they must be 

encouraged to speak from the very beginning. 

 

3.4. Strategy 4: Matching 

This strategy was developed during the third intervention on the seventh semester, and 

the English teacher game the topic of “The future”. It is stablished in the Syllabus as 

“Produce constructive forecasts about the others”. Its social environment of learning is 

ludic and literary, and the achievement worked on was “write statements which express 

future tense to form forecasts”. 

3.4.1. Description of the strategy. The first step was to make a brainstorming in 

order to obtain all the knowledge and words that students knew about the topic to obtain 

a diagnostic, and then start working on the main task; with this, all the students contribute 

with one thing (word or short phrase) which in the end will be a bunch of ideas. Besides, 

the students prepare themselves about the topic they will work on and have a glance of 

what it involves from the perspective of each student. 

The second activity was to write the key words of the topic, and their phonetical 

transcription. They would be written in a list form, however they would be disordered to 

add a bit of difficulty, plus the students had to be observers to notice that the words did 

not coincide with the phonetical transcription, and finally they notice some patterns 

between words and pronunciation. 

The third step was to dictate or provide the students with the definition of the key 

words. Then make the students try to match the key word, its phonetical transcription and 

the meaning. After that, the students would change their notebooks with the classmate 

next to them and start evaluating that activity. 

Finally, the teacher would ask for participation from the students to answer the 

activity one by one in order to make them the main actors of the class, and hear and 

discuss when a student had another point of view, but making his/her own classmates 

give him/her arguments to convince him/her of the correct match. 
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3.4.2. Didactic sequence development. To start with, I wrote the topic in which 

we would work on that was “Future” in the middle of the board and asked the students to 

think and write as many words as they could think of when they see future in a lapse of 

five minutes. Then I asked the students to come to the front of the board and write one of 

those things they wrote. So that, the students wrote and individual brainstorm and another 

one with all the group. I developed this activity because “Brainstorming can encourage to 

think more freely and creatively (…). It allows learners to remember what they know, and 

to teach each other. It is a dynamic and stimulating way to lead learners into a topic” 

(British Council, n/d). 

The first part of the activity was to activate the students and start thinking in English 

and what they could associate with that word, then the second part has the aim of making 

students realize some other things they could not think in a first moment, and help those 

students which have a lower level so they wrote just one or two words within the five 

minutes and obtain a longer number of ideas. 

The third moment was to discuss why they chose that word or phrase since they 

had to write just one idea. The objective of this part was to make students think and share 

more than just a few words and give their ideas clearer, but mainly was to make students 

comprehend what they had since some of them looked up words in dictionaries when 

others took verbs form their verbs sheet, thus, they were pushed to think in something 

that had a more meaningful reason to share that idea with the group. 

Next session, I wrote six words on the board which were: future, environment, 

society, science, technology, and forecast as a list, and then on the other side I wrote their 

phonetical transcription but not aligned so they were disordered. In the beginning the 

students copied as it was on the board until one student asked if they were word and 

phonetical symbols together, so I said “no” and most of them copied again. 

Afterwards, I asked for six volunteers who wanted to match the words and 

phonetical symbols, they did it and subsequently we corrected the matches among the 

group. Then, we practiced the pronunciation, I asked the students to pronounce the words 

before I did it, and they did it well, after that, I said the word and the students repeated to 
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practice and make them realize if they pronounced correctly or they had to change the 

sounds. 

Later, I dictated the definition of the words randomly in Spanish numbered, so when 

they finished they already had the words so they matched them, some of the students 

wrote the word next to the definition, others wrote the number, and others used lines to 

make the connections. Finally, they exchanged their notebooks and again I asked for 

participation so the students gave the answers and when it was wrong, I used to ask for 

other options and arguments to respond that (see appendix 5). 

3.4.3. Reflection. The time to develop this strategy was a problem, since I 

developed it in the last intervention of the seventh semester which lasted one week and I 

had to work with other grammar as well. Besides, I had planned to do the match with other 

variants in which I spelled the words and the students had to match that word with the 

symbols on the board and reversely as well, I mean, give them the phonetical symbols 

and they had try to write the word. 

This strategy was thought to teach patterns as well, but to do that, it is needed 

more time and examples to show when in different words, some sounds are repeated like 

in the case of the sound / tʃ / when appear tur together in the middle of a sentence (future, 

nature, culture, vulture) or the / ʃ.n / sound when there is a tion ending (information, 

communication, population, institution).  

I also realized that this strategy could be more meaningful with pictures as a visual 

resource, so that, students would have the word, its phonetical transcription, definition and 

image to be easier to comprehend and learn those words. On the other hand, I could 

design a worksheet in which those four things were collocated and then the students 

would have to match them. Finally, an example of the use of those words would have 

been more representative. 
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3.5. Strategy 5: Sharing Feelings. 

This strategy was developed on the last intervention on the eight semester. The first 

graders had already been working with phonetical symbols, pronunciation and activities 

of oral interaction so this time they had to use their speaking skill more often, in order to, 

increase the difficulty and the mastering of the language every time, and to do that the 

topic of “Feelings” was very suitable, because they have the opportunity to practice this 

every day questioning how their classmates feel. 

3.5.1. Description of the strategy. The first step was to elaborate a cover on the 

notebook to show that a new topic would be worked on. The main purpose of the activity 

was to make students express their previous knowledge and share it with their classmates 

to have a longer repertoire of the topic, plus to know different points of view. Finally, it was 

dedicated to the creativity to the students allowing them to express themselves as they 

wanted to having a topic in particular but being free to personalize their cover. 

The second step was to teach the key words and to do that the students had to 

elaborate a “Secret brochure” in which they would have four sections: the word that would 

be spelled by the teacher slowly to make students improve their listening skill and mastery 

of the alphabet in English since it was one of the first topics worked on with the teacher in 

charge of the subject. 

Then, the second section would be the phonetical transcription of the word in which 

in first instance the students had to try to pronounce by themselves the word to practice 

and know how students had improved in the use of the IPA, subsequently, the teacher 

would pronounce the word and students repeat to correct if necessary and practice 

pronunciation of the vocabulary. 

After that, the third section would be pictures or drawings to represent the words 

and make them easier to comprehend and memorize, in order to recognize them in the 

future and understand the message received. And, the fourth section would be the 

translation in Spanish for those students with lower level and who is more difficult to 

understand a new word in another language. 
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The third step was to work on oral production mainly through an activity in which 

all students has to ask the others how they feel. First, the teacher had to write the question 

and the way to answer to that question with their phonetical transcription, then it was time 

to practice those statements, and in the end the teacher started asking the first student 

how he/she feels, then he/she answers and it is his/her turn to ask the next classmate. 

The fourth step was to work on listening and listening comprehension. To do the 

first one was a pre-listening activity in which the teacher had to show a question to know 

how some things made them feel, in this case some songs would be played and the 

students had to express their feelings about them, while the listening comprehension task 

was through an English conversation and a worksheet in which there were true-false 

questions. 

The fifth step was to work on grammar and express when they feel in a certain way 

(happy, angry, sad, etc.). So the teacher had to teach the first part of the statement: “I feel 

happy/sad/angry when, and the students had to remember the grammar structure to 

create sentences in simple present tense to complete those statements, so they had to 

write some according to their reality. 

The sixth step was to work on oral interaction, after all students developed and 

learned on the last sessions was time to perform in a conversation, having their sentences 

they wrote before as their tool; however, because of their level they had to have those 

examples with them all the time to remember and express their statements, so the teacher 

had to write the question on the board and practice the pronunciation of the root of the 

sentences first. 

Then, the dynamic to do this activity was the following: the students had to stand 

up and face another row, in other words, the first row had to see the second one and the 

second one had to see the first one, while the third and fourth rows had to see each other. 

Subsequently, the pairs had to exchange their statements and to do that the teacher had 

to give from 2 to 3 minutes, when the time finished, one of the rows had to move; for 

example: the student in front had to pass to the end while the other ones had to move one 

space leaded to the place of the first student. 
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3.5.2. Didactic sequence development. The first session was dedicated to create 

a cover which would introduce the topic to work on the next sessions, the main purpose 

was to start a type of project in which it was noticeable the activities, vocabulary, and 

structures of that subject; however, in this part the students had to write the title, write 

words and draw images related to it, so they would show their previous knowledge and 

they had the opportunity to design that cover freely to develop their creativity. 

After that, I wrote the phonetical transcription of the key words that I would teach 

for the topic; then, I spelled those words, however some students had some troubles to 

understand even when I did it slowly because they did not remember the English alphabet, 

so that, I re-took this topic using phonetical symbols to practice and remember it, so the 

students had to copy it on their notebooks (see appendix 6). 

Even, in that moment of the class I spent it to reinforce the knowledge about the 

name of the words writing on the board some letters randomly and ask to the students, 

besides I wrote those words that sounds similar together to make students realize the 

difference and they could differentiate them when someone is spelling a word. For 

instance: s and z since one is voiced and the other one voiceless and the c as well, owing 

to, sometimes they are confused with those three letters, the same case with the b and v 

letters (see appendix 6). 

Next session, I spelled the key words again, so the students had them and their 

phonetical transcription, subsequently I provide students with two white sheets to make a 

“Secret brochure” (see appendix 7), in front of it they had to write the title “Feelings”. On 

the top the students wrote the six words, on the second column the phonetical 

transcription, on the third one they drew an emoji related to the feeling written, and finally 

for those students, who had troubles and wanted to, wrote their translation on the bottom. 

The following sessions I wrote the question “how do you feel?” and the answer “I 

feel...”, and their phonetical transcription below, so I explained that we use that question 

to ask about feelings and they could use the ones they wrote on their Secret brochure, 

however, they were free to use other ones. During the main activity, for instance: a student 

asked me how to say surprised, so I wrote it on the board and all together practiced the 

pronunciation.  
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In the main activity I started asking the first student of the first row so he/she had 

to answer me, but after that, he/she had to ask the same question to his/her behind. In 

this time they had to choose their feeling and if they could not do the activity, they passed 

in front of the class observing their other classmates doing the exercise in order to do it 

when everyone did it. The purpose of this activity was to develop oral production mainly, 

owing to the students had to repeat the same question and the same answer but changing 

just the feeling. 

The next class I wrote the question “How does it make me feel?” and I gave 

opportunity to the students for trying to guess how to answer that question and they did it; 

after that, I played some songs, then they wrote the question and how that song made 

them feel. After that, I provide the students with a worksheet about a listening activity (see 

appendix 8): they answered a pre-listening activity in which they matched words with their 

definitions, then I played twice the audio and they answered; however they had troubles, 

so the third time I stopped the track and they told me the answer. 

In the final session I started with a warmer: it “is an activity at the start lf the class 

to warm up the learners. They tend to be short, dynamic activities” (British Council, n/d).  

So, I reminded students how to say and write sentences in present simple tense to 

express feelings (she feels, he feels, they feel), then I presented different pictures that 

showed people doing different expressions, then I asked “How does he/she feel?” and the 

students answered “he/she feels…”, in the beginning they only said the feeling but I asked 

them to practice the full answer (see appendix 9). 

Later, we changed to grammar and structures, I thought the first part of a sentence 

which was “I feel happy/sad/angry when…” to express different actions or thing that make 

us feel that way, subsequently I asked to remember how to write sentences in simple 

present again and they did it, I wrote some examples that the students created among the 

whole group, and I asked to write five more sentences according to their reality, however 

some students just wrote three or two. 

Finally, the last activity was to interact, for that reason I wrote the question “When 

do you feel happy/sad/angry” and we practiced the pronunciation. To start this activity the 

students had to be standing facing their classmates of another row, they were in pairs so 
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they had to ask each other, and three minutes after I asked them to change their pair, so 

the first student of one row had to go to the last place and the other ones had to move just 

one step to the next classmate. Some students had some troubles while pronouncing but 

they tried all the time (see appendix 10). 

3.5.3. Reflection. I think making covers to the new topics is a great activity to start 

since, previous knowledge, creativity and a relaxed environment converge, because in 

this moment, the students can do a brainstorm by themselves in the beginning, then a 

brainstorm of the group to exchange point of view and students can remember or obtain 

new ideas and when they are designing their cover with words and drawings they are 

relaxed using their creativity for themselves. 

I realized that spelling is one of the most difficult activities for students in general, 

since I applied this kind of activities in the three grades and they were confused, some of 

them frustrated owing to they forgot the alphabet, so I think that it must be practiced 

constantly when a student asks for a word, besides, a good idea to develop this is to start 

with an introductory activity in which the teacher writes letters randomly and students says 

the name of them in order to make them to memorize the alphabet but not ordered but 

understand and know the letters alone. 

Another activity that I consider is good to teach vocabulary is to elaborate “Secret 

brochures”, since it is a handcraft that could be de-stressing for students, besides the 

creativity takes places here as well. Drawings or printed pictures could be used depending 

on the time and the way students work. But, I realized that instead of using a space for 

the translation of the word, students and the teacher could elaborate examples of their 

use. 

About the oral production activity I could notice that it was good to make all students 

practice the structure and improve while listening to others. A bad point to this activity was 

that when the group has a huge number of students it could turn boring to the students 

who already participated, or those who participate in the end, nevertheless, this exercise 

is very helpful for the teacher to observe who have more troubles to understand and 

pronounce and the students when they do the activity, practice, and repeat. 
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Furthermore, I think a week point of this strategy was to not work more time with 

listening activities with native speakers talking and having a conversation, nonetheless, I 

also consider that to make this activities more meaningful and considering the level of the 

students, those activities should be done through videos in which students can see body 

language to help them to understand better before working with audios with no visual 

material. And in my case, it was complicated to do that since there is just one projector in 

the computer room and sometimes is occupied by other teachers. 

Finally, I consider that I should work with grammar and the oral interaction activity 

in two different sessions to deepen those exercises, giving opportunity to the students to 

understand better and master the structure, owing to, those activities were more 

complicated and I could develop in just one session. I first wanted the students to write 

sentences with four different feelings, and they did it using just one, however, it was 

enriching since the students tried to express themselves in English. 
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Conclusions 

Teaching the IPA to the students had a very satisfactory impact in them, owing to, during 

the last sessions when I used to write words as vocabulary, they were the ones who asked 

for the phonetical transcription to know the pronunciation of those words, besides this 

gave students the enough confidence to participate actively in oral production and 

interaction activities in the most of students, however, some of them were yet shy, they 

tried to do them though. 

I could not observe how motivating was for students to know the IPA and the 

different sounds, nonetheless, I found that they obtained enough courage and confidence 

to at least try to speak and participate during the classes. In the first classes they were 

very shy while doing any English activity which implied to participate while their other 

classmates were observing them, but, with practice and making everyone participates 

while creating a participative environment. 

Furthermore, I found that those activities of speaking were appropriated for the 

students even when they were fearful of embarrassment and making mistakes, even 

though when in the beginning it seemed it would not work, the practice and participation 

of everyone made that eventually they wanted to participate and do the activities even 

when they had to speak in English. 

Moreover in the beginning I found quite difficult to take into account all the 

characteristics to design my lesson plans, in other words, adequate the sessions 

considering the context of the community, the students’ characteristics, achievements 

stablished in Aprendizajes Clave and the topics given by the English teacher was a 

challenge, however, it was becoming easier every time (with practice), besides, talking 

with teachers during CTE, sharing experiences with classmates, and asking for ideas was 

very helpful to improve. 

Additionally, another obstacle I found was to work jointly with the four macro-skills 

(speaking, listening, writing, and reading) for two main factors, one of them was that the 

topic and the level of the students make it difficult to find exercises and material suitable 

for them to learn specially to develop listening and reading. And the second one was the 
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time: while seeking for material or creating new one, and during the intervention since I 

usually had to teach 4 topics by intervention (one topic a week), however, it is possible to 

work with the four skills, spending one session by skill and designing the material 

according to the students’ characteristics. 

On the other hand, about the impact of mastering the IPA to make the students 

learn autonomously I discovered that had no impact, and it could be because of the 

context, because, the first graders had no dictionaries with phonetical transcription, so 

they always asked me to write it or tell them the pronunciation of the words. As group they 

advanced well together during the classes, but I could not notice that any student had 

investigated a topic before or the pronunciation of words. Although, they had a slightly 

improvement seeking words on bilingual dictionaries when they wanted to know a word in 

English. 

In the end I could not asses the improvement of the students in the four skills 

through a test which could show evidences in paper, nevertheless, through observation 

and continuous assessments I noticed that students raised their level, having a better 

pronunciation of the words. but more important, they used daily phrases with me every 

day like “good morning”, “hi”, “bye”, “may I go to the bathroom”, etcetera, and it was even 

outside the classes, plus they had sang twice in scholar events: Day of the Death and 

Christmas. 

Now well, I realize that this research will help me by the time I will be a teacher in 

service, since I observed that students had a good improvement in pronunciation and that 

encouraged students to interact each other and with me in English, even taking into 

account they had no English classes before so they were beginners and the curriculum 

stablishes a higher level content, and they at least tried to talk (I use the word try because 

some students did not pronounced well and others were shy to do it but in the end they 

did it). 

Now well, I found other challenges, weaknesses and questions which appeared in 

my performance as a teacher, one of them is the question if I should speak all the time in 

English to make them get used to the target language, but it could lead to spend more 
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time to explain an activity, and lose the students’ interest because they do not understand 

what is telling them. 

One weakness was the time, since I could not finished all the activities I had 

planned, plus, sometimes students worked slowly, or other activities were made during 

the English class so I had to adequate my lesson plan. But here appears another question, 

is it better to work faster and have evidences of the students working, and to not be in one 

topic for a long period of time, or make students have a meaningful learning doing a 

working deeper in a topic but as consequence I would not be able to teach all the curricular 

content. 

Finally, a difficult challenge I have is to find better ways to assess the speaking 

activities, in addition how to do it in a group with a large number of students, in order to 

evaluate them but more important, to know how to help them in that skill in particular, 

since in my interventions I just registered that the students did the activities and I helped 

them when they were wrong but it was too difficult for me to observe and assess them all. 
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Appendices 

Appendix 1. English diagnostic test 
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Appendix 2. International Phonetic Alphabet 
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Appendix 3. Computer room, “This is Halloween”, and “Jingle Bell Rock” 
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Appendix 4. Likes 
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Appendix 5. Matching exercise 
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Appendix 6. The alphabet 
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Appendix 7. Secret brochure 
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Appendix 8. Listening activity “Band auditions” 
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Appendix 9. Face expressions 
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Appendix 10. Oral interaction 
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